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ABSTRACT 

DİNÇER, Betül Hazal. The Validity of Translation Items in English Language 

Proficiency Exams in Turkey, Master’s Thesis, Ankara, 2019. 

 

While using translation items for measuring language proficiency is not common in 

language testing in the world (e.g. TOEFL, IELTS) such items are commonly used in 

Turkey. In the two standardized language proficiency exams, YDS and YÖKDİL, 

translation items are given in a multiple-choice format. Using them as a tool for 

measuring language proficiency raises a question about the validity of the items. 

Validity in language testing refers to the suitability of an item to the purpose of the test, 

and traditionally, it can be measured via correlation of the test score with a valid test. In 

this respect, the validity of the translation items in YDS and YÖKDİL was investigated 

together with the overall validity of these exams via correlating the scores of 32 

participants with those of TOEFL PBT Reading Sample Test. Afterward, t-tests were 

conducted to see the compatibility of the difficulty level of translation items with the 

overall exams to see if the participants found them easier. Laslty, a translation task 

consisting of 20 sentences taken from the published e-YDS items by ÖSYM were given 

to the participants to find out the relation between the participants’ production and 

recognition skills of translation. It has been found that YDS and YÖKDİL are both valid 

(.88 and .82 respectively). However, the translation items lower their validity 

coefficient; and especially for YDS, translation items group has the lowest correlation 

coefficient (.61). With the t-tests, it has been found the participants did significantly 

better on the translation items in both of the tests. Also, the production translation task 

indicated moderate validity (.66) and it was found to be more difficult than YDS, 

YÖKDİL and the translation items in these tests. It can be concluded that multiple-

choice translation items lower the quality of the English language proficiency exams in 

Turkey. 

Keywords 

Language proficiency exams, validity, translation items   
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ÖZET 

DİNÇER, Betül Hazal. Türkiye’de İngilizce Dil Yeterlilik Sınavlarında Kullanılan 

Çeviri Sorularının Geçerliliği, Yüksek Lisans Tezi, Ankara, 2019. 

 

Yabancı dil yeterliliğini ölçmek için çeviri sorularının kullanımı dünya çapında dil 

sınavlarında (ör. TOEFL, IELTS) yaygın görülen bir şey değilken çeviri soruları 

Türkiye’de yaygın bir şekilde kullanılmaktadır. İki standart yabancı dil yeterliliği sınavı 

olan YDS ve YÖKDİL içerisinde çeviri soruları çoktan seçmeli yapıda verilmektedir. 

Bu soruların dil yeterliliği ölçmede kullanılması geçerlilikleri hakkında soru işareti 

doğurmaktadır. Dil sınavları için geçerlilik sorunun sınavın amacına uygunluğunu ifade 

eder ve geleneksel olarak geçerli bir sınavla korelasyonuyla ölçülebilmektedir. Bu 

bağlamda YDS ve YÖKDİL sınavlarındaki çeviri sorularının geçerliliği, 32 katılımcının 

skorlarının TOEFL Örnek Okuma Sınavı ile korelasyonuna bakılarak sınavların genel 

geçerliliği ile birlikte araştırılmıştır. Sonrasında, katımcıların sınavın geneline göre 

çeviri sorularını kolay bulup bulmadığını öğrenmek ve çeviri sorularının sınavın genel 

zorluk seviyesine uygunluğunu bulmak için t-testler uygulanmıştır. Son olarak, 

katılımcıların çeviride üretme ve tanıma becerileri arasındaki ilişkiyi görmek için 

katılımcılara ÖSYM tarafından yayınlanmış e-YDS sorularından alınmış 20 cümleden 

oluşan bir çeviri sınavı uygulanmıştır. Sonuçlara göre, YDS’nin ve YÖKDİL’in geçerli 

sınavlar olduğu tespit edilmiştir (sırasıyla 0,88; 0,82). Ancak özellikle YDS için çeviri 

sorularının genel geçerliliği düşürerek sınavın genel olarak kalitesine zarar verdiği 

bulunmuştur (0,61). T-testler sonucunda katılımcıların her iki sınav için de çeviri 

sorularından daha iyi skorlar elde ettiği görülmüştür. Ayrıca, çeviri sınavı da orta 

seviyede geçerlilik (0,66) göstermiş; bu sınavın YDS, YÖKDİL ve bu sınavlardaki 

çeviri sorularından daha zor olduğu tespit edilmiştir. Sonuç olarak, çeviri soruları 

Türkiye’deki İngilizce dil yeterlilik sınavlarının kalitesini düşürmektedir. 

Anahtar Sözcükler 

Yabancı dil yeterlilik sınavları, geçerlilik, çeviri soruları 
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INTRODUCTION 

i.  PRESENTATION 

In this chapter, the background of the study, its purpose, scope and significance are 

presented together with the research questions. 

ii.  BACKGROUND TO THE STUDY 

It is a requirement for people who want to improve their career, get into the 

postgraduate programs, and get a job or additional salary payment to take the 

standardized national language proficiency exams in Turkey. There are two main 

standardized tests for this purpose. The first one is Yabancı Dil Sınavı, YDS (Foreign 

Language Exam). It has been carried out by Ölçme, Seçme ve Yerleştirme Merkezi, 

ÖSYM (Assessment, Selection and Placement Center) since 2013. ÖSYM is the 

National Examination Board in Turkey and most of the standardized exams are 

performed by this institution. YDS is the national language proficiency exam which can 

be used for different purposes. For instance, state employees can take this exam to get 

an extra payment for being proficient in a foreign language or it can be used by 

academics for academic promotion. Although YDS was initially a paper-based exam, it 

has also been carried out computer-based as e-YDS since 2014. 

 

As for YÖKDİL, it is the other national language proficiency exam which was 

announced by The Council of Higher Education (Yükseköğretim Kurumu, YÖK) in 

2017. It had been prepared and conducted by two state universities together; Ankara 

University and Anadolu University. However, it has started to be conducted by ÖSYM 

in 2019
1
. YÖKDİL can be used by academics or the ones who want to be an academic 

as the proof of foreign language proficiency. 

 

Though YDS and YÖKDİL are two different tests, the content of them is quite similar. 

Both consist of 80 multiple-choice items and aim to assess the foreign language 

                                                           
1
 For detailed information please see https://www.yok.gov.tr/Sayfalar/Haberler/yokdil-sinavini-osym-

gerceklestirecek.aspx 

https://www.yok.gov.tr/Sayfalar/Haberler/yokdil-sinavini-osym-gerceklestirecek.aspx
https://www.yok.gov.tr/Sayfalar/Haberler/yokdil-sinavini-osym-gerceklestirecek.aspx
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proficiency with a focus on reading skills. For this purpose, there are different types of 

items in both tests, such as grammar, vocabulary, cloze test, translation, reading texts, 

sentence completion, etc. Among all the items, the number of the translation items is six 

in YDS, while YÖKDİL contains 12 of them. 

 

Using translation skills as an indicator of foreign language proficiency dates back to the 

first methods and approaches of foreign language teaching. In addition, it is possible to 

see translations tasks in the first examples of foreign language proficiency tests (Weir, 

2005). They were preferred as they were easy to prepare and the methods and 

approaches of language testing and teaching were at the phase of development (Lado, 

1961). 

 

Another point is the use of translation items in the multiple-choice format. While 

translation tasks were used in the first examples of language proficiency exams, they 

were generally in the open-ended format. Using translation in the multiple-choice 

format was not preferred in most of the language proficiency tests. With developments 

in language testing, translation skill was later understood to be a suitable task for the 

students of translation departments or professional translators and abandoned as a 

language testing method (Lado, 1961). 

 

There are various foreign language proficiency exams around the world, especially in 

the language of English. When these are examined in terms of the item types they 

include, it may be seen that the use of translation is not the common practice. Limited 

use of translation may be seen in some examples (such that they are used in the sentence 

completion format in College English Test in China, Sun & Cheng, 2013). Thus, the use 

of them in the multiple-choice format in two of the national foreign language 

proficiency exams in Turkey raises questions and calls for validity studies. 

 

Moreover, regarding the difficulty level of YDS and YÖKDİL and their items, it is 

known that most people find the overall exams quite difficult (Şahin, 1997; Arslan, 

2005; Elaldı, 2005; Güleç, 2013; Aghabalazadeh 2014) but along with it they admit that 

among all the item types the translation items seem the easiest ones for them, and they 
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also add they could score lower without them (personal communication with the exam 

takers).  

 

In May 2018, ÖSYM published an Evaluation Report about e-YDS tests conducted in 

2017. According to the report, the percentage of correct answers for the translation 

items is 77%, which is the highest one among all the item types in the test, which makes 

the reflections of the test-takers consistent with the Report. The percentage of correct 

answers for each item group is presented in Table 1 (adapted from the data given in the 

Report). 

 

Table 1. Percentage of Correct Answers for Item Groups in e-YDS exams of 2017 

 

YDS and YÖKDİL are nation-wide standardized language proficiency tests. 

Considering the significance of them, the reflections about translation items lead to the 

question of whether they are valid in measuring language proficiency in the multiple-

choice format. And if not, it is worth investigating whether it is related to the translation 

task itself or to the multiple-choice format of the translation items. So far to my 

knowledge, no study has been done on this topic. 

58% 
62% 60% 62% 

78% 

56% 

64% 

56% 57% 
60% 

Percentage of Correct Answers 
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iii.  PURPOSE AND SCOPE OF THE STUDY 

The aim of the study is to examine whether multiple choice translation items used in the 

national language proficiency tests in Turkey are suitable for measuring language 

proficiency. For this purpose, the validity of the translation items used will be 

examined. Secondly, the study tends to examine whether the degree of difficulty of the 

translation items in the multiple-choice format is compatible with the other item types in 

the proficiency exams. And finally, if it turns out that the translation items are less valid 

and/ or significantly easier than the rest of the items, the study will investigate whether 

this is related to the translation task or the multiple-choice format of the translation task. 

To fulfill this goal, we will also need to check the overall validity of the exams with a 

standardized valid test. As far as I know, such an analysis has not been done either. In 

this respect, the study will also contribute to the discussion of the quality of the national 

language proficiency exams. 

iv.  RESEARCH QUESTIONS 

The research questions that the study aims to answer are the following: 

1. Are translation items in the multiple-choice format valid tools to measure the 

language proficiency of second/foreign language learners in reading skill-based exams? 

2. Is the degree of difficulty of the multiple-choice translation items compatible 

with the rest of the exams? 

3. If the translation items in the multiple-choice format are less valid and/or 

significantly easier in the language proficiency exams, is it because of their multiple-

choice format? 

v.  THE SIGNIFICANCE OF THE STUDY 

There are lots of studies investigating the validity of items or many other aspects of 

language assessment regarding well-known standardized tests such as International 

English Language Testing System (IELTS), or Test of English as a Foreign Language 
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(TOEFL). Considering that translation is not a common tool for measuring language 

proficiency, it is interesting to see that they are still used in Turkey. And more 

interestingly, their validity has not been investigated so far. 

To this end, via examining the validity and the degree of difficulty of the translation 

items, the study will answer the question whether the multiple-choice translation items 

are suitable for measuring proficiency in foreign language.  

This study will contribute to the fields of language assessment and translation studies as 

it will evaluate the use of translation in the standardized exams with the aim of 

measuring foreign language proficiency.  
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CHAPTER 1: THEORETICAL BACKGROUND 

1.1. PRESENTATION 

In this chapter, the foreign language teaching and its assessment methods are given with 

their historical development with the focus on English as a foreign language. Also, the 

topics of the use of translation in language teaching and testing are given with their 

historical backgrounds. Since the TOEFL is used as the benchmark of the study, its 

development and structure are given in detail. Moreover, the history of the language 

testing and its current trends in Turkey are also presented with the focus on YDS and 

YÖKDİL as they are the national foreign language exams. 

1.2.  HISTORICAL BACKGROUND OF FOREIGN LANGUAGE 

TEACHING 

Bachman (1990, p.3) states “[…] advances in language testing do not take place in 

vacuum; they are stimulated by advances in our understanding of the processes of 

language acquisition and language teaching” after mentioning how inter-related the 

approaches and methods of the two fields have been developed in time. Therefore, it is 

important to know the historical development of these two fields together to understand 

the changes in the approaches and the commonly adopted ones. 

Foreign language teaching in Europe started with the teaching of Latin and Greek in the 

18
th

 century. They were taught by memorization of vocabulary with the focus on 

translation (Brown, 2007).  

As more languages came into use and teaching in the late 18
th

 century, the same 

methods were kept. As a result of the translation exercises and the grammar-focused 

lessons and the books, the Grammar-translation Method was the most common method 

(Richards and Rodgers, 2001). Oral production and listening were ignored in this 

method, which led to harsh criticism of it. As Rivers stated (1981, p.30),  

The grammar-translation method is not successful, however, with the less 

intellectual students, who muddle through, making many mistakes over and over 
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again, thus building up cumulative habits of inaccuracy which are difficult to 

eradicate at a more advanced stage. 

The most criticized part of it was the lacking of oral language use and interaction. It was 

focused on literary texts and communication skills were neglected (Rivers, 1981).  

In their criticisms, the reformers stressed the lack of teaching the spoken language, 

phonetics and listening skills. Though many of them suggested different methods for 

corresponding these requirements, they generally focused on these three concepts and 

they also stressed grammar should be taught within the specific context ‘inductively’ 

and use of translation should be avoided (Rivers, 1981). 

As a result of these criticisms, the grammar translation method was replaced by the 

Direct Method. It required the use of the target language in the class and it brought 

success in foreign language teaching in the US and Europe. However, this method was 

not very popular in abroad since it required native speakers as teachers who should have 

native-like fluency in the target language. As a consequence, the educators and scholars 

started to suggest various methods such as the Audio-lingual Method, the Situational 

Method, the Silent Way, the Natural Approach and Total Physical Response. 

Together with the methods, new approaches were also discussed. Among these methods 

and approaches, the Communicative Language Approach (CLA) became the center of 

discussions and it determined today’s strategies for foreign language teaching and also 

the assessment and evaluation of it. The CLA enabled the different skills of language to 

be combined in teaching and assessment, and placed all of these skills in the teaching 

process. The main purpose of the language learning was regarded as the 

communication; thus, the emphasis of the CLA lied on the functional use of language 

for communicative purposes. As the adoption of the approach spread, the significance of 

the four main skills of the language became clearer. Reading, listening, speaking and 

writing grew into the indicators of language proficiency.  

In today’s world the communicative approach for language teaching seems to be the 

dominant paradigm. Nowadays teaching and testing of foreign languages are 
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standardized by these four skills all over the world. Various methods suitable for the 

purpose of the CLA can be used in both the teaching and testing process. 

Although the CLA is the commonly accepted one, the method and approach adopted for 

teaching and testing may vary according to the purpose of them. Thus, all the methods 

and approaches could be useful in foreign language teaching depending on the context 

and addressee. Brown stated (2007, p.18) “Every learner is unique. Every teacher is 

unique. Every learner-teacher relationship is unique, and every context is unique”. The 

suitable method and approach should be decided on in its own context. 

It can be concluded that a teacher should know all the methods and approaches, but 

select the most appropriate one according to the student. In that, the teaching process 

should be student-based. 

1.3.FOREIGN LANGUAGE TESTING 

As English has become very common and is regarded as the lingua franca of the world, 

the developments in language testing for English have increased and gained 

significance. To understand the developments, specific concepts related to the field need 

to be clarified. Brown (2004, p.3) defines the concept of ‘test’ as “a method for 

measuring a person’s ability, knowledge or performance in a given domain”. And he 

clarifies (2008, p.4) the scope of the testing with the words method, measurement, 

knowledge and performance and the domain by saying “a well-constructed test is an 

instrument that provides an accurate measure of the test-taker’s ability within a 

particular domain”.  

