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Abstract

This research’s aim is to investigate the impact of peer interaction on middle school
students' learning motivation for English. In this study, the researcher collected both
gualitative and quantitative data using a quasi-experimental research design. Firstly, the
guantitative data were collected via Gardner's Attitude/Motivation Test Battery (AMTB)
(Gardner, 1985), which is originally a 6-point Likert format and was adapted to a 5-point
scale ranging from 'Strongly Agree' to 'Strongly Disagree' by (Dogan, 2009). The initial
guantitative data were analysed with the latest version of SPSS. Secondly, regarding
gualitative data, a student interview form and a teacher interview form were also be utilised,
all of which were also be developed by the researcher. Interviews with the students and the
teachers were audio-recorded and transcribed. Thematic content analysis was used to
examine qualitative data. The results have revealed that CLT is much more effective in
motivating the students’ English learning skills by giving them a chance to practice their
passive knowledge English gained through GTM lessons. Moreover, board games are the
most motivating CLT activity for the learners since as a fun activity, the board games match
the students’ age range. Due to the national examination system which requires grammar
and vocabulary test-taking skills, GTM will remain the dominant lesson shape in the school
curricula, however, CLT lesson may also gain a foothold in teaching English as a Foreign

Language to the students.

Keywords: peer-interaction, learner motivation, communicative language teaching,

grammar-translation method, english as a foreign language



Oz
Bu arastirmanin amaci akran etkilesiminin ortaokul 6grencilerinin ingilizce 63renme
motivasyonlari Gzerindeki etkisini arastirmayi amaclamaktir. Arastirmaci bu calismada,
yari-deneysel arastirma desenini kullanarak hem nitel hem de nicel veriler toplamistir.
Oncelikle nicel veriler, (Gardner, 1985) tarafindan geligtirilen Tutum/MotivasyonTest
(AMTB) orijinal 6'li Likert Olgegi'nin 'Kesinlikle Katiliyorum' ile 'Kesinlikle Katilmiyorum'
arasinda degisen (Dogan, 2009) tarafindan 5’li likert tipi bir dlcege uyarlanmis formati ile
elde edilmigtir. Veriler SPSS programinin son siriimu ile analiz edilmistir. Akabindeki nitel
veriler ise, tamami arastirmaci tarafindan gelistirilecek olan yari yapilandiriimis égrenci ve
o6gretmen mulakat formlari ile elde edilmigtir. Milakatlar ses kaydiyla kaydedilmis ve yaziya
dokilmastir. Bu veriler tematik analiz yéntemi ile analiz edilmistir. Sonuclar, CLT metoduna
dayali ders planinin égrencilere GTM dersleri araciligiyla kazandiklar pasif ingilizce
bilgilerini uygulama sansi vererek égrencilerin ingilizce 8grenme becerilerini motive etmede
¢ok daha etkili oldugunu ortaya koymustur. Ayrica, masa oyunlari eglenceli bir aktivite
olarak 6grencilerin yas araligina uygun oldugu igin 6grenciler icin en motive edici CLT
aktivitesidir. Ogretmenlerin bilgi eksikligi ve CLT dersini uygulamadaki zorluklar, CLT
derslerini okul mufredatina entegre etme yolundaki en blyuk engellerdir. Dilbilgisi ve kelime
bilgisi test etme becerilerini gerektiren ulusal sinav sistemi nedeniyle, GTM, okul
mifredatinda baskin ders sekli olmaya devam edecektir, ancak CLT dersi 6grencilere

Yabanci Dil olarak ingilizce 6gretiminde bir yer edinebilir.

Anahtar sdzcukler: akran etkilesimi, 6grenci motivasyonu, iletisimsel dil 6gretimi, dilbilgisi-

ceviri ydontemi, yabanci dil olarak ingilizce
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Chapter 1

Introduction

The aim of this research is to investigate the impact of peer interaction on middle
school students' learner motivation. The purpose of this study stems from the researcher's
desire to understand more about the value of classroom activities that incorporate peer
interaction and how this interaction affects learner motivation. The context of the study is
described in this chapter, followed by the problem and the study's purpose. The research
guestions are presented after the significance of the investigation is clarified. The
assumptions and limitations are then stated, followed by a definition of the terminology

utilized in this thesis based on previous research.

Statement of the Problem

Although numerous studies conducted to explain the importance of learning
motivation in adult learners' success, more study is needed to determine the efficacy of
specific middle school classroom activities. Despite this, little is known about peer
interactions between different age groups, particularly in EFL settings, from which children
and teachers can benefit. In the past decades, numerous researches were applied to find
out which strategies promote learner motivation; however, teachers are still too absorbed in
theories rather than actual teaching activities to help them explore compelling and
comprehensible classroom applications to improve their everyday teaching methods
(Banegas, 2014). So, there is a necessity of valuable suggestions for teachers and
academics who are keen on acquiring appropriate strategies and exercises that advance
learners' motivation, and they also aspire to uncover undesired consequences for learners.
However, it has been argued that such a suggestion to EFL motivation research is limited
to theoretical implications, and current literature does not fully support and fulfil the gap

between research and daily teaching (Banegas, 2014).



Aim and Significance of the Study

The main focus of the study is to investigate the impact of peer interaction on
students' learning motivation for English and aims to find out the impact of each of the
selected activities (role-play, discussion, board game) on learners' motivation. This study
will be conducted with 122 students and two English teachers as a Foreign Language (EFL)
working in a private school in Ankara, Turkey. So, with the help of this research, teachers
may have the opportunity to reconsider and redesign their speaking activities. The literature
review conducted brought to light several gaps in the studies done in this research area.
The present research aims to address those gaps to provide a deeper understanding of the
research field. First of all, the present research has a wider scope and is more
comprehensive than previous studies done in the field because it does not limit itself to
theoretical discussions and explores the practical outcomes of the three interaction-based
activities in the CLT methods for everyday English classroom teaching. Second of all, it tries
to incorporate the ideas of both teachers and learners to provide a fuller understanding of
the learning process. When examining the previous studies, one cannot find any major
research in which the ideas of both teachers and students about the efficacy and usefulness
of these three interaction-based activities are recorded and analyzed. The present research
will try to address this gap by analyzing the effectiveness of these activities, their potential
for facilitating the process of peer teaching and their range of effects on students. In doing
so, it will help us understand what specific functions and/or skills students learn from each
other in the format of these activities. Third of all, the research will try to shed light on the
challenges teachers face for preparing these interaction-based activities in comparison with
the more traditional ones. As a result, it will help us assess whether the same challenges
apply to activities prepared based on the Grammar-Translation method. Fourth of all, the

present research combines the merits of both survey and interview methods as the two



complement each other and provide us with a more in-depth analysis and understanding of

how the learning process takes place.

Addressing the aforementioned gaps will have major implications for students
and teachers alike since it will explore the learning process that occurs in these activities
from the viewpoint of both teachers and learners. Moreover, the research can help
restructure the educational curriculum of English in the school where it is going to be
conducted. It is important to note that the current curriculum in this institution is designed to
prepare students to take a standardized domestic multiple-choice exam. As a result, there
is a limited environment for students to interact. For example, the number of smart boards
is very limited which makes the introduction of interaction-based activities to the classroom
difficult. The expected increase in the students’ attentiveness to these three interaction-
based activities and the resulting improvement in their level of learning can convince the
institution managers to integrate elements of these activities into the curriculum. All in all,
the present research will have significant implications for the students, teachers and school
leaders and the school's English curriculum in Turkish EFL context. The considerable
amount of quantitative and qualitative data that will be collected and analyzed will provide
valuable and deep insights into the differences in terms of the level of learner motivation

when using interactive activities in comparison with more traditional methods.



Research Questions
The research questions of the study have been formulated as the Main Research
Question and Sub-research questions as given in the following:

Main research question:

What is the influence of peer-interaction in a speaking activity on middle school

students' learning motivation?
Sub Research Questions:

Is there a significant difference between the scores of intrinsic motivation of the students

(desire to learn) English before and after peer interaction?

1. Is there a significant difference between extirinsic motivation (instrumental

movitation) scores of the students before and after peer interaction?

2. What type of speaking activity (e.g. discussion, role play, board game) do learners

find:

a. interesting

b. enjoyable

c. motivating

d. helpful for their learning of English?

3. What challenges do EFL teachers face in implementing activities to foster peer-

interaction in their classes?



Assumptions

The findings of this in-depth inquiry are hoped to contribute to a better understanding of the
impact of peer interaction on learners' motivation in the field of foreign language learning education,
which is a particularly under-researched area. In addition, the present study may also have
implications for teachers working at middle schools in terms of the provision of preparing classroom
activities. As a researcher, | also expect some findings based on the data provided by the teachers

and students:

By the end of the present research, | expect to come up with findings which may have
significant implications for further studies on the topic of learner motivation. Here, | will list some of
them. It should be noted that after conducting the actual research, new findings may be added to the
present ones or some of the ones mentioned here may be proven wrong.

1. Learner-centered classes will prove challenging for teachers to design and for students to adjust
to in the beginning since the legacy of national exam for transition to middle school has made both

groups used to teacher-centered classes.

2. Students will adjust to the learner-centered lessons after a while and will find them more
motivating, interesting and encouraging than the teacher-centered ones. This will increase learner

autonomy and help students improve their overall learning outcomes as well.

3. GTM lessons will retain most of their importance as the school curriculum and national transition

exam make it necessary for teachers to adjust their syllabus accordingly.

4. Board games will generate the highest level of student motivation and engagement in comparison
with role plays and discussions as the other CLT lesson formats. The age range of students and the

novelty of using games to learn will make students really engage in this specific lesson form.

5. CLT lessons will affect the overall feeling of both teachers and students about the learning
environment. It will create a less intense learning experience and help create a good rapport between

teachers and students. This in turn will facilitate students’ learning and their performance.
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6. The school may be convinced to introduce some extra CLT lessons to the syllabus as students
will expectedly ask for them. Students’ experience with CLT lessons will encourage them to ask the

school for more lessons of this type.

7. The interviews will help understand the specific needs of the students in preparing lessons and
also the ways in which adjustments need to be made to the lessons to encourage higher learner

motivation.

Limitations

This is a small-scale study, with data generated in one private school from 122 students and
two teachers. Nevertheless, this in-depth investigation will contribute to an understanding of the
impact of peer interaction on learners' motivation in the area of foreign-language learning, a
particularly under-researched area. In addition, for the field of professional practice, the findings will
have implications for teachers working at middle schools in planning the curriculum and preparing

classroom activities.

Definitions

Tertiary level: Tertiary education builds on secondary education by giving learning

movements in specialized educational areas (ISCED, 2011).

Communicative language teaching: Communicative language teaching is a way of
teaching foreign languages that emphasizes communicative skills. It arose as a result of
advancements in culture and the globe (commerce, travel, and the European Union), as well as the

insufficiency of previous approaches to meet modern needs (Loumbourdi, 2018).

Grammar-translation method: The grammar-translation approach can be defined as a
teaching and learning strategy that uses translation and grammar as the primary sources of

information (Richards & Schmidt, 2013).

Self- Determination Theory: The self-determination theory (SDT) is an experimentally
grounded theory that distinguishes between autonomous and controlled motivation in social

situations (Deci & Ryan, 2012).



Chapter 2

Theoretical Basis of Research and Literature Review

| begin this chapter with a review of literature that explains the background of CLT, GTM and
learner motivation, then analyses the findings of previous researches. | then provide a critical
commentary on studies done on two important aspects of my research theme: learner motivation
and peer interaction. Finally, | summarise the knowledge gap that justifies my own empirical project,

which | shall report in the following chapters. Thus, the review is divided into two main parts:
1. The theoretical basis of the study
- Features of CLT and GTM method,
- Peer-interaction in CLT,
Learner motivation.
2. Related research
- CLT and outcomes for learners,

- Learners' and teachers' perceptions of CLT and GTM classroom activities and

difficulties for teachers,
- Peer interaction and learner motivation.
Features of CLT and GTM

Since language learning and teaching have been significant matters, numerous teaching
methods and techniques have been introduced to satisfy learners’ needs and expectations. For
many years Grammar-Translation Method (GTM) was prevalent and extensively used during the first
half of the 20th century to teach foreign languages (Richards, 2005). Formerly termed the classical
method, GTM was broadly adopted in teaching Latin and Greek. The chief premise of this
methodology was that language learners must learn and memorize grammatical rules and systems
of their first and target language so that they can acquire the ability to translate texts from their L1
into the L2 and inversely (Benati, 2018). Rather than interaction among students, learning a language

was deemed simply a mechanical process (Richards, 2005). Although grammatical
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competence is an essential facet of language learning, because knowing the rules of sentence
production in a language does not automatically convert into the ability to communicate meaningfully,
learning a language is still incomplete. In GTM, textbooks fundamentally consisted of lists of
vocabulary and explanations of grammatical rules and learners were supposed to be engaged in

translation exercises (Brandl, 2021).

The ever-increasing call for good communication skills in English caused the emergence of the
Communicative Language Teaching approach (CLT), which emphasizes the communicative
competence of learners. The philosophy behind CLT posits that the primary function of language
use for peer- interaction and that communicating is the most fruitful way of language learning (Brandl,
2021). In other words, CLT's main goal is to make use of real-life circumstances that require
communication. Thus, CLT is a response to the needs of both learners and teachers in a
contemporary language teaching setting (Richards, 2005). The basic assumption behind the CLTis
that structures are taught in the context in which meaning occurs. Thus, as for grammar, teachers
were expected to adopt an inductive approach using context as a tool of teaching the structures

(Loumbourdi, 2018).

In more recent years, a different perspective has come to the fore and communicative
competence has become the main emphasis in language learning. In GTM, teacher-centred learning
is prevalent and in such classes, the usual roles of a classroom teacher consists of presenting
information to the students and expecting them to receive the information being presented passively,
thus interaction, a necessary and valuable skill in school and life, is neglected. However, learners
need more opportunities to develop their communication and critical thinking skills. Therefore, as
teachers, we need to create a more student-centred classroom, where learning becomes more of a
shared experience between the teacher and the students, and among the students themselves. To
maintain this, we need to adopt many different roles such as coach and/or facilitator according to
different circumstances to inspire learners to be more dynamic and collaborative in the classroom.
As a consequence, in CLT, a teacher emphasizes collaborative classroom activities promoting a
meaningful and purposeful peer- interaction through language. In this classroom atmosphere, it is
more likely that students become motivated to learn a language since more chances exist to

communicate with peers and so more active participation in classroom activities (Richards, 2005).



Peer-interaction in CLT

CLT cannot be defined as just a method in which content, a syllabus and teaching
practices are precisely specified since it compromises a mixture of methods and techniques that
require natural interaction among learners and as an approach, it adheres to learners' needs and
preferences (Brandl, 2021). Thus, activities require peer- interaction while completing a task. For this
reason, teachers are expected to utilise non-pedagogical materials and communicative exercises
connected to “real-world” contexts, often maintaining ties across written and spoken forms and ways.
In other words, a main feature of CLT is that it promotes a cooperative learning climate where
learners can work in groups or pairs. This peer- interaction is perceived as valuable since teachers
become great facilitators of their teaching (Brandl, 2021). Two students sitting next to one other at a
computer, cooperatively writing an essay or a fiction, is an example of peer interaction. It might be

a group of students reading a text together, taking turns reading aloud and discussing
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guestions in order to increase comprehension. There is also a trend to associate peer interaction
with natural language learning systems, in which learners focus entirely on communicating meaning
rather than the language form. It is true that many peer relationships have meaning making as their
primary goal. There are, however, many activities in which grammar is the major focus. These
activities range from working on a grammar worksheet with a peer to utilizing grammar as the subject
of a meaning-focused discussion. That means the goal of the classroom exercises could be to get
learners to practice using a specific grammatical form over and over again. On the other hand,
grammar practice may not be a significant focus of the interaction, and students may speak about

the content of the course in any language they choose at each level.

