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Abstract

Oral participation and reasons that affect low oral participation in a classroom have been of
interest in the language education field. Factors might be changing from context to context,
and despite the well-known importance of oral participation in EFL classrooms, there is
minimal information on the Turkish classroom setting especially at high school levels. This
case study brings a new perspective on reasons for low oral participation by adopting
qualitative research design; contributing to the field with researchers mostly adopting
gquantitative research design in addition to considering external reasons, with the help of
speaking activities in a course book. Based on interviews and video-based observation of
8 students, and 38 students in numbers of task choice, this study aims to investigate what
factors are causing the low oral participation of students in the Turkish EFL classroom
setting and the effect of task types on oral participation with the help of content analysis.
The insights gained from this study will assist other students in increasing their oral
participation in EFL classrooms and gain a new perspective for educators about creating

their context to have fully active and orally participating classes.

Keywords: low oral participation, EFL classrooms, importance of oral participation,

students’ perceptions



Oz
So6zla katilim ve sinif icindeki disuk sézli katilmi etkileyen nedenler, dil egitimi alaninda
hala ilgi cekicidir. Faktorler baglamdan baglama degisebilir ve ingilizce dégrenilen yabanci
dil siniflarindaki sézli katilimin éneminin iyi bilinmesine ragmen, dzellikle lise dizeyinde
Tark sinif ortamiyla ilgili ok sinirli bilgi bulunmaktadir. Bu vaka ¢alismasi, nitel arastirma
tasarimini benimseyerek dusuk sozlu katihmin nedenleri Uzerinde yeni bir perspektif
sunarak, arastirmacilarin ¢cogunlukla nicel arastirma tasarimini benimsemesinin yani sira
dis faktorleri de gbéz dninde bulundurarak alana katkida bulunmaktadir. Bir ders kitabindaki
konusma etkinliklerinin yardimiyla, 8 6grencinin gérugmeleri ve video tabanli gézlemlerine
dayanarak ve 38 égrencinin gérev secimi sayilarina dayanarak, bu calisma, Tirkce ingilizce
6grenilen yabanci dil sinifindaki 6grencilerin distk s6zli katilimini etkileyen faktorleri ve
gorev turlerinin sézli katilima etkisini icerik analiziyle arastirmayi amacglamaktadir. Bu
calismadan elde edilen iggoriler, diger odgrencilere ingilizce 6grenilen yabanci dil
siniflarindaki s6zIU katihmlarini artirmalarina yardimci olacak ve egitimcilerin tamamen aktif
ve so6zli katilimli siniflar olusturmak igin baglamini olusturmak konusunda yeni bir

perspektif kazanmalarina yardimci olacaktir.

Anahtar Kelimeler: diusuk so6zli katilim, yabanci dil derslikleri, s6zIG katilimin 6énemi,

ogrenci algilan
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Chapter 1

Introduction

The recent rapid advancements in education, and technology, alongside political
and economic shifts in many nations, have significantly impacted people's everyday lives.
As the world is getting increasingly interconnected, the English language has become the
lingua franca that is used to make intercultural communication possible by people all over
the world to communicate with each other and these needs create great importance on
learning English and communicating in English. English, being the most commonly used
language worldwide, acts as a universal medium for communication, bridging the gap
between individuals of diverse nationalities and backgrounds. Whether for purposes of
travel, commerce, or social engagements, fluency in English creates avenues for global
connections. Additionally, English holds primary status as the instructional language in
numerous esteemed universities and educational establishments across the globe.
Proficiency in English facilitates entry to academic materials, research resources, and
collaborative ventures with scholars and institutions on an international scale. Despite
recognizing the significance of English and the necessity of speaking it, students often

struggle with low levels of oral participation.

According to Leander and Kevin (2002), silencing refers to the mechanisms through
which an individual's or a group's involvement is reduced or excluded from an interaction
entirely. This suggests that silence, as observed in classroom interactions, leads students
to become quiet under specific circumstances. Harumi (2011) contends that the existence
of silence in the context of second language learning might cause friction between students
and teachers, or even among students themselves. This quiet might impede the acquisition
of the target language. However, it is vital to stress that this quiet should not be interpreted
as bad behavior. In other circumstances, students who have mastered the content might
choose not to exhibit their speaking skills in front of others. While students' silence might

not be explicitly stigmatized, it is imperative to discern the underlying reasons for it, as this



has significant implications for the learning environment. Conducting thorough
investigations into the motives driving students' actions holds paramount importance,

particularly in alignment with the overarching learning objectives.

Harumi (2011) investigated Japanese EFL learners' classroom quiet in a Japanese
EFL environment. The study identified several elements that contribute such as
communication style. Concerning the situation above, silence among students is crucial for
teachers to apply effective strategies for generating a collaborative, dynamic, and
active classroom environment.

Indeed, the prevalence of students remaining silent in class has become
widespread, often resulting in breakdowns in communication between teachers and
students, as well as among peers. While silence can be beneficial in certain educational
contexts, facilitating extended cognition and deep reflection, as noted by Granger (2004),
Liu (2005), and Tatar (2005) as cited in Nguyen (2020), numerous researchers argue that
in foreign language classrooms, silence poses a significant obstacle to effective language
learning when it manifests as a lack of oral communication and responsiveness from
students, as highlighted by Nakane (2002), Tani (2005), and Tsui (1996) as cited in
(Nguyen,2020). Essentially, students learning foreign languages must engage in
communication to make progress in their language proficiency. The necessity of student
interaction for language development is indisputable, regardless of whether it is categorized

as positive or negative, as previously indicated.

Recent research efforts have delved extensively into identifying the underlying
reasons for low oral participation. This exploration is crucial because it sheds light on factors
that inhibit students from actively engaging in spoken communication in the language
learning process. By thoroughly investigating these factors, educators can better
understand the dynamics at play and implement strategies to promote increased oral
participation among students. Thus, fostering an environment conducive to meaningful

interaction becomes paramount, as it directly contributes to the enhancement of language



proficiency and communicative competence among learners. Reda (2012) acknowledges
that students who struggle to speak in class are significantly influenced by specific
contextual factors related to the classroom environment, racial dynamics, and cultural
background. In essence, Reda recognizes that these students' oral participation is shaped
by the interplay of various contextual elements such as the classroom atmosphere, social

dynamics, and cultural norms.

Apart from this, factors such as students' proficiency in the target language, their
past speaking experiences in class, their confidence levels, and the content of the lessons
all play roles in influencing students' inclination towards silence in language classrooms (Liu
& Jackson, 2009; Delima, 2012 as cited in Nguyen, 2020). In the context of English as a
Foreign Language (EFL) learners, anxiety tends to be more pronounced as they grapple
with using a language they are not yet proficient in. This lack of confidence in language
competence often leads to reluctance in engaging with class activities. Some students
exhibit avoidance behavior by consistently occupying seats in the back rows, thereby
minimizing their visibility and participation in class. Instead, they prefer the comfort of
working within small groups where they feel less pressure and more at ease, as highlighted
by Nguyen (2020). In addition to those reasons, students exhibit varying personality traits,
ranging from extroversion to introversion, optimism to pessimism, and activity to passivity.
Extroverted individuals typically display greater enthusiasm in expressing themselves
compared to their introverted counterparts, as they are inclined to share their thoughts and
ideas openly with others (Nguyen 2020). Conversely, introverted students often
demonstrate a preference for quietness and may show limited interest in participating in
class discussions, displaying reluctance to respond to teacher inquiries (Nguyen 2020). The
studies indicate that the reasons behind low oral participation in class are diverse,
encompassing both personal and impersonal factors, as well as linguistic and psychological

causes. These include aspects such as students' individual characteristics and language



skills, as well as teachers' instructional approaches, the content of lessons, and the level of

collaboration within the class.

Furthermore, knowing English means communicating in English, in the Turkish
context people state that they suffer from speaking in English even if they are proficient
users in writing and reading activities in English Foreign Language classrooms (Kara, Ayaz
& Dundar, 2017). We see that so many students can write well or read well, but they can't
speak and are silent in the classroom. Recently, there has been great interest in the main
reasons for low oral participation. Knowledge of the reasons behind students' low oral
participation is of great importance for developing English skills, especially in
communication in the target language. Therefore, students and teachers deal with the task
or activity while they create actions in which students show their engagement for the class,
it is evidence of students' learning for educators (Trila & Anwar, 2019). Thinking about
Turkish EFL classrooms, educators state that we don't focus on four skills, which are
listening, speaking, reading, and writing, equally. Even if, we close to four skills at the same
time and the same rate, students can neglect one of them. This is the case, speaking. Apart
from this, considering students' participation or involvement in classroom activities, there
are different students from their friends, who can speak a lot and participate, they just sit
and follow their friends. We couldn't claim that they are not learning or do not participate in
the activity. They sometimes write but don't react to the communication part (Trila and
Anwar,2019).

These factors vary depending on the specific context, and there is a dearth of
empirical research addressing this issue from the perspective of students' perceptions
within the Turkish EFL context at the high school level. Moreover, there is a particular lack
of investigation into how students' actions related to different task types correlate with their
speaking performance. This gap underscores the need for a more comprehensive
understanding of the dynamics at play within Turkish EFL classrooms, particularly

concerning how task types influence students' oral participation and proficiency. Therefore,



there is a pressing need for research that delves into students' perceptions and behaviors
in response to various task types and their impact on speaking performance in this specific

educational setting.

Statement of the Problem

As stated above, English has evolved into the global lingua franca, facilitating
intercultural communication among people worldwide. This widespread use underscores
the imperative of learning English. Proficiency in English isn't merely possessing knowledge
of the language; it's about actively employing it. Therefore, teaching speaking skills is
paramount. Students must develop the ability to articulate themselves coherently and
confidently in English. There has been a growing emphasis on the importance of authentic
communication as an essential element of L2 learning and instruction, as suggested by

Kang (2005).

In language education, mastering speaking skills is crucial as it serves as the
primary mode of communication in classrooms, offering valuable learning opportunities.
Burns (2019) emphasizes its significance in shaping syllabus content and achieving
learning objectives. However, with the global prevalence of English and its increasing
teaching, challenges faced by students have become apparent. Zhang and Head (2010)
note that students who exhibit minimal oral participation during tasks often show inadequate
progress in language proficiency and reluctance to practice the target language. This
phenomenon, known as low oral participation, and its contributing factors, such as
reluctance to communicate or maintain silence in class, are significant concepts in second

language (L2) learning and teaching.

In addition to that, classroom learning is crucial for English acquisition in countries
where English is not the prevalent language because learners may have few opportunities
to use the language outside of the classroom (Zhou, 2015). Participation in oral classroom

assignments is critical for improving speaking abilities and is a fundamental component of



English language teaching. When the degree of engagement increases, language
acquisition improves (Kang, 2005). “As involvement and participation are essential for
language acquisition, the more utterances the learners offer, the better their spoken
language is and vice versa. This phenomenon is termed Matthew Effect, that is "rich get
richer, poor get poorer" (Chau, Fung-ming, 1996)” (Hamouda, 2013 p.18). Because of its
importance, low oral participation and the reasons causing it, or in other words willingness
to communicate or silence in the classroom have been advocated as a crucial idea in L2
learning and instruction, with an increased emphasis on genuine communication as a vital
component of L2 learning and instruction (Kang, 2005). As teachers, we see that some
students sit in back rows and don’'t participate in tasks and they show this behavior
habitually, on the other hand, they participate in some small group activities, so it is vital to

comprehend the reasons behind it (Hanh, 2020).

When we look at the studies related to speaking in ELT or reasons for low oral
participation, we see that the reasons or problems are varied. Furthermore,
several solutions should be applied concurrently so that they can reinforce each other in
approaching the problem from diverse aspects, increasing the likelihood that the problem
will be handled effectively (Hue, 2010). Very little work has been carried out for low oral
participation reasons concerning students' thoughts and feelings without taking into
consideration the external reasons such as speaking activities that are studied in EFL
classrooms, and students 'understandings of these activities. Several previous qualitative
studies have examined the oral classroom participation of Asian international students as a
group (Kim, 2008, Liu, 2001) or Chinese and/ or Japanese students in particular (Morita,
2004). All of these data show that reticence or low oral participation is a common issue in
SL/FL language courses and that a variety of factors contribute to student hesitation.
Despite having so many different reasons and so many studies about this topic, we should
have more studies about reasons for low oral participation because of wide differences in

SL/FL language learning situations. More study with diverse groups of learners in various



SL/FL learning circumstances is needed to improve oral competency of the target language

by encouraging students' real engagement in classroom activities (Liu, 2005).

Briefly, in various studies, multiple reasons have been identified as influential factors
in low verbal participation. Interestingly, certain reasons may hold more significance for one
group compared to another, underscoring the impact of group characteristics or learning
environments on speaking behavior. As researchers explore diverse contexts within this
field, they uncover additional reasons, providing teachers with valuable insights to
implement tailored interventions in their specific contexts and enhance efficiency in
speaking instruction. Keeping this in mind, this study endeavors to investigate the reasons
behind low verbal participation in a Turkish high school setting, focusing on the impact of

different activity types as perceived by students.

Aim and Significance of the Study

Jackson (2002, cited in Hamouda, 2013) underscores the significance of learner
involvement, suggesting that it fosters an environment where students can develop and
mold their identities within the classroom. Additionally, Liu (2005, cited in Hamouda, 2013)
highlights that participation in verbal interaction provides language learners with the
opportunity to reinforce and practice new words and structures learned during language

lessons, placing them in relevant contexts.

Comparing language learning to cooking, where knowing how to cook is vital for
daily life, but actual cooking is what makes it useful, illustrates the importance of practical
application in language acquisition. Similarly, claiming proficiency in English, or any skill,
necessitates more than theoretical knowledge and it demands practical application,
creativity, adaptability, effective communication, learning from mistakes, and a commitment

to continual learning to truly master and benefit from these skills in everyday life.

Therefore, it's imperative to investigate communication challenges. This study seeks

to enhance teachers' understanding of the factors influencing task-oriented oral



participation in the classroom, aiming to improve the teaching of speaking in foreign
language education. This heightened awareness is anticipated to aid in curriculum and
material development, as well as in planning in-class speaking activities. Ultimately, the
study aims to help both students and teachers comprehend the elements affecting their oral
communication, empowering teachers to better address students' speaking goals in the

English as a Foreign Language (EFL) learning process (Carrillo, 2013).

Research Questions

-What are the primary factors that affect low oral participation in the classroom?

Sub Research Questions

Is there any relationship between types of speaking activities and oral participation?

What kind of speaking activities make students participate in English classes?

How do collaborative activities or pair work activities affect oral participation?

Assumptions

The possible findings may be that motivation, linguistic knowledge, and affective
filters are the main reasons affecting low oral participation in Turkish EFL classrooms. The
insights gained from this study will become assistance to other students or learners in
increasing their oral participation in EFL classrooms and gain a new perspective for

educators about creating their context to have fully active and orally participating classes.

Limitations

There are obvious shortcomings that should be acknowledged and addressed in
future research. As the special setting is chosen, the results may not be generalized in other
settings. Several recommendations for further research based on the results of the study
can be highlighted regarding low oral participation in classrooms and factors affecting low

oral participation. For example, it can be suggested that there can be studies about the



importance of English in other contexts and jobs. Students should be led to use English in

their real life. Further research can focus on integrating English tasks into real life.

Definitions and Terms

Dalenay (2012) defined oral participation as "speaking in the Target Language while
engaging in instructional tasks or activities." Zhang and Head (2010) note that students who
exhibit minimal oral participation during tasks often show inadequate progress in language
proficiency and reluctance to practice the target language. This phenomenon, known as low
oral participation, and its contributing factors, such as reluctance to communicate or
maintain silence in class, are significant concepts in second language (L2) learning and
teaching. Leander and Kevin (2002), silencing refers to the mechanisms through which an
individual's or a group's involvement is reduced or excluded from an interaction entirely.
Also, this study is a case study and Cresswell (1998) defines a case study as follows:

A case study is an exploration of a "bounded system" or a case (or multiple cases) over
time through detailed, in-depth data collection involving multiple sources of information rich
in context. (Cresswell,1998) .

To analyze the data, it is used thematic analysis with the rules of grounded theory.
Clarke and Braun (2016) define thematic analysis as "a method for identifying, analyzing,
and interpreting patterns of meaning (themes) within qualitative data."

Grounded theory is defined as a methodology that comprises a set of “systematic yet
flexible guidelines for collecting and analyzing qualitative data to construct theories from the

data themselves” (Charmaz, 2014, p. 1).
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Chapter 2
Literature Review

Precedent studies are examined and clarified to draw a comprehensive path for
investigating the reasons for students’ low oral participation in EFL classrooms in Turkey.
Since students may not have many opportunities to use the language outside of the
classroom in nations where English is not the primary language, classroom instruction is
essential for English learning (Zhou, 2015). Many researchers think that speaking ability is
proof of knowing a language (Bashir, Azeem, & Dogar, 2011). English is a common
language not just for communication between people but is also a tool for different cultures
(Andini, Eun, Khramova, & Zok, 2020). After presenting the teaching of English speaking
and the challenges encountered in language instruction, an overview of relevant theories
will be provided to understand the contribution and importance of English speaking to
language acquisition. These theories will encompass not only those used in language
instruction but also factors leading to low oral participation in studies conducted in other
countries. The diversity of studies conducted in other countries and the factors contributing
to low oral participation therein have necessitated an examination of the factors influencing
this phenomenon in Turkey. As previously suggested, inquiries into low oral participation in
second language (L2) learning across various countries yield diverse findings, largely
influenced by the distinct linguistic and socio-cultural contexts specific to each nation. These
unigue linguistic and sociocultural backgrounds inherent to each country contribute to the
variability in outcomes observed in studies examining low oral participation. It's crucial to
recognize the intricate interplay between language and culture, as they significantly shape
individuals' communication behaviors and attitudes toward language learning. Therefore,
understanding these contextual nuances is essential for comprehensively addressing the
factors influencing low oral participation in L2 learning. In this reference; we should
understand reasons explored in a different context from different countries, personal factors

(output hypothesis, learner styles, and strategies affective filter), situational variables (Kang
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2005; Zhou,2015), speaking activities and types, some concepts related to learning and

teaching of speaking.
Teaching Speaking in ELT

Dalenay (2012) defined oral participation as “speaking in the Target Language
while engaging in instructional tasks or activities”. As stated before we should first

understand oral participation, so we should look at the teaching of speaking in ELT.

An estimated 60 percent of people on earth now speak several languages and
bilingualism or multilingualism is more common than not, both historically and in the present
namely, it is accurate to state that learning a foreign language has always been a significant
practical issue (Richards & Rodgers, 2001). The foundations of a lot of current research on
the best circumstances for teaching speaking in second and foreign-language classrooms

come from educational psycholinguistics or cognitive and social psychology (Burns, 1998).

Teaching and mastering speaking skills are fundamental in any language education
environment. This is because speaking serves as the primary means of communication in
the classroom, providing essential opportunities for learning. Moreover, speaking plays a
pivotal role in shaping syllabus content and achieving learning objectives (Burns, 2019).
The decline of the Grammar-Translation Method in the mid-nineteenth century was spurred
by various needs and challenges, leading to its critique and eventual abandonment. One
significant factor driving this shift was the growing importance of oral proficiency in foreign
languages, which emerged alongside the increasing opportunities for communication
among Europeans (Richards & Rodgers, 2001). Although they frequently disagreed greatly
in the precise methods they recommended for teaching a language, reformers like Vietor,
Sweet, and others in the late nineteenth century held many of the same beliefs regarding
the guiding principles on which a new approach to teaching foreign languages should be

built (Richards & Rodgers, 2001). When we look at the first principle of these methods,
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states that spoken language is prominent, and an oral-based technique should reflect this

(Richards & Rodgers, 2001).