There are various types of foreign language tests used for different purposes. Hughes 

(2003, p.11) defines the different categories of them in his book Testing for Language 

Teachers as proficiency tests, achievement tests, diagnostics tests and placement tests. 

As the scope of the study is the use of translation items in the proficiency test it is 

necessary to define what a proficiency test is and describe the standardized ones used in 

the world. 
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Hughes (2003) defines proficiency tests as designed for measuring one’s ability in a 

language; regardless of any training, they may have held in that language. Therefore, the 

structure of the test is not depended on the content or objectives of a language course. 

The test is structured to indicate how proficient the person taking the test in the foreign 

language. The aim of the test generally includes the proof of the language level one has 

in order to use for different purposes such as studying abroad. Heaton says (1975, 

p.172) “the proficiency test looks forward, defining a student’s language proficiency 

with reference to a particular task which she or he will be required to perform.” 

Proficiency tests refer to an audience from different backgrounds, education levels and 

countries. Therefore, it does not follow curricula or a program. They are utilized as 

proof of one’s level of language proficiency, which has become very important in 

today’s globalized world. 

‘Being proficient’ or ‘proficiency in the language’ means ‘having sufficient command 

of the language for a particular purpose’, Hughes defines (2003). He also adds while 

particular exams prepared for specific purposes in different fields of study could be the 

example of these tests, the ones which do not require any course of study or occupation 

in mind could also be the example of proficiency tests. We can exemplify them with the 

exams such as Cambridge Certificate of Proficiency in English Examination (CPE), 

IELTS or TOEFL. These are used for assessing the general knowledge of language of 

the test-takers and they identify the language level of the test-takers.  

In addition to these standardized exams used all over the world, commonly every 

country and institutions develop and utilize their own proficiency exams which they 

validate and correlate with standardized proficiency exams. 

When the approaches or methods the institutions adopted are examined, different 

combinations of them could be detected. Heaton (1975, p.15) divides the language 

testing approaches into four main ones as the essay-translation approach, the 

structuralist approach, the integrative approach and the communicative approach. He 

adds several approaches for a test can be adopted for it to become more successful and 

not limited to one strict area. 
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With the effect of the Grammar-Translation method, the essay-translation approach in 

language testing was very common in the past. Generally, tasks of translation or writing 

were given to the test-taker and the evaluation of the test was carried out by the teacher. 

Heaton (1975) defines this approach as “the pre-scientific stage of language testing”, 

which reminds the first language tests conducted by Cambridge University (e.g. CPE). 

He defines the structuralist approach with “the view that language learning is chiefly 

concerned with the systematic acquisition of a set of habits”. The tests adopting this 

approach take the skills or categories of the foreign language in separate groups. All the 

categories are tested in different parts. And for the integrative approach, it is “concerned 

primarily with meaning and the total communicative effect of discourse”. Integrative 

testing includes tasks requiring different skills at the same time. Heaton (1975) 

exemplifies it with the use of cloze tests, dictation and translation as all of these tasks 

require more than one skill. As for the communicative approach, it is focused on the 

communication in the real-life. Thus, the tasks contain elements suitable for testing the 

use of language in communication. With this approach, the scores are interpreted skill-

based. 

It is accepted that each method may be suitable for different kinds of purposes. And the 

national or international exams all make use of these approaches individually or 

together. Yet, it is possible to see the communicative approach is the commonly adopted 

one, especially for the international examples.  

Similar to the approaches and methods in the foreign language teaching, those in the 

language testing are also shaped with the purpose and context of the test. The test 

developers should define the purpose of the test and determine the approach and 

methods of the test complying with the purpose of it. These approaches may be adopted 

as individually or with a combination. A test can be formed with the adoption of 

communicative, integrative and even structuralist approach and this makes it successful 

(Heaton, 1975). 
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1.4. QUALITY CRITERIA FOR TESTING 

The most important characteristics of the test may be defined with the concepts of 

validity and reliability. 

 

Reliability refers to the consistency of the scores obtained at different conditions by the 

same test-taker. Validity is more about the appropriateness of the test to its aim 

(Bachman, 1990). 

 

In this study, the validity of the translation items will be investigated. Thus, we will 

examine the concept of validity in more detail. 

1.4.1. Validity 

Validity is defined by many scholars as ‘the extent to which the test measures what it is 

supposed to measure and nothing else’ (Lado, 1961; Heaton, 1975; Messick, 1989; 

Hughes, 2003; Bachman, 1990) 

The validity is a broad and a unitary term as defined by many scholars (Bachman, 

p.240). It can be identified with three different types: face validity, criterion-validity and 

construct validity. 

There are many different ways of interpreting validity. Today, the validity studies focus 

on a very broad field and they suggest complex and integrated methods for measuring it. 

As it provides evidential data on the interpretations of the scores, validity is regarded 

something broader. Thus, further investigations should be carried out to see ‘the 

validity’ of a test.  

However, in a traditional way, measuring validity corresponds to the correlation 

method. To get the evidential data about the validity of a test, it is correlated with a 

valid one. Many scholars defined the measurement of validity via correlation (Lado, 

1961; Heaton, 1975; Hughes, 2003; Bachman, 1990; among others). In the very first 

book which inspects language testing elaborately, Lado says, 
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Validity can be achieved and verified indirectly by correlating the scores on a test 

with those of another test or criterion which is valid. If the two sets of scores 

correlate highly, that is, if students who make high scores on the valid criterion test 

also score high on the experimental test and if those who score low on one also 

score low on the other, we say that the test is valid.(1961) 

The correlation results indicate the relationship between the two tests. Correlation 

coefficients are interpreted as follows: 

Correlation Coefficient Interpretation 

Exactly -1 A perfect negative linear relationship 

-0.70 A strong negative linear relationship 

-0.50 A moderate negative linear relationship 

-0.30 A weak negative linear relationship 

0 No linear relationship 

+0.30 A weak positive linear relationship 

+0.50 A moderate positive linear relationship 

+0.70 A strong positive linear relationship 

Exactly +1 A perfect positive linear relationship 

Table 2. Interpretation of Correlation Coefficients
2 

While a strong relationship may allow us to interpret a test as valid, the other results 

may raise questions or further research may be necessary to find the weak points of the 

test. 

1.5.  FOUR SKILLS IN TESTING AND ITEM TYPES 

With the adoption of CLA, the use of four skills; reading, writing, speaking and 

listening, became a standard of the construct of foreign language proficiency tests. 

To understand the proficiency in each level, different item types and test techniques are 

used in language proficiency tests. The reason why various test techniques exist is that 

they attempt to indicate a reliable and valid proof of each language skill. Hughes (2003, 

                                                           
2
 Please see https://www.dummies.com/education/math/statistics/how-to-interpret-a-correlation-

coefficient-r/ 

https://www.dummies.com/education/math/statistics/how-to-interpret-a-correlation-coefficient-r/
https://www.dummies.com/education/math/statistics/how-to-interpret-a-correlation-coefficient-r/
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p.75) defines the functions of the techniques as “to elicit behavior which is a reliable 

and valid indicator of the ability in which we are interested, to elicit behavior which can 

be reliably scored, to be as economical of time and effort as possible, to have a 

beneficial backwash effect, where this is relevant”. He gives the commonly used item 

types as multiple-choice items, Yes/No and True/False, short-answer and gap filling 

items. 

While selecting items when forming a test, it is important to combine different 

approaches and types aiming at assessing different skills. It is accepted that in a well-

developed test, all of the items should refer to production and recognition skills of the 

test-taker. Having an overview of the standardized tests, it can be realized that most of 

the tests make use of various item types for different language skills. They do not stick 

to one type, which may contribute to the reliability and validity of the tests. 

As for the recognition and production skills, they are two main language skills. Heaton 

(1975, p.11) defines recognition as the identification of the correct words and forms of 

language generally in a multiple-choice item. However, production requires not 

identification but producing the correct answer, such as an exercise of filling the blanks. 

It is a common view (Brown, 2004; Heaton, 1975; Hughes, 2003 among others) that 

multiple-choice items are adopted by the majority of the institutions for language 

proficiency tests or for other language tests conducted. Hughes (2003, p.76) states “the 

advantages of the multiple choice technique were so highly regarded at one time that it 

almost seemed that it was the only way to test”. The easiness of the evaluation of the 

multiple-choice items and practicality for scoring may be the reasons of its common 

use. However, there are some disadvantages of this technique. As Hughes explained 

(2003), the technique is limited to the recognition skill, guessing may have an effect on 

test scores, and the technique limits what can be tested, cheating may be facilitated, 

backwash can be harmful, and it is hard to produce good items. 

As the disadvantages may harm the validity and reliability of the test, the multiple-

choice items can be seen less common in language proficiency test than they used to be. 

Now, assessing both recognition and production skills of a test-taker is the main goal of 
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a language proficiency test. Therefore, various item types referring to both skills are 

generally preferred according to their suitability. 

It is possible to see that the international examples such as TOEFL and IELTS include 

both of the skills with their various tasks in reading and listening sections especially. 

Production skill is generally preferred in the writing section or it can be measured with 

the integrated tasks. Translating can also be included in the production skill in the open-

ended or limited translation tasks. Since the pre-linguistic period of translation studies, 

translation process and work are undeniably defined as a ‘production’ or ‘reproduction’ 

process (Newmark, 1988). Therefore, the translation tasks used in the open-ended 

format (which I prefer to call ‘the usual translation tasks’) require a dense process for 

producing the target text. Translation practice necessitates the production of the target 

language through several steps. Thus, the production pertaining on the translation 

process is also directly linked to the language skills mentioned above.  

In the first language proficiency exam or in the other exams conducted in Europe, the 

translation task was given for measuring English language proficiency. Though it was 

abandoned and found to be wrong, it was at the level of production skill, which may 

indicate a correlation between language proficiency and translation skill as Lado 

mentioned (1961). However, this correlation may not be strong enough as desired by the 

test developers and its use referring to recognition skill may raise questions about the 

reliability and validity of them. 

1.6.  THE HISTORY OF LANGUAGE PROFICIENCY EXAMS 

The first language proficiency tests were conducted and developed by Cambridge 

University in the UK. Weir states (2005, p.5) “The Cambridge ESOL Certificate of 

Proficiency in English (CPE) has by far the longest track record of any serious EFL 

examination still in existence”. Thus, we can say the language testing and its 

development were directed with English Language Testing and through the perspective 

of Europe. 
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The first language proficiency test (1913) consisted of translation from English into 

French or German and vice versa, writing an English essay, a task for English literature, 

another task about English Phonetics and lastly an oral task including dictation and 

reading and conversation (2005). The test was limited with a construct formed by the 

common language teaching principles of its time. It was mostly based on translation, 

grammar, and the importance was on pronunciation in terms of oral production. There 

was also an oral part focusing on pronunciation and phonetics. 

Other examples of tests appeared after the 1950s. Weir states (2005): 

In the 1960s tests such as the English Language Battery Version A (ELBA) and 

the English Proficiency Test Battery (EPTB) were used in university admissions 

and even later in the Professional and Linguistic Assessments Board (PLAB) test 

for overseas doctors wishing to practice in Britain. Grammar translation as a basis 

for testing proficiency was also to endure into the 1970s in most foreign language 

testing in the UK and still lingers on in the university sector. In contrast, the 

testing of English as a foreign language was to progress more quickly. 

The developments in methods and approaches of English language teaching reflected 

the content of the tests and determined them. Especially the improvements in the 

language teaching steered the language testing in a focus of four skills. The test 

developers started to generate tasks referring to all of the skills and besides the content 

of the tests; they started to take the attention on the concepts such as reliability and 

validity. 

While the British were conducting the tests mentioned above for language proficiency, 

in the US there were also developments in language testing with the Test of English as a 

Foreign Language, which is called TOEFL. 

As the number of people who wanted to study or work in the US and Europe increased, 

the issue of language proficiency gained importance. People from different countries 

were coming to study or work in the medium of English; therefore, the need for the 

proof of their language proficiency was significant in the selection of the candidates. 

For this purpose, exams such as IELTS and TOEFL were formed and they have become 

the benchmarks of the standardized English language proficiency exams. 
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Though it is possible to detect the use of translation in the first language proficiency 

exam (CPE), it can be seen that the method was abandoned, and the tests are 

constructed only focusing on the four skills and most importantly, they are monolingual. 

IELTS and TOEFL are used as the golden criteria in foreign language testing and 

TOEFL will be studied more carefully since it is taken as the reference criteria for the 

standardized language test in this study. 

1.6.1. The US Tradition - TOEFL 

Although there are lots of international English language proficiency tests for different 

purposes (e.g. TOEIC, Pearson Test of English, etc.), the TOEFL was the first one 

structurally developed and used as the standardized English language proficiency test. 

In the TOEFL Program History (Vol. 6) published by ETS, the development of the test 

structure and its history are mentioned elaborately. The test was prepared with the 

primary goal of ‘assessing the English proficiency of second language speakers of 

English who intend to study in institutions where English is the language of instruction’ 

(p.4).  There was a problem with identifying the language proficiency of the students 

coming to the US to study in the universities. To solve this problem, it was first 

conducted in 1964 by Modern Language Association, ‘commissioned under the 

auspices of the National Council of the Testing of English as a Foreign Language’. As it 

is mentioned in the same source, it was developed by various groups from public and 

private institutions who were dealing with the English proficiency of second language 

speakers. After it was financed by grants from the Ford and Danforth Foundations, the 

College Board® and ETS took the responsibility for the Test. In the mentioned booklet, 

the development of TOEFL was separated into three parts as follows: 
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First, it was a paper-based test focusing on reading and listening skills, then evolved 

into an internet-based test which consists of four main skills with the content 

appropriate for the academic context. 

With the advancements in technology, it has become possible for test developers to 

conduct their test through computer-aided technology. Whereas the TOEFL Paper-

Based Test (PBT) is still used in some regions, the TOEFL Internet-Based Test (IBT) 

became the most commonly used one thanks to these advancements. 

The TOEFL IBT consists of 4 parts as Reading, Listening, Speaking and Writing 

respectively. The standard time allocated for the test is four and a half hour with a 10-

minute break after the first two sections. In the Reading and Listening parts, the items 

are generally created in the multiple-choice format. There are also other types of items 

such as filling the table with the summarizing sentences in both these sections. In the 

speaking section, 6 tasks are given, consisting of three different levels. While the first 

two tasks assess the oral proficiency at a more fundamental level, the other tasks are 

integrated with listening skill at a more academic and educational level. Lastly, in the 

Figure 1. The Historical Development of TOEFL 
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writing section, two tasks are given to assess the writing skill. And it is the same with 

the speaking section; one task assesses the skill at a more fundamental level while the 

other is for more academic and educational level. 

Though it is the standard construct of the test, sometimes ETS do the pre-tests of the 

items in the Reading and Listening section of the real exams. They collect data by 

putting extra items in the test to get the statistical information of the prepared question; 

thus, decide to use it or not in the future tests. The test content can be summarized as 

follows:
3
 

 

 

 

 

 

Thanks to its success in meeting the required criteria in language testing and solving the 

problem of identifying the English language proficiency of the second language 

learners, the TOEFL became the most popular and valid tool in the field. Also, the 

research carried out for investigating the validity of its items and structure (see Chapelle 

et al. 2008; Philip & Sheppard, 2004; Brown & Ross, 1996) strengthened its place and made 

it the pioneer in the language testing and assessment field. 