Peer interaction can take place in the classroom or from anywhere on the world. Interactions
between language learners can take place through the internet with students from various schools
or countries. The trend of online learning and teaching has exploded in popularity as a result of
Covid-19, and technology has enabled learners to engage with peers via online communication,

online forums, interactive forums, and conferencing.

CLT lesson plans are generally intended to assist learners to realise their creativeness in
classroom activities. So, what constitutes the basis of a CLT classroom is a cooperative learning
environment where learners study collaboratively as groups or pairs to complete a task given
(Wesche & Skehan, 2002). The fundamental feature of classroom activities in CLT emphasizes
working in pairs or small groups such as role-plays, discussions and board games. Thus, this

emphasis will offer various benefits to learners:
e  They may learn from each other: grammar points, pronunciation, accent, vocabulary etc.

. Learner motivation level is anticipated to increase (Richard, 2005).

Role-plays

Increased talk time, motivation is interrelated determinants of a better approach to
teaching oral skills (Benati, 2018). A role play, which is described as any speaking activity where
students have a part in roles undertaken by other people, has a great variation in roles, the speakers

and, the situations (Garcia, 2018). Role-play activities aim to improve students' daily-life
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communication skills by encouraging authenticity and using various circumstances which are related
to students' lives (Saptono, et al. 2020). In other words, the fundamental approach behind using role-
play activities is preparing students to use the English language not only in the classroom but also
in real-life contexts. Compared to dialogues, which are already determined and printed, the role-
plays might encourage students to take more risks with the target language. That means, while
appearing with a new character, students will use their creativeness based on their roles (Garcia,
2018). Furthermore, Harmer (2015) supports the use of role-plays for a couple of reasons. He asserts
that not only do they promote a more entertaining and motivating classroom atmosphere, but also

they give chances for students who are introverted and too shy to express themself in the classroom.
Discussions

In underpinning beliefs of communicative language teaching as described above, teachers
are supposed to provide themselves with more extensive methodological opportunities to design
classroom activities taking students' needs and expectations into account. To fulfil this aim, tachers
may use discussions to contribute to students’ communicative competence. Discussions can be
defined as worthy practices of involving students in classroom materials and teaching
communication skills (Clinton & Kelly, 2017). So, discussions may be effective teaching techniques

to facilitate collaborative learning skills and motivation to speak the target language.

Based on who controls the conversation, there are different types of discussion that are useful

and fruitful (Clark& Fuiks, 2000).
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Figure 1

Types of Discussion (Clark, Fuiks, 2000)

Teacher Student
Control Control

MONOLOGUE - QUIZ SHOW = DISCUSSION — BULL SESSION

At the left end of the table, the teacher dominates the conversation, using some strategies
such as monologues or lectures either by delivering a monologue or a quiz show. At the other end
of the table is a chatting (bull) session and in this type, the students are expected to control the
discussion. In other words, each view of the students is seen as equally important and worth listening.
In the middle, the real classroom discussion occurs because there is shared control of the discussion

where both students and teachers appreciate criticism at the end.
Board games

Board games are one of the primary tools that contribute to functional skills and knowledge
growth for students of all times (Treher, 2011). They boost creativity, consistency, and determination
and meet the preferences of today’s students who demand learning tasks to be activated, and fact-
finding (Kirriemuir & McFarlane 2004). Instead of traditional methods which may not able to satisfy
todays' learners' expectations, board games can be seen as more motivating to learn a language in
different ways (Sardone & Scherer, 2016). An expanding group of research demonstrates that
suitably devised team-based board games stimulate learning, as well as build self-confidence
(Treher, 2011). The board, pieces, dice, game rules, and game setting all contribute to the definition
of a board game. A board game is defined in this study as a game played face to face with a set of

rules and a combination of tangible objects such as dice, a board/playing surface, cards, and pawns.

On the other hand, the grammar-translation method perceives languages as skills that can
be taught with repetition, repeating a plethora of structures, which suggests teachers use a more
deductive approach by providing the grammatical elements entirely separated from the context
(Loumbourdi, 2018). In this strongly teacher-centred method, improving learners' ability to read and

write literary texts is the main concern of language teaching. To do this, instead of contextualizing,
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teachers use some techniques to present new structures or vocabulary namely, deductive
application of grammatical rules, fill in the blanks, memorization and translations (Anderson &

Freeman, 2018).

It was commonly believed that in the field of L1 and L2 acquisition, the more learners get
exposed to the target language and make associations between words and meaning, the easier they
develop oral and comprehension skills (Benati,2018). Integrating language skills assists language
learners to strengthen their ability to use two or more of the four skills within the genuine context and

also in their daily life.

However, GTM was criticized for failing to integrate the four main skills (listening, speaking, reading,
and writing) and for ignoring the importance of providing an opportunity to develop communicative

competence (Benati, 2018).

Learner motivation

In foreign language acquisition, motivation is expressed in goals and objectives pursued,
degrees of work put in, intensity of commitment, and degree of consistency in learning (Benegas,
2015). Motivation is derived from the Latin verb "movere," which translates "to move" (Dérneyi &
Ushioda, 2021). Motivation is a difficult term to agree on as a general term, but most academics
agree that it is responsible for the reasons behind human actions, how long they are willing to stick
with an activity, and how consistently they pursue it (D6rneyi& Ushida, 2021). Gardner and Lambert
(1959), who investigated the role of motivational conditions in foreign language acquisition, were the
first to introduce this notion to language teaching and learning (EFL). EFL was first introduced to the
concepts of integrative and instrumental motivation by Gardner and Lambert (1959). The
contemporary field of L2 motivation research has been shaped by two psychologists, Wallace
Lambert and Robert Gardner. The salient concepts of Gardners' theory of motivation are based on
and have been grown into two periods. To start with, motivation was characterised as two principal
natures: integrative motivation and instrumental motivation. While integrative motivation is based on
learners’ passion to learn the language and combine it with the culture, the latter one is about a

learner's excitement to acquire a language for a specific destination.
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The principles of motivation have attributed diverse importance to social settings. When it
comes to behaviourist theories in learning a language, rewards and punishments are described as
external environmental impacts on eagerness to engage in classroom activities, (Dornyei & Ushioda,
2021) and it has undoubtedly a leading role in EFL. Yet, the cognitive revolution within the 1970s
started to pay attention to internal performances of the human brain where information is processed

and, as a result, behaviour is shaped.

Success in the second language cannot only be achieved by language proficiency but also it
necessarily requires motivation for learning a language, which is regarded as a tool that keeps a
learners' aspiration alive (Martinez & Ibbarola,2021). Furthermore, suggested by
(Markus&Nurius,1986), the notion of possible selves (PSs) term, which is described as ideas of a
person's imagination of his ideal self and its exact opposite, the self that the person fears to be, may
increase students' motivation to accomplish their future goals. Thirdly, researchers highlighted the
call to accept that determinants such as the instructor, the school's curriculum, grades or classroom
exercises influence learners’ motivational natures (Ddrnyei, 2003; Ushioda, 2006). According to
(Doérnyei & Ushioda, 2021) teachers perceive motivation as a crucial way of obtaining demanded
learning outcomes, and there is a broad agreement that motivation is one of the critical determinants
in learners' performance (Benegas, 2015). In other words, students' learning performance starts
developing students' learning motivation (LevpusCek & Zupanci¢, 2008). Meaningfulness of
activities, supporting communication is also essential criterion in motivation. As a result, teacher-
guided interactive processes can moderate learners' motivation and metacognitive capacities in
order to engage them constructively with learning issues (Benegas, 2015). For learners, activities
such as discussions of content, interactive exercises where learners genuinely communicate,
engagement in learning meaningful new things, and authentic dialogues are crucial occurrences
(Benegas, 2015). So, teachers are expected to build a contributory learning environment through

cooperative learning principles and approaches to motivate students to learn.

According to (Dornyei & Ushioda, 2021) the main motivational practices in language teaching

are:
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Figure 2

The Main Motivational Practices in Language Teaching
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There are also further suggestions to generate motivation:
Ideal teacher behaviour for the learner motivation

Teachers are one of the main authorities in forming motivational circumstances for students
in language teaching. For example, the way teachers establish communication with students

influences students' motivation both negatively and positively (Dornyei & Ushioda, 2021).

There are several different types of influential teachers’ behaviours, such as a real
understanding of students and an ability to communicate well with them. Additionally, building
relationships based on shared trust and respect with the learners is also a notable factor to motivate
students to learn a language. For instance, if a student finds the opportunity to talk to a teacher
outside the classroom to get feedback on his progress or take advice on how to accomplish
classroom activities effectively, it will increase his willingness to acquire a language (Dornyei &

Ushioda,2021).

To highlight approaches for the ideal teacher behaviour, there are several notable

suggestions for the teachers:
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1. Teachers should show their genuine enthusiasm in the L2 and classroom activities and

materials.

2. Teachers should highlight the importance of L2 and how learning a foreign language will

benefit them in their future careers.

3. Teachers should demonstrate they are available mentally and physically for all academic

concerns of students.

4. Teachers should set achievable and sufficient high expectations for their students.

5. Teacher should create a friendly and supportive classroom atmosphere.

Having engaged learners is one of the possible outcomes of a friendly, supportive classroom
environment where students can feel both physically and psychologically safe. Both insulting and
humiliation are discouraging factors for learners to participate in the classroom activities and these
factors eventually prevent students from reflecting their opinions and feelings. Any teaching practices
in a classroom environment, where worry and nervousness are prevalent, may weaken the

effectiveness of learning and students' motivation (Dornyei& Ushioda,2013).

Harmonious and united learning group with group standards

Learning in disconnected groups tend to be more ineffective when compared to group
learning with some group norms and standards (Dornyei & Ushioda,2021). Group cohesiveness can

be achieved:

1. If students have the opportunity to learn about each other,

2. If they share a mutual group history,

3. If they have common goals and work for them cooperatively and diligently,

4. If they attach importance to the predomination of " us" over " them".

5. If they spend enough time together.
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Breeding first motivation

Students, who are eager to learn, and determined to explore a language with curiosity are
the ideal ones, but the reality does not always match with the expectations. Nevertheless, there are
a couple of suggestions for teachers, and these strategies may enable teachers to generate students'
initial motivation. (Eccles & Wigfield, 1995) also suggested, these values can be categorized into

these salient terms:
Intrinsic motivation

A student can feel positively motivated to complete a task with curiosity and interest, or
another reason can be that he or she desires to be approved and supported by a teacher or parent.
Also, a desire to gain a new set of skills that have some value and potential to generate good grades
might activate learners to keep pushing without giving up (Deci & Ryan, 2000). The essence of
motivation dates back to Self-Determination Theory (SDT) which was first proposed by Edward L.
Deci and Richard Ryan in the mid-1980s. This theory basically deals with the occurrences behind
human motivation and character that interest people's intrinsic maturing preferences and intrinsic
psychological demands. It also concerns the motivation behind students' choices even when there
are not any external factors or influences. SDT mainly examines to what extent a human has self-

motivation and self-determination (Deci&Ryan, 1985).
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Figure 3

SDT’S Taxonomy of Motivation (Deci & Ryan, 2000)
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Deci and Ryan’s concept of ‘amotivation’

As it is seen at the left of the figure 3, when learners are confronted with activities, they
experience "amotivation," which is defined as a lack of motivation caused by a sense of

incompetence (Deci & Ryan, 1985). Other factors can contribute to a lack of motivation:
1. They believe they are unable to accomplish the behaviour.
2. They do not believe the techniques being implemented are successful enough.
3. They believe the effort required to achieve the desired result is far too great.

4. They have the impression that their efforts are insignificant in comparison to the

grandeur of the task at hand (Vallerand, 1997).

SDT investigation formed with a direction to intrinsic motivation, which is a phrase of the
active integrative inclinations in human psychology adopted by SDT. Basically, intrinsic motivation
relates to activities accomplished for their intrinsic curiosity and pleasure (Deci & Ryan, 2000).
Activities that include plays and curiousness demonstrate intrinsically motivated manners because

these activities do not depend on an external stimulus or force, however, they nourish their pleasure
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and enjoyments. Intrinsic motivation is presumably accountable for the prevalence of students'

learning all their lives, in contrast to externally directed education and teaching (Deci & Ryan, 2020).

Activities that include plays and curiousness demonstrate intrinsically motivated manners
because these activities do not depend on an external stimulus or force, however, they nourish their
pleasure and enjoyments. Intrinsic motivation is presumably accountable for the prevalence of
students' learning all their lives, in contrast to externally directed education and teaching. A study
was conducted to examine whether this type of motivation influences students' academic
achievement over the years, from high school to university, and in various cultures. According to the
results, intrinsic motivation was shown as continually the most fruitful circumstance of motivation for

students’ attainment (Taylor et al., 2014).

Teachers should boost students' intrinsic motivation, which indicates students' inner desire
to accomplish a task arising from within the student. The more a student is intrinsically motivated,
the sooner he might develop autonomous learning strategies. However, not all young learners are
intrinsically motivated to learn a language. Some of them need to be facilitated by extra classroom
materials and methods to become eager to learn (Reid, 2007). Even if may be seen as boring,
teaching systematically based on a routine can be sufficient in growing, for instance, in yielding
promising test results, but seldom does it enlighten a life-long dedication to learn a language (Dornyei

2003).

Extrinsic motivation (Instrumental motivation)

Most learners regard L2 as an asset to reach other goals through the understanding of the
L2. To provoke students to exert themselves more into the classroom activities, there might be some

suggestions for teachers:

Teachers should teach students the potential benefits of learning English e.g. reaching their
career goals, respect in the community. Also, they should show stimulus strategies that contribute

extrinsic rewards for successful task fulfilment (e.g. good scores, rewards, celebrations).

Under the umbrella of SDT, extrinsic motivation can be described as a term that refers to
doing an activity, not for pleasure, but its instrumental value. If a student is extrinsically motivated,

that means his behaviour is not deriving from interest, but from an outcome that is instrumentally
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connected. According to SDT, extrinsic motivation has four major dimensions with different aspects

based on their autonomy. It is classified in terms of acting from the most autonomous to the least.

Although extrinsically motivated behaviours are not regarded as autonomous, SDT suggests
that extrinsic motivation can differ significantly based on how much it is autonomous. To give an
example, if a student does his homework just because he worries about parental pressures, he can
be considered extrinsically motivated as he is taking an action to not experience some drawbacks.
Besides, is a student who completes the assignments as she acknowledges that it is beneficial for
her future career, she is also considered extrinsically motivated because there is an instrumental
value behind her decisions and action. Looking at both examples, although they are similar, the latter
one is more linked to personal choices, while the first one is bound to external authorities. Both define

intended behaviour, but they differ in terms of autonomy (Deci & Ryan, 2000).