In the 1950s, the Oral Approach, also known as Situational Language Teaching,
emphasized the importance of structure in developing speaking proficiency. During this
time, speech was viewed as the cornerstone of language, with structured language being
the focal point of instruction (Richards & Rodgers, 2001). Situational Language Teaching
advocated for the primacy of spoken language in language instruction, where information
was initially conveyed orally before being presented in written form. However, by the mid-
1960s, the underlying philosophy of Situational Language Teaching, which centered on
language, language learning, and language teaching, came under scrutiny, leading to the

emergence of Communicative Language Teaching (Richards & Rodgers, 2001).

The present discussions on the instruction of oral communication have been
influenced by two main currents of thought. The development of skills for the precise
production of speech forms is the primary focus of the first current, while improving fluency
through communicative tasks is the primary goal of the second (Nunan 1989 cited in Burns,
1998) and this creates opportunities for the development of functional language use through
unstructured activities (Burns, 1998). What instructional strategies and exercises promote
the processes involved in the development of oral communication that best runs parallel
with and is connected to these factors. Current methods can be generally divided into
"direct” and "indirect" categories (Richards 1990 cited in Burns,1998). We can easily match
the direct approach with isolated more structural communicative activities or drills-based
speaking activities whereas, indirect or transfer techniques assume greater student agency
and place more of a focus on the construction of more "authentic" and functional language
usage (Burns,1998). The importance of "real communication" and "authentic" teaching
materials (cf. McDonough and Shaw 1993, Nunan 1987; 1991, Richards 1990 cited in

Burns,1998) has been emphasized in communicative language teaching over the last fifteen
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years, and course materials that emphasize the development of oral language increasingly

market themselves as providing "real-life communication” skills.

Communicative language teaching (CLT) is an approach to language teaching that
emphasizes learning a language first and foremost to communicate with others.
Communication includes finding out about what people did on the weekend or their
last vacation learning about classmates’ interests, activities, preferences, and
opinions, and conveying one’s own. It may also involve explaining daily routines to
others who want to know about them, discussing current events, writing an email
message with some personal news, or telling others about an interesting book article

or Internet video clip. (Duff, 2014, p.15)

When examining the principles and evolution of teaching English speaking skills,
similarities between Communicative Language Teaching (CLT) and Task-Based Language
Teaching (TBLT) become apparent. CLT represents a comprehensive approach to
language instruction, emphasizing practical language usage. Task-Based Language
Teaching (TBLT), on the other hand, embodies the practical application of CLT principles.
Essentially, TBLT is a manifestation of the broader philosophy outlined by CLT, focusing on
the implementation of tasks to facilitate language learning (Nunan, 2015). In essence, CLT
serves as a broader framework that encompasses the philosophy of practical language
usage, with TBLT representing a specific approach within this framework that emphasizes

task-based learning methodologies.

When exploring the impact of task types on speaking performance and considering
students' preferences among different task groups, it is essential to delve into the
significance of tasks themselves. Tasks in language learning contexts encompass various
activities designed to engage students in meaningful language use. By examining the
nature and characteristics of tasks, we can gain insights into how they influence students'
speaking abilities and preferences. Understanding the intricacies of tasks allows educators

to tailor instructional approaches to better meet students' needs and enhance their speaking
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proficiency. Therefore, a thorough examination of tasks is crucial for gaining a
comprehensive understanding of their role in shaping students' speaking performance and
their preferences for particular task types. TBLT includes a variety of methods that are all
based on the idea that meaning is important and that there is a connection between what
students accomplish in class and the sorts of tasks they will have to do outside of it unlike
old-fashioned approaches (Nunan, 2015). As suggested by Ellis (2003), we couldn’t match
tasks with “activity”, “drill” or © exercise which are used to evoke language use. When we
want to make a distinction between ‘activity ‘and ‘task’, we should be sure about the
‘meaning-based’ or ‘form-focused’ language use. Generally, we say that meaning-based
activities are tasks but Widdowson (1998 cited in Ellis, 2003) argues that we couldn’t decide
via meaning-based or form-based language use. Instead of this, Widdowson (1998)
separates tasks from activities by looking at the type of meaning in the task or activity;
forasmuch as, “tasks” are linked to’ pragmatic meaning’ and “activities” are ‘semantic
meaning’. According to Prabhu (1987), a task is ” an activity which required learners to
arrive at an outcome from given information through some process of thought, and which

allowed teachers to control and regulate that process” (cited in Ellis, 2003). We should

revise the key concepts of tasks as follows:

1. The primary focus should be on ‘meaning’ (which means that learners should
be mainly concerned with processing the semantic and pragmatic meaning of
utterances). 2. There should be some kind of ‘gap’ (i.e. a need to convey
information, to express an opinion, or to infer meaning). 3. Learners should
largely have to rely on their resources (linguistic and non-linguistic) to complete
the activity. 4. There is a clearly defined outcome other than the use of language
(i.e. the language serves as the means for achieving the outcome, not as an end

in its own right). (Ellis, 2009, p.223)

Key concepts give priority to communicative purposes with the help of tasks even if

1 11} 1)

we call it ” task-supported” or “ task-based “ language teaching as stated earlier;
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consequently, tasks are a key component of communicative language teaching(CLT) (Ellis,
2003). According to a strong version of CLT, “language is acquired through communication”
(Howatt, 1984:279 cited in Ellis, 2003). In other words, rather than learning how to utilize
language as a structural system after acquiring it, learners get to understand the system
itself as they learn how to communicate (Ellis, 2003). So, we can keep in mind that a strong
version of CLT easily matches task-based language teaching in the shade of Ellis (2003).
Another important point that curriculum of task-based teaching and when creating a task-
based curriculum, judgments must be made regarding the activities that students will do (a
selection question) and the sequence in which they will complete these tasks (a question of
grading) (Skehan, 1996 cited in Ellis, 2003). Prabhu refers to this type of engagement as
"meaning-focused,” where students must comprehend, communicate, or expand meaning
while paying only incidental attention to language form (Ellis, 2003). Tasks can be classified
according to their types, also. Problem-solving exercises pose a "problem" to the students,
who then have to come up with a solution either by themselves, in pairs, in groups, or as a
class (Paulikova, 2019). As comparison tasks, students can speak about their morning
routines with their friends, find similarities and differences, or talk about their favorite holiday
types in small groups or pairs (Willis & Willis, 2013). In addition to that, Skehan and Foster
(1997) contrast decision-making tasks with a limited, reasonably exact output with those
that are more differentiated; that is, judgments must be made that do not only yield a simple
answer but instead represent the benefits and drawbacks of a certain decision (Skehan,
1998). When examining the evolution of speaking skills over time, it becomes apparent that
understanding the challenges associated with teaching speaking is essential for
comprehending the reasons behind low oral participation. By identifying and addressing the
obstacles in teaching speaking, we can effectively encourage increased oral participation
among students. Therefore, gaining insight into the difficulties encountered in English
language instruction is crucial for fostering a supportive environment that promotes active
engagement in oral communication activities. Through this understanding, educators can

develop strategies and interventions aimed at mitigating these challenges and enhancing
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students' speaking proficiency, ultimately facilitating greater participation in oral tasks and

discussions.

Difficulties in Teaching Speaking

Given that English is frequently the primary language used for communication, its
global significance continues to expand over time (Murtazaeva, 2021). Currently, an
estimated one billion people utilize English, whether as their native tongue or as a
secondary language (Murtazaeva, 2021). Consequently, the methodologies employed for
teaching English, whether as a foreign language or as a second language, hold immense
importance and value, as universally acknowledged. It is indisputable that each student
possesses unique learning needs. To satisfy all of their wants, a teacher could develop
certain techniques on their own or with the aid of other resources depending on their prior

teaching experience, particularly in English language teaching.

Addressing the diverse needs of students in English language education
necessitates adaptable teaching strategies. While some students may thrive with visual
learning approaches, others may excel with auditory methods. Moreover, factors such as
varying attention spans and diverse educational backgrounds further emphasize the
importance of recognizing and addressing individual differences. Therefore, it is paramount
for teachers to employ a variety of approaches to meet the needs of all students. Teachers
can develop specific technigques based on their prior teaching experience or with the aid of
additional resources. This is particularly crucial in developing nations where English is

taught as a foreign language (Murtazaeva, 2021).

Undoubtedly, speaking is an essential skill for communication. However, there can

be challenges associated with teaching speaking.

1. The linguistic features, and difficulties of teaching speaking. a) correctly
selected the language materials of speaking such as phonetics, lexics, and

grammar. b) features, difficulties of selected phonetic lexicon, grammar
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materials of speaking in the forms, in the meanings, in the usages. c) difficulties
in correcting pronouncing, intonation, in stress. d) difficulties in the skills and
habits of correctly using sentences. e) Using replica. 2. The extra linguistic
features, and difficulties of teaching speaking. a) addressed, directed speaking
to somebody, to something. b) being speaking in the situations. c) the usage of
aids, and equipment in teaching speaking. d) being the motivations for teaching
speaking. e) the condition of teaching speaking. 3. The psychological features,
and difficulties of teaching speaking a) being, using the stimulus for teaching
speaking. b) being, needing teaching speaking. c) expressing orally minds. d)
memories etc. (Murtazaeva,

2021, p.701)

It is crucial to understand the difficulties encountered in teaching speaking skills in
language instruction, as well as the challenges faced by students when investigating the
reasons affecting low oral participation. After observing the evolution of English instruction,
specifically emphasizing speaking skills with a focus on communication spanning from
historical to contemporary contexts, comprehending the obstacles encountered by students
can significantly assist in analyzing the underlying factors contributing to diminished oral

participation, particularly when viewed from the students' standpoint.
Problems Encountered by Language Learners

The importance of oral participation arises not just because of communication needs
but also the importance of output in developing language skills (Zhang & Head, 2010).
Students who are silent in a task and activities and have low oral participation also show
poor development in language skills and don’t want to practice the target language (Zhang
& Head, 2010). Students ‘oral participation in these activities differs and has different
reasons in different contexts. While several previous qualitative studies have examined the
oral classroom participation of Asian international students as a group (Kim, 2008; Liu,

2001) or Chinese and/ or Japanese students in particular (Morita, 2000, 2004), there is a
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limited number of studies Turkish students and EFL classrooms in Turkey. Korean
classrooms are similar to traditional Turkish EFL classrooms (Lee, 2009). Korean
classrooms have a teacher-centered approach and students listen to educators, take notes,
and are quiet in the classroom. Students rarely ask questions about the content of the
lesson and these questions are about the content of the lesson not exploring or discussing
something. | can say that these questions are evaluative ones not have an explorative
function (Lee, 2009). Of the existing studies investigating Asian international graduate
students’ experiences in US classrooms, many are survey-based (Chapman et al., 1988;
Kao &Gansneder, 1995; Light et al., 1987, Liu and Kuo, 1996; Xu, 1991 cited in Lee, 2009)
there are factors affecting low oral participation for Asian students. One of the major reasons
is inadequate language proficiency. Also, these studies have a quantitative research design
and we couldn’t see students’ perception of the problem in a detailed way. “Lack of general
knowledge, lack of speaking practice, fear of mistake, lack of word usage and grammar
practice, low motivation, low participation, reading laziness, shyness, less dictionary usage,
nervousness, fear of criticism, and unfamiliar words pronunciation” are some factors that
found in South Sumatera (Jaya et al., 2022). Tsui (1996, as cited in Nguyen, 2020) identified
various factors leading to student reticence, including difficulties in understanding the
teacher's instructions, insufficient time to process information, apprehension about making
errors, and feeling embarrassed. Additionally, factors such as students' proficiency in the
target language, past speaking performance, level of confidence, and the nature of lesson
materials are all potential contributors to students' inclination to remain silent in language

learning environments (Liu & Jackson, 2009; Delima, 2012, as cited in Nguyen, 2020).

As stated earlier, silence holds significance in non-verbal communication, where it
is perceived as a period for contemplation and a sign of respect towards others in Asian
cultures. Conversely, in North America, silence is frequently regarded as negative
irrespective of its context. Consequently, the silence exhibited by Asian students in U.S.

classrooms is often misconstrued and seen as a deficiency in oral engagement by both
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American classmates and instructors (Nakane, 2007, as cited in Sri, 2018). Cultural factors
and language usage are inherently intertwined, necessitating a comprehensive examination
of these phenomena across various contexts to understand the underlying causes of
reduced oral participation. It is imperative to explore how culture influences language use,
as this exploration provides valuable insights into the reasons behind diminished verbal

engagement.

As previously mentioned, certain theories provide insights into the factors
contributing to low oral participation and underscore the significance of teaching speaking
skills, such as the output hypothesis. According to Zhang and Head (2010), students who
exhibit silence during tasks and activities, coupled with limited oral engagement, often
demonstrate inadequate language skill development and exhibit reluctance to practice the

target language. Here are some associated theories:
Related Theories

As mentioned before students practice English in class times in countries where they have
English lessons as a foreign language and they don’t have the opportunity to interact with
someone for communication so we should understand the output hypothesis and social
learning in depth in addition to constructivist theory. While we scrutinize it, we grasp the

idea behind language learning and language teaching.
Constructivist Theory

This theory is founded on the fundamental idea that as we learn and develop, we
build our knowledge of the world around us via experience, and to create new personal
knowledge and understanding, we choose and adapt information from previous and present
knowledge and experience (Pritchard & Woollard, 2013). Jean Piaget and John Dewey
were the first prominent contemporaries to clearly define constructivism as it applied to
schools and child development (1966). Piaget's constructivism is founded on his theory of

children's psychological growth (Wang, 2011). Constructivism, according to Audrey Gray
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(1997 cited in Wang, 2011), is a perspective on learning based on the conviction that
information cannot be imparted to pupils at their desks by the instructor standing in front of
the class (Wang, 2011). Instead, knowledge is built by students via a deliberate, conceptual
process of learning; students are the architects and designers of meaning and knowledge.
Therefore, a constructivist classroom should be learner-centered, and the instructor should
provide students opportunities to handle items, raise questions, hypothesize, and forecast
as well as to study, investigate, create, and innovate (Wang, 2011). Constructivists,
according to Duffy & Jonassen (1992 cited in Wang,2011), think that knowledge and truth
are created by the learner and do not exist outside of his mind. Constructivists contend that
as a result, students create their knowledge by actively engaging in the learning process
(Wang,2011). Collaboration, learner agency, generativity, reflection, and active participation
are values held in high regard by constructivist instructional designers (Wang,2011).
Learning is prioritized over teaching in constructivism, which also promotes learner

autonomy and personal engagement in the learning process (Wang,2011).

Social Learning Theory and Socio-cultural Theory

According to this theory, social contact causes youngsters to think and behave in
continual, step-by-step modifications that might differ widely from culture to culture
(Woolfolk, 1998 cited in McLeod, 2022). In essence, Vygotsky's theory contends that social
interaction and the resources offered by culture play a crucial role in a person's ability to
build their worldview (McLeod, 2022). A cultural tool can be transmitted through three
different channels. Imitative learning, in which one individual tries to mimic or replicate
another, is the first one. The second method is through directed learning, which entails
recalling the teacher's instructions and subsequently employing them to self-regulate. The
last manner in which cultural tools are transmitted to others is through collaborative learning,
which is a group of peers attempting to comprehend one another and cooperating to master
a certain ability (Tomasello et al., 1993). The theory places a lot of emphasis on the value

that the learner as a proactive sense-maker and problem-solver offers to every learning
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scenario (Turuk, 2008). It offers a perspective on learning as emerging through interactions
with others and recognizes the dynamic character of the interplay between instructors,
learners, and tasks (Turuk, 2008). Following Vygotsky's Sociocultural Theory from 1978,
instructors should begin by creating appropriate experiences to accomplish higher mental
processes. Learning should always be closely tied to what pupils already know (prior
knowledge) (Turuk, 2008 cited in Castrillén, 2017). The results of research by Lantolf (2000)
and Swain (2002) show the value of peer contact parallel to key concepts of the Zone of
Proximal Development (Pathan et al.,2018). Zone of Proximal Development (ZPD)
(Vygotsky, 1978, p. 86 cited in Mohamad Nor & Rashid,2018), which is defined as: “the
distance between the actual developmental levels as determined by independent problem
solving and the level of potential development as determined through problem-solving under
adult guidance, or in collaboration with more capable peers”. According to Vygotsky, social
contact is a crucial component of good cognitive and intellectual development. Dialogue
and other forms of interpersonal connection between the learner and another are highly
valued by Vygotsky (Pritchard & Woollard, 2013). The idea that social engagement with any
other person can enhance Vygotskian learning is expressed by the term "more
knowledgeable other." (Pritchard & Woollard, 2013). This may happen in the casual setting
of two friends conversing about a shared interest at a park, at home, or anyplace else for
that matter. It could also happen in the formal setting of a group or partnered work in a
classroom (Pritchard & Woollard, 2013). We see the performance in these theories but the

importance of performance will be highlighted via output hypothesis.

Output Hypothesis

However, as research by Swain (1985) and others has demonstrated, language
learning is significantly more successful when students are encouraged to utilize the target
language (TL) in useful tasks (Zhang & Head, 2010). According to Swain, one reason for
this can be that these learners are less inclined to challenge themselves to develop since

they are less conscious of the gap between what they want to say and what they can
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express in the TL. The more slowly they advance, the less probable it is that they will do
well when asked to talk (Zhang & Head, 2010). Students cannot have the opportunity to see
their abilities about how much they can speak in TL. To substantiate this hypothesis, it is
wise to understand the study of French immersion (FI) education in Canada (Swain, 2000).
A frequent practice is for pupils to study math, physics, history, geography, and other
academic subjects in French while simultaneously learning the language for at least half of
the school day (Shehadeh, 2003). Swain compares these students with their peers in
respect of grammar, vocabulary usage, and accuracy in pronunciation. In this study,
students’ interlanguage performances aren’t like target language users at the same age
(Shehadeh, 2003). Their performances are worse than the target language users of the
same age. According to Swain (1985), this may be patrtially attributable to the fact that pupils
have so few opportunities to use their French. Producing French could compel students to
focus more intently on (or to observe) how the language is utilized to convey meaning than
understanding it does (Swain, 2000). So, we mastered that students need to perform to see
their needs or missing parts via oral performance in a target language whether it is French
as in Swain (2000) or English. According to Swain & Lapkin (1995), “one function of output
in second language learning might be to force the learner to move from the semantic
processing prevalent in comprehension to the syntactic processing needed for production”
(p. 375). This is the noticing stage for output. Another function of output hypothesis is
hypothesis testing; there is always at least a subliminal hypothesis underpinning a learner's
statement, such as one regarding grammar. The learner tests this theory by speaking, and
an interlocutor provides feedback. This input enables the hypothesis to be reprocessed as
necessary (de Bot, 1996). For the metalinguistic function of output, students can reflect on
their performance, they comment on the language with the same level of language

proficiency (de Bot, 1996).
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Affective Filter Hypothesis

As stated earlier, most of these studies in this area have quantitative research
design and we couldn’t see students’ perception of the problem in a detailed way. Our first
aim of the study is to investigate the reasons for low oral participation in English classes so
the reasons according to students should be detected and investigated. Consequently, the
Affective Filter Hypothesis and its content should be highlighted. According to Duff students’
participation in activities or group discussions can reflect not just students’ linguistic or
content knowledge but their identities, abilities, and interests (Duff, 2002). So we cannot
just consider linguistic knowledge as a main factor affecting low oral participation. While
students participate and engage in communication, their affective state is also an important
factor. Krashen (1986) cites motivation, self-confidence, and anxiety in the Affective Filter
Hypothesis as three categories of variables that are important in second language
acquisition. Affective filters, such as motivation, self-confidence, and anxiety, among
others, have an impact on the amount of students who successfully acquire complete input.
In other words, language learners' emotional states have a significant impact on how their
language learning plays out. Due to the minimal filtering effects on linguistic input, learners
who are motivated, have great self-confidence, and exhibit observable fear often can absorb
more input (Xu, 2016). According to Krashen ‘s hypothesis, the strong filtering effects, on
the other hand, result in less input for language learners. To properly perform language,
input in a peaceful setting, the degree of pupils' emotional filtering should be decreased (Xu,

2016).