                                                           
3
 See the official website of ETS: https://www.ets.org/toefl/ibt/about/content/ 

Figure 2. The Test Construct of TOEFL 

https://www.ets.org/toefl/ibt/about/content/
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1.6.2. The European Tradition - IELTS 

Whereas TOEFL was defining the standards of an English language proficiency test in 

the US, European institutions and universities were also working on the same subject. 

The journey beginning with the Communicate Language Testing triggered new 

developments in language testing area. CPE was also evolving into a new test which 

aimed at assessing four skills for academic purposes. Weir states the shift in the testing 

structure by saying (2005, pp.17-18):  

In the early 1960s we see the beginnings of a critical shift in the language testing 

tradition in Britain towards a view that language might be divorced from testing 

literary and cultural knowledge. It is thus possible in this period to date the start 

of a gradual but critical change of the English language examination to one which 

focuses on language as against an assortment of language, literature and culture.  

The content of the CPE was changed in 1966 and 1975 with an understanding through 

communicative language testing and a distance from the British culture and literature 

(Weir, 2005). The first major standardized test for international students applying for 

the universities in the UK was the English Proficiency Test Battery (EPTB) conducted 

by the British Council and the University of Birmingham in 1960s.
4
 It was criticized for 

not being suitable for assessing the ‘real world’ language needs and a revision on the 

structure of the test was required. The test was carried out by English Language Testing 

Services and used by postgraduate students.  

The exchange of ideas internationally on the language testing enabled a specific 

standardization in the field by making contributions and bringing together the two 

traditions mentioned here.The demand for a standardized test for undergraduate students 

in Australia led to the congregation of the three institutions come together around 

developing a new test meeting the required criteria. Similar to the appearance of the 

TOEFL, The International English Language Testing System (IELTS) was developed 

by the congregation of the British Council, IDP: Education and Cambridge Assessment 

English. In 1976, IELTS appeared as the solution of the problems regarding language 

proficiency. The test had revisions twice in 1989 and 1995.  

                                                           
4
 For detailed information please see https://www.manhattanreview.com/ielts-history/ 

https://www.manhattanreview.com/ielts-history/
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In today’s version, the test can be taken in two types as IELTS Academic and IELTS 

General Training. Its construct complies with the Communicative Language Testing 

approaches and is formed with the focus on the four skills.
5
 The Listening and Speaking 

sections for both types of the test are the same. However, in the Reading and Writing 

sections, different subjects are given according to the test type. The time allocated for 

the test is two hours and 45 minutes. There are six task types in the Listening and three 

task types in the Speaking; 11 task types in Academic Reading and General Training 

Reading, two tasks in Academic Writing and General Training Writing. The item types 

varied in all of the tasks from multiple-choice items to matching, sentence completion, 

etc. 

Together with the TOEFL, IELTS is also a proven and valid test used worldwide for 

academic or immigration purposes. There are also other standardized English Language 

Proficiency Tests used for different specific purposes such as academic, general or 

business (e.g. Test of English for International Commnication, TOEIC; Examination for 

the Certificate of Competency in English, ECCE, etc.); however, TOEFL and IELTS 

are regarded as the pioneers and the golden standards of this field for measuring general 

language proficiency. 

1.7. ENGLISH LANGUAGE PROFICIENCY TESTS IN TURKEY 

When we go back further in the past, it is not possible to find factual information about 

the language proficiency exams in Turkey. It can be said that they were developed with 

the language proficiency exam prepared for academic promotion for the associate 

professor degree and conducted by The Inter-University Board within very similar 

content to ÜDS (Üniversitelerarası Kurul Yabancı Dil Sınavı, Foreign Language Exam 

of Inter-University Board), KPDS (Kamu Personeli Yabancı Dil Seviye Tespit Sınavı, 

Foreign Language Exam for State Employees) and today’s YDS and YÖKDİL. As the 

exam started to be taken by a broader audience it was first turned into KPDS and ÜDS. 

It is important to know the relation between The National Board of Examination 

(ÖSYM) and The Council of Higher Education (YÖK) while examining the language 

                                                           
5
For detailed information please see https://www.ielts.org/about-the-test/test-format 

https://www.ielts.org/about-the-test/test-format
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proficiency exams in Turkey. The universities in Turkey in the 1960s accepted students 

without an examination, yet they had difficult times because of the limited capacity they 

had. And they started to choose the students according to their high school education 

field/quality or ranking the students with their high school GPA, or accepting as many 

students as the university required according to the applicant ranking. As the number of 

high school graduates increased, a new method for selecting students among many 

applications became a necessity. 

In 1974 Inter-University Board decided that there should be an institution governing 

and defining all the requirements for universities. As a result, YÖK was founded in the 

late 1900s as the higher institution of all the universities in Turkey.  

With Law No. 2547 dated 6 November 1981 establishing YÖK, all higher education 

institutions in Turkey have gathered under one institution; academies, universities, 

educational institutions have been transformed into the faculties of education, and 

conservatories and vocational higher schools have been affiliated to the universities. 

As it is stated in the website of YÖK
6
, “YÖK became responsible for all higher 

education institutions as an institution that has autonomy and public identity within the 

framework of powers and duties given to it with Article 130 and 131 in Constitution and 

the said provisions of Law”.  

The authorities were trying to provide a standard in the higher education and also the 

placement and selection of the students into the universities and vocational higher 

schools. The institution was founded on this basis; 

For this reason, YÖK has focused on being mainly responsible for the strategic 

planning of higher education, the coordination between universities, and most 

importantly establishing and maintaining quality assurance mechanisms. (YÖK, 

2019) 

While it was the responsible institution for the higher education planning and 

administration, there was a need for the standardization in the assessment, selection and 

                                                           
6
 All the information regarding YÖK are obtained from the official website of it. Please see 

https://www.yok.gov.tr/en 

https://www.yok.gov.tr/en
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placement of the students into higher education, too. Therefore, The Inter-University 

Board made another decision about this issue by founding ÜSYM (Üniversitelerarası 

Öğrenci Seçme ve Yerleştirme Merkezi, The Inter-University Centre of Student 

Selection and Placement) in 1974 by stating that all the exams should be carried out by 

an institution. In 1981, ÜSYM was transformed into an institution working under YÖK 

with its name changing to ÖSYM (Student Selection and Placement Center). Another 

change was made about the institution in 2011 and ÖSYM became an independent 

institution with its own budget and administration. Its name was also changed to 

“Assessment, Selection and Placement Center. (ÖSYM, 2019). 

Since its establishment, all the nation-wide exams, or institutional exams for specific 

purposes have been prepared and given by ÖSYM. Though tests for foreign language 

proficiency have also been conducted by the same institution, YÖK has also conducted 

another alternative exam since 2017. Although there are no significant changes in the 

structure of the tests used, the standardized language proficiency tests used nation-wide 

faced some changes in time. 

ÜDS and KPDS were the first language proficiency exams carried out by ÖSYM in 

Turkey. ÜDS was used by academicians for proving foreign language proficiency and 

KPDS was for the state employees to get extra payment for being proficient in a foreign 

language or to apply for employment to the governmental institutions.  

They were both conducted twice a year as Spring and Fall terms. ÜDS was formed with 

three different areas according to the theme of the texts in the test. It was for Social 

Sciences, Physical Sciences and Health Sciences. It consisted of 80 items formed with 

multiple-choice. The content of the exam was as follows: 

Item Type Number 

Vocabulary 6 

Grammar 11 

Cloze Test 10 

Sentence Completion 10 
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Translation 4 

Reading Texts 24 

Dialogue 5 

Paragraph Completion 5 

Irrelevant Sentence 5 

Total 80 

Table 3. The content of ÜDS 

As for KPDS, it contained 100 questions. The content of it was quite similar to ÜDS. 

However, it was known that the length of the paragraphs and the item stems of ÜDS 

were much longer than KPDS (Aşkaroğlu, 2014). This may stem from their different 

purposes for use. The question types of KPDS were as follows: 

Item Type Number 

Vocabulary 5 

Grammar 9 

Cloze Test 10 

Sentence Completion 10 

Translation 6 

Situation 4 

Reading Texts 20 

Dialogue 4 

Paraphrasing 4 

Paragraph Completion 4 

Irrelevant Sentence 4 

Total 80 

Table 4. The content of KPDS 

It can be seen that the distribution of the question types in KPDS was different from 

those in ÜDS. Yet, the item types were quite similar. The number of translation items 

was higher in KPDS with 6 items. And there were also two different item types: 

situation and paraphrasing. 
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After it was found that both exams intersected and assessed the similar criteria, they 

were combined into one exam as YDS in January 2013.
7
  

YDS has continued to be the main language proficiency exam since the date it was 

released. It consists of 80 items with the item types of vocabulary, grammar, cloze test, 

sentence completion, translation, reading texts, paragraph completion, paraphrasing, and 

irrelevant sentence. The exam is structured with the focus on the reading skill. 

Item Type Number 

Vocabulary 6 

Grammar 10 

Cloze Test 10 

Sentence Completion 10 

Translation 6 

Reading Texts 20 

Dialogue 5 

Paraphrasing 4 

Paragraph Completion 4 

Irrelevant Sentence 5 

Total 80 

Table 5. The content of YDS 

According to the YDS Guide prepared by ÖSYM
8
, YDS can be used for applications to 

post-graduate or graduate studies, all the required language proficiency assessments for 

the state employees, for academic promotions, for positions in the governmental 

institutions, for teacher employment by Ministry of Education and for the language 

proficiency requirements asked for by the governmental institutions. 

Before the year of 2018, the test was conducted twice a year as the Spring and Fall 

terms. However, starting in 2018, it has been given three times a year. Different from 

the others, in the Spring Term, YDS is given in 25 languages as German, Arabic, 

                                                           
7
 For detailed information please see http://www.osym.gov.tr/TR,8860/hakkinda.html 

8
 For detailed information regarding the Guide, please see 

https://dokuman.osym.gov.tr/pdfdokuman/2019/YDS-1/kilavuz30012019.pdf 

http://www.osym.gov.tr/TR,8860/hakkinda.html
https://dokuman.osym.gov.tr/pdfdokuman/2019/YDS-1/kilavuz30012019.pdf
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Albanian, Bosnian, Bulgarian, Chinese, Danish, Armenian, Persian, French, Georgian, 

Dutch, English, Spanish, Italian, Japanese, Korean, Polish, Hungarian, Portuguese, 

Romanian, Russian, Serbian, Ukrainian and Greek. The test was formed in the multiple-

choice format for the languages of English, German, Arabic, French, Russian, Italian, 

Spanish, Bulgarian, Greek and Persian. And for the rest 15 languages, a translation task 

formed with two sections; one from the tested language to Turkish and the other is from 

Turkish to the tested language is used. 

In the Fall term, the test is conducted for the languages of German, Arabic, English, 

Russian and French. And the third one of the year is given only in the language of 

English. 

Before the year of 2016, the time allocated for the test was 150 minutes. Later, the 

duration was changed to 180 minutes. 

For the scoring of the test, points are calculated between 0-100. Each question 

corresponds to 1.25 points. And for the interpretation of the scores, ÖSYM gives the 

following table: 

Scores Levels 

90-100 A 

80-89 B 

70-79 C 

60-69 D 

50-59 E 

Table 6. The score table of YDS 

The levels refer to the proficiency level of the test-taker. It is especially important for 

state employees as they get extra payment in different amounts according to the 

proficiency level they have. And also both governmental and some of the private 

institutions set standards for employment according to these levels. 
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The other language proficiency exam used is YÖKDİL. It was conducted for the first 

time in 2017 in the language of English. It was prepared by Ankara University and its 

organization and the application procedures were conducted by Anadolu University in 

the years of 2017, 2018 and at the first half of 2019. Later, the exam has started to be 

conducted by ÖSYM in 2019. 

Though it was announced to be conducted biannually, it was exceptionally carried out 

three times in 2017. The second test also included the languages of German, Arabic and 

French. The test has been conducted in four languages in the same format since then. It 

is given in three fields in terms of the themes of the texts as Social Sciences, Physical 

Sciences and Health Sciences. The content of YÖKDİL is as follows: 

Item Type Number 

Vocabulary and Grammar 20 

Cloze Test 10 

Sentence Completion 11 

Translation 12 

Paragraph Completion 6 

Irrelevant Sentence 6 

Reading Texts 15 

Total 80 

Table 7. The content of YÖKDİL 

YÖKDİL is also formed with 80 multiple-choice items. It is seen that the content of 

both tests is very similar to each other. The only difference is that YÖKDİL does not 

contain items of dialogue and paraphrasing. And the number of translation items is 

twice as it is in YDS. 

The scoring is done between the points of 0-100. The Council of Higher Education did 

not announce any scoring tables for the exam, but the required scores are most probably 

known by the test-takers as this exam can be used by academicians and the ones who 

apply for academic positions in the universities. For these purposes the criteria were set 
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in the past. For instance, scoring 55 will be enough for someone to be appointed as an 

associate professor as set by The Council of Higher Education earlier. 

It can be seen that the foreign language testing in Turkey has been focused on the 

assessment of reading skill for a very long time. When compared with the other 

language proficiency exams which are widely and universally used, there are many 

points to discuss both about the content of the tests and the other specifications related 

to language testing.  
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CHAPTER 2: LITERATURE REVIEW 

2.1.PRESENTATION 

In this chapter, a literature review is presented with the studies carried out on YDS, 

YÖKDİL and the use of translation in foreign language testing.  

2.2.STUDIES ABOUT YDS AND YÖKDİL 

In the literature, there are several studies investigating YDS, KPDS and ÜDS within 

different perspectives.  

In 1997, Şahin examined the shortcomings of the reading passages in KPDS and their 

effects on testee’s success. He devised a reading test composed of the reading passages 

of the earlier published KPDS tests to 100 participants together with a questionnaire. It 

was found that the reading passages in the test were found to be more difficult than the 

average level, influence the testee’s success negatively and very difficult for the 

participants in general. 

Yücel (1999) also investigated KDPS with his study “Description and Analysis of 

Foreign Language Proficiency Examination for State Employees (KPDS) and 

Recommendations for an Ideal KPDS Course”. He conducted an item analysis with the 

data obtained with 45 participants using randomly chosen items from the earlier 

published ones and attempted to define an ideal course for this exam. According to the 

results of the item analysis, more than half of the questions were found to be easy for 

the test-takers. And these questions were mainly grammar-based or translation items, 

“which may indicate either that Turkish students are good at learning grammar and 

translation owing to the Turkish education system or that these language areas are 

emphasized more in KPDS preparation courses” (p.98). 60 of the items were found to 

be easy and 43 of the total were found not to discriminate well. He states (p.92) “if 

access to an actual test could be possible in the future, new research might focus on 

validity and reliability of the test, which would also lead to more reliable results for 
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item analysis” to emphasize the need for assessing the items in the test with evidential 

data. 

In 2005, Arslan analyzed ÜDS questions and searched at which difficulty levels the 

questions are, what language skills are measured via the test and investigated the 

language users’ awareness of the purpose of the exam and the possibility of increasing 

the success of exam takers. A structured interview was conducted to 7 lecturers giving 

ÜDS preparation courses and a questionnaire was given to 221 people who are the 

teaching staff of different universities or post-graduate and doctoral students from 

various fields. They concluded that most of the exam takers encounter difficulties 

though they have studied English for a long time; they also do not know anything 

related to the testing techniques and are not good at the timing for ÜDS. It was also 

found that the content of ÜDS was not parallel to the curriculum and reading skill and 

grammar are regarded as being very important for the exam. While analyzing the 

questions, the researcher gave tips or tactics for each question type. For the translation 

questions, the researcher advises the exam taker to use ‘the test techniques’ and also 

being very careful with the timing. The study mostly presents a guide for the ones who 

prepare for the exam. It can be understood the exam was found quite difficult and ‘test 

techniques’ were advised for the test-takers to score high. 