Therefore, although it is known that intrinsic motivation is critical, we should accept that
extrinsic motivation is also essential for students in the school environment. Because on the road to
success, it is unrealistic to expect the student to do every work they do with pleasure or curiosity.
Consequently, it will be more accurate also to look at the dynamics of extrinsic motivation. When we
look at the activities that students do in school, standardized exams, many academic studies that
they have to do, as teachers, we ask the question of how we can instil self-regulation in students

without becoming a figure of external pressure.
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Figure 4

The levels of Extrinsic Motivation (Deci&Ryan, 2000)
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The figure below contains examples of external motivational actions.
Figure 5

External motivational behaviours (Anderman & Anderman, 2020)
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First, integrated regulation is the most autonomous structure of extrinsic motivation because
not only the student acknowledges the value of the activity, but also, he sees it to be harmonious
with other essential appeals and values. While there are some common features between integrated

motivation and intrinsic motivation, intrinsic motivation is based on curiosity and pleasure. In other



22
words, students perform these behaviours as they perceive them as entertaining, but integrated
motivation is founded on a feeling of value since students consider the tasks useful and practical,
even if not pleasurable. Second, students with identified regulation purposefully recognise and
approve, of the importance of a movement, so undergo a moderately high extent of intention or
enthusiasm to perform. Third, introjected regulation involves partly internalized extrinsic motivation,
putting in other words, students tend to avoid pressure, embarrassment, or shame for
disappointment. In academic settings, introjected regulation often involves the ego of the students
which is also linked to self-esteem. As a last, external regulation regards behaviours caused by
external rewards and punishments and is a structure of motivation defined as controlled and non-

autonomous (Deci & Ryan, 2020).
Supporting and maintaining students' motivation

One cannot claim that the intended target in education is successful without the student
motivation being permanent and sustained in the long term. In addition to all the motivating factors
mentioned above, it is also important how we can keep this motivation alive. Concerning classroom
activities, some criteria may appear as essential from setting explicit goals to enhancing learner
autonomy (Dornyei & Ushioda, 2021). But most significantly, fostering cooperation among learners
and creative classroom activities undoubtedly shape learners' attitudes towards learning a language.
Students assemble to convey similar aims, and this cooperation promotes class group cohesion
since students are reliant on one another and share common goals in cooperative situations.If
teachers maximize peer interaction, they are likely to see students with a higher expectancy of
success rather than dominant personal goals. Additionally, cooperation is one of the motivating
factors because each student's participation will contribute to group success. Cooperative teams are
also independent, and this independence is a powerful contributor to motivation (Dornyei & Ushioda,
2021). Textbooks, classroom materials, assignments, need to appeal learners. Creating chances for
independent learning, such as assignments with students' collaboration and peer- interaction and

support with the teachers' feedback are one of the essential motivational strategies (Hassan, 2018).
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Literature Review

After the review of the basic elements of CLT, GTM and learner motivation, this section
discusses studies over the most researched topics in the related field. According to the main results

of the literature review, studies conducted under the umbrella of CLT' mainly focus on:

1. CLT and outcomes for learners,

2. Learners' and teachers' perceptions of CLT and GTM classroom activities and difficulties for

teachers,

3. Peer interaction and learner motivation.

CLT and outcomes for learners

Language learning is a continuous process that includes the productive use of language.
Therefore, trial and error are natural on the way of a long learning journey as long as learners reach
their ultimate goal using the target language (TL) both fluently and accurately (Richard, 2005). One
of the most salient characteristics of CLT is promoting fluency rather than accuracy within speaking
activities. That means teachers expect learners to acquire basic communicative strategies such as
the use of meaningful language and negotiate the meaning notwithstanding possible limitations.
Reviewing the literature, many of the previous studies over CLT have focused on the effectiveness
of group or pair work on learners' oral skills. For example, 6 English teachers and 105 students at an
elementary school were investigated and a questionnaire was given to the English teachers and
class observations were conducted. The results showed that the emphasis on pair and group work in

the CLT was effective in improving students' oral skills (Toro et al. 2018).

A group of studies have focused on a cooperative learning environment in CLT. The
studies in this category try to assess the relationship between the collaborative learning environment
and learner outcomes. Findings from 57 undergraduate students indicate that a collaborative
learning environment is more preferable to conventional teaching lectures (Mohamed, 2008). This
suggests that students perform better under the circumstances with active learning strategies.
(Mohamed, 2008, Saville et al. 2005). Of the researches in this category (Fung, et al. 2016) explored
140 secondary school students, and interacting in groups has been found to facilitate the development

of critical thinking skills compared to lectures alone.
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A study which was also based on classroom observations of undergraduate students and
teachers' perceptions concluded that a cooperative learning environment significantly boosted
students' fluency in speaking and also teachers believed that interaction is a quite effective strategy
for encouraging higher levels of engagement and participation in the side of students (Raba, 2017).
Additionally, these classrooms are found more engaging and productive if the teachers provide
chances that best satisfy learner needs (Littlewood, 2010). Another research of this category also
shows that interactive classroom activities that CLT involves primarily focus on the communicative
competence of learners in an authentic communication atmosphere where they feel more engaged

(Sarfraz, et al. 2015).
Learners' and teachers' perceptions of CLT classroom activities

According to an experimental study, in comparison with traditional teaching, in a
communicative learning environment where peer interaction is mainly focused upon, learners were
more prone to build positive attitudes towards EL learning. As students perceive a supportive and
non-threatening interactive atmosphere, they become intrinsically motivated and diligent about
learning English (Hornby & Ning, 2013). Since students have been found to have more positive
attitudes toward collaborative learning (Gorvine & Smith, 2015), they may adopt dynamic speaking
activities, namely discussions with more enthusiasm and motivation. An investigation intended to
follow shifts in motivation and learning activity and find out aspects (internal and external), which
might be related to the changes, showed that the learners’ positive attitudes toward traditional
learning activities significantly declined. Furthermore, both surveys and interviews indicated there is
a high association between the learners' motivation for English and classroom teachers. In other
words, the learners showed less interest in the classes where textbooks and teacher-centred
exercises are predominant with limited communicational purposes. However, the teachers, who
preferred using various communicative teaching techniques to promote the use of English inside and
outside of the classroom, are favoured in both surveys and interviews (Lamb, 2007). A longitudinal
study in this category shows that learners enjoyed and appreciated group work and communicative
and practical classroom exercises; conversely, they found textbook activities and worksheets
discouraging and demotivating (Courtney, et al. 2016). Thus, instead of teacher-centred classroom

activities, cooperative teaching techniques need to be used to maintain and protect motivation since
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a partner has a motivational effect even before the actual cooperation occurs, and motivation

increases with the partner's ability (Eisenkopf, 2010).

On the other hand, however, a group of studies shows that not all teachers believe in,
feel comfortable with, or will commit to CLT. For example, according to qualitative study research,
English teachers as interviewees indicated that even though the CLT approach was effective as it
views communicative competence as a primary component of language learning, there were several
challenges such as material selection, unbalanced interaction between teacher and students as well
as the size of the class (Christianto, 2019). As a consequence, many problems such as grammar-
focused exams, teachers may not feel well-prepared to implement CLT in their classroom. Of the
researches in this category, a qualitative with higher education teachers was conducted and teachers
indicated several problems in implementing CLT. The major problems are misunderstandings in CLT,
insufficient teacher training, students’ learning habits and routines, national exams (Vongxay, 2013).
Related to this issue, a study showed that teachers still have some misconceptions in teaching
grammar within CLT and language patterns (Dorji, 2017). Considering all of this evidence, it seems
that there are remarkable obstacles for teachers in using CLT in their classroom, however, we also

need to acquire more data from middle school teachers and students as well.
Peer interaction and learner motivation

Conceptual cores for theorising L2 motivation have grown and developed over the past
fifty years, studies in this field generally seek answers to explain why people learn a language while
observing their process, including their commitment and efforts (Lagabaster, et al. 2014). Although
rewards and punishments are acknowledged to be among the preferable ways to promote
motivation, we need to have a more meticulous and closer look at the issue because much more
efficient motivational techniques exist (Celce-Murcia, 2008). As rewards and punishments remain
too simple to encourage students to be more motivated, there are several suggestions to consider.
First, as Celce-Murcia (2008) suggested, cooperative classroom applications can promote
motivation among learners. So, the term “peer interaction”, defined as any communicative activity
initiated between learners, may enhance learning motivation between learners. Second, teaching
techniques used to activate peer interaction, such as role-play, discussions, and board games, may

affect learners' engagement and desire to participate in the learning process. For instance, recent
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research aimed to examine the effectiveness of the role-playing model to improve students' learning
motivation showed that the role-playing activities were practical to improve the twelfth-grade social
students' learning motivation (Saptono, et al. 2020). Another research also found out that interactive
peer activities have a striking effect on students' English learning motivation towards speaking and
when a teacher uses discussions rather than conventional techniques, the level of motivation
increases dramatically (Menggo, 2018). According to Kikuchi's investigation (2009) based on
university students' learning preferences, as well as teacher behaviours, teacher-centred grammar-
translation method, standard examinations and university entrance assessments are also
demotivating factors for students. In this research, multiple demotivating factors were found, which
relate to the dilemma between a teacher-centred classroom environment and standardized national
exams. Kikuchi (2009) reported that although current educational advancements in Japan context
put more emphasis on communicative skills, these intentions need to be reflected in designing in
high school and university entrance exams. This issue is highly similar to the Turkish context in many
ways because GTM is still the prevalent approach in Turkey. The Ministry of National Education
(MNE) mostly stick with the GTM method for approximately 40 years, before the first introduction of
CLT in 1997, which was supposed to bring vital changes to National teaching strategies and
curriculum. Kirkg6z (2005) stated as CLT was introduced into the Turkish curriculum for the first time,
it was granted as a breakthrough for ELT in Turkey. However, standardized national exams are
prevalent, which are basically designed to test students' reading skills, grammatical competence and
vocabulary knowledge, which means the other fundamental areas such as listening, speaking and
writing are mostly neglected (Basok, 2020). According to research, GTM is still a chiefly used method
in Turkey, which indicates that there is a lack of communicative-based exam questions, an emphasis
on grammatical structures instead (Ulum & Uzun, 2020). Although the basic principles of the English
curriculum published by the Ministry of National Education (MNE, 2018) are based on students'
communication and using English as much as possible while speaking. As students' success in the
exams is at the forefront, and our national entrance exams are not compatible with CLT' central
basics, teachers feel a dilemma, they support the CLT approach in their classroom nevertheless.

(Basok, 2020).
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With a large-scale investigation, Sakai and Kikuchi (2009) also noted that tiresome classes,
which mostly focus on national entrance exams and memorisation are one of the demotivating
aspects of a classroom setting. Additionally, students perceived excessive memorisation, frequent
use of textbooks and reference books as discouraging aspects of the L2 learning process. Falout, et
al. (2009) also explored this issue in some vantage points and found out that the Grammar translation
method and dominant pedagogy behind it constitute the origin of motivational issues in the Japanese
ESL context. However, such studies remain narrow in focus dealing only with tertiary (undergraduate
students) and secondary level students, and these studies highlight the need for investigation of
more specific classroom activities such as role-plays, board games and discussion for middle school

students.

To conclude, the literature on learner motivation has examined the issue from various
vantage points and provided useful insights to teachers and researchers. However, certain gaps
have been left under-researched in regards to learner motivation. First, there is no specific study that
includes an investigation of the effectiveness o role-plays, discussions and board games on learner
motivation. Second, much of the studies based on peer interaction as an element of CLT are
particularly based on tertiary education and they lack implications for middle school teachers. Third,
most of the studies are based on teachers' perceptions or classroom observations, however, there
is a strong need for a deeper insight into students' perceptions of specific interactive classroom
activities so that both teachers and curriculum designers can benefit from them. To sum up, the
present research aims to address these gaps and by doing so provide deep and fresh insights into

the issue of learner motivation.
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Chapter 3

Methodology

Many researchers have utilised the quantitative research method to examine the effect of
different variables on learners' motivation, however, in the present research, a quasi-experimental
approach will be adopted and qualitative data will be supported by the interviews with students and
teachers. The research is an experimental model in terms of showing the effects of independent
variables (peer interaction, interactive classroom activities (board games, role-play cards, and
discussion cards) on the dependent variable (student motivation). Since only the experimental group
was determined, there was no control group in the study, thus the choice of the quasi-experimental
research design was found appropriate for this investigation. Furthermore, interviews will assuredly
complement insights from the first findings of the quantitative research (Creswell, 2008). Thus, the
decision of using the interviews was made based on reporting in more detail the interactive activity
which is more effective in students' learning motivation. | also aimed to discover what teachers
thought about integrating CLT in the classrooms, as well as the benefits and drawbacks. The purpose
was to see if the quantitative data collected from the students matched the students' and teachers'
perspectives. Additionally, it was attempted to identify how students interpret GTM and CLT lessons,
whether teachers' perspectives are similar or not, and what differences exist. Furthermore, qualitative
data is expected to be fruitful and may provide valuable information to reflect what value middle school
students attribute to peer-interaction activities and what challenges EFL teachers face planning for

increased peer interaction in language learning.

Type of Research

A quasi- experimental research design with both qualitative and quantitative data. The
usage of QEDs is increasing rapidly across the social sciences, particularly in education research
(Gopalan, et al. 2020). This strategy has proved particularly useful in emphasizing the strength and
volume of causal effects of core educational approaches and interventions on student results, as
well as displaying unintended effects of certain education policies and interventions in some cases

(Gopalan, et al. 2020).
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Interviews
Semi-structured interviews

Semi-structured interviews have an immense reputation in social sciences and are one of the
most widespread and widely used data collection methods (Bradford& Cullen, 2013). They are
trustworthy because they enable researchers to examine subjective features (Flick, 2019) and to

gather in-depth pictures of people's lives.

Research Population

The study participants consisted of 122 middle school students and two teachers of English
as a foreign language (EFL) working at Bilim College, which is a middle school in Cankaya, Ankara,
Turkey. Twelve groups, each consisting of approximately 13 students from the 5th, 6th, 7th and 8th
grades, were taught by two different teachers. The classes were classified as 5A, 5B, 5C,5D, 6A,
6B, 6C, 7A, 7B, 7C, 8A, 8B. Students' ages range from 9to 12. They are all preparing for the annual
Turkish National Examination (LGS), which is the transition system from primary education to
secondary education and started to be implemented in the 2017-2018 academic year by the Ministry
of National Education in Turkey. In addition, the age range of the participating teachers varies
between 30 and 40, and each of them has gone through different experiences and teaching
processes. Not all of them graduated from English Teaching Department; one is a graduate of
Russian Language Literature but has a Pedagogical Formation Certificate. The other teacher is
Iranian and got her BA and MA degrees in English Language Teaching. Both of the teachers have
all worked in different private schools. They have been working for more than 5 years, therefore, this

was not their first experience.

Data Collection

As a researcher, | was in charge of the process of data collection, collecting the quantitative
data with student surveys in the classroom and as for quantitavei data, | arranged individual meetings
with the participants. Before data was collected, students, teachers and their parents were askedto
fill in the voluntary participation form (Appendix1). Otherwise, data would not be collected without

the consent of the student or parent.



30

During the study, two different lesson plans (Appendix 2) were prepared and applied to
classes of middle school students (5", 6™, 7™, 8" graders) with A2 levels according to the Common
European Framework (CEFR). Classes from each were chosen randomly. Each teacher taught two
lessons: one using student-oriented, communicative methods and focused on speaking activities;
and the other one using GTM, which provided a more teacher-oriented approach using translation,
writing, reading, and a non-peer interaction environment. Regarding CLT-based activities, three
types of practical, interactive activities were developed: role-plays, discussions, and board games.
The lessons for each class were held two times a week and each for 40 minutes and the scale
(Appendix 3) was used before and after each lesson to evaluate whether there was a significant
difference in the students' motivation levels or not. For the qualitative data, right after completing
teaching period, students and teachers were asked retrospective semi-structured interview
guestions about peer-interaction activities. According to my interview schedule (Appendix 4), |
interviewed two teachers and four students. The students were chosen to represent all teaching
groups. | have provided a list of my proposed interview questions in (Appendix 5). Through semi-
structured interviews with open-ended questions the participants were prompted to reflect on their

own learning experiences in some depth (Li, 2006).