Numerous studies have shown that, in EFL/ESL situations, providing a secure
learning environment improves students' learning chances (Matute et al., 2022). According
to academic research, pupils who are less worried, more confident, and more driven are
more likely to be eager to communicate in EFL classes (Chotipaktanasook, 2016). It is
important to make an effort to lessen learners' negative emotional states and increase their

willingness to use L2 since the affective filter is a component that facilitates second
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language acquisition (SLA) and theoretically, in relaxed situations, an emotional filler can
be reduced and willingness to communicate can be increased (Chotipaktanasook, 2016).
Willingness to communication is defined as an individual’s readiness to enter into discourse
at a particular time with a specific person or persons, using an L2 (Macintyre et al., 1998,
p. 547 cited in Chotipaktanasook, 2016). WTC is a rather solid personality feature that
develops over time in one's first language, but the situation is more complicated when one
uses a second language (Doérnyei, 2003). When we are remarking WTC in a second
language or target language, the speakers’ language competence is an important factor
that affects the WTC but also there are exceptions: while some less skilled students actively
seek out opportunities to speak L2, there are many L2 learners who are quite proficient
speakers but tend to avoid L2 communication circumstances. (Dérnyei, 2003). So, there
are other reasons for such students who are silentin EFL classrooms. For example, anxiety
of a certain intensity might make it difficult to apply certain crucial techniques for learning a
foreign language (Gonzalez, 2019). Results showed that motivated students display great
oral performance whereas anxiety and self-confidence have less impact on oral
performance (Matute et al., 2022). It was stated that student who takes part in collaborative
tasks feel less anxiety and desire to participate in activities (Gonzalez, 2019). The inability
to communicate in language class has a substantial correlation with foreign language
anxiety (Jackson & Meihua, 2008 cited in Roberton, 2011). Anxiety and stress in the
language learning process are clarified in Brilliant’s (2000) studies by way of immigrant
college students. Brilliant (2000) says that those students are seen as refugees in the United
States and they have some difficulties to the same degree acculturation and acculturative
stress, war in their own country, and depression with having to learn a new language. The
emotional state of these students has an impact on second language learning and even
causes students face to difficulties in fluency in English in daily intercommunication
(Brilliant, 2000). In line with this study, characteristics linked to intrinsic motivation include
curiosity, enjoyment, and direct engagement with one's surroundings and these

characteristics are at the center of how affective theories explain intrinsic motivation (Deci



25

& Ryan, 1985). While we are thinking of the reasons for low oral participation, it comes into
existence of oral participation ‘s importance. The research showed that language class
discomfort negatively correlated with language class risk-taking and language class
sociability, while language class risk-taking positively correlated with classroom
participation and positively correlated with oral correctness (Ely, 1986). Classroom
participation is not only important for language learning but also important for the
importance of risk-taking of participation in educational life. Some students need to feel
more psychologically at ease and secure in their learning environment before they can be
expected to take linguistic risks (Ely, 1986). To achieve this goal, classroom teachers may
want to develop several ways to reduce discomfort in language classes and assess their
relative efficacy and students might be encouraged to participate more actively in class as
they begin to feel safer (Ely, 1986). As mentioned previously, classroom participation holds
significance not only for developing speaking abilities but also for fostering various personal
skills throughout an individual's education journey. Moreover, to fully understand students'
performance, it is essential to examine how their interactions within a classroom setting,
particularly during activities, contribute to shaping their overall performance. This analysis

allows us to grasp the fundamental concepts of the Interactionist theory.
Interactionist theory

The interactionists contend that a complex interaction between the environment of
L2 learners and their particular human capacities leads to language growth (Mohamad Nor
& Rashid, 2018). Social constructionism, which is linked to Vygotsky's (1978) sociocultural
view on learning, has its roots in interactionist theory (Mohamad Nor & Rashid, 2018).
Working together with others is a crucial stage for the kids to learn L1. Collaboration is
necessary for language development to occur (Mohamad Nor & Rashid, 2018). According
to Vygotsky, children use language to participate intellectually in their community. Through
the negotiation of meaning, the interaction between the kids and community members will

foster language development (Mohamad Nor & Rashid, 2018). For those studying L2, the
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aid of the teacher and fellow students in a language classroom is beneficial to their
successful language acquisition (Mohamad Nor & Rashid, 2018). The classroom can be a
simulation of real-life tasks because it can be thought of as a community unto itself, with its
own rules and authorities and this is true in terms of communication among students and
learning about how interaction occurs in various contexts and situations (Mohamad Nor &
Rashid, 2018). In addition, the teacher can model real social interactions in the classroom
through a variety of activities like role-playing, drama, and choral speaking, or simply by
assigning students to groups where they will work cooperatively with classmates they know
well and feel at ease with, thereby making it easier for them to communicate in their second
language (L2) and complete the task the teacher has set for them (Mohamad Nor & Rashid,
2018). Additionally, they would feel confident speaking up in front of their peers and would
not fear being judged or ashamed if they made any mistakes (Mohamad Nor & Rashid,
2018). Ziglari (2008) distinguishes between interpersonal and intrapersonal social
interaction. When the communicators—the acquirers or learners—are speaking or writing
to one another face-to-face, interpersonal contact takes place. Contrarily, intrapersonal
contact takes place with the acquirers or learners when they attempt to interpret a

phenomenon (Ziglari, 2008).
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Chapter 3

Methodology

This study aims to investigate the reasons for low oral participation as well as the
effect of pair work activity or task types on oral performance. This section includes a
detailed description of the current research design, the research setting, participant

selection, data collection, data collection tools, and data analysis.

Research Design

This paper adopts a qualitative case study methodology. Qualitative research is an
approach to exploring and understanding the meaning individuals or groups ascribe to a
social or human problem. With the help of this research design and emphasis on the
problem in this specific context, it is thought that it would be easy to explore the details.
According to Kumar (2011),” a study is classified as qualitative if the purpose of the study
is primarily to describe a situation, phenomenon, problem or event; if the information is
gathered through the use of variables measured on nominal or ordinal scales (qualitative
measurement scales); and if the analysis is done to establish the variation in the situation,

phenomenon or problem without quantifying it “( p.32).

Qualitative researchers also want to know how individuals interpret their
experiences, how they build their worlds, and what meaning they assign to their encounters
(Sharan, 2009). Van Maanen (1979) describes qualitative research as “an umbrella term
covering an array of interpretive techniques which seek to describe, decode, translate, and
otherwise come to terms with the meaning, not the frequency, of certain more or less
naturally occurring phenomena in the social world” (p. 520). Sharan (2009), describes the
features of qualitative research by four key rules: “the focus is on process, understanding,
and meaning; the researcher is the primary instrument of data collection and analysis; the
process is inductive; and the product is richly descriptive” (p.14). We could be more

interested in learning what a phenomenon means to people involved than in establishing
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cause and effect, making predictions, or outlining the distribution of some feature among a
group (Sharan, 2009). Qualitative researchers are interested in learning how individuals
create their worlds, interpret their experiences, and provide meaning to those experiences
(Sharan, 2009). Compared to quantitative research, qualitative studies observe classroom
dynamics, enabling researchers to gather comprehensive and detailed information and
analyze the interconnections of this knowledge (Tondeur et al., 2013 cited in Huang et
al.,2019). Similar to how qualitative research provides novel perspectives on established
study subjects (Strauss & Corbin, 1998), framing research questions in an open-ended
manner facilitates the discovery of new information, contributing to the continuous evolution
of our understanding of the topic (Hoepfl, 1997 Huang et al.,2019). In line with all the
explanations above, it has been considered that qualitative research is appropriate for the

present research.
This study is also a case study and Cresswell (1998) defines a case study as follows:

A case study is an exploration of a “bounded system” or a case (or multiple cases)
over time through detailed, in-depth data collection involving multiple sources of information

rich in context (Cresswell, 1998).

The fundamental principle driving case study research is the belief that valuable
insights can be gained by examining the behaviors, performance, knowledge, or
perspectives of a small number of subjects in depth, rather than studying a larger group at
once. By focusing closely on individual cases, researchers can uncover significant
developmental trends or viewpoints that may be overlooked in studies involving larger
populations or sample sizes (Duff, 2011). A case study, which allows for an in-depth
examination of a movement, behavior, or problem within a small group, has been utilized in
this study to explore the reasons for low oral participation among Turkish high school

students learning English as a foreign language, taking into account the impact of activity

types.
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Choosing a case study for this study is caused by some reasons. Case studies have
some strengths suggested in (Mohd Noor,2008) and they provide a holistic view of a
phenomenon or a problem as it is good at capturing emergent problems or properties of life
by using many sources of evidence. In addition to that, the primary advantage of a case
study lies in its capacity to illustrate broader processes or situations in a readily
understandable, tangible, immediate, and individualized manner (Duff, 2011). Also,
engaging in case studies can aid in offsetting the outcomes of generalized facts rather than
individualizing them, potentially sacrificing certain individual factors in the process. Hence,
this present study advocates for a case study approach, focusing on individual cases to
gain insights into the factors contributing to low oral participation in EFL classrooms within

the Turkish context.

A grounded theory methodology was used until data had been coded to have a final
step that shows the results. When Strauss and Corbin (1998) refer to "grounded theory,"
they are describing a theory that emerges from data collected and analyzed systematically
throughout the research process. This methodology emphasizes the interconnection
between data collection, analysis, and the eventual formation of theory. After conducting an
in-depth investigation of the problem or phenomenon within an 8-member student group,
grounded theory was employed to analyze these findings. As will be discussed later,
grounded theory involves simultaneous data collection and analysis. In this study, following
initial interviews where students were asked general questions about the reasons for their
low verbal participation, the impact of activity types on speaking was further explored
through video-stimulated interviews and video-based observation. This approach provided
flexibility in exploring the causes, and through continuous comparison, facilitated the

emergence of themes regarding the relationship of the study's outcomes.

Grounded theory enables analysts to explore diverse interpretations of phenomena,
encouraging both systematic and imaginative approaches. It involves recognizing,

cultivating, and connecting fundamental concepts that form the foundation of a theory
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(Strauss & Corbin,1998). Also, creating diagrams and thinking creatively for factors or
results for a phenomenon (in this study, low oral participation) which are created in the data

collection procedure is highlighted in grounded theory.

Setting and Participants

In case studies, careful consideration should be given to the types and number of
participants intended to be closely studied, as well as the criteria for their recruitment and
selection, as they constitute the very core of case study research. The descriptions and
inferences that can be drawn from the data are affected by the criteria and rationale used

for participant selection (Duff, 2011).

The setting in which this research took place was a foreign language classroom at
a state high school in Canakkale. Classes always took place in a big classroom, well-
illuminated with two big windows on the left. Students were seated in a row. Teaching
materials were a student’s book and a workbook given by the Turkish Ministry of National
Education in lessons. At this particular school, students are allocated seven hours per week
for English classes. This allocation surpasses the standard number of English class hours
offered in other high schools within the same city. The abundance of English classes
provides ample opportunities for additional speaking activities, which are facilitated through
video-based observation and the video-stimulated recall interview (VSRI) section. This
setup is conducive to enhancing students' speaking skills, as they have more exposure to
the language and increased opportunities for practice compared to their counterparts in
other schools.

In exploring student silence within the classroom, this study involved participants
from both the second-semester student body and an English teacher at the high school.
Purposive sampling was employed, allowing the researcher to select participants based on
specific criteria established by the study. Through preliminary research, individuals were

chosen as they were deemed to be representative of the broader population and were
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expected to serve as valuable key informants, providing insights that contributed to the
researcher's comprehension of the phenomenon under investigation. A purposeful
sampling which, according to (Patton 1990 cited in Carrillo), information- interest in
participating in the study is used. The site and participants are selected by specified criteria
(Friedman, 2012). The students involved in the study are ninth graders, aged between 14
and 15 years old. Initially, eight students were selected based on their minimal verbal
participation and limited engagement in class activities. The researcher observed the
classroom via speaking tasks and chose these 8 students according to minimal participation
and their performance in class discussion during the first semester. The criteria for the
researcher were raising hands to participate, taking turns in group discussions, and their
overall participation in class discussions. The aim was to explore the underlying reasons for
their low participation. However, when selecting activities from the three different task types,
a total of 38 students were included. In this case, purposeful sampling was not employed in
activity selection. This decision was made to better understand the relationship between
task types and student participation, particularly concerning students' individual choices.
Table 1

Demographic Information of the Participants

Number Gender Age
1 Male 14
2 Male 15
3 Male 15
4 Female 15
5 Female 14
6 Male 14
7 Male 14

8 Female 14
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Data Collection

Procedure

The study employed qualitative methods, including interviews conducted in two
phases (semi-structured and video-stimulated) along with video-based observations. The
data collection process began in November 2023 the first semester of the 2023-2024
academic year at ibrahim Bodur Anatolian High School, Canakkale, Turkey. Initially, the
ninth grade was chosen as it was deemed an effective means to measure the factors
contributing to low oral participation. Subsequently, consent forms were disseminated to
obtain permission from both the participants and their parents. The study was thoroughly
elucidated to the participants, ensuring they were aware of their prerogative to withdraw
from the study at any juncture. Before conducting the interviews and observations utilizing
speaking activities, the researcher arranged an informal session with the participants.
During this session, the researcher outlined the procedures for data collection and ensured
the participants understood the confidential nature of the study. This meeting served to
establish clear communication and build trust between the researcher and the participants,

thus laying a solid foundation for the subsequent data collection process.

For the main research question, a 15-minute interview was conducted with each
participant in their native language to facilitate a more comprehensive understanding of their
perspectives. In this part of the interviews, students are asked general questions about low
oral participation and as stated earlier, these questions served to explore students’
"experiences and behaviors," "opinions and values," and "feelings" (Dornyei, 2007, p. 137).
The interviews spanned two weeks, during which students responded to pre-prepared
guestions tailored to the main research inquiry focusing on the examination of low oral

participation. These interviews were recorded and subsequently transcribed verbatim.
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During the initial phase of interviews, the objective was to familiarize students with
the topic and elicit their general comments. Specifically, students were encouraged to reflect
on their performance in class discussions, rather than on pair or group work activities. This
approach aimed to gather insights into their overall engagement and perspectives on the
topic at hand, setting the stage for further exploration in subsequent phases of the study.
During the initial interview, students were asked general questions that allowed them to
evaluate themselves in the classroom environment and reflect on their language learning

experiences so far.

After the initial interviews, to allow students to closely assess their performance and
thoughts and for the researcher to observe the actions or phenomena, students are
provided with three different types of task sheets: comparing decision-making, and problem-
solving. Each type of task comprises four, five, and five speaking activities, respectively.
The selection of these tasks is made by the students themselves, with the option to choose
two out of four or five tasks, depending on the category. As previously mentioned, the
comparing task consists of four activities, while the others include five speaking tasks each
and students have one class hour for each task type. Before engaging in the speaking
activities, the teacher provided a brief explanation of each activity to the students, taking no
more than 5 minutes. The teacher then left the selection of activities entirely up to the
students. While students are completing the tasks, three videos are utilized to record both
students' performances and teachers' support, as outlined in the data collection materials.
These tasks are conducted for 3 weeks and the day after each task, students answered the
guestion in VSRI and each session lasted 15 minutes for each participant. After 38 students
participated in the activity selection, 8 students proceeded to the video-stimulated recall
interview. In this segment of the interviews, students are questioned about their
experiences, feelings, and any difficulties they encounter during each speaking activity. This
provides an opportunity to assess their performance and gather their thoughts on low oral

participation, comparing their responses to those given in the initial interviews.
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For the video-based observation, the researcher analyzed the recordings and
assessed the participants' inclination towards low oral participation based on a chart that
included metrics such as the accuracy of sentences, frequency of turn-taking, instances
where they felt more or less comfortable speaking, and the challenges encountered by
students during the activities. This assessment was conducted for each pair, and the chart
was completed after each task. The process lasted for three weeks, immediately following

the video recording sessions.
Table 2

An Overview of the Data Collection Agenda

Week Date & Activity

1 01.11.23-10.11.23
Interviews (15 minutes for

each patrticipant)

2 13.11.23 -15.11.2023
First task+First VSRI+First

Video-Based Observation

20.11.23 -22.11.2023
3 Second task+ Second
VSRI+Second Video-

Based Observation

4 27.11.23 -29.11.2023
Third task+Third VSRI+

Third Video-Based
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Observation

Tasks: Speaking Activities. Three different task types were used for video-
stimulated recall interviews and video-based observation for the sake of searching the
experiences or statements of students. For task-oriented speech behaviors, activities/tasks
of different types (problem-solving, decision-making, comparing) will be selected. The
comparing, decision-making, and problem-solving task types each consist of 4, 5, and 5
different speaking activities, respectively. These speaking activities are tailored to students'
levels and distributed to students, with the instruction to choose 2 speaking activities from
each task type. Due to time constraints and motivational factors, the number of speaking
activities is limited and designed following the duration of the lesson hour. Each task type
is recorded by video, as outlined in the data collection procedure, which also serves as a

means of video-based observation with the help of the chart.
Comparing

1) Talk about the two cities  istanbul and Canakkale “. You can use the criteria below.

-famous landmarks -expensive shops
-tall skyscrapers - a large harbor
-quiet streets - stunning castles
-a nice cafe -huge parks

-traditional houses

2) Choose two different cultures or countries and research and present aspects such as
traditions, cuisine, family structure, and social norms, highlighting both similarities and
differences. Take notes and discuss them with your friends. Compare it with our culture

(You can use your mobile phone for searching).



36

3) Discuss the advantages and disadvantages of the given neighborhoods for you. Use

comparative forms of adjectives.

Tokyo

Berlin

London

Population 13032

Population 12501

Population 20213

Crime rates 5%

Crime rates 1%

Crime rates 3%

Distance to the city center
2 km

Distance to the city center
7 km

Distance to the city center
13 km

Number of parks 7

Number of parks 9

Number of parks 5

Number of sports facilities
10

Number of sports facilities
12

Number of sports facilities
8

” E.g. | love sports and my favorite neighborhood is Berlin. Because it has more sports

facilities than the other two. Tokyo has the highest crime rate. It is not so safe as the other

two.

4) Compare and contrast two characters from different novels, plays, or films. Analyze

their traits, motivations, and roles in the stories, highlighting similarities and differences.

Decision-making

1) Imagine that you are stuck on a deserted island. Work in pairs to tick (V) the following

actions you can do and discuss what other things you will need to survive there.

find drinking water in the wild

build a shelter

build a fire

create rescue signals

find a source of food

create tools

You

Your partner
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build a raft to leave the island

2) Work in pairs. Assume that one of you is a very rich and famous person and the
other is an interviewer. Make a dialogue about a famous person’s daily routine and

plans and act it out.

3) You have two options. One of them is saving money for college the other is spending
it on a desired item. List the advantages and disadvantages of each choice and

explain the reasoning behind their decision.

4) Career Path Decision:

Think about different jobs and think about your interests, strengths, and values to decide

on your career, providing a reason for your choice.

5) Discuss your opinions on the best way to travel. You can use the means of transport

and the adjectives given.

Means of Transport Adjectives
On foot Comfortable
Train Safe

Car Traditional
Bicycle Healthy
Aircraft Cheap
Subway Enjoyable

“E.g. | think it's best to go somewhere on foot, in your neighborhood, because it is healthy

and it doesn’t cost anything.”

Problem Solution

1) Problems below and discuss what we should/ shouldn’t do for each problem with

your partner.