Elaldı (2005) analyzed KPDS in a similar way. Elaldı analyzed the language level of the 

test, the awareness of the test-takers and the possibility of increasing the success of the 

test-takers. A questionnaire was applied to 150 academicians at Cumhuriyet University. 

Each question type was analyzed and tips and tactics were presented. For the translation 

questions, 6 points were given for the test-takers to focus on. These are “to the end of 

the verbs, to save time”, “to keywords that can change the statement”, “to the singular 

or plural forms of the statement”, “to the different function and tense of the statements 

although the Turkish statement is the same”, “their-affirmative-negative, active-passive, 

past-present-future forms”. “to Turkish and English equivalents of phrasal verbs and 

idioms”. It was concluded that “KPDS focuses on grammar knowledge and aims at 

assessing some language skills”, “reading passages can be too long and boring” and a 

regular study and familiarization with the item types are required for the ones who want 

to score high. 
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Özmen (2011) analyzed ÜDS to understand how it shapes foreign language learners 

experiences and whether it creates any effects on the communicative competence of the 

test-takers. 12 participants were interviewed and it was found that the exam has a 

negative washback effect on most of the participants. Short term study habits, low order 

thinking skills, memorization and rote learning were found to be the micro level effects 

whereas anxiety and inhibition, feeling of failure and avoidance behavior towards 

learning English were found to be the macro effects. He also criticizes ÜDS as being 

‘traditional’ because of grammar, vocabulary and reading questions it contains and 

states his concerns about the validity of the exam as it does not have speaking, listening 

and writing sections. 

In 2013, Güleç conducted a study to examine success and failure attributions of 

academic staff studying for foreign language achievement tests. He investigated the 

conceptualization of the notion of ‘doing well’ in the exam by the academic staff and 

the reasons they attribute their success and failure to. Self-assessment, semi-structured 

interview and a questionnaire were applied to 5 academic staff at Adana Science and 

Technology University. It was found that ‘score of the examination’ is the major 

conceptualization in terms of doing well in the exam and as in the success attributions 

lack of ability and effort was found to be the main reasons for failure and participants 

also attributed failure to the task difficulty. 

In 2013, a case study was conducted by Çakıldere to investigate the washback effects of 

KPDS and ÜDS. A questionnaire was given to 103 academic staff that has not to get yet 

65 points or more from these exams and an interview was conducted to 4 academic staff 

in Nevşehir University. It was concluded that “reading skill is the only skill on which 

these exams has a positive washback effect” and “these exams had strong negative 

effects on listening, writing and speaking skills”. 

In 2014 Aghabalazadeh assessed the YDS test takers' metacognitive awareness levels of 

reading strategies and their attitudes towards reading. She searched the strategies YDS 

test takers use most to handle the reading sections of YDS, their awareness of 

metacognitive reading skills and the relation between YDS test-takers’ attitudes towards 

reading and their metacognitive strategy use. With randomly selected 30 participants 
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from a group of graduate and undergraduate of EFL learners at the pre-intermediate and 

intermediate level, two surveys were conducted. It was found that YDS test takers know 

and use reading strategies, aware of reading comprehension process, have positive 

attitudes toward reading; thus, the reason why they have difficulty in YDS is not 

because of a lack of metacognitive strategy use. 

Külekçi (2016) studied the foreign language examination (YDS) in Turkey and its 

possible washback effects. He analyzed its construct in terms of language knowledge 

component of the model of language ability. While the researcher identifies all the 

question types in YDS, he states knowledge of the rhetorical organization is directly 

addressed with translation questions. As for the validity of the exam, the researcher uses 

face validity, content-validity and criterion-related validity as the criteria. He claims the 

exam has face validity and also it has content validity by having samples from various 

areas of language and using ‘authentic’ sources. Yet, he adds for the criterion-related 

validity, the test is not highly valid as the results may not correlate with language use in 

target contexts and with other independent and highly reliable assessment tools. He also 

states “this kind of claims need concrete evidence” as the exam does not predict the 

language performance in real life communication. He emphasizes the need for further 

research on this subject, “further studies and analyses are needed in order to make more 

well-grounded judgments about criterion-related validity”. 

In 2016, Turgay conducted a study about the translation skill and its use in multiple-

choice format. The study examined the recognition and production skills in translation. 

It focuses on the multiple-choice items and investigated if the students are more 

successful in spotting the right answer between the choices (reception) or producing it 

(production) when it comes to translation. 41 participants in total from the departments 

of English Language Teaching (ELT) and Applied English and Translation (AET) in 

Çağ University were applied a multiple-choice translation test formed by the researcher 

and a translation task including direct translation of an article from English to Turkish. 

According to the results the participants performed better in the receptive skill, AET 

students performed better on the tasks and post-training bettered their scores for both 

skills. 
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Akın (2016) also did research on YDS in terms of common characteristics of adult 

learning and language for specific purposes using the questions published between the 

years of 2013 and 2015 on the website of ÖSYM through the document review process. 

The findings indicate that there is no moderate and decent distribution of test questions 

among the academic fields of candidates and the test only measures reading, vocabulary 

and grammar skills of the candidates. And lastly, the candidates are found to be aware 

of the process of YDS and the questions are considered as original and authentic relying 

on the published questions (10% percent of each exam). 

In 2017, Polat examined the attitudes of academicians towards the validity and 

washback effect of Foreign Language Exam (YDS). Two scales were applied to 2683 

academicians from 84 universities in Turkey. And semi-structured interviews were 

conducted to 4 academicians. According to the results, the participants were found to 

have different attitudes towards the validity and washback effect of YDS according to 

their academic titles. The participants expressed their opinion about the validity of the 

exam as negative and insufficient. These negative opinions were made by instructors 

and professors the most; they also added the test should also include listening, writing 

and speaking sections. However, research assistants and associate professors did not 

find these sections necessary though they think the validity of the exam is weak. The 

researcher suggests different opinions according to the academic titles may be because 

of the worries of academic promotion. 

It can be seen that the early studies about KPDS and ÜDS mostly focused on the item 

types, the difficulty of them and later they started to focus on their washback effects. 

Most of the studies criticized the lacking parts of the exams and their being ‘traditional’. 

Especially the lacking of items for listening, speaking and writing has been emphasized 

repeatedly with each study. Though various implications for further research into exams 

such as the investigation of their reliability or validity were made, no study seems to be 

conducted on these topics. 
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2.3. STUDIES ABOUT THE USE OF TRANSLATION IN FOREIGN 

LANGUAGE TESTING 

There are numerous studies about the use of translation in foreign language teaching 

and a more limited number of studies exist on the subject of the use of translation in 

foreign language testing. With the new approaches and methods in foreign language 

teaching and testing, translation was abandoned as it was regarded as old-fashioned.  

There are studies supporting the use of translation in foreign language teaching classes 

especially for improving vocabulary, grammar and reading comprehension skills. Most 

of the scholars (Lee; Korošec; Calfoglu, 2013; among others) attempted to save ‘the 

name of translation’ which had been claimed as a tool that should be avoided for the use 

in foreign language teaching for many years. 

Kupsch-Losereit (1985) examined translation by dividing it into two types as 

pedagogical and communicative translation. They focused on the use of pedagogical 

translation and error identification in translation. Stevenson (1985) also suggested a new 

perspective on the use of translation in foreign language testing by presenting new 

arguments against Lado’s statements about translation. He claims ‘there is a symbiotic 

relationship between translation and testing, in both theory and practice’ (p.153). 

However, the need for investigating validity and reliability of the translation items was 

apparent. Since the translation practice has a long history starting at the times of Livius 

Andronicus or Cicero, it was not questioned as a practice for language testing. When 

compared with the translation practice, the field of language testing was a relatively 

young one. Thus, Stevenson (1985) criticized that use of translation should be 

investigated in terms of its validity and reliability for measuring language proficiency. 

Klein-Braley and Smith (1985) also focused on the validity of translation items and 

emphasized the need for research on this subject. Snell-Hornby (1985) clarified the 

translation practice as a skill requiring a good command of both languages, which is 

something more than being proficient in one language. 

Considering the emergence of translation studies as a separate discipline from the 

applied linguistics was taken place in 1970s, it is possible the see the arguments about 
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translation at this time period was mostly focused on the subject of ‘the traditional use 

of translation in teaching and testing’ and the question of ‘is it a new discipline?’. With 

the studies elaborating the translation practice (Catford, 1965; Nida, 1964; Vinay & 

Darbelnet, 1955), it was understood that translation was not only a tool for language teaching 

and assessment (Munday, 2008). 

Buck (1992) investigated using translation as a testing tool with two studies. He 

examined the translation items in Japanese university entrance examinations in terms of 

their reliability and criterion validity. The data of 121 participants were rated by seven 

raters. The raters gave scores starting from zero to five. According to the results, the 

correlation between the scores given by the raters was found to be strong. Thus, the 

objectivity of the evaluation of the translation tasks requiring production skills were 

claimed to solved. As seven raters were from different backgrounds, the strong 

correlation indicated that an objective measurement was possible. A random-deletion 

cloze test and a multiple-choice comprehension test were given to the participants for 

investigating the criterion validity of the translation task. According to the correlation 

results, the translation tasks indicated strong validity with the given test, which 

indicated that they are not very different from a cloze test or a multiple-choice 

comprehension test for measuring language proficiency. In his second study, he 

compared the translation tasks with other common testing methods and also checked the 

construct validity of the translation items. Four listening and four reading tests (formed 

with short-answer comprehension questions, multiple-choice comprehension items, gap-

filling and translation from L1 to L2 and vice versa) were given to the participants. The 

findings revealed that translation items were as reliable as the other item types. 

Therefore, Buck (1992) concluded translation tasks also have construct validity as tests 

of listening and reading comprehension. 

Kikuchi (2006) carried out another research to track the changes in English language 

proficiency tests in Japan from 1994 to 2004. The difficulty level of the reading 

passages and the item types used in all of the tests were examined. According to the 

results, majority of the items in the tests measured the receptive and translation skills of 

the test-takers. Although new item types were added in time, most of the exams were 
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found to be focused on receptive skills. He discussed that using translation tasks may 

lead to problems of validity (p.94). 

Sun & Cheng (2013) conducted a study to investigate the use of translation for 

assessing second/foreign language competence. They compared the test-takers’ 

performance on translation items in sentence completion format, and the other groups of 

items in The College English Test (CET), which is a large scale second/foreign 

language test in China. They also examined students’ perceptions of the translation task 

in terms of task demand, task difficulty and the validity of the translation test score as a 

measure of their actual translation ability. 524 participants from different universities 

attended the study. They were given a CET formed with a combination of CET papers 

published in the past and a questionnaire. Correlation analyses were used to see the 

relation between the performance on the translation task and the rest of the items. 

According to the results, it was found that the translation tasks have a moderate 

correlation with other tasks, thus they are valid in using for assessing second/foreign 

language competency. As for the students’ perception, it was noticed that they perceive 

the difficulty of the translation tasks relatively low. As the translation tasks in CET 

require a sentence completion with the one part of the sentence formed in L1, the 

researchers claim that (p.249) “the input in the first language induces lower cognitive 

load on the students, and consequently a lower level of difficulty”. 

So far to my knowledge, there are not many studies regarding the use of translation in 

foreign language proficiency testing, which may be because of its rare use in most of the 

proficiency tests. 
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CHAPTER 3: METHODOLOGY 

3.1. PRESENTATION 

In this chapter, the participants and the materials of the study are introduced and the 

procedure used for the data collection and analyses are given. 

3.2. QUESTIONNAIRE  

To get information about the participants’ educational background and their thoughts 

about the difficulty levels of the YDS and YÖKDİL, also to learn if they took any of the 

exams before, a questionnaire was prepared (Appendix 1). The questionnaire consists of 

6 questions. The first four questions were prepared to get information about the 

participants’ age, educational level and field, and how long they had been learning 

English. The fifth question included a table to learn at which level the participants 

thought they were in the four main skills of English. And the last question aimed to 

learn if the participants took these exams before, and if they did, three tables for each 

exam were prepared to learn about the participants’ thoughts on the difficulty levels of 

the item types in these exams. 

3.3. EXAMS 

YDS Spring 2018, YÖKDİL Spring 2018 (Social Sciences) and TOEFL PBT Reading 

Sample Test (Appendix 2) were used to collect data for both national language 

proficiency tests and the benchmark test of the study. YDS Spring 2018 and YÖKDİL 

Spring 2018 (Social Sciences) were accessed via the official website of ÖSYM and 

YÖKDİL.  

YDS Spring 2018 includes 80 multiple-choice items and the standard duration of the 

test is 180 minutes. YÖKDİL Spring 2018 has also the same construct and duration. For 

the TOEFL PBT Reading Sample Test, the duration is 60 minutes, and it consists of 42 

multiple-choice questions of which four require the selection of multiple answers for the 

full point. 
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As the final step, a translation task (Appendix 3) was formed consisting of 10 sentences 

in English and 10 sentences in Turkish. Testing the translation skill in both languages 

was aimed. 60 minutes were given for the completion of the task. 

3.4. PARTICIPANTS 

The choice of the sampling method was determined by two factors. First of all, it was 

very difficult to find participants because the completion of the three tests and a 

translation task would require 8 hours in total. Secondly, we needed participants who 

had not taken the tests used in the study. Thus, convenience and volunteer sampling was 

adopted according to the participants’ willingness to attend the study.  

Although 52 participants agreed to take part in the study, 32 participants completed all 

the exams and the questionnaire. And 21 participants attended to the last session and 

completed the translation task. All the participants were native speakers of Turkish who 

had been learning English as their foreign language. They generally started to learn 

English from the primary school. Relying on the information from the background 

questionnaire, the participants (f=20, m=12) were at the ages of between 18 and 31 

(m=24,6). 
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As it can be seen from Figure 1, the majority of the participants were between the ages 

of 25-30 (56%). And the ages between 17-20 and 31-35 were the minority. 

 

Figure 4. Education level of the participants 

As for the education level of the participants, most of them were at the graduate level or 

about to complete their undergraduate education as it is given in Figure 4. YDS and 

YÖKDİL are used for academic purposes such as applying for the Master’s Degree or 

Doctoral Degree or for academic employment. Thus, it can be said that the education 

level of the participants was suitable for the purpose of the tests. 
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Figure 5. Field of Study of the Participants 

The participants were mostly from different fields of study varying from Law to 

different fields of Engineering as can be seen in Figure 5 (n=14 different majors in 

total). 
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Figure 6. “How long have you been studying English?” 

Although the foreign language teaching starts at primary school at state schools and 

mostly earlier at private schools in Turkey, the participants reported different answers to 

identify the time period they had been learning English (see Figure 6). 
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Figure 7. “At which level do you think you are on the main skills?” 

Their thoughts about language skills can be analyzed further with details based on each 

individual participant. However, we can conclude from Figure 7 that the participants 

generally see themselves proficient, upper-intermediate or intermediate in reading. 

Their thoughts about writing and speaking skills are outstanding as most of them find 

themselves to be at the elementary level at these skills, and the number of beginners is 

high for speaking. 
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Figure 8. “Have you ever taken any English foreign language test?” 

28 of the participants marked “Yes” to the question of “Have you ever taken any 

English proficiency exams before?” and 4 of them answered “No”. As the exams are 

large-scale and used for a number of purposes, it was expected that the majority of them 

took the exam before. 
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Figure 9. Question Types and Difficulty Levels for YDS 

As for the participants’ thoughts, those who took one or some of the exams before were 

asked to fill a table regarding the difficulty levels of the items. 26 people who had taken 

YDS before expressed their ideas on the difficulty levels as it is shown in Figure 9. 