Instruments

Instrument 1
Student survey (AMBT) (Appendix 2)

The quantitative data was collected via the attitude and motivation scales of the original 6-
point Likert Scale format of Gardner's Attitude/Motivation Test Battery (AMTB) (Gardner, 1985), and
it was adapted to a 5-point scale with 34 items, ranging from 'Strongly Agree' to 'Strongly Disagree'.
The original scale consists of 104 items and 11 sub-dimensions. The AMTB is reported to have high

reliability and validity (Gardner, 1985; 1980; Gardner & Smyihe, 1981).

SPSS statistical initial Cronbach Alpha test was applied to adapted 34 items in the
guestionnaire and a value of 0.91 was obtained (high-reliability coefficient) (Dogan, 2009). The

permission to use this scale was obtained via e-mail (Appendix 6).

The sub-dimensions of this scale, which consists of 34 items adapted to Turkish, are:
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1. Degree of motivation (How much effort does the student put into learning a language?)

(Testitems: 7, 19, 21, 23, 28, 8, 14, 24, 29, 31)

2. Intrinsic motivation (Desire to learn English) (How much does the student want to increase

his/her language proficiency (Test items: 5, 6, 11, 17, 18, 13, 15, 22, 25, 33)

3. Behavior towards learning English (What are the affective elements that the students feel

in the English lesson?) (Test items: 2, 10, 27, 30, 32, 3, 4, 12, 20, 34)

4. Extrinsic motivation (Instrumental motivation) (What are the benefits of learning English for

students? (Dogan, 2009). (Test items: 1, 9, 16, 26)

As learners are not proficient enough to understand the test items, the survey, which was

adapted to Turkish by (Dogan, 2009) was administered in the mother tongue.
Table 1

Data Collection Instruments

Research Questions Data Collection Instrument

Main Student survey (AMBT)

Research Question A

Sub-research questions  Semi- structured interviews

Instrument 2
Semi-structured Interviews (the Appendix 7)

A student interview form and a teacher interview form will also be utilised, all of which will also be
developed by the researcher. Interview questions will be prepared in English for teachers and in

Turkish for students.

The student will be asked 5 interview guestions and the teacher will be asked 4 interview questions.
Each of the questions was formed to complement the questionnaire to be used. Opinions of 3
different experts were taken regarding the developed scale, and as a result of these opinions, the

scale was finalized by making necessary adjustments.
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Data Analysis

Before proceeding to the analysis of the research questions on the data collected within the
scope of the research, a missing value analysis was carried out. According to the analysis, some
missing values in the data set were found. In order to determine the missing value pattern, firstly, the
missing data distribution table of the pre-test and post-test data was examined. The missing value
table of the pre-test data given in Figure 1 and the missing value table of the post-test data in Figure
2, showed that the data did not form a “clustered” and thus Little's MCAR test was applied. With this
test, it is possible to examine the missing data mechanism in the data by examining the x2 values
calculated for the pre-test and post-test data. As a result of the analysis made within the scope of
the research, it was seen that the chi-square value obtained as a result of Little's MCAR test was not
significant, x2(1063) =1123.48, p=.096. According to the results obtained, when both Little's MCAR
test and the missing data distribution table are examined, it can be said that the data has a completely
random missing value mechanism (Akbas & Kogar, 2020). In this direction, the expectation-
maximization method was used to eliminate the missing data. With this approach, the part where
there is no missing data is taken into account and first of all, the mean vector and the covariance are
calculated, and then the assignment is made by establishing regression equations with these

estimations (Tabachnick & Fidell, 2020). SPSS 21.0 package program was used in the analysis.

Figure 6

Missing value distribution Table of Pre-Test Data
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Figure 7

Missing value distribution Table of Post-Test Data
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After the missing data analysis, the normality of the data was examined. The mean, median, peak

value, and skewness and kurtosis coefficients of the total scores of the pre-test and post-test and

sub-dimensions were examined. These values are given in Table 2.

Table 2

Normality Assumption Values for Examined Statistics

O Xmean peakvalue skewness kurtosis
Total Point 108.992 110.00 129.000 -.153 1.068
Motivation Intensity 31.055 31.00 27.00 -.149 -.548
Intirinsic (desire to
learn English)
(|7) motivation sub- 31.841 32.50 22.00 -.166 -.986
Il-I_J dimension Attitude
towards learning
Iél:J English Sub- 32.363 33.00 42.00 171 -.246
. Dimension External
(instrumental)
motivation 13.733 14.00 20.00 -.365 -.821
Total Point 141.130 145.00 144.00 -1.691 4.278
Motivation Intensity 39.541 40.00 37.00 -.989 1.788
Intrinsic motivation
(desire to to learn
5 English) 41.776 43.00 46.00 -1.753 4.853
Ll sub-dimension
= Attitude
{, towardsleaming 42.460  44.50 46.00 -1.60 3.616
o English
o sub-dimension
Extrinsic
(instrumental) 17.35 18.00 20.00 -1.836 3.789

motivation sub-
dimension

When Table 1 is examined, Pre-Test Total Score, Post-Test Total Score, Post-Test Motivation

Intensity Sub-Dimension, Post-Test Desire to Learn English Sub-Dimension, Post-Test Attitude

Towards Learning English Sub-Dimension, and Post-Test Instrumental Orientation Sub-Dimension

scores do not show normal distribution, but the other total scores were found to be distributed close

to normal. Thus, the statistics of the data deviating from the normal distribution were calculated using

non-parametric methods.
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Chapter 4

Findings, Comments and Discussion

Introduction

In this chapter, | aim to present the findings obtained as a result of quantitative data and interviews

with the students and teachers. This chapter explains the findings of quantitative data followed by

those of interviews. The results of the research will be explained based on the research questions.
1. Quantitative Data Analysis

Main research question: What is the influence of peer interaction in a speaking activity on middle

school students' learning motivation?

Examining the differences in motivation intensity scores according to prior to and following

peer- interaction

In order to find out the answer to the first research question, "Is there a difference between the

motivation intensity scores of the students before and after peer interaction?”, Wilcoxon Signed

Ranks Test was conducted to determine whether students' motivations for learning English differ

significantly before and after peer interaction. The statistics of the Wilcoxon signed-rank test results

are given in Table 3.

Table 3

The Wilcoxon signed-rank test results on the difference of motivation intensity scores before and

after the peer interaction.

Motivation _
Intensity N Median rank  Total Rank Z D
Negative

rank 24 34.81 835.50 -7.32 .000
Positive

rank 96 66.92 6424.50

Equal 2

When Table 3 is examined, it is clear that the motivation intensity of the students differed
significantly before and after the peer interaction, z=-7.32, p=.00. When the median values of the
motivation intensity scores of the participants are examined, it can be argued that they increased
after the peer interaction (Xmedian= 31.00) compared to before (Xmedian= 40). The effect size of
the difference was calculated as 0.47. This effect size means that peer interaction causes a

difference in the "high" effect size on students' motivation intensity (Pallant, 2016).
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Sub-research question (a): Is there a significant difference between the students’ intirinsic

motivation scores i.e. (desire to learn) English before and after peer interaction?

Examining the differences in the intirinsic motivation scores prior to and following

peer-interaction

In order to find out the answer to the sub-research question (a), “Is there a significant
difference between the students’ intirinsic motivation scores prior to and following peer interaction?”
The Wilcoxon signed-rank test was conducted to determine whether students' desire for learning
English differ significantly before and after peer interaction, and the statistics of the test results are

given in Table 4.

Table 4
The Wilcoxon signed-rank test results according to the differences in desire to learn English scores

before and after the peer interaction.

Desire to
learn n Median rank Total rank z p
English
Negative 21 41.24 866.00 7.24 000
Rank
Positive
Rank 99 64.59 6394.00
Equal 2

Examining the Table 4, it is clear that students' desire to learn English differed significantly
prior to and following peer interaction, z=-7.24, p=.00. When the median values of the participants'
desire to learn English are examined, it can be proposed that the peer interaction increased after
(Xmedian= 43.00) compared to before (Xmedian= 32.50). The effect size of the difference was
calculated as 0.46. This effect size means that peer interaction causes a difference in the "high"

effect size on students' desire to learn English (Pallant, 2016).

Sub-research question (b): Is there a significant difference between the students’ extirinsic

motivation (instrumental movitation) scores prior to and following peer interaction?

Examining the differences in the students’ extrinsic motivation (instrumental

motivation) scores prior to and following peer interaction
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In order to find out the answer to sub- research question (b), “Is there a significant difference
between the students’ extirinsic motivation (instrumental movitation) scores prior to and following
peer interaction?” Wilcoxon Signed Ranks Test was conducted to determine whether students'
instrumental motivation differ significantly before and after peer interaction and the results of the test

are given in Table 5.
Table 5

Wilcoxon signed ranks test results on the difference in extrinsic motivaton (instrumental motivation)

scores before and after peer interaction.

Instrumental

motivation n Median rank Total rank y4 p
gli?(a“"e 28 39.82 1115.00 -5.95 .000
Positive rank 84 62.06 5213.00
Equal 10

Examining the Table 5, it could be inferred that the student’extrinsic motivation (instrumental
motivation) scores differed significantly prior to and following the peer interaction, z=-5.95, p=.00.
When the median values of the participants' instrumental orientation scores were eexamined, it can
be concluded that they increased after the peer interaction (Xmedian= 39.82) compared to before
(Xmedian= 62.06). The effect size of the difference was calculated as 0.38. This effect size means
that peer interaction creates a "moderate" effect size difference in students' instrumental motivation

scores (Pallant, 2016).

2. Qualitative data analysis

Five-seven minute interviews were conducted with each student and teacher in order to
supplement the research questions. The data collected from the semi structured interviews were
transcribed orthographically and analyzed under the heading of interview questions. Despite the fact
that | had prepared a list of predefined interview questions, | encouraged the students and teachers
to bring up any other relevant topics throughout the discussions. | intended to keep the interviews
focused on the issue while also trying to explore it from other perspectives. Interviews with the

students were conducted in Turkish, while those with the teachers were in English. Afterwards, the
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answers were translated into English. It is tried to make the presentation of the results objective. The
sigificant and frequently repeated words and expressions were highligted using orange and bold.
Here, at the findings and the students and teachers’ interviews will be provided in the distinct

sections.
1. Findings of the students’ interviews
Interview question 1:
Which speaking activity did you find more interesting than the others?

Elif (8" grader):

To be honest, going on the board with the and doing was the most
remarkable and activity for me. The reason for this is as compared to other activities,
portraying someone and trying to form while looking at cards is more and

Ozge (8" grader):

| think it was We did it in with our . | find it more effective and

interesting when we do it with , especially a loved one.

Derin (6" grader):

| think was the most activity. | think it makes the students
more . For example, while my peer Elif is not normally that active, she also participated

in this activity

ipek (6'" grader):

| think it was and
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Comments on the findings of the interview question 1

As could be seen, board games were the most interesting activity for the students. This
activity enabled the students to experience a higher level of engagement since the atmosphere was
friendly and very intriguing to them. Role-plays was also interesting for some of the students as it
provided them with the opportunity to have dialogues which were at the same time fun and
instructive. Discussion cards were not very popular among the students since they did not allow the

relative freedom and the fun that existed in board games and role-plays.

Interview question 2:
1. What specific thing of each speaking activity help you improve your English?

Elif (8" grader):

| believe that having fun will help me improve my English in these activities because | was
able to immerse myself in the grammar points and activities while having fun. Playing with
colourful dices appealed me a lot, so | believe learning English will possibly be more

and, albeit , will effect learning English positively.

Ozge (8™ grader):

We weren't supposed to be careful about all the time throughout the
speaking activities. This, | believe, is the primary reason why speaking activities are
beneficial to my English improvement. Because the whole lesson was , | felt

most of the time. | was just little nervous during the role-play, but I quickly got used

Derin (6" grader):



40

We were given role play cards to during the role-play activities, and we were instructed to
concentrate on sentence formation skills on each card. While speaking, | worked very hard to

. Furthermore, because | was continually with my
peer to complete the assignment, board games helped me enhance my
communication skills. So, in my opinion, communication and the effort to form phrases in English
are what make these speaking activities beneficial. In the end, | believe | have improved my
grammar and speaking skills.

ipek (6" grader):

The fact that we were continually during the activities and
that we completed the tasks are the two key criteria that demonstrate that these
speaking exercises are beneficial to my English improvement. Furthermore, sometimes my

friend corrected me when | made a mistake.

Comments on the findings of the interview question 2

The main points that caused the students to find each particular speaking acitivity helpful in
improving their English were that they were fun, engaging, relaxing and gave them the opportunity
to actively use the English that they had learnt. The fact that the students did not have to care about
the grammar during the activity constantly was really motivating to them, and gave them the sense

of relative freedom to actively and independently assume the responsibility of their learning.

Interview question 3:

When you were working with your partner did you learn anything from your partner? (new
vocab, pronunciation, grammar)
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Elif (8" grader):

Yes, | did, . For example, | asked my friend about a word | wasn’t sure
about. It was the word "responsible”, and also | tried to find out a word that means co-workers
in English. | was the word “colleague” | guess. Furthermore, | learnt how to the verb

“lron”.

Ozge (8" grader):

| learnt “reasonable”, and during these activities, it is more probable that my
peer would make contribution to my knowlegde of vocabulary, or a . Furthermore,
she/he can show me how to a word correctly.

Derin (6" grader):

| learnt mostly . For example, | learnt the of "frequently”.

ipek (6" grader):

It was mostly and . Derin told me the correct

pronunciation of several words and the meaning of a word.

Comments on the findings of the interview question 3

The most salient point abot this question is that new vocabulary was the students learnt the

most. Following this, the activities provided the students with the chance to improve their
knowledge of grammar as well as pronunciation. Therefore, these specific activities helped the
students to learn the various English skills in an integrated manner which would in turn lead to a

better mastery of English.

Interview question 4:
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Did activities help you to speak better?

Elif (8" grader):

Yes, because | was expected to speak during the activities, and ,
so instead of just listening to the teacher and taking notes, | was in a lesson in which |

and felt . That's why | think | had the opportunity to ,

even if | made some from time to time.

Ozge (8™ grader):

Yes. In the first lesson (GTM), we mostly did readings and translations. However, in the other

method (CLT), we always to complete the tasks. | always tried to

Derin (6" grader):

Exactly. We would have continued playing more and consequently

if we had had enough time to continue it.

ipek (6™ grader):

Yes, | tried to correct myself in order to be more understandable during the
activities. We during the the activities, even if we ,

the English language was the dominant in the lesson.

Comments on the findings of the interview question 4

The activities helped the students improve their speaking ability meaningfully, due to a
number of reasons. The most vital point was that the particular acitivities enabled the students to
assume an active role in their learning process which was the key factor in boosting their motivation

and learning. Another point was that the students felt very excited about being able to activate their
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passive knowledge of English and this changed their whole idea about English as a very difficult and
not usable lesson. The final notion was that the students could gain some communicative fluency
without having to stop and think about their grammatical mistakes all the time because there was a
better emphasis on the balance between accuracy and fluency compared to the GTM lesson that

sacrifices fluency all together.
Insights from the follow-up students’ interview questions (Appendix 6)

The semi-structured interview provided me with the opportunity to delve into the details of the
learning process in the CLT lessons. The follow-up questions shed light on some of the latent
assumptions of the students regarding CLT and also the challenges that some faced during the
lessons. A brief summary of the insights gained from the interviews would be presented here. Almost
all the students were excited about being able to actively practice their English-speaking fluency
during the CLT lesson. This is understandable in the light of fact that GTM does not provide the
students with the any opportunity to produce genuine English sentences. The students specifically
enjoyed the chance to utilize the grammar lessons they have learnt in a way that was both fun and
educative. For many of them this was a more efficient way of mastering grammar even though their

grammatical mistakes were not corrected by the teacher constantly.