- You come to your home after school but you realize that you have forgotten your

key and you have no money and your phone right now, what will you do?



38

- You have failed the first exams at the school and second term exams are very close

and you are very ill, you have to study for the exams, what will you do?

- You have a best friend in your classroom, and a new student arrives at school. Your
best friend becomes friends with the new student and starts spending less time with

you, what is your solution for this?

2) Cyberbullying has become a significant issue in schools, affecting the well-being
and mental health of students. As 9th-grade students, you are tasked with
developing a comprehensive solution to address this problem in your school. Your

solution should promote a safe and inclusive online environment for all students.

3) Your school is looking to become more environmentally friendly and sustainable.
The school administration has asked the students to propose and implement a
project that will make a positive impact on the environment within the school

premises. List specific environmental issues within the school premises that need

attention, such as waste management, energy consumption, or green spaces.

4) Your school is concerned about the increasing plastic waste on campus, causing
environmental issues. The administration wants students to propose solutions to

reduce plastic usage and manage waste effectively.

(Form groups of 4-5 students and brainstorm solutions to tackle the plastic pollution issue

in your school. Develop a comprehensive plan)

5) Problem: Your local community is facing a significant pollution issue like a Sarigay
problem in Canakkale. The nearby river, which once provided clean water and was
a habitat for various aquatic life, is now contaminated with industrial waste and
plastics. This pollution is affecting both the environment and the health of the

community.

(As a 9th-grade student, your task is to devise a comprehensive solution to address the

pollution problem in your community.)
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Instruments

The researcher utilized three distinct data collection methods to explore research inquiries.
Initially, semi-structured interviews were employed, followed by the implementation of VSRI
and video-based observation, both of which leverage video recording as elaborated in the
subsequent section. The table provides outlines the specific research questions addressed

by each data collection method.
Table 3

Data Collection Instruments

Research Questions Data Collection Instrument

Question 1 Interview

What are the primary
factors that affect low
oral participation in
the classroom?

Question 2

Is there any relationship Video-stimulated Interview
between types of
speaking activities and
oral participation?

Video-Based Observation

Question 3

What kind of speaking

activites ~ make Video-Based Observation
students participate in . . .
English classes? Video-stimulated Interview

Question 4

How do collaborative
activities or pair work Video-stimulated Interview
activities affect oral

participation? Video-Based Observation

Interview
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Dérnyei (2007 cited in Yigitoglu, 2011) suggests that for researchers who are
conducting a research topic or content with which they are familiar, semi-structured
interviews serve as a good qualitative research data collection tool. Therefore, semi-
structured interviews were used to collect rich- full data for the first part of the interviews.
Several semi-structured interviews were conducted to unveil students' core attitudes
towards and individual behaviors regarding silence within English as a Foreign Language
(EFL) classrooms. In these interviews, students are asked about the reasons for low oral
participation in general, their feelings while they are speaking in English, and whether they
use learning strategies or not. This qualitative component aimed to expand the breadth of
the investigation and provided enriched avenues for elucidating the phenomenon of silence
within the selected high school's EFL classrooms. In addition to that, Mohd Noor (2008)
concurs that semi-structured interviews enable us to approach different participants

differently while still focusing on the target data collection idea.

For the first phase of interviews, although there is a set of prepared guiding
questions and prompts, the format is open-ended and the interviewee is encouraged to
elaborate on the issues raised in an exploratory manner. The questions commenced with
general inquiries regarding the factors contributing to low oral participation, prompting
students to contemplate the issue from their perspective and encouraging thoughtful

reflection. The additional questions are centered around exploring students' "experiences

and behaviors," "opinions and values," and "feelings" (Ddrnyei, 2007, p. 137). The
interviews are recorded with two devices in case one fails (Josselson, 2013). The recording
device is placed on a soft surface, such as a paper tablet, for better recording with less
static or noise (Josselson, 2013). The goal is to get a clear sound that could be simply
transcribed. The questions are reshaped after the pilot study. These interviews are the first
parts of interviews and they are designed for general information for the students and

general feedback for the researcher at the same time. In this segment of the interviews,

students are asked to reflect on their classroom discussions, both during and outside of
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class, providing comments on their overall performance in whole-class discussions, rather
than specific to pair work or group activities. And questions are prepared according to that.

Each interview took 15 minutes. Here are the questions for students:

Table 4

Interview Questions

Question 1 Do you think you have enough verbal participation in a classroom
setting? If not, what are the reasons for low oral participation?

Question 2 How do you feel when you speak English in a classroom environment?
Why?

Question 3 Do you use any strategies for oral participation?

Question 4 Do you think oral participation is necessary for the development of your

language skills? Why?

Question 5 What factors are important for oral participation?

Are there any difficulties you encounter in oral participation? Please,

Question 6 tell me about these difficulties.

Video recording

The study derived an advantage from video recording to address sub-research
questions, employing the recorded videos for both video-stimulated recall interviews and
video-based observation. The video recordings spanned three class sessions, each
dedicated to a different task type, and were labeled and stored weekly with task-specific
names, such as "Week 1_comparing." To facilitate easy observation of student and teacher

interactions, three cameras were utilized.

Video Stimulated recall interview. In video-stimulated recall interviewing,
participants see a video sequence of their behavior and are then asked to consider the
choices they made while the event was being filmed. The stimulated recall approach allows

participants to see themselves in action and this approach allows students to recall their
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ideas about events as they happen. (Nguyen et al., 2013). The usage of the stimulated
recall research method has resulted in an increase in studies on teachers' decision-making
processes in connection to teaching methods (Dempsey, 2010 cited in Nguyen et al., 2013).
Video-stimulated recall interview rather than audio or other types of SRI (stimulated recall
interview) is used because of the nature of the research question considering that there can
be silence at speaking activities. Additionally, with the aid of videos, students can recollect
the emotions experienced during specific speaking activities that were previously discussed

in the interviews.

Several scholars have suggested various methods to address theoretical and
practical shortcomings associated with the Video-Stimulated Recall Interview (VSRI)
methodology. For instance, it has been emphasized that participants need to have a clear
understanding of the SRI approach and process before data collection commences.
Moreover, establishing rapport between researchers and participants is deemed crucial for
effective data collection (Calderhead, 1981; Gass and Mackey, 2000; O’Brien, 1993 as cited
in Nguyen et al., 2013). Furthermore, Lyle (2003) proposed that for enhanced validity,

retrospection should occur promptly following the recorded event.

In this research, VSRI was used to make use of the participants’ self-reflections
about their performance in pair works by watching and listening to extracts taken from the
video recordings. These interviews were held just one day after each task. Students in the
video-SRI were asked to explain their decision-making processes as they carried out
speaking activities while seeing films of their speaking activities. In this phase, students
have the opportunity to critique and provide feedback, comparing their current ideas with
those expressed in the initial interviews. They also assess their performance in pair work,
noting any differences observed when compared to the earlier stages of the interviews in
which they made comments on class discussion. The researcher utilized a private area to
watch the video footage, as well as the interview data with the students, and with their

consent, the interview was videotaped. Students were aided in recalling what they did and
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said in the classes by watching the video recording and being given some basic open-ended
questions to enable them to provide recall remarks without being led (Zainil & Arsyad, 2021).
“Dry-run” was completed (O’'Brien, 1993, p. 217 cited Nguyen et al., 2013) of the
videotaping procedure in the class to overcome problems such as students’ anxiety in

watching their speaking activity and making comments on recordings.

Beliefs must frequently be inferred from utterances and behaviors (Borg, 2000 cited
in Nguyen et al., 2013). As a result, it is determined that video-stimulated recall interviews,
in conjunction with video-based observations and semi-structured interviews, would be an
effective data-collecting strategy for understanding the reasons for low oral participation
considering the statements and behaviors ‘relationship. Four open-ended questions for
each video-stimulated recall interview were used because it is notable to be sure about
validity and reliability thinking about the nature of SRIs. As stated earlier in the interview

section, in this phase of interviews, questions are prepared by the researcher to explore

students' "experiences and behaviors," "opinions and values," and "feelings" (Ddrnyei,

2007, p. 137). These questions are:

1) Can you evaluate yourself for three different activities?
2) Do you think you have enough oral participation? If not, what are the reasons?
3) How did you feel during the activity?

4) In line with your observations, what do you think are the factors that will increase

your verbal participation?

Open-ended inquiries would assist participants to stay focused on the subject while
seeing how they perform at different speaking activities, but would not lead them to react in
a biased manner to the research (Nguyen et al., 2013). Three cameras were put up in the
classroom (O'Brien,1993 cited in Nguyen et al., 2013) to capture the instructors' practices
the first camera was used to film the instructor and any key instructional tools, while the

second and third cameras were used to film the overall dynamics of the classroom activity.
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Some researchers (Gass & Mackey, 2000; Lyle, 2003 cited in Nguyen et al., 2013)
underlined the importance of minimizing the time lag between the incident and the memory
to enhance validity. Because of creating valid research, video-stimulated recall interviews
were held just one day after class time. The first interviews are conducted after the initial
speaking activity, which involves a comparison. Subsequently, the second interviews take
place following the second speaking task, focused on decision-making, and the third

interview occurs just one day after the problem-solving speaking activity.

Figure 1

The procedure of Video-Stimulated Recall Interview

oFirst video eSecond

observation Second WL IR °Third video

CIFITEE Witelso= i observation i

stimulated Spea.'k.mg Vet Spee_lk_lng eThird Video-
Activity AENEes) Activity

recall - SRI

. . Video-SRI

interview

Figure 2
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Questions of Video-Stimulated Recall Interview ( Answered by 8 students)

In line with your
observations, what
do you think are
the factors that will
increase your
verbal
participation?

Do you think
you have
enough oral
participation? If
not, what are
the reasons?

How did Can you

ou feel evaluate
Y yourself for

duripg the three different
activity? activities?

Video-Based Observation. As stated in the data collection procedure, tasks are
recorded and these videos are used in video-based observation, too. According to Batlle
and Miller (2017), video-based observation allows teachers to quickly and efficiently focus
on specific features of classroom practice. This reduces the need for post-lesson

discussions to describe what occurred in class.

Video-based observation serves various functions and offers chances for teachers,
students, and researchers concurrently. Apart from watching videos of classroom sessions
made by other educators, instructors in practice can film their classes and employ these
recordings for analysis and self-reflection as is applied in this study. Usually, self-recorded
teaching videos are kept private and are viewed by a restricted audience, which includes
the teacher, peers, mentors, trainers, supervisors, and sometimes students. This method
guarantees a concentrated and supportive atmosphere for professional growth

(Hockly,2018).
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To tackle the sub-research inquiries, this study employed video-based observation
to document behaviors during pair work activities and to examine the impact of various tasks
on oral performance which can be difficult in the traditional observational method. This
involved using video recordings to closely analyze how students interacted during
collaborative tasks and to assess how different types of tasks influenced their speaking

abilities.

Video-based observation serves as a remedy to the limitations associated with
traditional observation methods. Traditional observation techniques are plagued by several
issues including the inability to validate data through cross-coding, challenges in capturing
nonverbal cues during interactions, the potential for missing aspects of interactions, the
possibility of researcher intrusion, and low inter-rater reliability. Conversely, video-based
observation helps overcome these shortcomings by providing opportunities for meticulous
data analysis, allowing for the examination of nonverbal cues, minimizing the risk of missing
interaction nuances, reducing researcher interference, and enhancing inter-rater reliability

(Asan & Montague, 2014).

According to video-based observation, it is used some criteria for correct sentence
grammar structure and minutes that students feel better speaking or bored according to
activity types. These criteria are determined based on the first and second phases of
interviews and the nature of the research question. Additionally, this chart aids in
exploring the experiences and feelings of students during these speaking activities. Each
speaking activity was documented with charts, while videos were used to support the
process by the researcher. Here is the chart utilized through the observation:

Figure 3

Chart

Problem-solving Decision making Comparing
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Correct sentences

(grammatical
structure)

The number of turn-
taking

Notes about the
performance

(reactions  towards
the task, dictionary
usage, reading
instruction, talking in
mother tongue, etc.)

Difficulties that
students encounter in
activities

Note: The chart is completed through the observation by the researcher.

Data Analysis

This paper adopted a qualitative research approach and qualitative data were
collected. Research questions are answered with a qualitative approach. After collecting
data via semi-structured interviews, VSRI, and video-based observation, the data was
processed through thematic analysis. Clarke and Braun (2016) define thematic analysis as
"a method for identifying, analyzing, and interpreting patterns of meaning (‘themes'") within
qualitative data." A deductive approach (grounded theory) is used for analysis. Corbin &
Strauss describe grounded theory: “Grounded theory is a general methodology for
developing theory that is grounded in data systematically gathered and analyzed (Corbin &
Strauss, 2007)”. Both Glaser and Strauss accept that the researcher will not approach the
field without ideas, but their views on the function of the literature differ significantly (Heath
& Cowley, 2004). Discovery lies at the center of both researchers' concepts; one enters the

area open to new meaning and gradually focuses on a core problem around which
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additional elements will be merged via cycles of data collecting and analysis (Heath &

Cowley, 2004).

To align with the deductive approach of grounded theory, three distinct codes were
generated using HyperRESEARCH 4.5.3. After analyzing the data simultaneously,
linguistic, psychological, and situational factors are found as codes. This tool facilitated the
creation of codes by utilizing a word counter to capture key concepts within the data. By
employing this method, the researcher systematically categorized and organized data
according to predetermined codes, enabling a structured analysis process aligned with the
deductive approach of grounded theory. When the researchers evaluated the data,

recurrent themes emerged and were categorized (open coding).

Firstly, interviews are meticulously analyzed, with each line transcribed. This
transcription file was uploaded in HyperRESEARCH 4.5.3 with the names of tools and case
numbers. Initially, broad categories are identified from these transcripts. In grounded theory
data analysis, open coding serves as the initial step. It commences once a portion of the
data has been gathered and entails a thorough examination of the data, often involving a
line-by-line review of transcripts. During this process, the researcher identifies and
categorizes distinct elements within the data by assigning labels to significant words and
phrases. Essentially, open coding entails the systematic naming and classification of key
components present in the transcribed data. If there's a discernible connection between
these categories or if they lead to a higher level of analytical description, new codes are

generated (Sri, 2018).

For each question, the researcher labels the key elements for the second phase of
grounded theory, axial coding. After open coding, axial coding is performed. During this
phase, the researcher moves from developing notions to classifying and arranging them.
The researcher focuses on detecting reoccurring themes voiced by participants and
investigating potential links between categories in the dataset. The overriding goal is to

demonstrate the operation of the phenomena under study (Sri, 2018). After analyzing the



49

initial interviews, the researcher identified the most frequently used words to create broader
categories and establish connections between these words to detect overarching themes.
This process involved grouping related words to form broader categories that encompass
common themes and concepts discussed by the participants. Subsequently, categories
were constructed, wherein themes like grammar, pronunciation, vocabulary knowledge, and
practice were amalgamated to form linguistic factors for selective coding. During selective
coding, the researcher used data from observations and interviews to improve the validity
of the findings. The purpose is not to discover the exact truth about a social phenomenon,
but rather to improve one's understanding of the issue under inquiry (Sri, 2018). These open
coding and axial coding are written as descriptions for the selective coding as illustrated in

Table 3.

To address sub-research questions regarding the potential correlation between
group work or pair work and speaking performance, as well as the impact of different types
of speaking tasks, VSRI and video-based observation were conducted. This involved the
use of video recordings to capture the interactions. Following this, the interview data from
the recordings were transcribed orthographically. These transcribed data were then coded
based on the initial phase of interviews and their associated diagrams. The same procedure
was conducted for data from VSRI with the help of HyperRESEARCH 4.5.3. The study
further utilized time-coded data comparison between the initial data and the newly collected
information to derive general concepts. This approach allowed for a comprehensive
analysis and understanding of the research questions at hand. In the concluding stage, the
study aimed to thoroughly analyze the task selection process, identifying preferred tasks
and delving into their attributes. This entailed scrutinizing the task preferences of 38
individuals as detailed in the data collection procedure. Data were collected from 38
students organized into 19 pairs. Each pair was tasked with selecting two out of a pool of 4
or 5 tasks, and meticulous documentation of the types and quantities of tasks was

conducted for subsequent examination.
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Subsequently, various metrics of grammatical correctness of sentences, turn-taking
frequency, instances of improved or worsened speaking confidence, and encountered
difficulties were recorded in a chart format. This data was then compared and refined for
each case. In line with grounded theory methodology, data collection and analysis occurred
concurrently. Each category was dynamically reshaped, considering the unique
interpretations of these factors in each case. Consequently, all cases underwent detailed
analysis, elucidating the underlying reasons behind their particular characteristics and

outcomes in the findings.

Table 5

An Overview of the Coding System

Code Taxonomy Description

Grammar, vocabulary

pronunciation, practice

LF Linguistic Factors

Task types, content,
context, classroom
SF Situational Factors environment, topic,
coursebooks
Motivation, personal traits,
mood of the students,

PF Psychological Factors

positive and negative

feelings

Reliability and Validity of the Study

To ensure the reliability of the content analysis, an additional step was taken where

an independent researcher coded the same data after the initial coding process was
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conducted using HyperRESEARCH 4.5.3. This tool facilitated a systematic comparison of
codes between different coders through its “Report Builder” feature as shown in Appendix
A. By having two coders review and assess the codes, interrater agreement measures were
obtained, enhancing the credibility and consistency of the coding process. This rigorous
validation process helped to mitigate the risk of bias and increase the reliability of the

content analysis findings.

Moreover, the study incorporated classroom observations utilizing a checklist to
ensure the reliability and consistency of the observation outcomes. This involved
systematically evaluating various aspects of classroom dynamics and behaviors to provide

a comprehensive assessment of the learning environment.

Besides, some researchers (Gass & Mackey, 2000; Lyle, 2003 cited in Nguyen et
al., 2013) underlined the importance of minimizing the time lag between the incident and
the memory to enhance the validity of VSRI. Also, Lyle (2003) proposed that to improve
validity, retrospection should take place as soon as feasible following the recorded
occurrence. Because of creating valid research, VSRI was held just one day after class
time. Four open-ended questions for each video-stimulated recall interview were used
because it is notable to be sure about validity and reliability thinking about the nature of

SRIs.

Furthermore, this study used video-based observation to eliminate the Hawthorne
effect. When individuals or groups realize they are under observation, their behavior may
alter. This change could have varying effects, either enhancing or diminishing their
productivity, for instance, and may stem from various factors. When behavioral changes in
individuals or groups are attributed to being observed, it's termed the Hawthorne effect.
However, it's important to note that observation in such circumstances can introduce
distortion, as the observed behavior may not accurately reflect their typical actions (Kumar,

2011).
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Chapter 4

Findings

This study aimed to investigate the reasons behind low oral participation and
examine the relationship between different task types and oral performance, particularly in

the context of pair work or collaborative activities. To serve this objective, a semi-structured

interview was conducted to gain a more concrete idea about the topic and it serves to
answer the main research question. Besides, VSRI and video-based observation were used
to see the relationship between task types and oral performance and the effect of pair work
on speaking. Namely, qualitative techniques were utilized and, content analysis was utilized
for this purpose. Research questions created themes and supported these themes, video
observation charts and video-stimulated-recall interviews helped to create additional
information for the reasons for low oral participation according to the nature of grounded
theory. This period was conducted simultaneously as discussed in data analysis to serve
the nature of grounded theory with the help of comparison all the time. In the first phase, it
is used open, axial, and selective coding, as indicated by Creswell (2009) and Strauss and
Corbin (1998). Findings are analyzed based on the research questions, which are outlined

as follows:

RQ (1): -What are the primary factors that affect low oral participation in the
classroom?

RQ (2): Is there any relationship between types of speaking activities and oral
participation?