It is seen that “very difficult” was not chosen only for the categories of “TR-EN 

Translation” and “EN-TR Translation”, “Dialogue” and “Cloze Test”. The participants 

mostly found “Reading Texts” and “Paraphrasing” to be very difficult for them.  

We can see that the participants’ general point of view gathered on the “medium” level 

for majority of the item types. It is not possible to make sharp generalizations; however, 
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when “easy” marker and “very easy” marker are followed in the Figure, it can be seen 

they are piled in the categories of “EN-TR Translation”, “TR-EN Translation” and 

“Dialogue”. So, following these two levels, it can be concluded that the participants in 

general found translation and dialogue items easy and translation from English to 

Turkish easier than Turkish to English.  

 

Figure 10. Question Types and Difficulty Levels for YÖKDİL 

15 people who took YÖKDİL before expressed their thoughts on the difficulty levels of 

the items in YÖKDİL as it is given in Figure 10. As it is seen “very difficult” was only 

chosen for the category of vocabulary and grammar. While the other categories were 

mostly regarded at the medium level, it is seen that TR-EN translation items and EN-TR 

translation items were found “very easy”, “easy” or “medium”. When we look at the 

Figure in general, “very easy” is seen to be chosen for EN-TR translation the most. It 
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can be interpreted as participants generally find the translation items easier when 

compared to the other item types. 

3.5.DATA COLLECTION 

The participants attended to three sessions with an interval of a week to complete the 

study. The questionnaire and YDS were given in the first session. YÖKDİL was given 

in the second one, and TOEFL PBT Reading Sample Test and Translation task were 

given in the last session. A study room of Hacettepe University Library or the classes at 

the Faculties of the University was used to provide real exam standards. The same 

duration with the real exams were given for each of them (180 mins for YDS; 180 mins 

for YÖKDİL; 60 mins for TOEFL PBT Reading Sample Test). 60 minutes were given 

for the translation task. The participants attended to the sessions according to their 

availability. For these reasons, ten sessions were conducted on different days. 

Dictionary use was not allowed for any of the exams and the translation task. The 

participants completed all the exams and the translation tasks in 8 hours. 

All the collected data were analyzed using R programming language. 

3.6. EVALUATION OF TRANSLATION TASK 

A translation task was formed with 20 sentences (10 Turkish and 10 English) taken 

from the stems of the translation items in previously published e-YDS exams. The 

participants initially translated from English to Turkish and then vice versa. The order 

of the task was determined based on the order of the items in YDS and YÖKDİL (first 

English to Turkish, secondly Turkish to English). However, the participants were not 

restricted to follow the order. The task was given to the participants paper-based. 

For the evaluation of the translation task, a part of the translation assessment rubric 

proposed by Goff-Kfouri (2004) was used. Goff-Kfouri took the grid Heaton (1990) 

proposed for classroom assessment and adapted it for the assessment of translation 

tasks. 
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Correction Criteria 5 4 3 2 1 

Fluency /Flow      

Grammar      

Terminology      

General Content      

Mechanics      

Table 8. Goff-Kfouri’s Translation Assessment Chart 

Goff-Kfouri found this rubric suitable especially for classroom evaluation since the 

students can get feedback according to the criteria given in the table. It is also 

appropriate for the evaluation of the translation tasks in the present study as the items in 

the task are at the sentence level, which makes most of the translation quality rubrics 

inappropriate for use. One more column was added to the evaluation grid referring to ‘0 

point’.  

Correction Criteria 5 4 3 2 1 0 

Fluency /Flow       

Grammar       

Terminology       

General Content       

Mechanics       

Table 9. Modified Version of Goff-Kfouri’s Translation Assessment Chart 

Each translation item was evaluated with 25 points. The entire test was graded with 500 

points (20 items x 25 pts.). The scores were later converted to percentages and the 

average points given by two raters were used for analysis. 

Two experts in the field of translation and interpreting evaluated the participants’ 

responses to the translation task. Inter-rater reliability was checked via Pearson moment 

correlation (.93). 
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CHAPTER 4: DATA ANALYSIS AND INTERPRETATION OF 

RESULTS 

4.1. PRESENTATION 

The analyses of the collected data and the interpretations of the results are presented in 

this chapter. 

4.2. DATA ANALYSIS AND RESULTS 

Research Question 1 

The first research question of the study was to determine if the multiple-choice 

translation items are valid tools to examine language proficiency in the reading skill-

based tests. To be able to answer this research question, initially, the results of the 

participants obtained for the YDS and YÖKDİL were correlated with their results for 

the reading section of TOEFL to check the validity of the English proficiency exams in 

Turkey. Secondly, the correlation of the translation items used in the YDS and 

YÖKDİL with the TOEFL PBT Reading Sample Test was obtained. Afterward, Fisher 

normalization was used to compare the validity coefficients of the whole exams and 

translation items.  

Results of Correlations 

To see the validity of multiple-choice translation items in YDS and YÖKDİL, the 

overall validity of the tests was checked. The results of the correlation test is presented 

in Table 10. 

Pearson’s product-moment correlation – YDS and TOEFL scores
9
 

t = 10.36 df=30 p < .0001 

cor 0.88 

Table 10. Correlation of YDS and TOEFL Scores 
                                                           
9
In all the tables, TOEFL refers to the TOEFL PBT Reading Sample Test. 
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According to the standards for interpreting validity coefficients, YDS indicates a strong 

validity (+0.70 means positive linear relationship) with TOEFL PBT Reading Sample 

Test. 

The validity of the overall test of YÖKDİL was also checked with correlating the scores 

with those of TOEFL PBT Reading Sample Test. The result is presented in Table 11. 

Pearson’s product-moment correlation – YÖKDİL and TOEFL scores 

t = 7.85 df=30 p < .0001 

cor 0.82 

Table 11. Correlation of YÖKDİL and TOEFL scores 

 

 

 

 

 

 

 

Figure 11. YDS and TOEFL PBT Reading Sample Test scores 
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YÖKDİL also indicates a strong validity with the TOEFL PBT Reading Sample Test. 

Both tests demonstrate a strong positive linear relationship. 

 

After checking the validity of the overall exams, translation items in YDS and YÖKDİL 

were correlated with the TOEFL PBT Reading Sample Test to check their validity. The 

findings are presented in Table 12 and 13. 

 

Pearson’s product-moment correlation – YDS translation and TOEFL scores 

t = 4.18 df=30 p < .0001 

cor 0.61 

Table 12. Correlation of Translation items in YDS and TOEFL scores 

Figure 12. YÖKDİL and TOEFL PBT Reading Sample Test scores 
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Pearson’s product-moment correlation – YÖKDİL translation and TOEFL scores 

t = 4.15 df=30 p < .0001 

cor 0.60 

Table 13. Correlation of Translation items in YÖKDİL and TOEFL scores 

 

 

 

 

 

 

 

Figure 13. Translation items in YDS and TOEFL PBT Reading Sample Test scores 

Figure 14. Translation items in YÖKDİL and TOEFL PBT Reading Sample Test 

scores 
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According to the results, translation items in YDS and YÖKDİL indicate moderate 

validity (+0.50 means moderate positive linear relationship) with the TOEFL PBT 

Reading Sample Test. 

Results of the Fisher Normalization 

In order to see whether or not the validity coefficients of the translation items used in 

the YDS and YÖKDİL are significantly lower than those of the overall YDS and 

YÖKDİL Fisher normalization test was conducted. 

The result obtained via a converter (r-to-z transformation); p was found to be <0.05, 

which indicates that there is a statistically significant difference between the validity of 

the overall test items and the translation items for both of the tests. This means that the 

validity of the translation items of both tests was significantly lower than those of the 

YDS and YÖKDİL. Moreover, when the validity coefficients of the translation items 

and all the other item types used in the YDS and YÖKDİL are compared (see Figure 14 

and 15), it is seen that in the YDS, translation items have the lowest validity coefficient, 

and in the YÖKDİL they are in the second group with the lowest validity coefficient 

after the paragraph completion items. 

Thus, the obtained results suggest that translation items significantly decrease the 

validity of the YDS and YÖKDİL exams. 

Item type Correlation coefficient 

Translation 0.60 

Dialogue 0.68 

Cloze Test 0.69 

Irrelevant Sentence 0.70 

Grammar 0.77 

Sentence Completion 0.77 

Paragraph Completion 0.78 

Paraphrasing 0.79 
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Vocabulary 0.80 

Reading Texts 0.85 

Table 14. Correlation coefficients of the item groups in YDS 

 

Item type Correlation coefficient 

Paragraph Completion 0.51 

Translation 0.60 

Irrelevant Sentence 0.63 

Vocabulary 0.69 

Sentence Completion 0.76 

Cloze Test 0.77 

Grammar 0.79 

Reading Texts 0.82 

Table 15. Correlation coefficients of the item groups in YÖKDİL 

Research Question 2 

The second research question of the study was to determine if the degree of difficulty of 

the multiple-choice translation items is compatible with the rest of the exam items. To 

answer this research question, the level of difficulty of the translation items was 

compared with that of the rest of the test items. For this purpose, t-tests were conducted 

to see if there is a significance difference between the participants’ mean scores 

obtained for the translation items and the rest of the test items. 

Results of T-tests 

The participants’ mean scores obtained for the translation items in YDS and YÖKDİL 

were compared with their scores for the rest of the items with the help of t-tests. The 

findings are presented in Table 16 and 17. 
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Paired t-test – YDS total and translation items 

t = -4.17 df = 31 p < .0001 

Table 16. T-test of YDS total and translation items 

Paired t-test – YÖKDİL total and translation items 

t = -3.90 df = 31 p < .0001 

Table 17. T-test of YÖKDİL total and translation items 

The results revealed that there is a statistically significant difference between the 

difficulty of translation items and that of the rest of the test. This means that the 

difficulty level of the translation items is significantly lower than the difficulty level of 

the rest of the YDS and YÖKDİL items. 

Research Question 3 

Research question 3 of the study aimed to examine whether the multiple-choice format 

of translation items may account for the lower coefficient of validity and/or level of 

difficulty. Since the results of Research Question 1 and 2 revealed that both the validity 

and the level of difficulty of the multiple-choice translation items were significantly 

lower than those of the rest of the items used in the YDS and YÖKDİL, the validity and 

the level of difficulty of the production translation task were examined. For this 

purpose, initially, the participants’ results obtained for the production translation task 

were correlated with their results for the TOEFL PBT Reading Sample Test. Afterward, 

t-tests were conducted to see if there is a significance difference between the 

participants’ mean scores obtained for the production translation task and the rest of the 

test items; and multiple-choice translation items. The findings are presented in Table 18. 

Pearson’s product-moment correlation – Product translation task and TOEFL Scores 

t = 3.93 df=19 p < .0001 

cor 0.66 

Table 18. Correlation of production translation task and TOEFL scores 

The production translation task indicated a moderate validity (0.66) with the TOEFL 

PBT Reading Sample Test. 
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Results of the T-tests 

To find out if there is a significant difference between the participants’ mean scores 

obtained for the production translation task and the rest of the test items, and multiple-

choice translation items, t-tests were conducted (see Table 19 and 20). 

Paired t-test – Production translation task and YDS scores 

t = -2.56 df = 20 p < .01 

Table 19. T-test of the production translation task and YDS scores 

Paired t-test – Production translation task and YÖKDİL scores 

t = -4.37 df = 20 p < .0001 

Table 20. T-test of the production translation task and YÖKDİL scores 

According to the results, there is a significance difference between the participants’ 

scores obtained from the production translation task and from YDS and YÖKDİL. This 

means that the production translation task is more difficult than the rest of the YDS and 

YÖKDİL items. The results are given in Table 21 and 22. 

Paired t-test – Production translation task and YDS translation items scores 

t = -5.76 df = 20 p < .01 

Table 21. T-test of production translation task and YDS translation items scores 

Paired t-test – Production translation task and YÖKDİL translation items scores 

t = -6.38 df = 20 p < .001 

Table 22. T-test of production translation task and YÖKDİL translation items scores 

There is also a significant difference between the participants’ scores obtained for the 

production translation task and the translation items in YDS and YÖKDİL. This means 

that the production translation task is more difficult than the multiple-choice translation 

items of YDS and YÖKDİL. 
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In all the t-tests conducted with the production translation task, the level of difficulty of 

the production translation task is significantly higher than those of translation multiple-

choice items and the other items of YDS and YÖKDİL.  
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CONCLUSIONS 

Summary 

The goal of this study was to examine the validity of the translation items in national 

language proficiency exams, YDS and YÖKDİL, for measuring foreign language 

proficiency through the reading skill. 

For this purpose, initially, the validity of YDS and YÖKDİL was investigated using the 

correlation method. 32 participants’ score for YDS and YÖKDİL was correlated with 

that of TOEFL PBT Reading Sample Test. After finding out the overall validity of the 

exams, participants’ scores obtained for the translation items were correlated with that 

of the TOEFL. The correlation coefficients of the translation items and YDS and 

YÖKDİL were compared via Fisher normalization to see if there is a significant 

difference between the coefficients. 

Secondly, t-tests were conducted to see whether the difficulty level of the multiple-

choice translation items is compatible with the rest of the items in YDS and YÖKDİL.  

According to the results of the correlations and t-tests, the study also examined whether 

the lower level of difficulty and validity coefficients of the translation items are related 

to the format of them. To this end, production and recognition skills were compared 

using the correlation method, and t-tests were conducted to compare the difficulty level 

of the production and recognition tasks. 

The study aimed to answer the following questions: 

1. Are translation items in the multiple-choice format valid tools to measure the 

language proficiency of second/foreign language learners in reading skill-based 

tests? 

2. Is the degree of difficulty of the multiple-choice translation items compatible 

with the rest of the tests? 
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3. If the translation items in the multiple-choice format are less valid and/or 

significantly easier in the language proficiency exams, is it because of their multiple-

choice format? 

Research Question 1 

According to the results, both of the exams were found to be valid (0.88 for YDS and 

0.82 for YÖKDİL). Yet, when each item group was individually examined, the 

translation items group in YDS was found to have the lowest correlation coefficient and 

that in YÖKDİL was found to have the second lowest correlation coefficient among all 

the other item types in the exams. The translation items in YDS and YÖKDİL indicated 

moderate validity with the TOEFL (0.60 for the translation items in both of the exams). 

According to Fisher normalization data, the difference between the correlation 

coefficients of translation items and the total score was significantly meaningful for 

both of the exams, which indicates the translation items lower the overall validity of the 

exams. 

Research Question 2 

It was found with the t-tests; the participants did significantly better on the translation 

items in both of the exams (p < 0.05). Translation items in YDS were found to be the 

easiest item type among all the item types. Also, they were found to be the second 

easiest item type among all the item types in YÖKDİL. Thus, the difficulty level of the 

translation items was found not to be compatible with the rest of the items in these 

exams. 

The reflections of the exam-takers about the difficulty level of the translation items 

were found to be correct. When compared with all the other item groups in YDS, 

translation items were the easiest one for the test-takers, and they tend to increase the 

score of the participants. 
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Research Question 3 

The translation items in YDS and YÖKDİL were found to have a moderate validity 

with the TOEFL PBT Reading Sample Test. Yet, they were less valid than the other 

item groups, and the entire exams both for YDS and YÖKDİL. The translation items in 

YDS were the least valid item group among all of the item groups and the second least 

valid item group in YÖKDİL. 

They were also found to be significantly easier than the other item types. They were the 

easiest item group in YDS and the second easiest in YÖKDİL. Thus, to find out if it is 

because of the multiple-choice format, a comparison between the production and 

recognition skill was made through the translation task prepared for this study. 