As a second point, the format and procedures of the CLT lesson were at first troubling to
some of the students, however most said that as the session proceeded, they could adapt to the new
lesson shape. This means that before performing a CLT lesson, the teacher needs to perform some
scaffolding in order to guide the students as to howthe CLT works. Some of the students even argued

that they felt they could learn the more sophisticated vocabulary through the CLT lesson better.

As a third point, the students felt that the CLT lesson made the learning experience more
relaxed and enjoyable for them since it enabled them to work with peers whom they liked or from
whom they learnt new words, grammar or pronunciation. However, some posited that CLT could be
problematic to perform in crowded classes since the teacher would not be able to provide on the
spot correction for their grammatical mistakes. While this is true, a good delayed error correction

strategy by teacher would take care of this problem.
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2. Findings of the teachers’ interviews

The two teachers who were interviewed had different qualifications in English Language
Teaching. One of them had graduated from the Department of Russian Literature and is a native
speaker of Turkish. She had no formal training in English teaching. The major portion of her
experience is in preparing 8" graders for the LGS exam. The other one had a Masters’ degree in
ELT and was an Iranian teacher who has a limited command of Turkish language. Additionally, she
had a broader work experience covering various grades, but a limited amount of experience in

preparing students for the LGS exam.

The two teachers who were interviewed had different qualifications in English Language
Teaching. One of them had graduated from the Department of Russian Literature and is a native
speaker of Turkish. She had no formal training in English teaching. The major portion of her
experience is in preparing 8" graders for the LGS exam. The other one had a Masters’ degree in
ELT and was an Iranian teacher who has a limited command of Turkish language. Additionally, she
had a broader work experience covering various grades, but a limited amount of experience in

preparing students for the LGS exam.
Interview question 1:

Which speaking activity type is more difficult to prepare?

S: . Because it requires more before the class.
are to implement because there are already prepared questions, however, in the
preparation of board games you need to find colourful visuals related to the context and you

are supposed to provide lots of materials such as dices and pawns.

N: were the easiest to implement as they didn’t
involve much , especially in terms of not very fluent or confident
students, the was a bit of a since the level of proficiency was not
homogeneous in the class and were not willing to participate due to the

fear of being compared with their stronger (in terms of fluency) partner. It was even
to bring some of them in front of the class since they were or even afraid of committing a

mistake in front of their mates.
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Interview question 2:

Which speaking activity do you think is more engaging for students?

S: . Since in role plays they still needed to follow some grammatical rules to

make a sentence and it was a bit challenging. During the board games, they were really
because of maybe.

N: were more

Interview question 3:

What specific components of English do students learn from each other? (grammar,

vocab or pronunciation?)

S: In my opinion, they mostly acquired some and from each other. | do
not really think that they learnt any grammatical structure or rule from each other’s speech. During
the role-plays, | realized lots of grammatical mistakes while | was observing them, however | did
not interrupt them, | emphasized on instead. Additionally, | detected many mistakes during
the discussion session too. For example, | heard “ | finishes” and since | did not interrupt the

student, he continued to make the same mistake during the conversation.

N: It was in the first place and then , it was noticeable that they quickly
corrected each other’s of the words although | that speaking is

more important than pronunciation.

Interview question 4:

Do you think the preparation and implementation of CLT activities is more difficult than

activities based on the Grammar- Translation Method?



46

S: Well, | think they are going to prefer because LGS exam doesn'’t test
students’ listening or speaking skills, but mostly vocabulary knowledge and their readiness for

multiple choice questions. On the other hand, if we apply mostly CLT in these classes

will not be , and it definitely will cause a problem between the school
administrators and parents because parents might perceive CLT activities as and
. Parents of 8th graders expect from teachers to introduce and

related to the subjects that students are responsible for in the LGS exam.

Comments on findings of the teachers’ interviews

The most frequent issue that the teachers brought up was CLT lessons were challenging to
prepare and needed a lot effort, and specifically adjusted materials to perform. The other concern
was that the school did not have the necessary technological facilities that would be essential to
perform the CLT lessons. Therefore, the teachers had their hesitations about the possibility of adding
the CLT lessons to the school curriculum specifically, with regard to time and classroom
management. The both of teachers thought that the board games were the most engaging activity
for the students and it provided them the opportunity to enjoy almost total freedom in their learning
process and did not require any specific preliminary effort by the teacher to train the students to
perform this activity. In addition, the competition that was generated as a result of the board games
made it all the more intriguing to the students. Moreover, the teachers believed that the vocabulary
and pronunciation were the main features that the students learnt from each other during the CLT
activities and this argument matches the ones by the students. Second, the teachers were concerned
about the fact that the students learnt from each other’s mistakes during the CLT could be fossilized
on their minds. This shows the fact that the teachers were not well aware the procedures of a CLT
session since they had no idea about the possibility of doing the delayed correction in order to help
the students correct their grammar. Therefore, CLT training courses for teachers are necessary in
order to prepare them for the challenges they may face in the crowded classes. The third point is

that shy students or those with a low level of self-confidence would find it difficult to take
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part in the CLT lessons because the requirements of this lesson format are high for shy students.
So, some teachers suggested that the GTM method would be a better choice for such students and

could be handled very easily by just using the white-board and translating some words.

Insights from the follow-up teachers’ interview questions (Appendix 7)

The follow-up questions asked in the teachers’ interviews shed light on the other side of the
CLT lessons’ coin. The teachers’ perception of the CLT lesson was different from the students and
they had their hesitations about the usefulness and efficiency of CLT for the students taking LGS
exam. Indeed, one of the teachers argued that the GTM lessons would be much more useful the 8"
graders since in the LGS exam, there is no listening or speaking sections and the focus is on the
students’ ability to answer the multiple choice, grammar and vocabulary questions. As another point,
the teachers felt that performing CLT lessons would cause complaints from the students’ parents
since they are mostly concerned with their children’s success at the LGS exam and not their ability
to communicate in English. A third point is that the teacher did not have a clear understanding of the
format of the CLT lesson, and how to run it correctly. For instance, when grouping the students one
of the teachers served a peer for one of the students who was left out. This means that the teacher
might not know that she was supposed to monitor the group to provide help if needed and take down
notes of the grammatical mistakes so that she can provide delayed error correction at the end of the
lesson. As a final point, the teachers were concerned about the fact that the less confident and
weaker students would not benefit from the CLT lessons since they did not have the ability to actively

be in charge of their own learning experience.
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Chapter 5

Conclusion and Suggestions

Introduction

The present research utilized Quasi-Experimental Research Designs in order to assess the
changes in the motivation of the students in regards with their English speaking. For the quantitate
part, SPSS was utilized to determine whether significance correlation existed between the students’
intrinsic (desire to learn) and extrinsic (instrumental) motivation levels in connection with CLT
activities including board games, role-plays and the discussion cards. In addition, semi-structured
interview questions were used to complement the quantitative part. These interview questions helped
the researcher gain deeper insights into the learning process that happens through CLT lessons.
The semi- structured interviews were chances though which the students and teachers pointed out

their first-hand conception of the CLT lesson.

The conducted research produced some significant results which were at times in line with
the researcher’s expectations and at times surprising. The contrasting ideas of the teachers and
students towards CLT lessons were particularly enlightening with regards to the real process of
language learning that happens in English lessons that use CLT. These findings in addition to a
discussion of the challenges the teachers and student may face in the CLT lessons together with
suggestions for pragmatic measures in relation with adding CLT lessons to school curricula and the

suggestions for the further research will be discussed in the following section.

As it was mentioned in the expectations part, items 2 and 4, board games generated the
highest level of motivation and engagement for the students compared to role-plays and the
discussions. As a result, this helps most learner autonomy and facilitates the learning process for
the students. The age range of students and the fact that students have more freedom and fun during
the CLT are the items that explain why board games were the most interesting CLT lesson shape
for the students. Bayeck (2020) stated that board games promote knowledge of more complex topics
and enable and drive learning in numerous domains. This corresponds to students' opinions in the
sense that board games could be effective for teaching higher levels of vocabulary or grammar rules.
Because it incorporates both communicative and competitive realms of language acquisition, it could

be argued that board games enhanced motivation and understanding of knowledge, as well as
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interpersonal interactions among participants. Students have been motivated to learn by playing
board games. Board games stimulated college students in Germany to absorb theory in a knowledge
management course, according to Taspinar et al. (2016). Learning theory-based subject was made
more interesting by using board games, which motivated students to learn. Gonzalo-Iglesia et al.
(2018) analyzed Spanish students in Communication and Biochemistry studies' experiences with
commercial board games (i.e., games not intended for these courses) that were relevant to their
course content. Board games were described as inspiring students to learn while also improving
sociability, communication, decision-making, and collaboration in the post-game feedback. In this
research, one of the students also stated that the board game encouraged interaction and
involvement, which may promote socializing, even if she did not get along with her group partner, or

had not very close relationship.

Another finding of the study that was in line with the expectations (item number 5) was that
the experience of the CLT lessons considerably changed both the students and teachers
understanding and feeling of learning process and environment. The CLT lessons helped create a
rather relaxed and fun learning experience that helped boost the rapport between the teachers and
the students. This in turn, both facilitated the students’ learning and the teachers’ job of instructing

the class.

As expected in the item 5, the interviews enabled the researcher to acquire deeper insights
into the specific needs of the students and to prepare the lessons to meet those needs. In the same
vein, other teachers may adjust their syllabi to both meet the needs of the students and create a

learning environment which is highly motivating to the students.

The challenges for the teachers

Hereby, | will first discuss the challenges for teachers in performing CLT lessons. The first
challenge is the official teacher training curriculum of the schools does not prepare the teachers for
performing CLT lessons. Therefore, teachers usually find it difficult to prepare the material and also
perform the CLT lessons. For instance, one of the teachers mentioned this in her interview that she
performed the role of the peer for one of the students who was left out, this proves that the teacher

did not have a clue about her role of monitoring the students during the CLT lesson and thought that
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a CLT lesson only consists of a speaking without any specific rules and framework. Another major
concern by the teachers was that the schools’ technological facilities would not be sufficient for
performing CLT lessons and therefore it would be impractical in many of the schools. As a side note,
convincing the school management to spend money on the necessary assets such as a smartboard,
boardgames, overhead projectors and the other tools for administering CLT lessons. Another
concern would be that since the teachers are not familiar with the CLT procedures, they would need
particular training sessions by professionals who hold a CELTA or TESOL degree, this by itself would
a big challenge since the teacher may not be willing to take part in such courses and the institutions
or schools would be unwilling to pay for such courses. Another major challenge would be to manage
the classroom and time management, in particular in crowded classes and this is a legitimate
concern since the school’s include too many items on any single session’s syllabus. In addition,
preparing a CLT requires a lot of creativity and time before the sessions and the teachers are not
usually paid for this extra workload. According to qualitative study research, English teachers as
interviewees indicated that while the CLT approach was effective because it emphasizes
communicative competence as a primary component of language learning, there were several
challenges, including material selection, unbalanced teacher-student interaction, and class size
(Christianto, 2019). As a result, several issues, such as grammar-focused tests, may arise, and
teachers may feel ill-equipped to adopt CLT in their classroom. A qualitative study with higher
education teachers was done as part of this category, and teachers identified many challenges in
applying CLT. Misunderstandings in CLT, poor teacher training, students' learning habits and
routines, and national exams are all key issues (Vongxay, 2013). A study found that teachers still

have some misconceptions about teaching grammar and language patterns within CLT (Doriji, 2017).

The fact that a CLT lesson has many stages such as warm-up, the lead in, eliciting,
presentation, production, controlled practice, semi-controlled practice and freer practice and delayed
error correction or positive feedback make it specifically demanding for a teacher. In a broad sense,
feedback can be divided into two categories: Positive feedback affirms a student's response is
correct; teachers express this behavior by confirming, complimenting, or demonstrating
understanding. Negative feedback, also known as error correction (Chaudron, 1988), is used to

address a student's erroneous language behavior. Such evaluative feedback can help learners
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develop toward more precise and clear language use as they produce language. Both types are
important throughout a learner's interlanguage development because they allow the learner to
embrace, discard, or change a hypothesis about how to use the linguistic correctly. This comes on

the top the fact that teachers regularly instruct classes 40 hours of classes a week.

As mentioned in the expectations section, item 1, learner-centered CLT proved challenging
for the teachers to execute. This was due to the fact that the teachers’ training in the official school
system and the national LGS exam for transition to secondary school proved to be big impediments

to any changes from GTM to CLT.

Challenges for the students

The students generally found the CLT lessons interesting and useful but they had own
concerns about them. For one thing some of the students thought that while the CLT lessons are
useful, they may not be enough to prepare for LGS since test taking skills are not included in a CLT
lesson. Moreover, some of students had difficulty adjusting to shape of the CLT lesson in the
beginning because they had no idea what how they should adjust to the CLT lesson and it took them
some time to figure out they were supposed to do. Even some students were prejudiced against the
CLT lesson and thought that it would be more useful to take test than take part in board games, role-

plays or discussions. This was contrary to the researcher’s expectations.

Some of the shy students found it difficult to take part in the CLT activities since their more
extroverted peers talked too much and did not give them the opportunity to practice their English.
However, it was really surprising that the grouping of the students and their participation in role-plays
went smoothly since they were not at all used to communicating in English with their classmates. But
it should be remembered that the grouping of the students is probably going to create challenges in

other classes.

As mentioned in number 3 of the expectations, GTM will remain the dominant lesson shape
in schools. This is due to the fact that the teachers are not eager to learn about and perform CLT
lessons. Moreover, the school seemed not to be ready to provide for the necessary training and the

facilities that are needed for the CLT lessons. Another point is that the format of the LGS exam
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makes it necessary for the school to focus on taking multiple choice vocabulary and grammar tests
meaning that GTM would be the best fit to prepare students for the exam. The results of this study
and according to the number six of expectations part, and also similar ones may encourage schools

to add some CLT lessons to their curricula as the students would probably ask for them.

Suggestions
1. The target language should be used as much as possible by the teacher.