RQ (3): What kind of speaking activities make students participate in English
classes?

RQ (4): How do collaborative activities or pair works activities affect oral

participation?
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RQ (1): -What are the primary factors that affect low oral participation in the
classroom?

To explore the reasons for low oral participation from the perspective of students’
semi-structured interviews were conducted, six items served this aim and the interviews
were conducted in the participant's native language, Turkish, to facilitate open expression
of their opinions. Subsequently, the researcher analyzed the transcripts, identifying
recurring themes. Selected segments were translated into English by the researcher and a
colleague. This chapter presents the recurring themes identified for each interview item

based on the participants' statements.

Iltem 1: Do you think you have enough verbal participation in a classroom setting? If

not, what are the reasons for low oral participation?

The first question of the research seeks and informs the students about the topic
and asks the main reasons for low oral participation to understand students ‘perceptions of
the topic.

Some students state that they have low oral participation the reasons behind it were lined

with psychological factors and codes are presented below:

Student 1:
” No, | don't think so. | am suffering from low oral participation. | am fear that my friends
make fun of my pronunciation or my mistakes in sentences. Even if | make exercises, | don't

raise my hand.”

Student 3:
"l choose not to speak aloud in conversations due to my fear of making pronunciation
mistakes. | believe that if | make an error or mispronounce words, my friends may mock

me, and that's why | prefer not to participate verbally."
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“We are in 9" grade and we know each other newly. | am shy at language classes and |
don't think that | am talkative at lesson time. | have lower verbal participation in my English
classes compared to last year. | used to be more active in middle school classes. Now, |

might hesitate to speak because | have recently become acquainted with my friends."

Student 6:

"Even though | know the answers to the questions, | often choose not to participate. If we
were to quantify it, | would say | don't participate in about 70% to 80% of the class. The
reason is simply that | don't feel like it. Besides, the classroom is crowded, and other
classmates usually respond.”

"Sometimes | participate, sometimes | don't. | join in when | feel like it."

Student 3:
"No, | don't think so. In 8th grade, my favorite subject was English, and | used to participate
in the class. However, when the teacher started correcting me with frustration when | made

mistakes, | began to refrain from attending classes, and my grades suffered."

Student 1:
"| participate as much as | can. There are times when | don't participate, especially when

I'm tired."
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When considering the first item in the interview, a connection emerges between the
responses and the affective filter hypothesis, revealing a mix of positive and negative
sentiments. Some students attribute their low oral participation to factors aligned with
affective filters. According to Krashen (1982), the affective filter hypothesis outlines how
affective factors influence the process of second language acquisition. Krashen highlights
key concepts related to these factors: self-confidence, anxiety, and motivation. He suggests
that individuals with high self-confidence and a positive self-image tend to excel in second
language acquisition, while low anxiety levels are conducive to language learning.
Additionally, Krashen emphasizes that motivation plays a crucial role, with highly motivated

individuals typically performing better in language acquisition endeavors.

Iltem 2: How do you feel when you speak English in a classroom environment? Why?

This question also aimed to delve into the initial inquiry, as reflected in the provided
codes, while also connecting deeper aspects of the topic in response to the second

question.

Student 5:
"l can say | feel strange. It seems like my pronunciation is slipping into Turkish, and | feel

tense because | can't express myself fully. | only feel this way in English classes."

Student 4:
"Sometimes, | get nervous. It would be more accurate to say that | can't say the word or
pronounce it correctly. But this isn't specific to English classes; for instance, in other

subjects, like when we do loud readings, | also feel shy and anxious."

Student 2:
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"l feel tense, and the reason for this is that | fear being offended. Honestly, | hesitate in front
of my friends because I'm afraid of embarrassing myself if | give the wrong answer during

the activity."

For this particular item, students predominantly conveyed negative emotions,
although not everyone exhibited signs of nervousness. Some students expressed their
feelings in diverse ways, with positive emotions also emerging as a notable aspect during

axial coding.

Student 7:

"I can say that | feel sometimes uneasy, sometimes comfortable. None of us speak
perfectly, and even if we make a mistake, you correct us, so at least when we speak, we
have seen and corrected our mistakes."

Student 6:

"| feel normal; there is no difference, just like in other classes. | don't panic. Besides, if

there's a mistake, you correct it anyway."

Item 3: Do you use any strategies for oral participation?

Students were asked whether they applied any strategies to improve their oral
participation in English classes or not. It seeks the importance of learner strategies or

techniques on learners’ speaking abilities.

Only two of the participants stated that they have some strategies to practice. The others
expressed that they had no idea about it.

Student 1:
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"I look up unfamiliar words in the book before the lesson. Grammar is particularly important,

so | review key grammar topics, and I’'m already good at grammar. | also attempt to solve

the activities in the book before class to participate effectively in the lesson."

Student 8:

“ 1 usually watch series or movies with English subtitles. This way, | not only learn new

words but also improve my pronunciation.”

The other participants just said that they have no strategies.

Figure 5
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Item 4: Do you think oral participation is necessary for the development of your language

skills? Why?

To justify and question the importance or place of speaking ability in language learning,
students were asked their thoughts about the necessity of speaking in English classes.

Although almost all students in the interview section believed that oral participation is
important for language development, they stated that they have problems with language

structure and word knowledge.

Student 8:
"I believe that speaking English is essential for the development of English skills, especially
for certain professions. For instance, | am considering software engineering, and it is

essential to improve our English for this profession."”

Student 2:

“ | would love to learn this language. It's one thing they don't know anything about what |
just said. In other words, because English has always been in our lives in a way, that is, it
will be at the university, for example, there will be words to defend those who want to go
abroad.”

Student 2 stated that they believe in the importance of oral participation in English but they
don’t use English after class time. While students acknowledge the importance of oral
participation for English development, their statements reveal that only a few are aware of
the specific fields that benefit from engaging in oral participation.

Student 4:

“I think it is necessary but how I don’t know.”
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“I think it is necessary for speaking. How do you improve your English skills through oral

participation? | don’t know. *

Certain participants were able to articulate the impact of oral participation on the
development of English-speaking skills. These statements are linked to * PF” as

psychological factors via motivation.

Student 8:
| can develop my speaking skills by speaking because | will speak in English in my future

job life. | want to be a software engineer and English is a must for this job.”

Student 4:

” As human beings, we communicate with the help of speaking rather than writing. If we
practice in English, we can develop our English knowledge in general.”

Student 3:

"We can enhance our creativity by employing various structures, and achieve fluency
through consistent practice. Despite initial nervousness, while speaking in English,
engaging in speaking activities in class has helped me become accustomed to it. | firmly
believe that my English skills have improved, as | feel more confident and relieved upon
realizing my ability to speak."

Student 5:

"As mentioned earlier, | struggle with pronunciation, which hinders my ability to speak
English confidently. | feel hesitant due to concerns that my friends might make fun of my
mispronunciations. Engaging in verbal practice during class allows teachers to correct our
mistakes, helping us learn the correct pronunciation of words. This, in turn, contributes to
the development of our English skills."

Student 4:
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"l encounter challenges in speaking English because of a limited vocabulary. However,
when we push ourselves to engage in oral participation, | am prompted to learn and explore
new words. This process contributes to the overall development of English skills through

active oral participation.”
Item 5: What factors are important for oral participation?

After discussing the importance of speaking, students were then prompted to identify
the key factors contributing to effective oral participation, aiming to gain a comprehensive
understanding of this aspect. In general, nearly all participants highlighted specific criteria
for enhancing their speaking skills, shedding light on the significance of these criteria in the

context of oral participation.

Student 1:

“Being confident and having language knowledge are two important factors. “

"l believe that pronunciation is crucial because mispronouncing words can make us appear
ridiculous and hinder understanding. Similarly, proper grammar usage is essential. Using
words and grammatical structures correctly is important; for instance, omitting the '-s' at the

end of words can lead to misunderstandings and make sentences incorrect."

Student 6:

"Taking turns is very important (laughing). | mean to say, courage is crucial. Speaking up is
the primary factor in increasing verbal participation. That's why we need to be brave.
Additionally, it is essential to possess a rich knowledge of the word. This broad
understanding enables us to engage in conversations more effectively and contribute
meaningfully to discussions. Also, the teacher’s role is important. Some teachers conduct
lessons just with the students who sit at the front lines, not the back sides. (laughs not for

you, teacher)"
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Student 8:

"Raising our hand is crucial because it is the first step in verbal participation. Additionally,
the teacher needs to allow opportunities for speaking. For example, some teachers only
interact with students in the front rows, making it challenging for others to participate.
Moreover, being self-confident is also necessary."

Student 7:

"I think it's important to enjoy the class and not be afraid of the teacher. When we have that
mindset, we can actively participate in the class without hesitation."

Student 2:

"l believe practicing is crucial. When we engage in English conversations with someone, it

encourages us to speak, and this is helpful."

Item 6: Are there any difficulties you encounter in oral participation? Please, tell me

about these difficulties.

In enhancing oral participation in English as a Foreign Language (EFL) classrooms,
it's imperative to address the obstacles commonly faced by students in both learning and
teaching environments. These challenges can manifest in various forms, thus prompting
the inquiry to pinpoint the specific difficulties encountered by students during oral activities.
Analysis of the interview transcripts indicated that participants expressed concerns about
their language proficiency, feeling it was inadequate for effective participation in speaking
activities, both within the classroom and in real-life situations, in addition to psychological
factors as shown in the coding stage. These findings were further refined through VSRI and

video-based observation, which are discussed in the following section.

Student 3:
"We encounter difficulties in memorizing vocabulary. Sometimes a word has multiple
meanings. Additionally, we struggle to determine the proper placement of a word within a

sentence. Occasionally, the subject and verb can become confusing."
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Student 1:

"Friends’ making fun of me, mispronouncing words in sentences or constructing them
incorrectly, struggling with memorizing words, and fearing making mistakes are some of the
challenges I face."

Student 4:

"The challenges we face include having too much workload, a lack of understanding of the
lesson, anxiety about grades, fear of the class, and feeling ashamed."

Student 5:

"The pronunciation of words and the use of grammar patterns that we don't commonly
employ in everyday life can be challenging for me. For example, while we have practical
expressions in Turkish, we don't tend to form elaborate sentences. Also, we don’t use
English with our families or friends, only in English classes do we have opportunities to

practice."

Four of the students expressed that they have no difficulties or challenges while they are

speaking.

Student 6:

"I'm not experiencing any significant issues, except for some pronunciation challenges.”
Student 8:

"I don't find it very challenging overall; my background in English is strong. | came from a
private school, and we covered an extra 4 hours of English lessons compared to public

schools."

RQ (2): Is there any relationship between types of speaking activities and oral

participation?
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After the analysis of the initial interviews, VSRI analyses were initiated, and these
were conducted concurrently with the data collection phase, as dictated by the nature of the
grounded theory and in line with our sub-research questions.

After presenting cases as done in the first interview section, a summary of themes was
presented. Students’ answers contain four questions from the second phase of interviews

with the help of video stimulation. These items are:

1) Can you evaluate yourself for three different activities?
2) Do you think you have enough oral participation? If not, what are the reasons?
3) How did you feel during the activity?

4) In line with your observations, what do you think are the factors that will increase

your verbal participation?

In addition to that students’ answers were related to the scheme of the first interviews if
there is a connection between the themes and task types as shown below.

Student 1:

“I liked the first comparing activity because we learned it recently, | remembered the words
and the language structure. In this section, we chose the second and fourth speaking
activities in the comparing task sheet. The second task is related to different cultures | really
like different countries and we search for them and talk about them easily. In the fourth task,
you asked about our favorite characters, with my classmate we talked about anime
characters, we like anime a lot. (For the second question) | think | participated in the first
two tasks but | didn’t participate enough in the third one (problem-solving) because | didn’t
like it | mean it was boring. (For the third question) | feel relaxed. (For the last question) |
think if you have fun, you participate more and the topic is important also, for example, | like
the fourth one because you asked our favorite characters.”

Student 2:

I think we are very good at first comparing activities because we know the words. In the
second task (decision-making), we talked in Turkish a lot and | felt nervous, we couldn’t

know the words. (For second task) In general, | participate enough. But | couldn’t make
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sentences for the third one (problem-solving) because | didn’t know the words. (For the third
question) | felt relaxed because | spoke with my pair, the other classmates didn’t hear us,
so there was no need to be excited. (For the fourth question) Word knowledge and knowing

grammar rules.”

Student 3:

” For the first task, we always wrote something and then spoke | can say that the second
and third tasks were better, we talked in Turkish but we were able to speak in English also.
We didn’t write anything but we spoke. (For the second question) As | said before, | didn’t
but it is not because of tasks, it is because of my last English teacher. My teacher made fun
of our mistakes and even though | had good grades, | started not to participate orally and
then my grades became worse. (For the third question) We struggled a bit, | think due to a
lack of words, to find exactly what to say. Apart from that, | had a great time. (For the last
guestion) The most effective thing is the teacher, because of the incident | described that
you already know, and also the classroom environment and generating ideas are important.

Because when an idea comes to your mind, you can speak about it."

Student 4:

"The first event went quite well; | mean the initial comparing task. My friend and | chose the
3rd and 4th activities, and since we had previously done a similar activity to the 3rd one in
class, we felt comfortable. In the 4th activity, we compared two characters from a series we
liked, and it was a lot of fun. However, in the 2nd one (after watching the video, and the
decision-making sheet), as you can see, we used a lot of Turkish and always tried to write
and speak. The 3rd activity was also very enjoyable because of the topics, and we were
able to speak English. We were comfortable, you know. (For 2. question) | participated in
the 3rd activity the most. Overall, it was both more enjoyable and more open to
interpretation, allowing us to speak more. (For 3. question) | got bored during the second

activity due to the topics. The first activity in the 3rd activity was very entertaining; for
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example, we could make comments and found quite funny solutions. (For 4. question) |

think the choice of topic and vocabulary knowledge are crucial.”

Student 5:

"l found the worksheets for the 3rd activity very useful; | saw my vocabulary, used a
dictionary, and learned new words. | think | performed the best in the 2nd activity; it felt
easier to me. (For 2. question) | participated enough, and it was both useful and enjoyable.
(For 3. question) Overall, | felt comfortable in all of them. Your decision to completely leave
us free in choosing the activities relaxed us because you didn't insist on doing this or that.
(For 4. question) Therefore, the activities were already speaking-oriented, and | verbally
participated because you dedicated a lesson to it. In addition, | believe it's important to have

a speaking class."

Student 6:

"The 3rd activity, in my opinion, was very good; it wasn't mentally taxing, and we could
speak directly. Moreover, doing it with a friend was better. The 1st activity was boring; it
was too simple. (For 2. Question) Overall, | think | participated. It became fun when done
with a partner because | participated more than in regular classes. (For 3. Question) | felt
comfortable because you didn't interfere with the activity selection, and you allowed the use
of a dictionary. For example, it didn't feel like a speaking exam; we weren't stressed. (For
4. Question) | believe the questions must be open-ended because that way, we can
participate when we understand.”

Student 7:

"The first one was a comparison, and we knew it because we had covered it in class, so |
participated in it the most. For the 3rd one, | had a bit of a vocabulary deficiency, and |

struggled a little. (For 2. Question) | believe | participated, but we only used a dictionary,
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and we learned new words. In other words, | could construct sentences by looking at the
words for the 2nd and 3rd activities. (For 3. question) | was comfortable when | knew the
topics, of course; | can't even compare it to a speaking exam. | get very stressed there, but
since the 1st activity was a comparison, it served as preparation for it. (For 4. Question) As
| mentioned before, vocabulary knowledge, the ability to construct sentences, and grammar

are crucial to participate."

Student 8:

"l performed better in the 3rd activity and enjoyed the activities more because they captured
my interest. | also liked the 1st activity (comparing), but it was too easy, and we finished it
quickly. For the 2nd activity (decision-making), we liked some of them; for example, the first
one was easy and nice, and it was good that you let us choose two of them, making it
enjoyable. (For 2. question) | participated, and it was fun because | did it with a partner. (For
3. Question) The 1st one was a bit boring because it was about things we already knew,
but in the 3rd one (problem-solution), | felt comfortable and had fun. (For 4. Question) |
believe the choice of topic and our interest in the topic is crucial; for example, the activity
related to professions and comparing characters from a series or novel was enjoyable.
When we are interested in the topic, we speak more. Additionally, pronunciation and

knowing the rules are important, of course."
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RQ (3): What kind of speaking activities make students participate in English
classes?

As previously mentioned, students were given the option to select from a pool of 4
comparing tasks, 5 problem-solving tasks, and 5 decision-making tasks, with the directive
to choose two activities from each category. This afforded them the freedom to select tasks
according to their preferences. Out of the total cohort of 38 students, only 8 were selected
for interviews. As reiterated earlier, adhering to the principles of grounded theory, this study
consistently employed a method of comparing and contrasting ideas to establish
connections between categories, thereby facilitating the creation of codes at every stage of
data analysis. With this objective in mind, we meticulously examined 19 pairs of speaking
tasks, delving into the choices made by participants.

Figure 7

Task Types and Numbers of Tasks

Task Type Number of tasks Number of Pairs
Comparing 1 4
2 12
3 6
4 10
1 12
Decision-making 2 2
3 2
4 8
S 4
Problem-solving 1 11
2 3
3 5
4 3
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Analysis of the students' statements revealed diverse cases and varying reasons
behind their preferences. While some aligned with the sentiments expressed during the
initial interviews, others presented new perspectives. Notably, certain activities were
favored and discussed more extensively by the students. Examination of the task choices
further highlighted preferences, with the 2nd and 4th types of comparison activities
emerging as the most favored among the 19 pairs in this category. However, individual
preferences may vary.

It is essential to acknowledge that specific tasks may have a significant impact on
speaking abilities. Subsequently, the following section aims to delve deeper into the
characteristics of these tasks.

In the second task, students were expected to talk about two different cultures and
they could research via their mobile phones instructions were presented below.
” Choose two different cultures or countries and research and present on aspects such as
traditions, cuisine, family structure, and social norms, highlighting both similarities and
differences. Take notes and discuss them with your friends. Compare it with our culture

(You can use your mobile phone for searching).”

The answers showed that students liked the topic and they felt free to research new
cultures and new words at the same time. Similarly, one of the most preferred activities
was the fourth task in the comparing sheet. The students were expected to talk about two

different characters from novels or films and the instruction was presented below.

” Compare and contrast two characters from different novels, plays or films. Analyze their

traits, motivations, and roles in the stories, highlighting similarities and differences.

Students stated that they enjoyed the topic and they stated that they could have a chance

to talk about their favorite movies and asked also about their partners’ tastes in films or



71

novels at the same time. In addition to that, they stated that they talked about the cartoons
for adults and they enjoyed watching them. After the comparing section, they continued to
talk about it with the teacher, also. Moreover, students other than those in groups 6 and 8
presented more active participation in the comparison activity. They explained that the
reason for this was the recently covered topic, expressing that they felt more comfortable
and did not experience difficulties in forming sentences. The relationship between task

types and reasons for low oral participation is presented below:

Figure 8

The relationship between task types and reasons for low oral participation
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But we saw the “ practice for the task” not for the motivation source for all students
like 6 and 8. They stated that they practiced a lot in the comparing section and they claimed
that they got bored they just spoke a few sentences and waited until they finished the time
for the task. Students mentioned that they had already engaged in such activities
extensively during middle school and found this topic to be very easy, stating that they only
did it to complete the activity. It is noteworthy that these students also claimed to have a
strong foundation during the initial interviews. In other words, their language proficiency and

frequent practice seemed to lead to a lack of motivation and a negative impact on this
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activity. The fact that they found the task easy and had a solid background in the subject

became apparent even in their first interviews.