According to the results, the translation task prepared in the open-ended format for 

comparing the production and recognition skills of the participants also indicated a 

moderate level of validity with the TOEFL (.66). Along with the correlation of the 

translation task with the TOEFL, t-tests were conducted to see the suitability of the 

difficulty level of the translation task at the production level with the recognition level; 

and with the other exams. p was found to be < 0.05 in all the tests, which indicates that 

the participants found the production task more difficult than the other exams, YDS and 

YÖKDİL; and also the translation items in these exams. 

Discussion and Conclusion 

Considering the variety of areas in which the tests are used, their validity and the 

specifications of its items bear great significance. When compared with their 

international equivalents (e.g. TOEFL, IELTS), it is seen that four skills are measured 

instead of reading skill for measuring language proficiency. 

It has been emphasized a lot with the previous studies in the literature that the tests 

conducted in Turkey for the purpose of measuring language proficiency are limited to 

the reading comprehension. While reading comprehension gives us a clue about the 
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language proficiency level of a test-taker, it does not support the other skills of language 

and thus does not reflect the real-life foreign language use (Heaton 1975). 

Language proficiency measured through the reading skill may be appropriate to specific 

areas for a limited context; however, it may not refer to the real-life language use. 

YÖKDİL and YDS are used as proof of language for almost all the requirements 

proficiency in Turkey. 

Taking the difficulty in forming a language proficiency test into consideration, various 

item groups and types may be used for fulfilling the goal of the test. In this respect, 

translation may also be used. However, according to the results, translation items lower 

the overall validity of the tests and by doing so; they accordingly decrease the quality of 

tests. It can be implied that the translation items are in fact a threatening factor for the 

quality of the test. 

Another consideration of the translation items is the number of the items in the tests. It 

can be seen that the number of the items are lower in YDS, 6 in 80 and higher in 

YÖKDİL, 12 in 80. When the results of the correlation tests were compared, it was seen 

that the correlation coefficient of the translation items in YÖKDİL was lower than 

YDS. This may indicate that if the proportion of the translation items in the multiple-

choice format language proficiency exam were high, the validity of the test and items 

would be lower as well. 

Furthermore, it has been found that the translation items are easier for the test-takers 

when compared to the rest of the items and it can be concluded that these items increase 

the participants’ scores because their difficulty level is not compatible with the rest of 

the items. The participants’ claims about translation questions have been validated with 

this study. It can be seen from the Report ÖSYM published in 2018 that the data 

presented is compatible with the data obtained in this study. 

The reason why the translation items were found to be less valid and easier than the 

other item types was also investigated. According to the results, the translation items in 

open-ended format and multiple-choice format both have moderate levels of validity. 
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Sun & Cheng (2013) checked the validity of translation items in the sentence 

completion format in College English Test in China, which is also a national and widely 

used test. They found the translation items in the sentence completion format have 

moderate validity as well. Thus, the translation in these three formats were proven to be 

less valid than the other item types, which suggests their lower validity coefficients and 

the level of difficulty in YDS and YÖKDİL may not be related to the multiple-choice 

format. Using translation as a method of measuring language proficiency in a reading 

test may be the main reason for the lower validity coefficients since the translation is a 

special skill. 

Nowadays there is a rising tendency for referring to translation as the fifth skill of 

language, along with reading, writing, listening and speaking (Hurd, 2016; Ayachia, 

2018; among others). The attempts to integrate it into the language teaching methods 

were made by means of the studies (Lee; Korošec; Calfoglu, 2013; among others) and it 

was claimed that translation could be useful in teaching, especially in grammar and 

vocabulary. However, even it may be useful for language teaching; it may not be 

necessarily as effective as other language testing methods (such as gap filling, matching, 

short answer questions, or open-ended questions, etc.). 

The validity of translation tasks in language proficiency exams was investigated in other 

studies (Buck, 1992; Klein-Braley & Smith, 1985); yet, no consensus has been reached 

on the subject. This study proved that using translation in multiple-choice format was 

not a suitable method for measuring language proficiency in reading skills-based exams. 

To conclude, translation items in language proficiency exams in Turkey lower the 

overall level of validity of the exams and are a threatening factor for the quality of the 

exams. 

Limitations of the Study 

Though 32 participants attended to YDS, YÖKDİL and TOEFL PBT Reading Sample 

Test sessions, only 21 participants did the production translation task. Therefore, the 

study is limited to the data of 21 participants. They are from various educational 
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backgrounds, fields and levels; yet, increasing the number of participants will contribute 

to the study to get a broader view of validity and other implications. 

The study is also limited with the method of correlation for investigating validity. As 

Bachman (1990), Chapelle (2011) and other prominent scholars of language testing and 

validity studies indicates that correlation is a traditional way for investigating validity. 

However, we had limited data on the tests; thus, the method we adopted was the 

correlation. With further analyses, their validity can be investigated further. 

Suggestions for Further Research 

Further study may focus on the examination of the reliability of the questions and item 

analysis may be conducted for obtaining deeper information about the evidential data of 

the items. Although validity is measured via correlation as adopted by many scholars, it 

is known that getting validity interpretation solely based on the scores also limits the 

understanding of validity. As cited by Bachman (1990, p.237): 

Since testing takes place in an educational and social context, we must also 

consider the educational and social consequences of the uses we make of tests. 

Examining the validity of a given use of test scores is therefore a complex process 

that must involve the examination of both the evidence that supports that 

interpretation or use and the ethical values that provide the basis or justification for 

that interpretation or use (Messick 1975, 1980, 1989) 

As this study is the first one in the literature attempting to measure the validity of one of 

the item groups both YDS and YÖKDİL contain and also checking the overall validity 

of the exams, it focused on the validity obtained by the scores, which is a more 

traditional way. However, to investigate the content validity, face validity or criterion-

related validity further research may be conducted that will provide broader insights for 

language proficiency exams in Turkey. 

Use of translation in language proficiency exams may be investigated further as well. 

As emphasized before it is not commonly used; yet, translation tasks in different 

formats can be seen in language proficiency exams such as CET or YDS. 
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This study attempted to be a small step into the investigation of use of translation in 

YDS and YÖKDİL by means of validity analyses. However, as it is aforementioned, to 

get more insights on these exams, a broader examination may be needed on its item 

types individually. 
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APPENDIX 1: THE QUESTIONNAIRE 

Katılımcı Profili 

1. Kaç yaşındasınız? …………………  

2. Eğitim düzeyinizi işaretleyiniz.  

□ Önlisans  □ Lisans  □ Yüksek lisans  □ Doktora 

3. Eğitim alanınızı belirtiniz: ………………… 

 4. Ne kadar süredir İngilizce öğreniyorsunuz? ………………………………  

5. İngilizce dil becerinizi değerlendirerek aşağıdaki tabloyu doldurunuz.  

Skills / Levels 
 Beceriler/Seviyeler 

Reading 
Okuma 

Writing 
Yazma 

Speaking 
Konuşma 

Listening 
Dinleme 

Beginner 
Başlangıç  

(A1) 
    

Elementary 
Orta 1 
(A2) 

    

Intermediate 
Orta 2 
 (B1) 

    

Upper-Intermediate 
Orta Üstü  

(B2) 
    

Advanced 
İleri  
(C1) 

    

Proficient 
İngilizce Yeterliği 

 (C2) 
    

 

 

6.  Daha önce herhangi bir İngilizce yeterlilik sınavına (TOEFL, IELTS, YDS, YÖKDİL vb.) girdiniz 

mi?       □ Evet □ Hayır  
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Bu soruya cevabınız EVET ise hangi sınav ya da sınavlara girdiğinizi, sınav tarihi ve skorunuz ile 

birlikte belirtiniz:  

Sınavlar Sınav Tarihi Skor 

TOEFL   

IELTS   

YDS   

YÖKDİL   

Diğer: …………….   

 

a.  YDS’ye girdiyseniz, soru türleri hakkında düşündüğünüz kolaylık ve zorluk düzeyine 

göre aşağıdaki tabloyu doldurunuz. 

Question Types/Difficulty Levels 
Soru Türleri/Zorluk Seviyeleri 

Very easy 
Çok Kolay 

Easy 
Kolay 

Medium 
Orta 

Difficult 
Zor 

Very Difficult 
Çok Zor 

Vocabulary and Grammar 
Kelime ve Dil Bilgisi  

 
   

 

Cloze Test 
Cloze Test 

 
   

 

Sentence Completion 
Cümle Tamamlama 

 
   

 

EN-TR Translation 
İngilizce-Türkçe Çeviri 

 
   

 

TR-EN Translation 
Türkçe-İngilizce Çeviri 

 
   

 

Paragraph-Reading Comprehension 
Paragraf – Okuduğunu Anlama 

 
   

 

Dialogue 
Karşılıklı Konuşma 

 
   

 

Paraphrasing 
Başka Deyişle Söyleme 

 
   

 

Paragraph Completion 
Paragraf Tamamlama 

 
   

 

Irrelevant Sentence 
Paragrafa Uymayan Cümleyi Bulma 

 
   

 

 

 

 



71 
 

b.  YÖKDİL’e girdiyseniz, soru türleri hakkında düşündüğünüz kolaylık ve zorluk 

düzeyine göre aşağıdaki tabloyu doldurunuz. 

Question Types/Difficulty Levels 
Soru Türleri/Zorluk Seviyeleri 

Very easy 
Çok Kolay 

Easy 
Kolay 

Medium 
Orta 

Difficult 
Zor 

Very Difficult 
Çok Zor 

Vocabulary and Grammar 
Kelime ve Dil Bilgisi  

 
   

 

Cloze Test 
Cloze Test 

 
   

 

Sentence Completion 
Cümle Tamamlama 

 
   

 

EN-TR Translation 
İngilizce-Türkçe Çeviri 

 
   

 

TR-EN Translation 
Türkçe-İngilizce Çeviri 

 
   

 

Paragraph-Reading Comprehension 
Paragraf – Okuduğunu Anlama 

 
   

 

Paragraph Completion 
Paragraf Tamamlama 

 
   

 

Irrelevant Sentence 
Paragrafa Uymayan Cümleyi Bulma 

 
   

 

 

c. TOEFL’a girdiyseniz, soru türlerinin kolaylık ve zorluk düzeyine göre aşağıdaki tabloyu 

doldurunuz. 

Question Types/Difficulty 
Levels 

Soru Türleri/Zorluk Seviyeleri 

Very 
easy 
Çok 

Kolay 

Easy 
Kolay 

Medium 
Orta 

Difficult 
Zor 

Very Difficult 
Çok Zor 

Reading 
Okuma 

     

Writing 
Yazma 

     

Speaking 
Konuşma 

     

Listening 
Dinleme 
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APPENDIX 2: EXAMS 
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Revised TOEFL® Paper-delivered Test: 
Reading Section 
Note: These sample questions allow you to experience the types of tasks 
presented in the revised TOEFL® Paper-delivered Test. They are not intended 
to represent the way test questions are presented in the test booklets or mimic 
the testing experience. 

Directions 

This section measures your ability to understand academic passages written in 
English. 

You will read 3 passages and answer questions about them. The questions 
typically ask about the main ideas and important details in the passages. You 
will have 60 minutes (1 hour) to read the passages, answer the questions and 
mark your answers. 

Some passages may include a footnote that explains a word or phrase that is 
used in the passage. 

Most questions require only 1 answer. Questions requiring more than 1 answer 
have special directions: 

 Some questions require 2 answers to get 1 point. If you choose only 1 answer, 
you will not get any points. For these questions, you will see: Choose 2 
answers. 

 Some questions require 3 answers and are worth up to 2 points. You may get 1 
point for answering part of the question correctly. For these questions, you will 
see: 

This question is worth 2 points. 

Choose 3 answers. 

You may review and revise your answers in this section as long as there is time 
remaining. As you're going through the questions, select the appropriate answer 
or answers for each. When you're finished, click "Show all answers" at the end 
of the page to highlight the correct answer for each question. 
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Sample Questions 

Questions 1–14 are based on the following passage. 

Extinction of the Dinosaurs 

Paleozoic Era 334 to 248 million years ago 

Mesozoic Era 245 to 65 million years ago 

-Early Mesozoic Era—Triassic Period 

-Mid Mesozoic Era—Jurassic Period 

-Late Mesozoic Era—Cretaceous Period 

Cenozoic Era 65 million years ago to the present 

1. Paleontologists have argued for a long time that the demise of the dinosaurs 
was caused by climatic alterations associated with slow changes in the 
positions of continents and seas resulting from plate tectonics. Off and on 
throughout the Cretaceous (the last period of the Mesozoic era, during which 
dinosaurs flourished), large shallow seas covered extensive areas of the 
continents. Data from diverse sources, including geochemical evidence 
preserved in seafloor sediments, indicate that the Late Cretaceous climate was 
milder than today's. The days were not too hot, nor the nights too cold. The 
summers were not too warm, nor the winters too frigid. The shallow seas on the 
continents probably buffered the temperature of the nearby air, keeping it 
relatively constant. 

2. At the end of the Cretaceous, the geological record shows that these seaways 
retreated from the continents back into the major ocean basins. No one knows 
why. Over a period of about 100,000 years, while the seas pulled back, climates 
around the world became dramatically more extreme: warmer days, cooler 
nights; hotter summers, colder winters. Perhaps dinosaurs could not tolerate 
these extreme temperature changes and became extinct. 

3. If true, though, why did cold-blooded animals such as snakes, lizards, turtles, 

and crocodiles survive the freezing winters and torrid summers? These animals 

are at the mercy of the climate to maintain a livable body temperature. It's hard 
to understand why they would not be affected, whereas dinosaurs were left too 

crippled to cope, especially if, as some scientists believe, dinosaurs were 

warm-blooded. Critics also point out that the shallow seaways had retreated 
from and advanced on the continents numerous times during the Mesozoic, so 
why did the dinosaurs survive the climatic changes associated with the 

earlier fluctuations but not with this one? Although initially appealing, the 
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hypothesis of a simple climatic change related to sea levels is insufficient to 
explain all the data. 

4. Dissatisfaction with conventional explanations for dinosaur extinctions led to a 

surprising observation that, in turn, has suggested a new hypothesis. Many 

plants and animals disappear abruptly from the fossil record as one moves from 

layers of rock documenting the end of the Cretaceous up into rocks 

representing the beginning of the Cenozoic (the era after the 

Mesozoic). Between the last layer of Cretaceous rock and the first layer of 

Cenozoic rock, there is often a thin layer of clay. Scientists felt that they could 
get an idea of how long the extinctions took by determining how long it took to 
deposit this one centimeter of clay and they thought they could determine the 
time it took to deposit the clay by determining the amount of the element iridium 
(Ir) it contained. 

5. Ir has not been common at Earth's surface since the very beginning of the 
planet's history. Because it usually exists in a metallic state, it was preferentially 
incorporated in Earth's core as the planet cooled and consolidated. Ir is found in 
high concentrations in some meteorites, in which the solar system's original 
chemical composition is preserved. Even today, microscopic meteorites 

continually bombard Earth, falling on both land and sea. By measuring how 

many of these meteorites fall to Earth over a given period of time, scientists can 
estimate how long it might have taken to deposit the observed amount of Ir in 
the boundary clay. These calculations suggest that a period of about one million 
years would have been required. However, other reliable evidence suggests 
that the deposition of the boundary clay could not have taken one million years. 
So the unusually high concentration of Ir seems to require a special 
explanation. 