Using the TL as atool of instruction is another technique to produce rich input in the language
classroom. The use of the TL exclusively or virtually exclusively has been defended by the "maximum
exposure" hypothesis, which states that learners require as much exposure to the TL as possible
because the more input, the larger the gains in the new language (Cummins & Swain, 1986). Training
techniques, particularly communicative approaches to language teaching, have made the exclusive
use of the TL by teachers in the foreign language a major principle (Rolin-lanziti & Brownlie, 2002).
Teachers should explain why it is critical to use the TL frequently in the classroom to their students.
It is vital for children to learn that they do not need to understand every single word at all times in
order to communicate effectively. In regard to this research, the students also claimed that the use
of TL while difficult at first could meaningfully increase their ability to communicate in English as they
acquired more experience in CLT. The struggle to learn is rewarding since it increases learner
autonomy and helps the students acquire the language in a much more permanent manner. This, in
turn, is very significant since these students will be able to communicate in English with people from
other countries and expand their knowledge of the world. Teachers' use of the target language in
foreign language classes is especially important because it serves as the learners' primary, if not
only, source of information. If learners are to realistically become language users, teachers must be
language users themselves and build schools domains of language use. The use of TL has
significant symbolic value because it conveys the idea that languages are diverse but not frightening,

that learners can grasp them, and that doing so is enjoyable (Crawford, 2014).
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2. The importance of feedback

In a broad sense, feedback can be divided into two categories: Positive feedback affirms a
student's response is correct; teachers express this behavior by confirming, complimenting, or
demonstrating understanding. Negative feedback, also known as error correction (Chaudron, 1988),
is used to address a student's erroneous language behavior. Such evaluative feedback can help
learners develop toward more precise and clear language use as they produce language. Both types
are important throughout a learner's interlanguage development because they allow the learner to
embrace, discard, or change a hypothesis about how to use the linguistic correctly. In line with this
research, error correction served as an integral part of the CLT lesson which is a very significant
point. The delayed error correction provided in the CLT lessons enables the learners to take a deeper
look at their grammatical mistakes and by doing so, improve their accuracy. Moreover, the
impersonal error correction provided in the CLT creates a relaxing atmosphere for learners and helps
improve their learning experience and capacities. The GTM method, by nature, does not include a
whole class feedback method which teachers can use all errors but also well-structured sentences

coming up from the students in order to demonstrate the correct language.
3. GTMas adominant shape

In the line with this research, it looks that GTM will stay dominant shape at schools for the
foreseeable future because how hard the Ministry of Education tries to embed communicative
language teaching into the curricula, it does not still yield any solid outcomes unless national
examinations’ format keep test assessing test taking skills rather that the ability to communicate and
write in English. Therefore, as a good first step, some CLT lessons can be added to the school
curriculum in order to familiarize the students with the CLT methods and to give the opportunity to
improve their English fluency. However, a full-scale change in the school curricula to CLT would be

more challenging and time-consuming.
4. Teacher training programmes

In order to upgrade their teachers’ knowledge of CLT, the schools should hold training

courses for teachers using qualified teacher trainers, this will enable the teachers to run CLT
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smoothly in their classes and will probably increase the students’ level of satisfaction with English

lessons because they will tangibly see the results of the English lessons.
5. Workload of the teachers

Teachers' creativity is likely to suffer as their workload grows. Teachers' time is consumed by
planning, marking, parent meetings, collaborative activities, and professional development, which are
all inferred but not explicitly stated in teaching contracts. In addition to these responsibilities, a
teacher needs to prepare strong lesson form for an efficient CLT class, which encompasses a variety
of dynamics of a communicative teaching atmosphere, from lead-in to language production.
Teachers must carefully pick resources, spend a reasonable amount of time preparing them, and
make them suitable for the students as stated in the teachers’ interviews. This issue may affect
teachers' ability to perform adequately in schools, necessitating immediate attention to workload

difficulties.
6. Teachers-parents’ sessions to inform them about CLT

It is a significant point to brief the parents about the merits of CLT lessons in enabling their
children to communicate in English. Since the parents have no idea about the shifting in the language
learning toward the method that enable people to communicate rather than just translate words and
learn grammar, holding these sessions would be necessary. It will also reduce the number of
complaints that may be submitted by the parents, if the schools start including the CLT lessons in

the syllabus.
7. Upgrading the technological assets

Running a successful CLT would be easier and more interesting by using modern
technological devices such as smartboards, overhead projectors on the screen board games, and
more. Using these tools will help learner visualize the new language and as a result improve their
language learning abilities. The same technological assets can even be used in GTM lessons where
the teacher can show the translations of the words on the smart board and easily move through the
various grammar and vocabulary test and exercises. Moreover, the teacher would be able to use the
smart-board in order to show the answers to the whole class and if necessary provide whole class

feedback.
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Appendix-A

The consent form signed by the parents of the students | interviewed with.

Turkish

Tarih:

GANDLLD KATILIM FORMU (VELI 1ZNI)
Saymn Vell,

Zalismaya gostarmis aldufunuz llgi ve bana ayirecadiniz zaman ign simddan gok teseskhiin
edenm. Bu form, yapbfim arastrmanin amacen slze anlatmay) ve gocudunuzun bir katdime
olarak haklanni tarimiarmays amaglamaktadir.

Bu form, Prof. Dr. lsmall Hakke Mirkcl denssmaniiginda yinltiden, = Akran etidlagimin ortackul
Gfrencierinin motivasyon dizeyering olan akisl " isimll yuksak ksans tez galismasing gocufunuzun
ankat ve milaket yoluyla kathida bulunmesing gnulil olarsk kabul edip etrmems karanniz dnceainds
aizleni bigilendrmeyl emaglamaktadir. Bu arsgtormanin temel amac Tlrk efitim sisterninde halen
yEygin olan dilbbgisgevin yonteml metadu B2 akran aetkdlesimine odeklanan letisimsel ol G4retimi
metodunu kryesleyarak sagilen etklesimeel sainif caligmalarmin (rol yepma, tarbssma, mase oyunu)
ortackul Sfrencilennin Inglizce Sjrenmeve yinelik motivasyonlan dzerindekd etkiyl saptamaktr,
Aragtirmaya dzgl plankanan dersler haftada ki kere uygulanmak Ozere normal ders igine aynlan
zamenanda yapilacakiir. |k ayn ders plani ayni senifta birer kez uygulanacaktr, bu sebeple toplamda 80
dakikada ders planlannin uyguianmass tamamlanacaktr. Hazidanen ders plantan ckulun hall hazerda
milfredatinda olen " glnlik akiviteles” kenusune dayanmaktadie. Bu sabeple bu ders planian okl
milifredatimin takip edimesi igin hichir aksameye neden olmayacakdir. Aksama oimasi durumunda
mimiflara obul sonrass ek ders saati gersinde telefi dersler yapilacakbir, LUygulanan yakiasim
kepsarmindakl etkinlikler ve bu etidnliders iliskin G4rencl gbrislen, aragtirma igin baylk bir Gnem arz
etmektadir. Bu ¢alisma igin belirlenan veri toplema alrecinin baglatéabilmesl igin Hacetteps Universites)
Etik Komisyonundan ve Bilim Kolefl okul midlni sayin Mahmat Ozbakten gerekli izinler alinmigte. Bu
galigmaya katiimak tamarmen gbnliidlik esasina deyanmaktadir. Gocufjunuzun veye sizin istediniz
dofnutusunda  kayitlar sdinebdecek ya da istadiniz dofritusunda sze teslim edilebiacaktin.
Gocudunuzun isminin arsstrmada kullamimass gerekmeyecektr. Bu yizden gocujunuz istedigl zaman
ghrlameyl kesetdir ve caligmadan ayniabilir. Bu durermda yepadan keyitlar ve milskat venler yaziya
aktanimadan silinecekdir.

elisl oldudunuz Gfrencinin bulundudu sinftaki derslerde video kayd almmayscektr. Cakgma
kepsamindaks milaket formiannda bulunan sorularda gocufunuz stemedidl sonryu yanitsiz birakma
haklung sahipte. Cocufunuz bu galismadan stedigniz nokteda aynlabile ve bu durerm anun highir
sorumiuluk getirmeyecaktir. Cocufunuzla aym zamanda yepalacek olan milakat formunda 22 4 adet
agik ugu son bulunmaktadir. Bu sorulan cavaplamak cocudunueun yeklesik olarak 10 dakikasim
alacakiir. Mdlekat ders bitimlerinin ardindan Sgle tetili sestinn 10 dakikalk bolbminde yapilacektr.
Garekli izni vermeniz durumunda aragtirmacs, midlakat sirasinda gocufunuzun ses kayding alscaktr,
Seg kaydl alinmasine kabul etmeme hakkina sehipsiniz. Bu durum gocudunuza hichir sonumluluk
getirmeyecektir. Cocufunuz sorulann temamin cevapladikian sonra galismadan gekilmek Eteres, Bgil
araghirmacilara wagarak bu duumu beltmenz durumunda gocudunuzun bllgilen  aragbirmedan
gikaniacakiir. Calgmayla bgill netlegimek istedidiniz konular velveya sormak mtedigniz sondar olursa,
aragtirmacilara ulasarak gerekli blgiy edinsbiliminz. Goocwjunue arastirmadaki sarularm kisisel bilgler
belirtmeksizin cevaplayacakhr. Cocufiunuzun belrttigl bdgiler ve verdidi yanitlar yalnizea bu galigma ign
kulanilacaks yamilara sadece llgili aragtirmacilar enseblacak, verben yanifiar highir gekilde Gglinc
kisllere paylagidmayacak ve yalnizea akademi amacar ign kullanikacakiir.

Zalisma kapsamendaki anketie © Wesinlikle Katlyonm' ile “Kesinlikle Ketlmyorum® aresswda
dafjisen 50 lkart Sigedi kullanamistir ve 34 adet clmie bulunmakiader. Bu ankedl cevaplamak
gocudunuzun yaklagk olarek 10 dakikase alecakbr. Cocudunuz anketi ders bitminin hamen akabinds
tenaffiis szatinde (10 dakika) dolduracaktir. Caligmaye kablmeys onay wermeden Snce sormak
Isteddjiniz bir soru clursa, serunuzu Bgill aragtmaciya yineteblirsniz. Aynca galisma bittikden sonra
da aregtermecilara telefon ya da e-posta yoluyla ulegabdir, aragtirma hakkonda soru sorabdir ve sonugiar
hakunda bilgl alabirsniz.

LXMI



Tarih:

Gonli katilam formunu okudum, haklianmi anladem ve ¢aligmaya gonliil olarak katiimay kabul
edlyorum.

»  Tadb:

« Katlimer:
Adi, soyad::
Adres:
Tek
imza:

* Sorumlu Aragtirmaci:
Adi, soyadi: Prof. Dr. lsmall Hakks Mirici
Adres: Hacettepe Universitesi Egitim Fakilltest, Yabanci Diler Egitimi BAIUmd Ingiliz Dill

Egitimi Anablim Dali, Beyteps/ANKARA

* Aragtirmacs:
Adi, i: Zeynep Ekin
Adres: likbahar mah, Konrad agdenauer cad, 4 7/4 Kigem gps,, Yildiz/ Cankaysa/ ANKARA
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The consent form signed by the parents of the students | did not interview with.

Tarih:

GONOLLD KATILIM FORMU (VELI 1ZMI)
Saym Vell,

Zaligmaya gostamis oldufiunuz ilgi ve bana ayrecadiniz Zeman gn simdden gok tegekkin
edenm. Bu form, yapbfim arashmmanin amacen size anlaimey ve gocudunuzun Bir katlime
olarek haklann tanimlameay amaglamaktadir.

Bu form, Prof. Dir. lsmall Hakka Mirkcl demsmanhiginda yoriitilen, = Alran etidlegimin ortackul
dfrenciennin motivasyon diizeylering olan atkisl " isémll yOksak ksens tez galigmasing gocufunuzun
anket yoluyla kathida bulunmesine gondi0 olarek kabul eime karanniz dncesinde sizler bilgilendirmeyi
amagarrakisder. Bu aragtimanin ternel amac Tirk efditim steminde halen yeyoin alan dilbilgisi-gevir
wintemi matadu ile akran etlegimine odaklanan letigimsel dil dgretmi matodunu kryesleyarak segilen
etkilegimaal sanif galigrmalaninin (rol yapma, tamisma, masa oyunu) oreckul Sgrancilesinin Ingilzes
dfjrenmeye yonekk motivasyontan (zenndekl etkiyi septemekts. Areghimmaye dzgll plenlanen derskar
hafteda iki kere wygulanmak izere nomal ders igin aynilan zamanenda yapilacaktir, [&i ayn ders plani
aynd sinefta birer kez uygulanacakiir, bu ssbeple toplamda B0 dakikada ders planlannin uygulenmas:
temeamlanacakiir. Hazidanan ders planian chulun hell hazrda mifredatnda olan * gonill skdivwisber”
konusuna deyenmakiadir. Bu sebeple bu ders planlan okul milfredabinin takip edilmesi igin higkir
aksEmEye neden olmayacakiir, Aksame olmes) durumunda sinflare okul sonres) ek ders saati
ipersinde telefi dersler yamiacaktir. Llygulanan yaklassm kapsamindeki etkinlikler ve bu atkinbiders
Higkin Bdqrancl gonlshan, aragtima igin biiik bir tnem arz stmektadir. Bu calizme kgin belifenen ver
toplama slrecinin baglatilebilmasi igin Hacettepe Universitesl Etik Komisyonu ndan ve Bilim Koleji akul
mldiirll sayin Mahmet Ozbakten gerakdi zinker almmistir. Bu galsgmaya katimak tamarman gondildiok
esasing dayanmakiade. Cocufunuzun veya sizin Istediniz dofniltusunde ankederden elde edilen vernbar
alinacak ya da imtedinz dogrultusunda sze teshim edisbilecektr. Cocufjunuzun isminin aregtrmada
kullanilras gerelmeyecaktr. Bu yirden gocudunuz istediql zaman caligmadan ayniabilir. Bu dururmda
toplanan veriler ailinecektir,

Walizl oldufunuz Ggrencinin bulundudu siniftaki derslerde video kayd) almmayaceits. Caligma
kapsarmindak moleket formiarnda bulunan sonlarda gocufunuz istemedidl soruyu yanitsiz birakma
haklina sshiptr. Cocufunuz bu galismadan kstedifiniz nokteda aynlabilir ve bu durem anun hichir
sonumiuluk getirmeyecektr. Cocufunuz sorulenn tememin cevapladikien sonra ¢alismadan gekilmek
stersa, lgill aregtemacilars wasarak by durumu belmmeniz dwumunda gocufunuzun  bilgler
arastirmadan ¢ikaniecekhr. Calismayia iigill netlegtirmek: istadifiniz konuler vaiveya somak stediginiz
sorular olurse, arastirrnacdars ulasarek gerekli bilghi  edinebilirsiniz. Cocufunuz arastirmmadaki
sonularin kigisal bdgilan balifmeakszin cevaplayacekhr. Cocufunuzun belirtif bilgiler ve veedidi yanitiar
yElnzea bu caligma bgin kullanilacak; yanitlera sadece Bgill srastimacilar eriseblecek, venlen yanitiar
highir gekilde dglncl kisilerle paylasilmayacak ve yeineca akademik amaciar bgin kullemilecestr.

aligma kapeamendakl ankette © Hesinlikle Kablyorurm' lle “Hesinlikde Ketlmyorum’ arassda
defjisen 51 ket Spedi kullemalmigtir ve 34 adet climle buknmakiedsr. Bu ankefl cavaplamak
gocudunuzun yaklagik olarek 10 dekikasm alecakbr. Cocudunuz anketi ders bitsminin hamean akabinds
teneffis seatinde (10 dakika) doldwracakiir. Calsmays keblmeye onay vermeden fnoe sormak
steddiniz bir soru clursa, sorunuzu Bgill araghmmaciya winetebdremiz. Aynica galmma bitikien sonra
da aregtemecilara telefon ya da e-posta yoluyla ulasabdir, araghirma haklonda som sorabdir ve sonuciar
hakkinda bedgl alabrsmiz.