Figure 9

The relationship between task types and reasons for low oral participation
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In the decision-making activity, 1 and 4 tasks were the most favored activities. In the
first activity, students found the statements very clear and they found it easy because they
just ticked and spoke about it. Instruction was presented below and we saw that giving
prompts was sometimes useful for some cases and they felt relaxed for speaking.

Imagine that you are stuck on a deserted island. Work in pairs to tick () the following

actions you can do and discuss what other things you will need to survive there.
You Your partner
1) find drinking water in the wild
2) build a shelter
3) build a fire
4) create rescue signals

5) find a source of food
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6) create tools

7) build a raft to leave the island

In the fourth task, students were expected to talk about their future jobs and while
doing this they should think about their interests and strengths at the same time instruction
was presented below.

Career Path Decision:
Think about different jobs and think about your interests, strengths, and values to make an
decision about your career, providing a reason for your choice.

Students stated that they liked the topic again and they said that they loved talking
about themselves and they talked about real-life plans for the future. We saw that they
chose real-life issues for speaking and they wanted to learn partners’ choices at the same
time.

Half of the students emphasized that problem-solving activities were generally
enjoyable and the ones they spoke about the most, while the other half mentioned struggling
and experiencing difficulty with vocabulary. A noteworthy point here is that partners did not
always agree. For instance, one pair found the comparative activity to be the most talked-
about, while the other pair suggested that problem-solving provided more opportunities for
discussion. As mentioned earlier, one student expressed the inability to discuss due to the
complete closure of solution pathways in this activity.

For the problem-solving section, the first and the last tasks were chosen by students
mostly. Two of the students stated that they found very creative and funny solutions for the
first problem because of that they stated that they chose this activity. The instructions are
presented below:

Problems below and discuss what we should/ shouldn’t do for each problem with your

partner.
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- You come to your home after school but you realize that you have forgotten your key and

you have no money and your phone right now, what will you do?

- You have failed the first exams at the school and second term exams are very close and

you are very ill, you have to study for the exams, what will you do?

- You have a best friend in your classroom, and a new student arrives at school. Your best
friend becomes friends with the new student and starts spending less time with you, what

is your solution for this?

When we look at the problems and interview statements of students, problems gave
space for students to speak about their problems, and problems were chosen according to
real-life issues. The last activity was created again familiar place for students and instruction

was presented below:

Problem: Your local community is facing a significant pollution issue like a Sarigay
problem in Canakkale. The nearby river, which once provided clean water and was a habitat
for various aquatic life, is now contaminated with industrial waste and plastics. This pollution

is affecting both the environment and the health of the community.

(As a 9th-grade student, your task is to devise a comprehensive solution to address

the pollution problem in your community.)
Student 8 stated that they chose the last activity and said :

"Teacher, because you guided us before every activity, we didn't have any trouble
in terms of understanding and were able to easily carry out the activities. Additionally, during
the project preparation class, we found solutions to similar problems, so we chose this
activity. You had mentioned your first arrival in Canakkale, and the pollution in the Sarigcay
had caught your attention, so when we remembered that conversation, we also wanted to

talk about that issue.
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Figure 10
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To sum up, it has been observed that there is a connection between activity types
and speaking according to results taken via VSRI. However, as indicated in the table, this
connection is generally due to the characteristics inherent in the activities rather than the
activity types themselves. That is, while one activity of the same type may be found more
enjoyable and easy by students, another activity of the same type may be considered
boring. For instance, the preference for the comparison activity over the other two activities
is attributed to it being a newly introduced grammar topic, making students feel more

comfortable with it. However, this pattern did not hold for every context. For example, it was
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observed that the choice of topic in decision-making and problem-solving had a positive
impact on student participation in class.

Students have indicated that they participate more in activities that involve topics
they feel close to or interested in, whether it be decision-making or problem-solving
activities. When we look at these activities, for example, career choice is a situation that
students encounter in their daily lives and involves decision-making, so students prefer to
talk about this activity. The noteworthy point here is that students, such as student 6 and
student 8, who stated in the initial interviews that they did not have any issues with language
proficiency, mentioned that they found problem-solving activities generally more enjoyable
and conducive to discussion.

On the other hand, those who preferred the comparison activity did so because they
felt more comfortable participating, as they had recently practiced it in class, enhancing their
language proficiency. In addition to that giving prompts and a teacher’s guide make students
participate orally, especially for students who stated in first interviews that they had
difficulties in grammar structure or pronunciation. Additionally, students who preferred the
comparison activity mentioned experiencing difficulty with vocabulary in problem-solving
activities. Despite the allowance for online or written dictionary use in all activities, students
still reported this issue. Furthermore, as mentioned above, the closure of solution pathways
in problem-solving activities seemed to affect speaking more due to the activity's content
rather than language proficiency. However, students 6 and 8 expressed a preference for
problem-solving over all other activities and stated that they spoke the most in this type of
activity. They attributed this to the simplicity of comparison, stating that there weren't many
ideas to discuss, whereas, in problem-solving, they found it very creative and enjoyable to
come up with solutions together with their partners.

Based on the students' choices, it can be inferred that the activity type that facilitates
more speaking varies for each student and each context. However, certain characteristics

of activity types that generally facilitate speaking have been highlighted in this study.
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Everyday life topics, support provided by the teacher, and giving prompts in tasks were
identified as factors that encourage students to speak.

Another notable point is that students who reported no difficulties in terms of
language proficiency and who had ample opportunity for practice in their past experiences
only found directed activities, such as those requiring only grammar like the comparison
activity, or those solely involving decision-making, such as simply selecting given situations,
to be boring and did not engage in discussion. For them, the third type of task, which was
perceived as creative, provided more opportunities for speaking, as inferred from the
students' statements.

RQ (4): How do collaborative activities or pair works activities affect oral
participation?

To delve deeper into this aspect, initial interviews were conducted with students
regarding their verbal participation in class. Unaware of the forthcoming activities, these
9th-grade students provided individual perceptions and evaluations. Remarkably, almost
all, totaling six students, responded negatively, citing various reasons. Notably, previous
pair work had been limited to specific segments of the class.

Upon introduction of the tasks, students' perspectives shifted significantly. They
expressed enjoyment in participating in pairs and asserted their active involvement in the
activities. Subsequent video-mediated interviews with eight students underscored the
efficacy of pair work, with many stating that it was preferable to individual work, citing
difficulties in expressing themselves solo in class. Interestingly, only one student attributed
the lack of interaction to their partner.

Students found collaborative work rewarding for their speaking abilities,
emphasizing the importance of interaction. Furthermore, the significance of matching

compatible pairs emerged, acknowledging the need for supportive partnerships.

Student 4:
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“In secondary school, we haven’t done such activity. | mean with a pair. | have heard and
learned the word “pair” this year. | felt very relaxed while | was speaking with my pair. As |
stated before, | am a shy person and | think my friends make fun of me If | make a mistake.
These activities very enjoyable for me and | didn’t feel ashamed or nervous because my
partner was my best friend and there was no need to be ashamed or nervous.”

Except for activity types and teaching methods, one student stated that they have problems
with their partner’s performance and it affects her performance not just because of having
too much effort for the task but also having nothing to say and getting bored. However, the
students stated that they liked interaction with a pair but not in this activity.

Student 2:

"I generally enjoyed and participated in the activities, but | believe | encountered problems,
especially in problem-solving and decision-making activities, due to my partner. We were
able to converse in the comparison activity, but in others, it felt like 1 was the only one
speaking, leading to a lack of dialogue because my partner didn't speak much. It seemed
like | was essentially saying the things they could have said. However, | preferred
participating like this rather than individually in classes, but this doesn't apply to the last
activity, which was not due to the activity itself but rather my partner.”

The third phase of the data collection was vide-based observation but not the linear
situation in cycled and simultaneous because of the nature of the study. For the sake of this
reason, students were observed via three different speaking activities that were recorded
for video-stimulated recall interviews with students according to speaking types and their
behaviors. For searching for the reasons for the task type chosen or reasons behind low
oral participation it was used some criteria like correct sentences as a grammar structure
and minutes that students feel better for speaking or bored according to activity types.
These criteria were cleared according to the first video—recall interview answers and added

extra criteria because of the answers given by students.
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First Observation Chart (Student 1 and Student 7)
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and then starting
speaking

Figure 12

Second Observation Chart (Student 2 and Student 3)
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Third Observation Chart (Student 4 and Student 5)
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Figure 14

The Last Observation Chart (Student 6 and Student 8)
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The number of turn-
taking
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When we look at the charts we don’t see the dramatic change in the number of

correct sentences. However, in unselected activity types or activities observed for each

event, participation rates in some activities have been noted to motivate students in terms

of participation. For instance, although the most enjoyable activity type varies in every three

pairs, the comparison activity group has been the one where they spoke the most.

Additionally, the correct sentence count for all groups has also been highest in the

comparison activity.

Although discussing language or personal learning experiences was not initially

considered as an observation criterion, upon reviewing the activities and accompanying
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videos, it became evident that students who reported speaking more during comparison
activities actively engaged in discussions concerning vocabulary and grammar, often posing
guestions to one another. For instance, during problem-solving activities within the first
group, inquiries regarding word research and sentence structure predominated, a trend not
observed during comparison activities. However, it's worth noting that this distinction did not
hold for discussions related to unknown words. For example, in this group, a student
progressing in the decision-making activity by stating the Turkish equivalent of the word
'safe’ as 'guvenli' or stating the Turkish equivalents of the words one by one was recorded
as evidence for the effect of the activity type on speaking. Namely, they interact with each

other even if they don’t create a context for a speech.

Additionally, although students generally did not employ any turn-taking strategies
in the various activity types, this was not the case in the comparison activity. For instance,
in the comparison activity, this behavior was observed in the 2nd and 3rd groups. Students
engaged in exchanging ideas by participating in their pairs’ discussion about cities and
asking about other cities. However, students did not exhibit this behavior in the other activity

types within these groups.

Students were reminded at the beginning of each activity that they could use an
online dictionary while performing the tasks. The teacher provided necessary explanations,
instructions, and explanations for unfamiliar words before every type of task. However,
naturally, some difficulties were experienced by the students during the activities. These
provide us with information on reducing these difficulties and which activity types encourage
oral participation and interaction between students. For example, note-taking and then
speaking actions were observed for every four separate pairs. This situation entails writing
short English words in the last group while writing down the entire sentence and then
speaking it afterward in the other three groups. However, this was not observed in the

comparison activity.
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Difficulties encountered in other activity types include inability to generate ideas,
lack of vocabulary, excessive note-taking leading to insufficient time for speaking, inability
to understand instructions or what the peer is saying, and inability to use any turn-taking
strategy. Additionally, students' preferred activities where they positively evaluated
themselves during the interview and activities where they actively participated effectively
were observed in the same direction. For instance, students numbered 6 and 8 expressed
their boredom during the comparison activity, which was confirmed by observations as they
merely read city information, formed sentences, and concluded the activity. However, the
last group, apart from the tasks required in the 2nd and 3rd activities, also made comments
and discussed the activities. Considering the speaking durations, this last group had more
fun and offered creative solutions during the problem-solving activity, and it was observed
that they joked around. In the decision-making activity, this group experienced divergence
not in terms of semantics or grammar but in the selection of activities. It was observed that
they made English comments about the activities. This also supports that the last group did
not encounter language proficiency issues. "In the second group, it was observed that
despite understanding the activities, students translated them individually on the second
activity sheet. Additionally, this group began to conduct word checks and take notes on the

third activity sheet. It was observed that they felt tense during the 2nd and 3rd activities.
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Chapter 5

Conclusion, Discussion, and Suggestions

This section aims to undertake a thorough and critical examination of the current
study's findings, comparing them with existing literature. Additionally, it will provide an
overview of the study, explore the pedagogical implications of the findings, discuss
limitations, and suggest potential avenues for further research. This comprehensive
approach marks the final chapter of the dissertation.

Discussion

After studying low oral participation behavior among students in EFL courses at a
high school in Turkey, both theoretically and practically, it is clear that the presence of
silence in classroom interaction stems from a variety of situational, linguistic, and
psychological reasons. But these reasons are not crystal clear or valid in all cases or linked
together in some cases. When we understand the relationship between reasons, we make
benefit from participation and interaction among students. Each context is unique and if we
understand the reasons, we can make use of the results for different contexts. This research
aims to investigate several key aspects related to low oral participation in the classroom.

Firstly, it seeks to identify the primary factors influencing low levels of oral
engagement among students. Additionally, the study aims to explore the relationship
between different types of speaking activities and oral participation rates. Furthermore, it
seeks to understand which specific types of speaking activities effectively encourage
students to participate in English classes. Lastly, the research aims to examine the impact
of collaborative activities or pair work activities on oral participation levels. In this section,
several significant findings in the data obtained through the interviews, video-stimulated

recall interviews, and observation will be highlighted.
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Discussion of RQ (1): What are the primary factors that affect low oral
participation in the classroom?
Speaking is an essential skill for communication and there can be some difficulties

in teaching speaking. The linguistic features, and difficulties of teaching speaking. a)
correctly selected the language materials of speaking such as phonetics, lexics, and
grammar. b) features, difficulties of selected phonetic lexis, grammar materials of speaking
in the forms, in the meanings, in the usages. c) difficulties in correcting by pronouncing, the
intonation, in stress are listed as difficulties in teaching speaking. (Murtazaeva, 2021:701).
We see these difficulties in interview sections and observation from not only students who
state they have difficulty but also students who claim they have strategies for vocabulary,
grammar, or pronunciation like student 1 and student 8.

Student 1:

"I look up unfamiliar words in the book before the lesson. Grammar is particularly important,
so | review key grammar topics, and I'm already good at grammar. | also attempt to solve
the activities in the book before class to participate effectively in the lesson."

Student 4:

"The first event went quite well; | mean the initial comparing task. My friend and | chose the
3rd and 4th activities, and since we had previously done a similar activity to the 3rd one in
class, we felt comfortable. In the 4th activity, we compared two characters from a series we
liked, and it was a lot of fun. However, in the 2nd one (after watching the video, and the
decision-making sheet), as you can see, we used a lot of Turkish and always tried to write
and speak.

Student 8:

“ I usually watch series or movies with English subtitles. This way, | not only learn new

words but also improve my pronunciation.”

Even knowing the importance of the English language by students, students have

difficulties with learning strategies to develop language ability. The importance of oral
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participation arises from not just because of communication needs but also the importance
of output in developing language skills (Zhang & Head, 2010). Students who are silent in a
task and activities and have low oral participation also show poor development in language
skills and don’t want to practice the target language (Zhang & Head, 2010). For example,
student 8 and student 2 know the importance of speaking but they state that they have
difficulties in participation.

Student 8:

"I believe that speaking English is essential for the development of English skills, especially
for certain professions. For instance, | am considering software engineering, and it is
essential to improve our English for this profession."

Student 2:

“ | would love to learn this language. It's one thing they don't know anything about what |
just said. In other words, because English has always been in our lives in a way, that is, it
will be at the university, for example, there will be words to defend those who want to go

abroad.”

Student 2 stated that they believe in the importance of oral participation in English but they
don’t use English after class time. While students acknowledge the importance of oral
participation for English development, their statements reveal that only a few are aware of
the specific fields that benefit from engaging in oral participation.

For student 8 this situation is not valid in observation and video-stimulated recall interviews.

"l performed better in the 3rd activity and enjoyed the activities more because they captured
my interest. | also liked the 1st activity (comparing), but it was too easy, and we finished it
quickly. For the 2nd activity (decision-making), we liked some of them; for example, the first
one was easy and nice, and it was good that you let us choose two of them, making it
enjoyable. (For 2. question) | participated, and it was fun because I did it with a partner. (For

3. Question) The 1st one was a bit boring because it was about things we already knew,
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but in the 3rd one (problem-solution), | felt comfortable and had fun. (For 4. Question) |
believe the choice of topic and our interest in the topic is crucial; for example, the activity
related to professions and comparing characters from a series or novel was enjoyable.
When we are interested in the topic, we speak more. Additionally, pronunciation and
knowing the rules are important, of course.”

We see that student 8 knows the importance but does not participate in all sections
they decide according to their interest and personal mood.
Contrary to that student 2 knows the importance of the English language they stated that
they have no strategy and he makes comments about his performance according to his
linguistic performance.

“I think we are very good at first comparing activities because we know the words. In the
second task (decision-making), we talked in Turkish a lot and | felt nervous, we couldn’t
know the words. (For second task) In general, | participate enough. But | couldn’t make
sentences for the third one (problem-solving) because | didn’t know the words. (For the third
question) | felt relaxed because | spoke with my pair, the other classmates didn’t hear us,
so there was no need to be excited. (For the fourth question) Word knowledge and knowing

grammar rules.”

It was difficult to detect what is the most important factor for low oral participation
because the results are interrelated and multilayered. However, results showed that
students’ low oral participation is affected by psychological, situational, and linguistic
factors. One of the reasons that appeared in the answers in the interviews was a lack of
linguistic knowledge. According to Lee's studies (Lee, 2009), six students from Korea
studying in the USA stated that they have difficulties with language itself. And they suffer
from a lack of linguistic knowledge reasoning that they refrain from speaking in the
classroom. They think that they couldn’t be understood by their teachers and their friends
because of their language proficiency level. According to video-based observation and

interviews, students are afraid of making a sentence wrongly and they always check the
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meanings of words. They want to be truly correct for each statement before they participate
in lessons. For example, while questions about word research and sentence structure were
prevalent during problem-solving activities in the first group, this was not observed in the
comparison activity. However, this was only not the case for unknown words. Furthermore,
in this group, a student progressing in the decision-making activity by stating the Turkish
equivalent of the word 'safe' as 'guvenli' or stating the Turkish equivalents of the words one
by one was recorded as evidence for the effect of activity type on speaking.

But some students have written correct answers in their books and they are saying
that they have no difficulties in language proficiency level. It showed us motivation and
affective filters are other reasons to be taken into consideration. The Affective Filter
hypothesis embodies Krashen's view that some affective variables play a facilitative, but
non-causal, role in second language acquisition. These variables include motivation, self-
confidence, anxiety, and personality traits. (Schutz, 1998) According to this view, having
self-confidence, high motivation, and a good self-image play a role in a better learning
process. According to Krashen (1982) “Low motivation, low self-esteem, anxiety,
introversion, and inhibition can raise the affective filter and form a 'mental block' that
prevents comprehensible input from being used for acquisition.” In the study, some of the
students said that they are shy about pronunciation or they are not self—confident people in
real life, also. Concerning observations and interviews, students refrain from even reading
parts, that don’t require their sentences or creating some product, they are shy about talking
in public. With this in mind, some students claimed that they are good at speaking and they
want to participate orally, but they don’t care about English development or they have no
time to study English. Motivation is divided into two types:”intrinsic and extrinsic motivation”
(Deci and Ryan 1985 cited in McDonough,2007), which refers to the source of the influence,
whether within oneself or perceived as being from the outside; and striving for success
versus avoidance of failure (Heckhausen 1991 cited in McDonough, 2007).” According to
the findings, we are sure that students are not motivated especially from outside reasons

or avoidance failure.
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While several previous qualitative studies have examined the oral classroom
participation of Asian international students as a group (Kim, 2008; Liu, 2001) or Chinese
and/ or Japanese students in particular (Morita, 2000, 2004), there is a limited number of
studies Turkish students and EFL classrooms in Turkey. Korean classrooms are similar to
traditional Turkish EFL classrooms (Lee, 2009). Korean classrooms have a teacher-
centered approach and students listen to educators, take notes, and are quiet in the
classroom. Students rarely ask questions about the content of the lesson and these
questions are about the content of the lesson not exploring or discussing something.
Students rarely ask questions about the content of the lesson and these questions are about
the content of the lesson not exploring or discussing something. These questions are
evaluative ones not have an explorative function (Lee, 2009). For example, except for 6 and
8 students, they claimed that they had no difficulty in comparing tasks because of the
content or linguistic form of the task and they stated that they got benefit from this comparing
tasks for oral exams. But 6 and 8 stated that they got bored in this section they enjoyed

discussion in problem solutions and decision making.