6. In view of these facts, scientists hypothesized that a single large asteroid, about 
10 to 15 kilometers across, collided with Earth, and the resulting fallout created 
the boundary clay. Their calculations show that the impact kicked up a dust 
cloud that cut off sunlight for several months, inhibiting photosynthesis in plants; 
decreased surface temperatures on continents to below freezing; caused 
extreme episodes of acid rain; and significantly raised long-term global 

temperatures through the greenhouse effect. This disruption of food chain and 

climate would have eradicated the dinosaurs and other organisms in less than 
fifty years. 

 

1. According to paragraph 1, which of the following is true of the Late Cretaceous 
climate? 

A. Summers were very warm and winters were very cold. 

B. Shallow seas on the continents caused frequent temperature changes. 

C. The climate was very similar to today's climate. 

D. The climate did not change dramatically from season to season. 
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2. Which of the following reasons is suggested in paragraph 2 for the extinction of 
the dinosaurs? 

A. Changes in the lengths of the days and nights during the Late Cretaceous 
period 

B. Droughts caused by the movement of seaways back into the oceans 

C. The change from mild to severe climates during the Late Cretaceous period 

D. An extreme decrease in the average yearly temperature over 10,000 years 

 

3. Why does the author mention the survival of "snakes, lizards, turtles, and 
crocodiles" in paragraph 3? 

A. To argue that dinosaurs may have become extinct because they were not cold-
blooded animals 

B. To question the adequacy of the hypothesis that climatic change related to sea 
levels caused the extinction of the dinosaurs 

C. To present examples of animals that could maintain a livable body temperature 
more easily than dinosaurs 

D. To support a hypothesis that these animals were not as sensitive to climate 
changes in the Cretaceous period as they are today 

 

4. The word "cope" in paragraph 3 is closest in meaning to 

A. adapt 

B. move 

C. continue 

D. compete 

 

5. According to paragraph 3, which of the following is true of changes in climate 
before the Cretaceous period and the effect of these changes on dinosaurs? 

A. Climate changes associated with the movement of seaways before the 
Cretaceous period did not cause dinosaurs to become extinct. 

B. Changes in climate before the Cretaceous period caused severe fluctuations in 
sea level, resulting in the extinction of the dinosaurs. 

C. Frequent changes in climate before the Cretaceous period made dinosaurs 
better able to maintain a livable body temperature. 

D. Before the Cretaceous period there were few changes in climate, and dinosaurs 
flourished. 

 

6. The word "fluctuations" in paragraph 3 is closest in meaning to 
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A. extremes 

B. retreats 

C. periods 

D. variations 

 

7. Which of the sentences below best expresses the essential information in the 
highlighted sentence in paragraph 4? Incorrect choices change the meaning in 
important ways or leave out essential information. 

A. The fossil record suggests that there was an abrupt extinction of many plants 
and animals at the end of the Mesozoic era. 

B. Few fossils of the Mesozoic era have survived in the rocks that mark the end of 
the Cretaceous. 

C. Fossils from the Cretaceous period of the Mesozoic up to the beginning of the 
Cenozoic era have been removed from the layers of rock that surrounded them. 

D. Plants and animals from the Mesozoic era were unable to survive in the 
Cenozoic era. 

 

8. In paragraph 4, all the following questions are answered EXCEPT: 

A. Why is there a layer of clay between the rocks of the Cretaceous and 
Cenozoic? 

B. Why were scientists interested in determining how long it took to deposit the 
layer of clay at the end of the Cretaceous? 

C. What was the effect of the surprising observation scientists made? 

D. Why did scientists want more information about the dinosaur extinctions at the 
end of the Cretaceous? 

 

9. The word "bombard" in paragraph 5 is closest in meaning to 

A. approach 

B. strike 

C. pass 

D. circle 
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10. Paragraph 5 implies that a special explanation of the Ir in the boundary clay is 
needed because 

A. the Ir in microscopic meteorites reaching Earth during the Cretaceous period 
would have been incorporated into Earth's core 

B. the Ir in the boundary clay was deposited much more than a million years ago 

C. the concentration of Ir in the boundary clay is higher than in microscopic 
meteorites 

D. the amount of Ir in the boundary clay is too great to have come from 
microscopic meteorites during the time the boundary clay was deposited 

 

11. The word "disruption" in paragraph 6 is closest in meaning to 

A. exhaustion 

B. disturbance 

C. modification 

D. disappearance 

 

12. Paragraph 6 mentions all of the following effects of the hypothesized asteroid 
collision EXCEPT: 

A. a large dust cloud that blocked sunlight 

B. an immediate drop in the surface temperatures of the continents 

C. an extreme decrease in rainfall on the continents 

D. a long-term increase in global temperatures 

 

13. Directions: Look at the part of the passage displayed below with the letters A, 
B, C and D. Where would the following sentence best fit? 

Consequently, the idea that the Ir in the boundary clay came from 
microscopic meteorites cannot be accepted. 

Ir has not been common at Earth's surface since the very beginning of the 
planet's history. Because it usually exists in a metallic state, it was preferentially 
incorporated in Earth's core as the planet cooled and consolidated. Ir is found in 
high concentrations in some meteorites, in which the solar system's original 
chemical composition is preserved. Even today, microscopic meteorites 
continually bombard Earth, falling on both land and sea. By measuring how 
many of these meteorites fall to Earth over a given period of time, scientists can 
estimate how long it might have taken to deposit the observed amount of Ir in 

the boundary clay. A. These calculations suggest that a period of about one 

million years would have been required. B. However, other reliable evidence 

suggests that the deposition of the boundary clay could not have taken one 
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million years. C.So the unusually high concentration of Ir seems to require a 

special explanation.D. 

Answer Choices 

A. Choice A 

B. Choice B 

C. Choice C 

D. Choice D 

 

14. Directions: An introductory sentence for a brief summary of the passage is 
provided below. Complete the summary by selecting the 3 answer choices that 
express the most important ideas in the passage. Some sentences do not 
belong in the summary because they express ideas that are not presented in 
the passage or are minor ideas in the passage. 

This question is worth 2 points. 

Choose 3 answers. 

Introductory sentence: For a long time, scientists have argued that the 
extinction of the dinosaurs was related to climate change. 

Answer Choices 

A. Extreme changes in daily and seasonal climates preceded the retreat of the 
seas back into the major ocean basins. 

B. A simple climate change does not explain some important data related to the 
extinction of the dinosaurs at the end of the Cretaceous. 

C. The retreat of the seaways at the end of the Cretaceous has not been fully 
explained. 

D. The abruptness of extinctions at the end of the Cretaceous and the high 
concentration of Ir found in clay deposited at that time have fueled the 
development of a new hypothesis. 

E. Some scientists hypothesize that the extinction of the dinosaurs resulted from 
the effects of an asteroid collision with Earth. 

F. Boundary clay layers like the one between the Mesozoic and Cenozoic are 
used by scientists to determine the rate at which an extinct species declined. 

Questions 15–28 are based on the following passage. 

Running Water on Mars? 

1. Photographic evidence suggests that liquid water once existed in great quantity 
on the surface of Mars. Two types of flow features are seen: runoff channels 
and outflow channels. Runoff channels are found in the southern highlands. 
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These flow features are extensive systems—sometimes hundreds of kilometers 

in total length—of interconnecting, twisting channels that seem to merge into 

larger, wider channels. They bear a strong resemblance to river systems on 
Earth, and geologists think that they are dried-up beds of long-gone rivers that 
once carried rainfall on Mars from the mountains down into the valleys. Runoff 
channels on Mars speak of a time 4 billion years ago (the age of the Martian 
highlands), when the atmosphere was thicker, the surface warmer, and liquid 
water widespread. 

2. Outflow channels are probably relics of catastrophic flooding on Mars long ago. 

They appear only in equatorial regions and generally do not form extensive 
interconnected networks. Instead, they are probably the paths taken by huge 
volumes of water draining from the southern highlands into the northern plains. 
The onrushing water arising from these flash floods likely also formed the odd 

teardrop-shaped "islands" (resembling the miniature versions seen in the wet 

sand of our beaches at low tide) that have been found on the plains close to the 
ends of the outflow channels. Judging from the width and depth of the channels, 
the flow rates must have been truly enormous—perhaps as much as a hundred 
times greater than the 105 tons per second carried by the great Amazon River. 
Flooding shaped the outflow channels approximately 3 billion years ago, about 
the same time as the northern volcanic plains formed. 

3. Some scientists speculate that Mars may have enjoyed an extended early 
period during which rivers, lakes, and perhaps even oceans adorned its surface. 
A 2003 Mars Global Surveyor image shows what mission specialists think may 
be a delta—a fan-shaped network of channels and sediments where a river 
once flowed into a larger body of water, in this case a lake filling a crater in the 
southern highlands. Other researchers go even further, suggesting that the data 
provide evidence for large open expanses of water on the early Martian surface. 
A computer-generated view of the Martian north polar region shows the extent 
of what may have been an ancient ocean covering much of the northern 
lowlands. The Hellas Basin, which measures some 3,000 kilometers across and 
has a floor that lies nearly 9 kilometers below the basin's rim, is another 
candidate for an ancient Martian sea. 

4. These ideas remain controversial. Proponents point to features such as the 
terraced "beaches" shown in one image, which could conceivably have been 

left behind as a lake or ocean evaporated and the shoreline receded. But 

detractors maintain that the terraces could also have been created by 

geological activity, perhaps related to the geologic forces that depressed the 

Northern Hemisphere far below the level of the south, in which case they have 

nothing whatever to do with Martian water. Furthermore, Mars Global Surveyor 

data released in 2003 seem to indicate that the Martian surface contains too 
few carbonate rock layers—layers containing compounds of carbon and 
oxygen—that should have been formed in abundance in an ancient ocean. 
Their absence supports the picture of a cold, dry Mars that never experienced 
the extended mild period required to form lakes and oceans. However, more 
recent data imply that at least some parts of the planet did in fact experience 
long periods in the past during which liquid water existed on the surface. 
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5. Aside from some small-scale gullies (channels) found since 2000, which are 
inconclusive, astronomers have no direct evidence for liquid water anywhere on 
the surface of Mars today, and the amount of water vapor in the Martian 

atmosphere is tiny. Yet even setting aside the unproven hints of ancient 

oceans, the extent of the outflow channels suggests that a huge total volume of 
water existed on Mars in the past. Where did all the water go? The answer may 
be that virtually all the water on Mars is now locked in the permafrost layer 
under the surface, with more contained in the planet's polar caps. 

For each question, choose 1 answer unless there are special directions. 

15. The word "merge" in paragraph 1 is closest in meaning to 

A. expand 

B. separate 

C. straighten out 

D. combine 

 

16. What does the discussion in paragraph 1 of runoff channels in the southern 
highlands suggest about Mars? 

A. The atmosphere of Mars was once thinner than it is today. 

B. Large amounts of rain once fell on parts of Mars. 

C. The river systems of Mars were once more extensive than Earth's. 

D. The rivers of Mars began to dry up about 4 billion years ago. 

 

17. The word "relics" in paragraph 2 is closest in meaning to 

A. remains 

B. sites 

C. requirements 

D. sources 

 

18. The word "miniature" in paragraph 2 is closest in meaning to 

A. temporary 

B. small 

C. multiple 

D. familiar 

 

19. In paragraph 2, why does the author include the information that 105 tons of 
water flow through the Amazon River per second? 
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A. To emphasize the great size of the volume of water that seems to have flowed 
through Mars' outflow channels 

B. To indicate data used by scientists to estimate how long ago Mars' outflow 
channels were formed 

C. To argue that flash floods on Mars may have been powerful enough to cause 
tear-shaped "islands" to form 

D. To argue that the force of flood waters on Mars was powerful enough to shape 
the northern volcanic plains 

 

20. According to paragraph 2, all of the following are true of the outflow channels on 
Mars EXCEPT: 

A. They formed at around the same time that volcanic activity was occurring on the 
northern plains. 

B. They are found only on certain parts of the Martian surface. 

C. They sometimes empty onto what appear to have once been the wet sands of 
tidal beaches. 

D. They are thought to have carried water northward from the equatorial regions. 

 

21. All of the following questions about geological features on Mars are answered in 
paragraph 3 EXCEPT: 

A. What are some regions of Mars that may have once been covered with an 
ocean? 

B. Where do mission scientists believe that the river forming the delta emptied? 

C. Approximately how many craters on Mars do mission scientists believe may 
once have been lakes filled with water? 

D. During what period of Mars' history do some scientists think it may have had 
large bodies of water? 

 

22. According to paragraph 3, images of Mars' surface have been interpreted as 
support for the idea that 

A. the polar regions of Mars were once more extensive than they are now 

B. a large part of the northern lowlands may once have been under water 

C. deltas were once a common feature of the Martian landscape 

D. the shape of the Hellas Basin has changed considerably over time 
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23. What can be inferred from paragraph 3 about liquid water on Mars? 

A. If ancient oceans ever existed on Mars' surface, it is likely that the water in them 
has evaporated by now. 

B. If there is any liquid water at all on Mars' surface today, its quantity is much 
smaller than the amount that likely existed there in the past. 

C. Small-scale gullies on Mars provide convincing evidence that liquid water 
existed on Mars in the recent past. 

D. The small amount of water vapor in the Martian atmosphere suggests that there 
has never been liquid water on Mars. 

 

24. Which of the sentences below best expresses the essential information in the 
highlighted sentence in paragraph 4? Incorrect choices change the meaning in 
important ways or leave out essential information. 

A. But detractors argue that geological activity may be responsible for the water 
associated with the terraces. 

B. But detractors argue that the terraces may have been formed by geological 
activity rather than by the presence of water. 

C. But detractors argue that the terraces may be related to geological forces in the 
Northern Hemisphere of Mars, rather than to Martian water in the south. 

D. But detractors argue that geological forces depressed the Northern Hemisphere 
so far below the level of the south that the terraces could not have been formed 
by water. 

 

25. According to paragraph 4, what do the 2003 Global Surveyor data suggest 
about Mars? 

A. Ancient oceans on Mars contained only small amounts of carbon. 

B. The climate of Mars may not have been suitable for the formation of large 
bodies of water. 

C. Liquid water may have existed on some parts of Mars' surface for long periods 
of time. 

D. The ancient oceans that formed on Mars dried up during periods of cold, dry 
weather. 

 

26. The word "hints" in paragraph 5 is closest in meaning to 

A. clues 

B. features 

C. arguments 
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D. effects 

 

27. Directions: Look at the part of the passage displayed below with the letters A, 
B, C and D. Where would the following sentence best fit? 

These landscape features differ from runoff channels in a number of 
ways. 

Outflow channels are probably relics of catastrophic flooding on Mars long 

ago. A. They appear only in equatorial regions and generally do not form 

extensive interconnected networks. B. Instead, they are probably the paths 

taken by huge volumes of water draining from the southern highlands into the 

northern plains. C. The onrushing water arising from these flash floods likely 

also formed the odd teardrop-shaped "islands" (resembling the miniature 
versions seen in the wet sand of our beaches at low tide) that have been found 

on the plains close to the ends of the outflow channels. D.Judging from the 

width and depth of the channels, the flow rates must have been truly 
enormous—perhaps as much as a hundred times greater than the 105 tons per 
second carried by the great Amazon River. Flooding shaped the outflow 
channels approximately 3 billion years ago, about the same time as the 
northern volcanic plains formed. 

A. Choice A 

B. Choice B 

C. Choice C 

D. Choice D 

 

28. Directions: An introductory sentence for a brief summary of the passage is 
provided below. Complete the summary by selecting the 3 answer choices that 
express the most important ideas in the passage. Some sentences do not 
belong in the summary because they express ideas that are not presented in 
the passage or are minor ideas in the passage. 

This question is worth 2 points. 

Choose 3 answers. 

Introductory sentence: There is much debate concerning whether Mars once 
had water. 