GEndlll ketilem formunu okudum, haklenm anledsm ve ¢aligmaya gonllll okarak katiimey kebul
adhyarum.
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Tarih:

« Sorumlu Aragtirmaci:
Adi, soyadi: Prof. Dr. |lsmail Hakks Mirici
Adres: Hacettepe Universitesi Egitim Fakilltesi, Yabanci Diler Egitimi Balimd Ingiliz Dili
Eqitimi Anablim Dali, Beytepa/ANKARA

« Aragtirmac::

Adi, g I Zeynep Ekin
Adres: likbahar mah, Korrad adenauer cad. 47/4 Kosem gps, Yildiz/ Cankaya/ ANKARA



LXVII
The interview forms of the teachers
Turkish translation

Tarih:

GONULLD KATILIM FORMU [GGRETMEN)
Degearli dgretmenler,

Bu form, Prof. Dr. lsmall Hakk Mirici damgmanligainda yiritllen, " Akran etkilegimin ertaokul
ddrencierinin mativasyon dizeylarine olan atkisi ~ isimll yiksek Esans tez galismeasina mdlakat yoluyla
katrde bulunmeyn gbndlll olarak katbma karenmz Sncesi sizi bilgllendirmeyl amaglamaktadir. Bu
aragtirmann temeal amaci Tdrk afdim sisteminde halen yaygin olan dilbilgisi-gevin yontemi metodu il
akran atkilegimine cdeklanan iketigimael dil &4retimi metodunu kiyaskayarak sagilen etkilesimaal sinif
galigmalanmin (rol yapma, tartigma, masa oyunu} ortackul brencilerinin Inglizce ddrenmeye yEneli
motivasyonlan dzerindek etkiyl saptamaktbr, Arsgtirmaya dezgll planlanan dersler haftada ki kere
uygulanmak lzere normal ders igin ayrilan zamaninda yapilacaktir. (ki ayr ders plani ayni sinifta birer
kez uygulanacaktir, bu sebeple toplamda 80 dakikada ders plandanmin uygulanmas: tamamlanacaktr.
Hazidanan ders planlan ckuben hall hazieda milfredatinda olan “"glnilik aktivitelsr” Konusuna
dayanmaktadir. Bu sebeple bu ders planlan okul mdfredatinm takip eddmesi igin higkir aksamaya nedan
clmayecakiir. Aksama olmas durumunda siniflara okul sonres ek ders sgabl igerisinde telafi dersler
yapilacaktir. Uygulanan yaklagim kapsarmindaki etk ler wa bu ath lers Wskin Sgretmean grlgher,
aragtirma igin blyOk bir dnem arz etmektedir. Bu gelisma ign belinensn ven toplama sidrecinin
baglatilabilmesi Igin Hecettepe Universitesi Etik Komisyonu'ndan ve Bilim Koleji okul midard sayin
Mehmet Ozbek'ten gerekli izinker alinmigtir.  Bu galigmaya katilmak tamamen ghnlilldiik esasina
dayanmaktadir. Bu galismaya katiimek gibi kir zorunlulugunuz kesinlikle yokiur. lsterseniz galismaya
katiimemay secebilir ya da ginllld sluyersaniz caligmaya katlarak kathida bulunabilireiniz

Gahizma kapsarmindaki milakat fesmlarinda bulunan sorulardan cevaplamak istemedigmiz
gorular yamitaiz birakma hakkina sahipsiniz. Bu galismadan istedijiniz noktada aynlabdirsiniz we bu
duruem size highsr sorumluluk getirmeyecektir. Sordenn tamarmim cevapladiktan seara galsmadan
gakilmek istersaniz aragtirmecilara ulasarak bu durumu belirtmeaniz duremunda bilgiledniz arastirmadan
gikanlacakiir. Calismaylka llgili netlegtemak istedifiniz konular vefveys sormak istediginiz sorular olurss,
aragtirmacilara ulasarak gerekli bilgiyl edinebilirsiniz.  Arastirmedakl sonulan  kisisel  bilgilernizi
pelinmeksizin cevaplayacaksimz. Bebrtiginiz bilgiler we werdiginiz yanitlar yakuzca bu galigma kgin
kullanilacak: yamitlare sadece dgll arastirmacilar erigebilecak, verdifjiniz yanitlar higbir sekibde dglnei
kigerle paylagibmayacak ve yalnizca akademik amagiar igin kullamlacaktir.

Mikakat formunde kse 4 adet agik uglu soru bulkenmaktadir. Milaket okulun G4be tatili zamaninda
gergeklegecaktr, Bu sonslan cevaplamak yaklagik clarak 10 dakikamz alacektr. Gerekll znl vermeniz
duremunda srastrmact, millakat sirasinda ses kayd) alacakbr. Ses kaydi alinmasim kabul etmeme
hakkina seshipsiniz. Bu duremda, milakat o nokiada sonlanacak we bu durum size higbir somemiubek
getimeyecaktr. Calsmeaya katilmays onay vermeaden Snce sormak istedifjiniz bir saru olursa, sorunuzu
Bgl aragtirmaciya yoneltebilireiniz. Aynca ¢algma bitikten sonra da aregtirmacilare telefen ya da e-
poata yoluyla ulagabilr, aregtirma hakkinda soru sorebilir ve sonugliar hakkinda bilgi aslabilirziniz.

Gandld katilem formunu okwedum, haklanm anladim ve galizsmaya ginlil olarak katbmay) kabul
ediyorum.



Tarih:

Katilimer:
Adi, soyadi:

Tel:
Imza:

Sorumliu Aragtirmacs:
Adi, soyadi: Prof. Dr. Ismall Hakk: Miricl
Adres: Hacettepe Universitesi Egitim Fakiltesi, Yabanci Diller Egitimi BaIOmd Inglliz DI
Egitimi Anabilim Dali. Bevtene/ANKARA

Aragtirmac::
Adi, soyadi: Zeynep Ekin
Adres: I_lfb_e!r_ar_M,Komad adenauarcad, 47/4 Kosem apt, Yildiz/ Capkays/ANKARA
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English translation of the teachers’ consent form

Date: -

Dear teachers,

The purpose of this research is to investigate the impact of peer interaction on middle school
students' learning motivation for English. It aims to collect the data through a survey and semi-
structured interviews. The data will only be used within the scope of this research, carried out
as a full fulfilment of MA degree by Zeynep Ekin under the supervision of Prof. Dr. lsmail
Hakki Mirici. For this reason, the activities within the scope of the applied approach and the
opinicns of teachers about these activities are of great importance for the rezearch. Research-
specific planned lessons will be held twice a week in the time allotted for the regular lesson.
Two separate lesson plans will be applied once in the same class, zo the implementation of
the lesson plans will be completed in a total of 80 minutes. The lesson plans prepared are
based on the subject of "daily activities”, which is already in the school's curriculum. Therefore,
these lesson plans will not cause any disruption to the follow-up of the school curriculum. In
case of disruption, make-up lesscns will be given to the classes during the extra lesson hours
after school. The parmission of conducting this research was obtained by Hacettepe University
Ethics Commission and Mehmet Ozbek, the school principal of Bilim College.

In my master's thesis, | would like to interview you fo see the practices you have done in the
classroom and to evaluate them. You will be asked 4 open-ended questions and there is no
right or wrong answer. This interview will last approximately 10 mins. The interview will take
place during the school lunch break. If you give the necessary permission, the researcher will
take an audio recording during the interview. You have the right to refuse to be recorded. In
this case, the interview will end at that point and this will not bring you any responsibility. I
there is any question you would like to ask before consenting to participate in the study, you
can direct your question to the relevant researcher. In addition, after the study is over, you can
reach the researchers by phone or e-mail, ask gquestions about the research and get
information about the results. At the same time, | would like to take photos of your activities in
the classroom and add them to my thesis if necessary. Your practices and our evaluation of
these practices together will form the basis of the research. Also, the data will not be shared
with any other third parties. Parficipating in this research is completely voluntary. You have
the right to resign from the research at any time: if you contact the researcher, your data and
demographic information will be deleted and excluded from the analysis. Should you have any
further enquiries afterwards, you can contact the researcher by calling or emailing her to be
informed about the study.

| express my deepest thanks for your invaluable contribution.
Researcher: Zeynep EKIN Supervisor: lsmail Hakk: Mirici
MA Student at Hacettepe University Prof. Dr. at Hacettepe University
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Informed Consent Form

By signing this form, | heraby allow the ressarcher to record my voice as part of this
rasaarch. | also understand that some recordings may appsaar publicly for the sake of
acadamic dissamination.

Participant
Mame & Surnamea:
Addrass:
Phane Numbar:
Signature:
ot ) .
Prof. Dr. lsmail Hakki Mirici
Haceltepe Universitesi Egitim Bilimler Enstitisi
Resaarcher:
Feynap Ekin
Cantact Detals: likbahar mah,. Koodrad adsoausr.cad, 47/4 Kagem apl,
Yikdiz'Cankaya 06680
Ankaral ke
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The consent form from the students whom | interviewed with.

Tarih:

GONOLLO KATILIM FORMU (GERENCH
‘Savgili ogrand,
Yapacak oldujum calsmaya gosterdigin ilgi ve bana ayirdijin zaman igin simdiden gok tesakkir

adarim. Bu formla, kisaca sana na yaphigirmi ve bu arastirmaya katilman durumunda nelar yapacagimiz
anlatmay amagladim.

Bu form, Prof. Dr. Ismail Hakki Mirici dansmanhi@inda ylritdlen, © Akran etkilegimin orzokul
afrancilarinin motivasyon dizeylerine olan etkisi * isimli ylkseak isans ez calismasmna ankel ve milakat
yoluyla kalkida bulunmay gondlil olarak kalima kararin dncesi seni bilgilendirmayi amaglamakiadir.
Bu aragtirmanin temel amac Turk egitim sisteminde halen yaygin olan dilbilgisi-gevin yontami metosdu
ile akran atkilesimine cdaklanan iletigimsel dil ogratimi metodunu kivaslayarak segilen etkilesimsal sinil
calismalannin (rel yapma, tarsgma, masa oyunu) ortackul dgrencilerinin Ingilizee 6grenmeye yénalik
motivasyonlan Ozerindeki elkiyi saptamaktir. Bu sebeple de wygulanan yaklasim kapsamindaki
atkinliklar va bu stkinliklers Hligkin gordglerin, arastirma igin gok dnemiidic. Aragtirma igin planlanan
dersler haftada iki kere uygulanmak (zera normal dars igin ayrilan zamanda yapilacaktr. [ki ayr ders
plani ayni sinifta birer kez uygulanacakbir, bu sebeple toplamda B0 dakikada ders planlannin
uygulanmasi tamamlanacaktir. Hazidanan ders planlar okulun mifredatinda olan * gonldk aklivitalar”
konusu ile ikgilidir. Bu yizden bu ders planlan okul mifredatinin takip edilmesi igin hicbir aksamaya
neden clmayacaktir. EQer bir aksama olursa, tom siniflara okul sonras) ek ders saali igarisinds talafi
derslar yapilacaklir. Bu galisma igin belifenen van loplama sdrecinin baglabilabilmesi igin Hacellepe
(niversitesi Elik Komisyanu'ndan va Bilim Koleji okul midiri sayin Mehmel Ozbak'ten gerekli izinlar
alinrmustir. Bu galismaya katiimak tamamean gondlliiik esasina dayanmakiadir. Bu ¢alimaya katiimak
gibi bir zorunlulugun kesinlikle yokiur. Istersen galigmaya katimamay segebilir ya da ganilii oluyorsan
calismaya kablarak katkida bulunabiirsin,  Istedigin zaman kayitlar silinebilecek veya sana teslim
adilabilacektir. lsminin arastirmada kullamimas gerekmeyecektir, Bu yieden istedigin zaman gorismeyi
kesabilir ve calismadan aynlabilirsin, Bu durumda yaplan kayitlar wve miulakat verler yaziya
aklanlmadan silinacakir.

Calisma kapsarmindaki anket wve milakat formlannda bulunan sorulardan cevaplamak
islemadigin sorulan yamilsiz birakma hakkina sahipsin. Bu galismadan istedigin noklada aynilabilirsin
ve bu durum sana highir sorumuluk getirmeyeceklic. Sorulann tamamini cevapladiklan sonra
calsmadan gekimak istersen arastrmacilara ulasarak bu durumu belifmen durumunda bilgilerin
araghrmadan gikanlacakbir. Galismayla igili marak eifigin konular valveya sormak istedigin sorular
olursa, arashrmacilara ulasarak gerekli bilglyi edinebilirsine Araghrmadaki sorulan kisisel bilgilerini
yazmadan cevaplayabilirsin. Balirttigin bilgiler ve verdigin yanillar yalmzca bu ¢alsma igin kullarnlacak;
yanitlara sadece ilgili aragtirmacilar erigebilecek, verdigin yamblar higbir gskilde Oglncl Kigilerde
paylasiimayacak ve yalnizca akademik amadglar igin kullamlacaktir,

Cahgma kapsamindaki anketle * 'Kesinlikle Katiliyorum' ile 'Kesinlikle Katlmiyorem” arasinda
degisan 5'i ikard, olgegi kullanimighr ve 34 adel clmla bulunmakiadir. Bu ankeli cevaplamak yaklagik
olarak 10 dakika surecektir. Teneffis vakli (10 dakika) anketler doldurman igin kullarlacaktir. Aymi
ramanda katilacagin milakat formunda ise 4 adet agik uglu soru bulunmaktadir. Bu sorulan cevaplamak
yvaklagik olarak 10 dakika sirecekfir. Milakab ders bitimlerinin ardindan ogle tenaffis vaklinim 10
dakikalik kisminda yapacagz. Gerekli izni vermen durumunda arastirmac, milakat sirasinda ses kayd
alacaktir. Ses kaydi alinmasini kabul etmeme hakkina sahipsin. Bu durumda, milakat o noklada
sonlanacak ve bu durum sana higbir sorumluluk getirmeyeceklr, Calismaya kallmaya onay vermedan
ance sormak istedigin bir soru olursa, sorunu ilgili arasbrmaciya yonallebilirsin. Aynca calisma bittikbean
sonra da aragtirmacilara telafon ya da e-posta yoluyla ulasabilir, arastirma hakkinda soru sorabilic ve
sonuglar hakkinda bilgi alabilirsin.



Tarih:

Gondllt katiim formunu okudum, haklanmi anladim ve caligmaya gonilll olarak katiimay: kabul

« Sorumlu Aragtirmaci:
Adi, soyads: Prof. Dr. Ismail Hakki Mirici
Adres: Hacettepe Universitesi Egitim Fakiiltesi, Yabanci Diller Egitimi B&iimi Ingiliz Dili
Egitimi Anabilim Dali, Beyleps/ANKARA

* Aragtirmac::

Ads, i: Zeynep Ekin
Adres: likbahar mah, Konrad adenauer.cad. 47/4 Kosem api, Yildiz/ Capkaya/ ANKARA
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The consent form from the students whom | did not interview with.

Tarih:

GONULLD KATILIM FORMU {GERENCH)
Savgili agranci,
Yapacak oldugum g¢ahgmaya gosterdigin ilgi ve bana ayirdifin zaman igin simdiden ok legakkin

aderim. Bu formla, kisaca sana ne yapbdimi ve bu arashrmaya katilman durumunda neler yapacagimizi
anlatmay amacladim.