Student 3:

"No, I don't think so. In 8th grade, my favorite subject was English, and | used to participate
in the class. However, when the teacher started correcting me with frustration when | made
mistakes, | began to refrain from attending classes, and my grades suffered."

Student 4:

Sometimes, | get nervous. It would be more accurate to say that | can't say the word or
pronounce it correctly. But this isn't specific to English classes; for instance, in other
subjects, like when we do loud readings, | also feel shy and anxious."

Student 7:

"The first one was a comparison, and we knew it because we had covered it in class, so |

participated in it the most. For the 3rd one, | had a bit of a vocabulary deficiency, and |
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struggled a little. (For 2. Question) | believe | participated, but we only used a dictionary,
and we learned new words. In other words, | could construct sentences by looking at the
words for the 2nd and 3rd activities. (For 3. question) | was comfortable when | knew the
topics, of course; | can't even compare it to a speaking exam. | get very stressed there, but
since the 1st activity was a comparison, it served as preparation for it. (For 4. Question) As
I mentioned before, vocabulary knowledge, the ability to construct sentences, and grammar

are crucial to participate.

Student 2:

"l feel tense, and the reason for this is that | fear being offended. Honestly, | hesitate in front
of my friends because I'm afraid of embarrassing myself if | give the wrong answer during
the activity."

"The 3rd activity, in my opinion, was very good; it wasn't mentally taxing, and we could
speak directly. Moreover, doing it with a friend was better. The 1st activity was boring; it
was too simple. (For 2. Question) Overall, | think | participated. It became fun when done
with a partner because | participated more than in regular classes. (For 3. Question) | felt
comfortable because you didn't interfere with the activity selection, and you allowed the use
of a dictionary. For example, it didn't feel like a speaking exam; we weren't stressed. (For
4. Question) | believe the questions must be open-ended because that way, we can
participate when we understand."

Discussion of RQ (2): Is there any relationship between types of speaking
activities and oral participation?

According to Duff students’ participation in activities or group discussions can reflect
not just students’ linguistic or content knowledge but their identities, abilities, and interests
(Duff, 2002). So, we cannot just consider linguistic knowledge as a main factor affecting low
oral participation. While students participate and engage in communication, their affective

state is also an important factor. Krashen (1986) cites motivation, self-confidence, and
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anxiety in the Affective Filter Hypothesis as three categories of variables that are important
in second language acquisition. Affective filters, such as motivation, self-confidence, and
anxiety, among others, have an impact on the amount of students who successfully acquire
complete input. In other words, language learners' emotional states have a significant
impact on how their language learning plays out. As mentioned earlier, students not only
discussed their performance and linguistic structures but also provided comments on the
tasks based on their feelings about them or how they perceived their usefulness for oral
exams. The process of considering a task in the context of an exam altered their perceptions

and consequently impacted their performances.

Discussion of RQ (3): What kind of speaking activities make students
participate in English classes?

TBLT includes a variety of methods that are all based on the idea that meaning is
important and that there is a connection between what students accomplish in class and
the sorts of tasks they will have to do outside of it unlike old-fashioned approaches (Nunan,
2015). As suggested by Ellis (2003), we couldn’t match tasks with “activity”, “drill” or
exercise which are used to evoke language use. We see that 6 and 8 students prefer
decision-making and problem-solving tasks to comparing ones. They stated that they got
bored in comparing just because of focusing on language structure, not discussion issues.
According to a strong version of CLT, “language is acquired through communication”
(Howatt, 1984:279 cited in Ellis, 2003). In other words, rather than learning how to utilize
language as a structural system after acquiring it, learners get to understand the system
itself as they learn how to communicate (Ellis, 2003). So, we can keep in mind that a strong
version of CLT easily matches task-based language teaching in the shade of Ellis (2003).
All students criticized their coursebooks for lacking tasks that encourage interaction
between friends. However, they expressed enjoyment in tasks that were studied in the
video-stimulated recall interview section due to the fun they had communicating with a pair.

They also claimed that these tasks were beneficial for their oral exams in language class.
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In addition to that, Skehan and Foster (1997) contrast decision-making tasks with a
limited, reasonably exact output with those that are more differentiated; that is, judgments
must be made that do not only yield a simple answer but instead represent the benefits and
drawbacks of a certain decision (Skehan 1998). As stated earlier, some students just said
their decisions but not the reasons behind their choices. Furthermore, as research by Swain
(1985) and others has demonstrated, language learning is significantly more successful
when students are encouraged to utilize the target language (TL) in useful tasks (Zhang &
Head, 2010). According to Swain, one reason for this can be that these learners are less
inclined to challenge themselves to develop since they are less conscious of the gap
between what they want to say and what they can express in the TL. The more slowly they
advance, the less probable it is that they will do well when asked to talk (Zhang & Head,
2010). Students cannot have the opportunity to see their abilities about how much they can
speak in TL.

It is observed that during the video-stimulated recall interviews, some students
initially expressed difficulties with participation in English classes. However, this was not the
case during the second phase of interviews. After each task, students engaged in their
learning process, leading to a change in their perceptions of their performance. Notably,
when they reviewed their interactions, they showed a more positive attitude towards their
performance. Social constructionism, which is linked to Vygotsky's (1978) sociocultural view
on learning, has its roots in interactionist theory (Mohamad Nor & Rashid, 2018). Working
together with others is a crucial stage for the kids to learn L1. Collaboration is necessary for
language development to occur (Mohamad Nor & Rashid, 2018). According to Vygotsky,
children use language to participate intellectually in their community. Through the
negotiation of meaning, the interaction between the kids and community members will foster
language development (Mohamad Nor & Rashid, 2018). For those studying L2, the aid of
the teacher and fellow students in a language classroom is beneficial to their successful
language acquisition (Mohamad Nor & Rashid, 2018). The classroom can be a simulation

of real-life tasks.
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When we look at the problems and interview statements of students, problems gave
space for students to speak about their problems, and problems were chosen according to
real-life issues. The last activity was created again familiar place for students and instruction

was presented below:

Problem: Your local community is facing a significant pollution issue like a Sarigay
problem in Canakkale. The nearby river, which once provided clean water and was a
habitat for various aquatic life, is now contaminated with industrial waste and plastics. This

pollution is affecting both the environment and the health of the community.

(As a 9th-grade student, your task is to devise a comprehensive solution to address the

pollution problem in your community.)
Student 8 stated that they chose the last activity and said:

"Teacher, because you guided us before every activity, we didn't have any trouble in terms
of understanding and were able to easily carry out the activities. Additionally, during the
project preparation class, we found solutions to similar problems, so we chose this activity.
You had mentioned your first arrival in Canakkale, and the pollution in the Sarigay had
caught your attention, so when we remembered that conversation, we also wanted to talk

about that issue."

Discussion of RQ (4): How do collaborative activities or pair works activities affect
oral participation?

Constructivism, according to Audrey Gray (1997 cited in Wang, 2011), is a
perspective on learning based on the conviction that information cannot be imparted to
pupils at their desks by the instructor standing in front of the class (Wang, 2011). Instead,
knowledge is built by students via a deliberate, conceptual process of learning; students are
the architects and designers of meaning and knowledge. Therefore, a constructivist

classroom should be learner-centered, and the instructor should provide students
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opportunities to handle items, raise questions, hypothesize, and forecast as well as to study,
investigate, create, and innovate (Wang, 2011). The majority of students expressed that
they could not demonstrate sufficient participation in English classes during the initial
interviews, while after the activities, they positively emphasized the importance of working
in pairs and teacher support, all of them expressing their participation. In addition to that,
students 6 and 8 stated that they enjoyed in decision-making and problem-solution parts,
and according to observation they showed the longest speech in those parts and even
though they didn’t have to conduct all parts of problem solution sheet, they made comments
the other sections except for two tasks in all. The second phase interview was a video-
stimulated recall interview. Throughout this process, the teacher has assisted both in
explaining the activities and in guiding the students during the activity process. All of the
students have evaluated the teacher's support positively.

Student 4:

“In secondary school, we haven’t done such activity. | mean with a pair. | have heard and
learned the word “pair” this year. | felt very relaxed while | was speaking with my pair. As |
stated before, | am a shy person and | think my friends make fun of me If | make a mistake.
These activities very enjoyable for me and | didn’t feel ashamed or nervous because my
partner was my best friend and there was no need to be ashamed or nervous.”

Student 8 stated that they chose the last activity and said:

"Teacher, because you guided us before every activity, we didn't have any trouble in terms
of understanding and were able to easily carry out the activities. Additionally, during the
project preparation class, we found solutions to similar problems, so we chose this activity.
You had mentioned your first arrival in Canakkale, and the pollution in the Sarigay had
caught your attention, so when we remembered that conversation, we also wanted to talk

about that issue."

Students’ interaction was been commented positively except for one student.
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Student 2:

"l generally enjoyed and participated in the activities, but | believe | encountered problems,
especially in problem-solving and decision-making activities, due to my partner. We were
able to converse in the comparison activity, but in others, it felt like | was the only one
speaking, leading to a lack of dialogue because my partner didn't speak much. It seemed
like | was essentially saying the things they could have said. However, | preferred
participating like this rather than individually in classes, but this doesn't apply to the last

activity, which was not due to the activity itself but rather my partner."

The idea that social engagement with any other person can enhance Vygotskian
learning is expressed by the term "more knowledgeable other." (Pritchard & Woollard,
2013). This may happen in the casual setting of two friends conversing about a shared
interest at a park, at home, or anyplace else for that matter. We see that student 2 sees
tasks as easy to accomplish and student 2 sees partner as “an obstacle ” in decision-
making and problem solution. Student 2 had a positive impact on her partner but was bored
because of too much speaking time for her and no interaction because of the silence of her
partner. Following Vygotsky's Sociocultural Theory from 1978, instructors should begin by
creating appropriate experiences to accomplish higher mental processes. Learning should
always be closely tied to what pupils already know (prior knowledge) (Turuk, 2008 cited in
Castrillon, 2017). The results of research by Lantolf (2000) and Swain (2002) show the
value of peer contact parallel to key concepts of the Zone of Proximal Development (Pathan
et al.,2018). Zone of Proximal Development (ZPD) (Vygotsky, 1978, p. 86 cited in Mohamad
Nor & Rashid,2018), which is defined as: “the distance between the actual developmental
levels as determined by independent problem solving and the level of potential development
as determined through problem-solving under adult guidance, or in collaboration with more
capable peers”. According to Vygotsky, social contact is a crucial component of good

cognitive and intellectual development. As stated earlier, all students preferred pair work
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rather than individual speaking like in oral exams or class time. We see that collaboration
with a partner always works in that study.

Student 4:

"The first event went quite well; | mean the initial comparing task. My friend and | chose the
3rd and 4th activities, and since we had previously done a similar activity to the 3rd one in
class, we felt comfortable. In the 4th activity, we compared two characters from a series we
liked, and it was a lot of fun. However, in the 2nd one (after watching the video, and the
decision-making sheet), as you can see, we used a lot of Turkish and always tried to write
and speak. The 3rd activity was also very enjoyable because of the topics, and we were
able to speak English. We were comfortable, you know. (For 2. question) | participated in
the 3rd activity the most. Overall, it was both more enjoyable and more open to
interpretation, allowing us to speak more. (For 3. question) | got bored during the second
activity due to the topics. The first activity in the 3rd activity was very entertaining; for
example, we could make comments and found quite funny solutions. (For 4. question) |

think the choice of topic and vocabulary knowledge are crucial."

Overview of the study

International communication in commerce, diplomacy, science, technology, and
academia is commonly conducted in English. Being fluent in English makes it easier to
communicate effectively with individuals who speak different languages. Speaking English
makes it possible for people to interact with many cultures via music, movies, books, and
other forms of art. Critical thinking, creativity, and problem-solving skills are all improved by
learning English. It increases self-worth and confidence by enabling successful self-
expression in a range of social and professional contexts. To sum up, in today's globalized
world, knowing how to speak English is essential for both professional and personal
development. It creates avenues for growth, encourages intercultural dialogue, and benefits
people's lives in a variety of ways. Given the benefits of English speaking, investigating the

problems encountered in this area and the factors hindering speaking in the classroom
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becomes important. With this aim in mind, this study also examines the impact of task types
on speaking. In addition to that, this study investigates which activity types make students
participate in English classes and how collaborative or pair-work activities affect oral
participation.

To do so, the first interview section was conducted consisting of six questions related
to general questions about oral participation and their perceptions of the English language,
and their performance in class. This section was utilized firstly to make students aware of
their performance in the video-stimulated recall section and to make comments according
to the first answers in the interviews. According to the answers of students, codes were
created and reshaped according to VSRI and video-based observation concerning the
nature of grounded theory. During the initial interviews, nearly all students expressed
challenges in oral participation due to various factors such as vocabulary knowledge,
grammar, pronunciation, anxiety, coursebooks, teacher influence, and situational factors.
However, except for two students, the majority were unaware of strategies for improving
English speaking skills and the significance of English for their future lives. Even though
they know the importance of speaking in English, they don’t express how to use it and
improve it.

Secondly, students were asked to perform tasks in three separate categories,
comparing, decision-making, and problem-solving to assess the reasons stated during the
interview and to evaluate the students' performance. Videos were recorded while the
students were performing the tasks, and afterward, they were asked to reflect on how they
felt about the challenges they encountered and their performance based on these
interviews. This provided students with the opportunity to evaluate themselves in detail.
According to the results categories and codes were reshaped and subcategories were
added. Also, it is used for the video-based observation section. As a noteworthy result,
students evaluated themselves as verbally inadequate during the initial interviews, but they

described their collaboration with their partners sufficiently and positively.
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Finally, concerning research findings, linguistic, psychological, and situational
factors affect students’ low oral participation in English classes. According to findings,
students suffer from poor vocabulary knowledge, and they have difficulties in English
structures and this reason awakens another reason, affective filters. They claimed that a
lack of vocabulary and problems with pronunciation led them not to speak in public. Also,
this reason creates anxiety between students, and they refrain from speaking in class. With
this in mind, reasons for low oral participation are connected and multilayered. These
procedures could lead to potentially significant theoretical discoveries. It is not reasonable,
however, to settle for theoretical conclusions. Therefore, using implementational and

pedagogical reflections could be quite practical.

Pedagogical Implications

The factors causing low oral participation from a theoretical standpoint were
evaluated through interviews and observations. Thanks to these methods, insights
contributing to practical teaching methods within the classroom were obtained. To be more
precise, students and English language teachers are given an implementation-focused
discussion regarding the reflections of the current study's findings. In other words, an
attempt is made to integrate the theoretical findings with the practical aspect of educational
environments.

According to Vygotsky's Sociocultural Theory from 1978, instructors should begin
by creating appropriate experiences to accomplish higher mental processes. Learning
should always be closely tied to what pupils already know (prior knowledge) (Turuk, 2008
cited in Castrillon, 2017). The results of research by Lantolf (2000) and Swain (2002) show
the value of peer contact parallel to key concepts of the Zone of Proximal Development
(Pathan et al.,2018). Zone of Proximal Development (ZPD) (Vygotsky, 1978, p. 86 cited in
Mohamad Nor & Rashid,2018), which is defined as: “the distance between the actual

developmental levels as determined by independent problem solving and the level of
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potential development as determined through problem-solving under adult guidance, or in
collaboration with more capable peers”.

According to Vygotsky, social contact is a crucial component of good cognitive and
intellectual development. As stated earlier, we see this topic in research generally at the
university level or with adults, not at a high school level or young learners. When we look at
the results of the first interviews, students reflect their performance concerning general
performance in the class, not a real-life or specific activity. Even, though they have
commented on their performance as inadequate or negative statements, we saw positive
statements in the tasks implementation part. In this point by using pair work exercises,
teachers can improve their students' speaking confidence and fluency in English while also
fostering teamwork, peer learning, and speaking practice.

Also before every task, the teacher supported students with words and procedures
of tasks. Educators should foster a supportive learning environment and Instructors should
work to create a welcoming environment where students may freely express themselves
verbally without worrying about being judged or criticized. Educators should give
constructive criticism and Feedback systems have to be used to give students advice on
how they came across when speaking in front of an audience, pointing out areas where
they could have done better and praising their efforts. Also, we see that decision-making
and problem-solving activities make students speak more even in making some mistakes
or talk in their native language, students interact with each other and search for words. So,
educators should create a discussion and interaction environment for English classes to
raise awareness for the importance of output. As research by Swain (1985) and others has
demonstrated, language learning is significantly more successful when students are
encouraged to utilize the target language (TL) in useful tasks (Zhang & Head, 2010).
According to Swain, one reason for this can be that these learners are less inclined to
challenge themselves to develop since they are less conscious of the gap between what
they want to say and what they can express in the TL. The more slowly they advance, the

less probable it is that they will do well when asked to talk (Zhang & Head, 2010). Students
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cannot have the opportunity to see their abilities about how much they can speak in TL.
Also, teachers should develop students' motivation and give knowledge about learning
strategies or how to develop speaking skills. There can be some courses for educators and
learners also.

The learner's needs should be taken into consideration when creating lesson plans.
Additionally, assignments and themes ought to be chosen based on the aptitudes and areas
of interest of the students. Additionally, choosing a coursebook is crucial since it should
match the students’ prior knowledge and, if a section is inappropriate, it should be carefully
modified. For example, when we look at the task types and the number of the chosen ones,
some activities are favored because of the content of the task. So educators should consider
the students’ interest and their needs in the same way. When we compare the results
between the pilot study and the actual implementation, we see that the contexts have
changed, leading to changes in the outcomes as well. While language proficiency and past
achievements were crucial in the pilot study, psychological factors are predominant in this
study. Educators should conduct assessments of their environment and the students'
situations before designing appropriate interventions based on these reasons. Furthermore,
it has been observed that the relationship between each case and each event varies. For
example, while language proficiency may undermine the confidence of one student, for
another student, it may stem solely from not knowing their peers or from their past
experiences with teachers.

It is important to remember that a variety of situational, linguistic, and psychological
reasons might arise and do and that these elements' complex interactions have an impact
on pupils' limited oral participation. Teachers should construct their lessons according to
these elements. Also, educators should create not offensive but very friendly and
comfortable classes to protect students from affective filters. Most significantly, it is vital to
provide situations where students can practice their English outside of the classroom. By
doing this, students can avoid the disadvantage of the Turkish EFL context, which is the

lack of practice chances. So, teachers should support their students in speaking clubs, or
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other learning. styles and strategies as suggested earlier. Because every person is different,
and to improve pupils' speaking abilities, planning should take these differences into
account.
Limitations

The relatively small sample size and the particular environment of Turkish high
schools may have limited the study's findings, so it is important to exercise caution when
extrapolating the findings to larger populations. It's possible that the study's timeline
prevented a thorough investigation of the interventions' long-term impacts on students' oral
involvement and speaking abilities. Establishing the reliability of coding and eliminating bias
is considered unreasonable, inconsistent, and ultimately insignificant within a qualitative
framework and reflexive thematic analysis. This is because meaning and understanding are
perceived as dependent on the specific context, and the researcher's subjectivity is viewed
as a valuable tool for generating knowledge. Instead of being a risk to credibility that must
be controlled, it shapes the knowledge that is produced (Brau & Clarke, 2021). So not a
limitation, but you should consider your prominent aim and method according to your study.
According to reflexive thematic analysis, you shouldn’t generalize or make comments is not

forbidden by its nature.

Suggestions for Further Research

Subsequent studies may do longitudinal analyses to evaluate the long-term effects
of various instructional strategies on students' oral involvement and speaking abilities. This
suggests conducting studies that track students' progress over an extended period to
understand how various instructional strategies impact their oral involvement and speaking
abilities over time. By observing changes and trends longitudinally, researchers can identify

which methods yield the most significant improvements.