Answer Choices 

A. Various types of images have been used to demonstrate that most of the 
Martian surface contains evidence of flowing water. 

B. The runoff and outflow channels of Mars apparently carried a higher volume of 
water and formed more extensive networks than do Earth's river systems. 
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C. Mars' runoff and outflow channels are large-scale, distinctive features that 
suggest that large quantities of liquid water once flowed on Mars. 

D. Although some researchers claim that Mars may once have had oceans, others 
dispute this, pointing to an absence of evidence or offering alternative 
interpretations of evidence. 

E. While numerous gullies have been discovered on Mars since 2000, many 
astronomers dismiss them as evidence that Mars once had liquid water. 

F. There is very little evidence of liquid water on Mars today, and it is assumed 
that all the water that once existed on the planet is frozen beneath its surface. 

Questions 29–42 are based on the following passage. 

The Rise of Teotihuacán 

1. The city of Teotihuacán, which lay about 50 kilometers northeast of modern-day 
Mexico City, began its growth by 200–100 B.C. At its height, between about 
A.D. 150 and 700, it probably had a population of more than 125,000 people 
and covered at least 20 square kilometers. It had over 2,000 apartment 
complexes, a great market, a large number of industrial workshops, an 

administrative center, a number of massive religious edifices, and a regular grid 

pattern of streets and buildings. Clearly, much planning and central control were 
involved in the expansion and ordering of this great metropolis. Moreover, the 
city had economic and perhaps religious contacts with most parts of 
Mesoamerica (modern Central America and Mexico). 

2. How did this tremendous development take place, and why did it happen in the 
Teotihuacán Valley? Among the main factors are Teotihuacán's geographic 
location on a natural trade route to the south and east of the Valley of Mexico, 
the obsidian type of volcanic glasslike rock used for manufacturing tools and 
ceremonial objects resources in the Teotihuacán Valley itself, and the valley's 
potential for extensive irrigation. The exact role of other factors is much more 

difficult to pinpoint—for instance, Teotihuacán's religious significance as a 

shrine, the historical situation in and around the Valley of Mexico toward the end 

of the first millennium B.C., the ingenuity and foresightedness of Teotihuacán's 

elite, and, finally, the impact of natural disasters, such as the volcanic eruptions 
of the late first millennium B.C. 

3. This last factor is at least circumstantially implicated in Teotihuacán's rise. Prior 
to 200 B.C., a number of relatively small centers coexisted in and near the 
Valley of Mexico. Around this time, the largest of these centers, Cuicuilco, was 
seriously affected by a volcanic eruption, with much of its agricultural land 
covered by lava. With Cuicuilco eliminated as a potential rival, any one of a 
number of relatively modest towns might have emerged as a leading economic 
and political power in Central Mexico. The archaeological evidence clearly 
indicates, though, that Teotihuacán was the center that did arise as 

the predominant force in the area by the first century A.D. 

4. It seems likely that Teotihuacán's natural resources—along with the city elite's 

ability to recognize their potential—gave the city a competitive edge over its 
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neighbors. The valley, like many other places in Mexican and Guatemalan 

highlands, was rich in obsidian. The hard volcanic stone was a resource that 
had been in great demand for many years, at least since the rise of the Olmecs 
(a people who flourished between 1200 and 400 B.C.), and it apparently had a 
secure market. Moreover, recent research on obsidian tools found at Olmec 
sites has shown that some of the obsidian obtained by the Olmecs originated 
near Teotihuacán. Teotihuacán obsidian must have been recognized as a 
valuable commodity for many centuries before the great city arose. 

5. Long-distance trade in obsidian probably gave the elite residents of 
Teotihuacán access to a wide variety of exotic goods, as well as a relatively 
prosperous life. Such success may have attracted immigrants to Teotihuacán. 
In addition, Teotihuacán's elite may have consciously attempted to attract new 
inhabitants. It is also probable that as early as 200 B.C. Teotihuacán may have 
achieved some religious significance and its shrine (or shrines) may have 
served as an additional population magnet. Finally, the growing population was 
probably fed by increasing the number and size of irrigated fields. 

6. The picture of Teotihuacán that emerges is a classic picture of positive 
feedback among obsidian mining and working, trade, population growth, 

irrigation, and religious tourism. The thriving obsidian operation, for example, 

would necessitate more miners, additional manufacturers of obsidian tools, and 
additional traders to carry the goods to new markets. All this led to increased 
wealth, which in turn would attract more immigrants to Teotihuacán. The 
growing power of the elite, who controlled the economy, would give them the 
means to physically coerce people to move to Teotihuacán and serve as 
additions to the labor force. More irrigation works would have to be built to feed 
the growing population, and this resulted in more power and wealth for the elite. 

For each question, choose 1 answer unless there are special directions. 

29. The word "massive" in paragraph 1 is closest in meaning to 

A. ancient 

B. carefully planned 

C. very large 

D. carefully protected 

 

30. In paragraph 1, each of the following is mentioned as a feature of the city of 
Teotihuacán between A.D. 150 and 700 EXCEPT: 

A. regularly arranged streets 

B. several administrative centers spread across the city 

C. many manufacturing workshops 

D. apartment complexes 

 

31. The word "pinpoint" in paragraph 2 is closest in meaning to 
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A. identify precisely 

B. make an argument for 

C. describe 

D. understand 

 

32. The word "ingenuity" in paragraph 2 is closest in meaning to 

A. ambition 

B. sincerity 

C. faith 

D. cleverness 

 

33. Which of the following is NOT mentioned in paragraph 2 as a main factor in the 
development of Teotihuacán? 

A. The presence of obsidian in the Teotihuacán Valley 

B. The potential for extensive irrigation of Teotihuacán Valley lands 

C. A long period of volcanic inactivity in the Teotihuacán Valley 

D. Teotihuacán's location on a natural trade route 

 

34. Which of the following can be inferred from paragraphs 2 and 3 about the 
volcanic eruptions of the late first millennium B.C.? 

A. They were more frequent than historians once thought. 

B. They may have done more damage to Teotihuacán than to neighboring centers. 

C. They may have played a major role in the rise of Teotihuacán. 

D. They increased the need for extensive irrigation in the Teotihuacán Valley. 

 

35. What can be inferred from paragraph 3 about Cuicuilco prior to 200 B.C.? 

A. It was a fairly small city until that date. 

B. It was located outside the Valley of Mexico. 

C. It emerged rapidly as an economical and political center. 

D. Its economy relied heavily on agriculture. 

 

36. The word "predominant" in paragraph 3 is closest in meaning to 

A. most aggressive 

B. most productive 
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C. principal 

D. earliest 

 

37. According to paragraph 4, which of the following allowed Teotihuacán to have 
"a competitive edge over its neighbors"? 

A. A well-exploited and readily available commodity 

B. The presence of a highly stable elite class 

C. Knowledge derived directly from the Olmecs about the art of toolmaking 

D. Scarce natural resources in nearby areas such as those located in what are 
now the Guatemalan and Mexican highlands 

 

38. According to paragraph 4, what has recent research on obsidian tools found at 
Olmec sites shown? 

A. Obsidian's value was understood only when Teotihuacán became an important 
city. 

B. The residents of Teotihuacán were sophisticated toolmakers. 

C. The residents of Teotihuacán traded obsidian with the Olmecs as early as 400 
B.C. 

D. Some of the obsidian used by the Olmecs came from the area around 
Teotihuacán. 

 

39. Select the TWO answer choices that are mentioned in paragraph 5 as being 
features of Teotihuacán that may have attracted immigrants to the city. 

A. The prosperity of the elite 

B. Plenty of available housing 

C. Opportunities for well-paid agricultural employment 

D. The presence of one or more religious shrines 

 

40. In paragraph 6, the author discusses "The thriving obsidian operation" in order 
to 

A. explain why manufacturing was the main industry of Teotihuacán 

B. give an example of an industry that took very little time to develop in 
Teotihuacán 

C. illustrate how several factors influenced each other to make Teotihuacán a 
powerful and wealthy city 

D. explain how a successful industry can be a source of wealth and a source of 
conflict at the same time 
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41. Directions: Look at the part of the passage displayed below with the letters A, 
B, C and D. Where would the following sentence best fit? 

In fact, artifacts and pottery from Teotihuacán have been discovered in 
sites as far away as the Mayan lowlands, the Guatemalan highlands, 
northern Mexico, and the Gulf Coast of Mexico. 

The city of Teotihuacán, which lay about 50 kilometers northeast of modern-day 
Mexico City, began its growth by 200 –100 B.C. At its height, between about 
A.D. 150 and 700, it probably had a population of more than 125,000 people 

and covered at least 20 square kilometers. A. It had over 2,000 apartment 

complexes, a great market, a large number of industrial workshops, an 
administrative center, a number of massive religious edifices, and a regular grid 

pattern of streets and buildings. B. Clearly, much planning and central control 

were involved in the expansion and ordering of this great 

metropolis. C. Moreover, the city had economic and perhaps religious contacts 

with most parts of Mesoamerica (modern Central America and Mexico). D. 

Answer Choices 

A. Choice A 

B. Choice B 

C. Choice C 

D. Choice D 

 

42. Directions: An introductory sentence for a brief summary of the passage is 
provided below. Complete the summary by selecting the 3 answer choices that 
express the most important ideas in the passage. Some sentences do not 
belong in the summary because they express ideas that are not presented in 
the passage or are minor ideas in the passage. 

This question is worth 2 points. 

Choose 3 answers. 

Introductory sentence: Teotihuacán was a highly developed city in 
Mesoamerica that reached its peak between A.D. 150 and 700. 

Answer Choices 

A. The number and sophistication of the architectural, administrative, commercial, 
and religious features of Teotihuacán indicate the existence of centralized 
planning and control. 

B. Teotihuacán may have developed its own specific local religion as a result of 
the cultural advances made possible by the city's great prosperity. 
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C. Several factors may account for Teotihuacán's extraordinary development, 
including its location, rich natural resources, irrigation potential, intelligent elite, 
and the misfortune of rival communities. 

D. As a result of its large number of religious shrines, by the first century A.D., 
Teotihuacán became the most influential religious center in all of Mesoamerica. 

E. In many important areas, from the obsidian industry to religious tourism, 
Teotihuacán's success and prosperity typified the classic positive feedback 
cycle. 

F. Although many immigrants settled in Teotihuacán between A.D. 150 and 700, 
the increasing threat of coerced labor discouraged further settlement and limited 
Teotihuacán's population growth. 
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APPENDIX 3: TRANSLATION TASK 

TRANSLATION TASK – Çeviri Soruları 

 

Bu uygulamada e-YDS’lerde kullanılmış, basına açıklanan sorular içerisinden çeviri sorularının 

kök kısımları seçilmiştir. Seçilen cümlelerin kullanıldığı e-YDS’ler tarihi ile birlikte parantez 

içerisinde verilmiştir. Lütfen yönergeleri takip ederek cümleleri çeviriniz. 

 

Aşağıda İngilizce verilen cümleleri Türkçeye çeviriniz. 

1. Considering that fighting among siblings is highly widespread in early childhood, parents 

should help their children to work out disagreements without taking sides. (e-YDS-2018-10) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

2. Organic chemistry is already at the heart of modern advances in nanotechnology and 

medicine; however, it is stil perceived to be a challenging field that many students fear 

because of its far-reaching applications. (e-YDS-2018-06) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

3. Ebola virus was first discovered in 1976, in a blood sample gathered from an ill nun in Zaire, 

which is now known as the Democratic Republic of the Congo. (e-YDS-2017-01) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

4. Once we have become fosil-fuel free, we will not only see the climate change come to a halt 

but we will also feel more secure knowing that we can get all our power from renewable 

sources. (e-YDS-2016-09) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

5. Contrary to general belief, the Industrial Revolution did not trigger any improvement in the 

Standard of living for a large section of the population. (e-YDS-2016-10) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 
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6. Plants respond to gravity, water, light, chemicals an deven touch; yet, how they do this 

without a brain or nervous system is something botanists are unsure about. (e-YDS-2016-11) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

7. Adult education has now become so important a feature of societies that it increasingly 

attracts more attention of sociologists, politicians, and businesses. (e-YDS-2016-05) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

8. There are no blood tests or brain scans for mental illnesses, so diagnoses can be subjective and 

unreliable. (e-YDS-2016-04) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

9. Getting regular exercise might be beneficial for reducing the risk, or delaying the onset, of 

Alzheimer, because neurons in the brain regenerate throughout life. (e-YDS-2015-10) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

 

10. Whether somewhere is hot or cold is mainly to do with how close it is to the equator, but 

other factors, such as ocean currents and altitude, are also important. (e-YDS-2015-09) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

Aşağıda Türkçe verilen cümleleri İngilizceye çeviriniz. 

1. Günümüzde tıbbın tanınmış bir uzmanlık alanı olan anestezinin ameliyat esnasında ağrıyı 

önlemek amacıyla kullanımı 1800’lerde Amerika Birleşik Devletleri’nde başlamıştır. (e-YDS-

2018-03) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

2. Sanayi devrimi şüphesiz üretkenliği artırdı, ancak birçok işçinin düşük ücretle daha uzun saatler 

çalışmak zorunda kaldığı düşünülürse çalışma koşulları oldukça kötüleşti. (e-YDS-2018-09) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 
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3. Martin Luther haricinde muhtemelen en çok okunan Alman ilahiyatçı Carl Friedrich Bahrdt, her 

zaman tartışmaların merkezinde olmuştur. (e-YDS-2018-05) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

 

 

4. Okyanus sularının mevsimsel sıcaklık değişiklikleri, insanların yiyecek olarak tükettiklerinin 

birçoğunu kapsayan deniz canlılarının nüfusunu dönüşümlü olarak artırır ya da azaltır. (e-YDS-

2018-04) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

5. Araştırmalar migrenin beyindeki yapısal ve fonksiyonel farklılıklardan kaynaklandığını ve 

migreni olan insanların sadece bir atak sırasında değil, her zaman farklı bir şekilde hissettiğini, 

gördüğünü, duyduğunu ve dokunduğunu göstermiştir. (e-YDS-2018-02) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

6. Bilgisayar ekranına bakarken, kitap okurken yaptığımız gibi aşağıya bakmaktan ziyade direkt 

karşıya bakarız, ki bu da gözlerimizin daha geniş bir yüzeyinin havanın kurutucu etkisine maruz 

kalmasına neden olur. (e-YDS-2018-01) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

7. Taklit ve ezberi ön plana çıkaran davranışçılık, 1970’lerde, özellikle Kuzey Amerika’da, yabancı 

dil öğretimi üzerinde önemli bir etkiye sahipti. (e-YDS-2017-05) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

8. Hepimiz günlük yaşantımızda tehlikeli ve zehirli maddelerle karşılaşmaktayız, ancak bunlar her 

zaman belirgin olmadıklarından dolayı bu maddeleri tanımak için kullandığımız malzemelerin 

üzerine basılı güvenlik kodlarından yararlanabiliriz. (e-YDS-2017-04) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 
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9. Abaküsten bilgisayara geçmemiz 4000 yıl sürse de teknoloji çok hızlı geliştiğinden dolayı enerji 

ve kıtlık gibi temelinde teknik nitelikteki problemleri birkaç yıl içerisinde çözebileceğiz. (e-YDS-

2017-03) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 

 

10. Kaydetme ve hesaplama daha karmaşık hâle geldikçe bugün kullandığımız sayıları ve ondalık 

sayı sistemini doğuran birçok sayı sistemi geliştirilmiştir. (e-YDS-2017-02) 

…………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………

…………………………………………… 
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APPENDIX 4: ORIGINALITY REPORT 
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APPENDIX 5: ETHICS BOARD APPROVAL 

 