Analyses that compare various educational environments or pedagogical

techniques may shed light on which strategies are most successful in helping EFL students
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become proficient oral communicators.

Incorporating qualitative information from sources like student interviews and
classroom observations with quantitative data helps provide a more thorough picture of the
multifaceted elements impacting oral involvement and speaking growth in EFL classes.
Combining qualitative data from sources such as student interviews and classroom
observations with quantitative data provides a comprehensive understanding of the factors
influencing oral participation and speaking growth in EFL classes. This holistic approach

enables researchers to capture the nuanced aspects of language learning dynamics.

Studies that concentrate on teaching EFL teachers how to apply task-based and
pair work activities efficiently could improve oral communication student results and
pedagogical practices even more. Research focusing on teaching EFL instructors how to
effectively implement task-based and pair work activities can lead to improved student
outcomes in oral communication. Providing teachers with the necessary training and
resources enhances their ability to facilitate engaging and productive language learning

experiences.

Several recommendations for further research based on the results of the study can
be highlighted regarding low oral participation in classrooms and factors affecting low oral
participation. For example, it can be suggested that there can be studies about the
importance of English in other contexts and jobs. Also, The emphasis on Turkish high
school contexts underscores the importance of tailoring research and pedagogical
strategies to specific cultural and educational settings. Understanding the unique
challenges and opportunities within this context is essential for designing effective language
instruction programs. Students should be led to use English in their real life. Further
research can focus on integrating English tasks in real life. Besides this, eight of the
participants are male and two of them are female and researchers can have a chance to

investigate and pay extra attention to group dynamics concerning low oral participation.
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All'in all, through consideration of these pedagogical implications, recognition of the
limitations of the study, and recommendations for future research, scholars, and educators
can gain an important understanding of how to support oral participation and speaking
ability in EFL classrooms, especially in the context of Turkish high schools. Overall, these
suggestions provide a roadmap for advancing research and practice in EFL instruction,
ultimately contributing to the development of more effective pedagogical approaches and

better outcomes for students in Turkish high schools and similar settings.
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& Report for Untitled

Font Settings.. |

(Case
Untitled-Asst |
Source Matenial:

mzking pranungiation mistskes.

Untitled-Asst 1
Source Matenal:

mack me,

Untitled-Asst |
Source Matenial:

Grammari

Code
linguistic

linguistic

linguistic

Source

interview,docy

interview.docy

interview.docy



APPENDIX-B: Consent from MoNe(Ministry of National Education)

T.C :
MILLI EGHTIM BAKANLIG!
ARASTIRMA DEGERLENDIRME FORMU
ARASTIRMA SAHIBININ
\di Soyad: Merve BILGIG
Gwrumy / Oniversites! HACETTEPE ONIVERSITES!
\ragtirma yapilacak illetfigesor Canakkale Merkez
o Yepiacak 38M kurumu Ve | 1 him Bodur Anadolu Lisesi
Aragtirmanin konusu “Ogrencilerin EFL Sinflarda DOg0k Ozel Kabhirmm Etkleyen Fakiorer
Universite / Kurum Onayi Var
Aragtirma/Proje/OceviTez Onerisi Tez Galigmasi
Veri Toplama Araglan Uyguiama Caligmasi,Yan Yapilandinimig Goziem ve Goragme Formu
Gorly Istenllecek Birim/Birimier 9.Sinifda oJrenim goren 8 odrenci
KOMISYON GOROSO

sonuglann Milli Egitim Hizmetieri BOIOmOne
mmzomégmommmmmmlmmmwem
8 ofrenciye “Ogrencilerin inflarda Dogok Ozel Katdimini Etkileyen Faktorer Ozerine Galigma™ baglids tez

kapsaminda ve uygulama sonucunda yan yapilandinimig gdziem ve gorigme formu caligmas:
denetimi iigili okulkurum mOdOriDgOnde olmak Ozere kurum ] gore
yapilmas: Komisyonumuzca uygun gorlimigtir.
Komisyon Karan Oybirigl lle alnmigti.
Munalif Uyenin Adi ve Soyads

KOMISYON

116



:Sglt::" (Galismanin yapilacagi yer, smekiem, danil etme /dislama Oigttler, Gigekier -
\n gecerlilik gvenilirlik bilgileri-, iglem, analiz ve degerlendirme yollari)
Galisma verisi sekiz (8) lise &grencisiyle yapilacak goézlem ve gérigmelere
dayanmaktadir. Veri, gozlem kontrol listeleri (observation checklists) ve video uyaranli
hatirlama (video stimulation recall) teknigi ile toplanacaktir. Video uyarimli hatirlama
gfbrﬂsmes’l olarak bilinen bu bilgi toplama yonteminde, katiimcilarnin ve aragtirmaci ile
birlikte kayit edilen dil davranislar tzerinde yapilandiriimig sorular gergevesinde bir
degerlendirme yapmasi beklenmektedir (Nguyen et al., 2022). Katilimcilarin olaylar
hakkindaki fikirlerini oldugu gibi hatirlamalarina yardimei olmak igin, uyariimig hatirlama
ydntemi dgrencilerin ya da katilimcilarin kendilerini eylem halinde grmelerini saglar ve
boylelikle olay aninda ne hissettiklerini animsatir (Nguyen et al., 2022). Bu teknikleri
kullanarak toplanan veri igerik analizi yardimiyla gézimlenecektir. Clarke ve Braun
(2016) tematik analizi “nitel veriler igindeki anlam kaliplarini ('temalar') belirleme, analiz
etme ve yorumlama yéntemi' olarak tanimlamaktadir. Analiz igin _t(dequelimli bir
yaklagim (Gémull yaklagim -Grounded theory) kullanllacaktur."Nltql veri analizine
tomdengelim yaklagimi, arastirmaci tarafindan énceden belirlenmig bir yapiya dayali
olarak verilerin analiz edilmesini igerir.

Gorev odakli konugma davranislari igin torleri farkii (problem ¢ézme, karar verme,
kargilagtirma - problem solving, decision making and comparing tasks ) etkinlik/gorevier

(tasks) secilecektir.
Hafta Aktivite tiirii Katthmeailar
1 Problem ¢zme gorevi 8 kisi
2 Karar verme gorevi 8 kisi
3 Kargilagtirma gorevi 8 kisi
4 Video uyarimhi hatirlama | Bireysel
goriigmesi

Tablo 1. Activity types and Video Stimulated Recall Interview topics).

Bu video uyaranli goriismelerde &grencilerin hangi aktivite tlirlerinde sozel
katihmlarin diigiik oldugu ya da genel olarak aktivitelere neden katimadikian
sorgulanacaktir.

Olusturulan 8mek miilakat sorulan su sekildedir

1) Bir sinif ortaminda yeterince sézlii katiliminiz oldugunu digintyor musunuz?
Degilse, dusiik s6z10 katilimin nedenleri nelerdir?
2) Sinif ortaminda Ingilizce konustugunuzda nasil hissediyorsunuz? Ned

en?

3 y— f
3) Sozlli katiim igin herhangi bir strateji kullaniyor musunuz? ’/ ¢ - ‘2\\
” -
i A8
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4) Dil becerilerinizin geligimi igin s6zI0 katilimin gerekli oldugunu ddginayor
musunuz? Neden? Niye?

5) 86zl katihm igin hangi faktdrlerin 8nemli oldugunu digtintlyorsunuz?
6) Sozla katimda kargilagtiginiz zorluklar var mi? ~ 7)

“Video stimulated recall interview” sorulari:

1) Ug farkh etkinlik igin kendini degelendirir misin ?

2) Yeterince sdzel olarak katilim sagladigini diglintyor musun ? Saglamadiysan
sebepleri nelerdir?

3) Aktivite boyunca ne hissettin?

4) Gozlemlerin dogrultusunda sdzel katilimini artiracak etkenlerin neler oldugunu
diigtintiyorsun?

Gozlem Kontrol Cizelgesi

Problem Cézme Karar verme Kargilagtirma

Konugma Siiresi
Dogru Tiimee
Sayist

S6z Alma Sayisi

grencileri sikildig
ve ya kendilerini iyi
hissettigi dakikalar
Ogrencilerin
aktivitelerde
kargilagtig
zorluklar




EK

"1 numarali rdportaj"

1) Smif ortaminda yeterince sozel katilimimiz oldugunu distiniiyor musunuz? Degilse, dilsik sdzel
katilimin nedenleri nelerdir?

2) Simf ortaminda Ingilizce konusurken kendinizi nasil hissediyorsunuz? Nereden? Neden?
3) S&zlii katihim igin herhangi bir strateji kullantyor musunuz?

4) Dil becerilerinizin geligimi igin sozel katihmin gerekli oldugunu dilgiiniiyor musunuz? Nereden?
Neden?

5) Szlii katihm igin sizce hangi faktorler Snemlidir?

6) Sozlit katilimda karsilagtigimiz zorluklar var mi?

“Video uyarmal: hatirlama goriismesi” sorular::

1) Kendinizi fi¢ farkh etkinlik i¢in degerlendirebilir misiniz?
2) Yeterli sozlii katiliminiz oldugunu disiinilyor musunuz? Degilse nedenleri nelerdir?

3) Etkinlik sirasinda kendinizi nasil hissettiniz?

4) Gdzlemleriniz dogrultusunda sézel katiliminizi artiracak unsurlar sizce nelerdir?
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QONUuU KATILIM FORMU (VELI IZNI) o

Sayin Vell, Calismaya gbstermis oldugunuz ilgi ve bana ayiracainiz zaman icin simdiden cok
tegekkiir ederim. Bu form, yaptigim aragtirmanin amacini size anlatmay ve gocugunuzun bir katimci
olarak haklanni tanimlamayr amaclamaktadir. Bu aragtema igin, Hacettepe Oniversitesi Etik
Komisyonundan izin alinmastir. Aragtirma, Ogrencilerin EFL sinfflarda diisik sozel katilimini etkileyen
faktorlerl tespit etmek adina gergeklestirilecek olan Prof. Or. Nuray Alagdz0 danigmaniginda
hazirlanacak bir yiksek lisans tezidir. Bu sebeple de, uygulanan yaklagim kapsamindaki etkinlikler ve
bu etkinliklere iliskin Sgrenci gdrlsleri, arastima igin blyik bir 8nem arz etmektedir. Velisi
oldugunuz dgrencinin bulundufu siniftaki dersler paralelinde Ggrencilerden konujma kayrtian
alinacaktir ve gerektiginde derslerle iigili gocugunuzla gorizsalecektir. Cocugunuzla gdrisme sm":d‘
olugabilecek kesintileri Gnlemek amaciyfa ses kaydi yapmak istiyorum. Kayda alinmig olan tGm wveriler,
sadece billmsel bir amag i¢in kullanilacak ve bunun diginda higbir amagia kullaniimayacak, kllnse:e
paylagiimayacaktar. Gocufunuz veya sizin isteginiz dog@rultusunda kayitlar silinebilecek ya da lsw:;se z
dogrultusunda size teslim edilebilecektir. Cocu@unuzun isminin aragtirmada kullarilmasi umuck ve.
bunun yerine takma bir isim kullanilacaktir. Cocugunuz istedifi zaman gorlgmeyi mwn“'mn
gahgmadan ayriabilir. Bu durumda yapilan kayitlar we gorigme verileri yaziya g
silinecektir. Bu bilgileri okuduktan sonra, velisi oldugunuz dffrencinin bu arastirmaya ul:u ” aw

katfimasint ve aragtirma dShilinde benim size verdifim givenceye dayanarak bu formu a:'am
rica ediyorum. Gocugunuzun galismaya katiimas: ile fgili onay ven-ne.d.en once veya omylve ]l;
sonra sormak istediginiz herhangi bir durumla flgill benimle Hetisime gecebilirsiniz. stedwn
takdirde arastirma sONUCU hakkinda bilgi almak igin de irtibat numaramdan bana ulagabilirsiniz.
Formu okuyarak imzaladiginiz iin gok tesekkir ederim.

Kathma Ofirenci Velisi Sorumlu aragtirmacs:
Ady, soyads: Prof. Dr. Nuray Alagdzl(a
Adres: Adres: HO Egitim Bilimleri EnstitGsO
Yabanci Diler Egitimi Anabilim Dals

0 (312) XXX XXHX /MX eposta@eposta.edu.tr

Arastirmac: Merve Bllgic
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GONULLU KATILIM FORMU (OGRENCI) Sl

Merhaba,
e ke S e oottt

. , KIsaca sana ne yaptigimi ve bu arastirmaya katilman durumunda neler
yapacagimizi anlatmay: amagladim. Bu arastirma igin Hacettepe Universitesi Etik Kom
alinmistir. Arastirma Orencilerin EFL sinifl e

arda dislk sdzel katilimin: etkileyen faktdrleri tespit etmek

igin, Prof. Dr. Nuray Alagdzli damismanlifinda hazirlanacak bir ylksek lisans tezidir. Bu sebeple de,
simifta yapilan etkinliklere katiiman ve bu etkinliklerle ilgili gdrislerin gok dnemli. Arastirmaya gdnolld
olarak katilim esastir. Katildigin dersler paralelinde yapmani istedigim konugma etkinliklerine
katilmani istiyorum. Dersler ile ilgili seninle yapacagimiz goriisme sirasinda ses kaydi yapmak
istiyorum. Ayni zamanda sinif igerisinde yapilan etkinliklerde de fotograf cekmek ve gerekirse tezime
eklemek istiyorum. Kayda alinmis olacak bu gériisme ve ders kayitlan, sadece bilimse! bir amag igin
kullamilacak ve bunun disinda higbir amagla kullaniimayacaktir. Senin istegin dogrultusunda kayitiar
silinebilecek ya da sana teslim edilebilecektir. Adimin aragtirmada kullanilmast gerekecekse, bunun
yerine takma bir ad kullanilacakur. Istedigin zaman gdrismeyi kesebilir ya da galigmadan
aynilabilirsin, Bu durumda yapilan kayitiar ve gérisme verileri kullaniimayacaktir. Bu bilgileri okuyup
bu aragtirmaya gon0lld olarak katilmani ve sana verdigim giivenceye dayanarak bu formu imzalamani
rica ediyorum. Sormak Istedigin herhangi bir durumla ilgili benimle her zaman iletigime gegebilirsin.
Arastirma sonucu hakkinda bilgi almak icin iletisim bilgilerimden bana ulasabilirsin. Formu okuyarak

imzaladigin igin gok tesekkir ederim.

Katiima Ogrenci Sorumlu aragtirmaci:
Ady, soyadt: Prof. Dr. Nuray Alagdzl0
Adres: Adres: HO Egitim Bilimleri Enstitisd

Yabanc: Diler Egitimi Anablilim Dali
0(312) XXX XXXX /XX eposta@eposta.edu.tr

Aragtirmaci: Merve Bilgic
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APPENDIX
"Interview number 1"

1) Do you think you have enough oral participation in a classroom setting? If not, what are the
causes of low verbal engagement?

2) How do you feel when you speak English in the classroom environment? From where?
Why?

3) Do you use any strategies for verbal engagement?

4) Do you think verbal participation is necessary for the development of your language skills?
From where? Why?

5) Which factors do you think are important for oral participation?

6) Are there any difficulties you face in oral participation?

*Video stimulated recall interview”’ questions:

1) Can you evaluate yourself for three different activities?
2) Do you think you have enough oral participation? [f not, what are the reasons?

3) How did you feel during the activity?

4) In line with your observations, what do you think are the factors that will increase your

verbal participation?
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APPENDIX-F: Yayimlama ve Fikri Miilkiyet Haklari Beyani

Enstitl tarafindan onaylanan lisansisti tezimin/raporumun tamamini veya herhangi bir kismini, basili (kagit) ve
elektronik formatta arsivieme ve asagida verilen kosullarla kullanima agma iznini Hacettepe Universitesine verdigimi bildiririm.
Bu izinle Universiteye verilen kullanim haklari disindaki tiim fikri miilkiyet haklarim bende kalacak, tezimin tamaminin
ya da bir béluminin gelecekteki galismalarda (makale, kitap, lisans ve patentvb.) kullanim haklan bana ait olacaktir.

Tezin kendi orijinal ¢calismam oldugunu, baskalarinin haklarini ihlal etmedigimi ve tezimin tek yetkili sahibi oldugumu
beyan ve taahhut ederim. Tezimde yer alan telif hakki bulunan ve sahiplerinden yazili izin alinarak kullaniimasi zorunlu metinlerin
yazili izin alinarak kullandigimi ve istenildiginde suretlerini Universiteye teslim etmeyi taahhit ederim.

Y uksekogretim Kurulu tarafindan yayinlanan "Lisansustii Tezlerin Elektronik Ortamda Toplanmasi, Diizenlenmesi
ve Erigsime Agilmasina iligkin Yénerge" kapsaminda tezim asagida belirtilen kosullar haricince YOK Ulusal Tez Merkezi / H.U.

Kutiphaneleri Agik Erisim Sisteminde erigime acilir.

0  Enstitd/ Fakulte yonetim kurulu karart ile tezimin erigsime agilmasi mezuniyet tarihinden itibaren 2 yil

ertelenmistir. ()

O Enstitu/Fakulte yonetim kurulunun gerekgeli karari ile tezimin erisime acgilmasi mezuniyet

tarihimden itibaren ... ay ertelenmistir. @

0 Tezimle ilgiligizlilik karari verilmistir. ®

Ogrencinin Adi SOYADI

"Lisansiistii Tezlerin Elektronik Ortamda Toplanmasi, Diizenlenmesi ve Erisime Agilmasina lliskin Yénerge"

(1) Madde 6. 1. Lisansiistii tezle ilgili patent basvurusu yapiimasi veya patent alma sirecinin devam etmesi durumunda, tez danigsmaninin 6nerisi
ve enstiti anabilim dalinin uygun gériisii Uzerine enstitii veya fakiilte yénetim kurulu iki yil siireile tezin erisime agilmasinin ertelenmesine karar
verebilir.

(2) Madde 6.2. Yeni teknik, materyal ve metotlarin kullanildigi, heniiz makaleye déniismemis veya patent gibi yéntemlerle korunmamis veinternetten
paylasiimasi durumunda 3.sahislara veyakurumlara haksiz kazang; imkéni olusturabilecek bilgi ve bulgulari iceren tezler hakkinda tez danigsmanin
énerisi ve enstitii anabilim dalinin uygun gériisti (izerine enstitii veya fakiilte yonetim kurulunun gerekgeli karari ile alti ayr asmamak (izere
tezin erisime aciimasi engellenebilir.

(3) Madde 7. 1. Ulusal ¢ikarlari veya giivenligi ilgilendiren, emniyet, istihbarat, savunma ve giivenlik, saglik vb. konulara iliskin lisanststii tezlerle ilgili
gizlilik karari, tezin yapildigi kurum tarafindan verilirs. Kurum ve kuruluslarla yapilan isbirligi protokolii ¢cercevesinde hazirlanan lisanststii tezlere
iliskin gizlilik kararr ise, ilgili kurum ve kurulusun énerisi ile enstitii veya fakiiltenin uygun gériisii Uzerine (iniversite yénetim kurulu tarafindan
verilir. Gizlilik karari verilen tezler Yiiksekdgretim Kuruluna bildirilir.

Madde 7.2. Gizlilik karari verilen tezler gizlilik siiresince enstitii veya fakiilte tarafindan gizlilik kurallari gergevesinde muhafaza edilir, gizlilik
kararinin kaldirimasi halinde Tez Otomasyon Sistemine yiiklenir

*Tez danismaninin 6nerisi ve enstitli anabilim dalinin uygun gériisi lizerine enstitii veya fakiilte yénetim kurulu tarafindan karar verilir.