Bu farm, Prof. Dr. lsmail Hakki Mirici damsmanhi@inda yirGtilen, © Akran etkilesimin ortackul
agrancilarinin molivasyon dizeylaring olan etkisi * simli yiksek lisans ez galismasina ankel yoluyla
katkida bulunmayi gondllid olarak katilma karann oncesi seni bilgilendirmeyi amaglamakiadir. Bu
aragtirmanin tamal amac Tirk egitim sisteminde halen yaygin olan dilbilgisi-gaviri yénlami melodu ile
akran stkilegimine odaklanan iletisimsal dil ogratimi melodunu kiyaslayarak secilan atkilesimsal simif
galismalanmin (rol yapma, tartisma, masa oyunu) ortaokul Ggrencilarinin Ingilizee ddrenmeye yanelik
maolivasyonlan uzerindeki elkiyi saplamakbr. Bu sebeple de uygulanan yaklasim kapsamindaki
atkinlikler va bu etkinliklere iligkin gbrislerin, arastirma igin gok onemlidic. Aragtirma igin planlanan
dersler haftada iki kere uygulanmak Gzere normal ders igin aynlan zamaninda yapilacaktr. ki ayn ders
plarm aymi simifta birer kezr wygulanacakbir, bu sebeple toplamda 80 dakikada ders planlannin
uygulanmasi lamamlanacakbir. Hazidanan ders planian okulun mifredatinda olan " glnlik aktiviteler”
komusu ile ilgilidir. Bu yizden bu ders planlan okul mifredatinin takip edilmesi igin higbir aksamaya
neden olmayacaklir. Eger bir aksama olursa, tim siniflara okul sonras) ek ders saali igerisinde telafi
dersler yapilacakbr. Bu galigma igin belifenan veri toplama slrecinin baglatilabilmaesi igin Hacetlepa
Universitesi Etik Komisyonu'ndan ve Bilim Koleji okul midirl sayin Mehmet Ozbak'ten gerekli izinlar
alinmigtir. Bu galismaya katilmak lamamean gondlldlik esasina dayanmakladir. Bu galismaya kaliimak
qgibi bir zarunlulugun kesinlikle yoktur. [stersen galismaya katilmamayi secebilir ya da gandlld oluyorsan
galismaya kablarak kalloda bulunabilirsin,  |stedifinda  veriler silinebilecek veya sana teslim
adilebilecektir. [sminin arastirmada kullanilmas: gerekmeyecektic. Bu ylizden istedigin zaman gorigmeyi
kasebilir va galhgmadan aynlabilirsin. Bu durumda yapilan toplanan veriler silineceaklir.

Caligma kapsamindaki anket formlannda bulunan sorulardan cevaplamak istemedigin sorulan
yanilsiz birakma hakkina sahipsin. Bu galigmadan istedigin noklada aynlabilirsin ve bu durum sana
highir sorumluluk gelirmeyecektir. Sorulann lamamine cevapladikian sonra galismadan gekilmak
istersen arasbirmacilara ulasarak bu durumu beliimen durumunda bilgilerin aragtirmadan gikanlacakir.
Cahsmayla ilgili merak attigin konular velveya sormak istedigin sorular olursa, arastirmacilara ulagarak
gerakli bilgiyi edinebilirsin. Arashirmadaki sorulan kigisel bilgilerini yazmadan cevaplayabilirsin. Balirttigin
bilgiler ve verdigin yanitlar yalmzeca bu ¢ahsma igin kullanilacak; yanitlara sadece igili araghrmacilar
angabilecak, vardigin yartlar highir sekilde dglncd kisilerle paylasimayacak va yalmizca akademik
amaclar igin kullamlacaktir.

zalisma kapsamindaki ankette ' 'Kesinlikla Katiliyorum' ile "Kesinlikle Katlmiyorum' arasinda
dedigen 5 likgr olgedi kullanibmistir ve 34 adel cimle bulunmakiadir. Bu ankeli cevaplamak yaklagik
olarak 10 dakika siOrecekbic. Teneffis wvaktli (10 dakika) anketleri doldurman igin kullanilacakbr.
Cahsmaya katilimaya onay vermeden dnce sormak istedigin bir soru olursa, sorunu ilgili arastirmaciya
yonaltebilirsin. Ayrica galisma bittikten sonra da arastirmacilara telefon ya da e-posta yoluyla ulasabilir,
aragtirma hakkinda soru sorabilir ve sonuglar hakkinda bilgi alabilirsin.

Ganulld katilim formunuw okudurn, haklarimi anladim ve galigmaya gonolld olarak katilmay kabul
adiyorum.



Tarih:

Tarih:

Katilimei:
Ad\, soyadi:
Adres:
Tel:
Imza:

Sorumlu Aragtirmaci:
Ad1, soyadi: Prof. Dr. lsmail Hakki Mirici
Adres: Hacettepe Universitesi Egitim Fak(iltesi, Yabanci Diller Egitimi Bolimdi Ingiliz Dili
Eqitimi Anabilim Dali, Bavlepa/ANKARA
Arastirmaci:
Ad\, soyadi: Zeynep Ekin
Adres: likbahar mah. Konrad adenauer.cad. 47/4 Késem apt. Yildiz/ Cankava/ANKARA
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Appendix-B

Lesson plans

1. Communicative Language Teaching (CLT)
LESSON PLAN

Teacher Date

Zeynep Ekin

Student #

Al Elementary 40 minutes 15

By the end of the lesson, Ss will have improved their communicational skills in the context of adverbs of

frequencies within daily routines.

Subsidiary Aims
By the end of the lesson, Ss will have the opportunity to practice in their speaking skills within board games,

role plays and discussion activities.

Class Profile | What do you know about the students?

Ss’ proficiency level is between A2 and A2+ which shows that they are basic users of English. They are
able to comprehend words and commonly used terminology in areas of direct relevance (e.g. very basic
personal and family information, shopping, etc.). They can also communicate in simple and everyday
chores that need a direct and easy exchange of information on familiar and common topics. They can

convey aspects of his or her background, immediate environment, and immediate needs in simple terms.
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Background

Assumptions | What can you assume about the class? Why will your lesson work?

Ss will be familiar with the context.

Ss will be familiar with some vocabulary.

Personal Aims

To manage my time in an optimal way.

To give clear instructions and good CCQ’s.

To give corrective feedback on students’ freer practice.

To follow the sequence of the lesson.

Anticipated Problem | what could go wrong? Think of Solution | How will you solve it?

topics, materials, activities, equipment.

USB might not work. I will upload all of my document in Google Drive.

Laptop might not work. I will bring my own laptop.

Students might not eager to speak. I will encourage and scaffold them as much as can.




Stage
Name The
name of the

Stage
Aim
Why are you

Procedure
What will the teacher do? Describe in sufficient
detail that another teacher could teach this lesson.

Materials

What are you
planning to use?

Interactio

n Pattern
S-S, T-Ss etc.

Time
Mins per stage.

stage. doing this stage?
To introduce T shows a video about daily routines
Lead-in the topic (Appendix 1) and ask what’s going on in the
related to video.
context of - T- -
adverbs of Wlete WC 2 7
S-S
frequency
within daily
routines.
Introducing | Toshow them
the target | the TL. T works on meaning and pronunciation. T
language uses the variations of drilling such as choral,
individual and silent. Last, she shows their T-
written form. Exercise
Tothem teach prepared wcC 5 mins
Focus on them meaning, by teacher
ECDW and | pronunciation S-S
appropriac | and spelling of
y the TL.
T sets the time and divides the students into
Controlled | To give two parts. She reflects a pyramid of adverbs
practice students an of frequencies on the board (Appendix 2) Exercise
oppoytunity to and asks_ the_m to put the adverbs on the prepared T- 5 mins
practice TL ina | correct line in pairs. The group which by teacher \évg
controlled way. @ finishes first is going to be the winner. T
gives feedback on the board using OHP.
Freer Togive Ss a T gives a board game (Appendix 3) for each
practice 1 | chance to group and asks them to use adverbs of Exercise Ss-Ss
practice their frequencies. T monitors the Ss while they prepared by T 10 mins
oral fluency in | are communicating. teacher WC
a freer way.
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Freer
practice 2

Freer
practice 3

To give Ss a
chance to
practice their
oral fluency in
a freer way.

To give Ss a
chance to
practice their
oral fluency in
a freer way.

T divides Ss into groups and give them cards
(Appendix 4) of imaginary people and asks
students to do role playing according to

each card given. She scaffolds Ss showing an
example.

T prepares lots of questions on small cards.
Ss in each pairs chooses a card (A or B) and
asks the questions about daily routines.
While Ss are talking, she monitors them and
takes notes of their mistakes and writes

them on the boards. She asks the Ss for the
correct forms and provide WCFB.

Role playing
cards

Discussion

cards and

students’
sentences on

the board

T- .

Ss 7 mins

S-S

S-S .
T 7 mins
WC
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Materials

Video Appendix-A

(Appendix-2)

1) Fill the pyramid with the correct adverb.

e
o ww
o wn

w0
w0
w0
%0

HO1 (Appendix-3)



LET SGET
STARTED!!

How often do you...?

YOU RUN?

-\
HOW OFTEN DO
-..EAT TACOS?
YOUREAD o
OI-'TEN bo Moonww BACK 2

HOW OFTEN DO
YoUuDO YOUI!
HOMEWORK”

;‘ASKETBALL?
B QUESTION

&

\_ \ﬁ«

HOWOFTENDO
YOU SPEAK
-~  ENGLISH?

-.PLAY GOLP?

YOU SING?

w<>sSr>»

, S, > ]:”
{ HoworTeNDo | HOW OETENDO S
YOUGOTOTHELL YOUGOTOTHE SPORTS e
MOVIES? salooL? Pmmm!’* m« 2
’...'mvsomm! g HOW OFTENDO ~USETHE
3 €0 BACK YOU WATCH CELLPHONE?
TOSTART DETECTIVE
\ >
g FREE HOW OFTENDO | USEA
: YOU PLAY
QUESTION HOW OFTEN DO VIDEOGAMES?

YOU SMILE?

)

...COSII?'H’INC’ ..DRINK PEER?
o .'2;:

.

-..PLAYAN
INSTRUMENT?

AmM<mZ

PRAVOOOO!Y I MADE IT...

HO2 (Appendix-4)

SOMETIMES
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B

*  reods the newspoper

*  prepores dinner for her daughter's

a; pupil s \ ﬁob: pupil .\ /job: shop assistont vc l\
moening: morning: morning: 'Ctor'a
*  getsup- 650 Jam'e *«  getsup-7:10 Me,an'e * getsup~&00
*  goes to the bathroom *  has o shower «  feeds her cot
e putson hisclothes *  gets dressed »  mokes her breakfost
»  has breckfast o hos breckfost +  brushes teeth
e goes to school by bus «  makes her bed «  tidies her room
*  has seven lessons o day «  her father deives her 10 school »  hos breakfast
ofterncon: *  has six lessons o doy *  leoves 1o work - B:15
«  has junch at school (pocked) ofterncon: ofternoon:

*  goes home - 3:45 «  has lunch at school conteen +  finishes work - 5:00

o relaxes for 25 mowtes *  goeshome - 3:30 *  goes shoppng

o does his homework - 4:15-5:15 s does her homework - 4:00-5:30 *  hes alight dner ot o cofé

s goes to the sports centre (plays *  helps her mother with the cooking +  goes to her cerobics lesscn
football) evering: evening: 7

evening: *  hasdinner - 6:30 *  arrives home - 8:00

*  hos dinner - 7:00 o tidies her room o calls her friends

o watches TV o brushes her teeth *  has a shower

*  cleans his shoes * reodsabook *  watches TV

s brushes his teeth *  goestosleep-8:30 *  goes 1o bed - 10:10

\c goes 10 bed - 9:30 ¢ \ / \

65: security guerd ﬂeb: retired A \ /Job: student \
meening morning: nna morning; Mark
* orrives home - 7:00 *  getsup-5:30 s getsup-7:30

*  washes her face and teeth *  brushes tecth
* {oxbryoktoet *  getsdressed *  washes his foce
% w0 shower «  makes breakfast + mokes his breckfost
¢ goestosleep s cleans the house «  has breakfast
afterncon: *  cooks lunch *  putsonhis clothes
s hasunch - 1:50 afterncon: *  leaves 10 university - 8:45
o washesup o locks ofter her grandchildren afternoon:

s has lunch - 2:00

.
k goes to sleep - 10:15 /

: family +  finishes his lessons - 6:00
o does luuoba-omd the house o ety +  ploys basketball with his friends for
o helps his wife with the housework o Batens to the radio an hour 3
o tokes the dog for a walk evering: evening >
evening: m e  does the laundry *  arrives home - 7:30
o hos dinner - 7:15 k,é‘: ) * irons the clothes *  hasdinner
«  haso shower i s has dinner o tidies the flat i
s reads mogazines « readsalot for hisexams | 2% P>
5 m':l‘lw*:yw *  has a shower + hasabath M.\'}
\' # i nigh ' / k‘ goes to sleep - 9:15 \. goes 1o bed ~ 11:20 _':"
.
ﬂb: student Jessl Ca\ /Job: programmer ﬂ‘"
e e e You
s getsup-5:00 * getsup-9:30 *  gettingup?
+  putson her clothes *  has breakfast ¥ s
o goes cycling (15 km every maming) ¢ napsalittie «  going 1o school/wark?
»  has o shower * starts working at home - 11:00 efternoon:
»  has breakfast afterncon: o bnch?
*  goes 10 university « 7:45 * haslunch - 3:15 *  going home?
ofterncon: * getsdressed o doing your homework?
»  haslunch in the university centeen *  works on his comp . sports?
o finishes her lessons - 4:00 * has some snacks » """9‘3’?
3 «  housework
*  meets her friends A Evenmg: evering:
o arrives home - 6:00 *  calls his "‘f’"“" o helping somebody?
*  mekes dirner + ordersapizza *  dinner?
evening: ' *  has dinner o  reading?
o studies * chats with his friend *  watching TV?
«  meets her boyfriend * hasashower > m’
has o shower *  goes tosleep - 2:30 o gomglobed?
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HO3 Appendix-5

Discussion card questions

Student A
1. What time do you usually eat lunch?
2. Which TV series do you always watch?
3. What time do you get home?
4. How much time do you spend at the gym? Are you interested in exercising?

5. How do you usually relax in the evenings? What is your favourite activity?

Student B
1. What do you usually have for breakfast?
2. How often do you use public transportation?
3. Are you into coooking? What do you usually cook for dinner?

4. How often do you meet your best friend? Where do you usually see each

other?

5. How often do you go for a shopping for clothes? How much do you usually

spend on clothes?

Sources:
https://www.eslprintables.com/

2. Grammar Translation Method (GTM) LESSON PLAN


http://www.eslprintables.com/
https://en.islcollective.com/
https://www.allthingstopics.com/

Teacher Date

Zeynep Ekin

A2 Elementary 40 mins

LXXXIN

Student #

15

By the end of the lesson, Ss will have improved their reading skills.

Subsidiary Aims

within the text.

By the end of the lesson, Ss will have the opportunity to learn and memorize vocabulary items

Background

Class Profile | What do you know about the students?

immediate needs in simple terms.

Ss’ proficiency level is between A2 and A2+ which shows that they are basic users of English.
They are able to comprehend words and commonly used terminology in areas of direct relevance
(e.g. very basic personal and family information, shopping, etc.). They can also communicate in
simple and everyday chores that need a direct and easy exchange of information on familiar and

common topics. They can convey aspects of his or her background, immediate environment, and

Assumptions | What can you assume about the class? Why will your lesson work?
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Background

Sts will be familiar with the context.

Sts will be familiar with some vocabulary.

Personal Aims

To manage my time in an optimal way.

To follow the sequence of the lesson.

Anticipated Problem | What could go wrong? | Solution | How will you solve it?

Think of topics, materials, activities, equipment.

Ss may not be familiar with the TL vocabulary. | | will provide translations of the words.

Ss may have problem in understanding reading | | will provide the direct translations.

passages.




Stage
Name
The name
of the
stage.

Stage Aim
Why are you

doing this
stage?

To introduce

Procedure
What will the teacher do?
Describe in sufficient detail that
another teacher could teach this
lesson.

T enters the classroom and hands

Materials
What are
you
planning
to use?

Interaction
Pattern
S-S, T-Ss
etc.

Time
Mins per
stage.

Lead-in the topic out the reading passage
related to (Appendix 1) about daily routines.
daily routines. | Each student is called on read a HO1 T-Ss 10 mins
few lines from the passage and
translate them into Turkish. T
helps the Ss in translation.
Activity 1 | To check Ss’ | After reading, Ss answer the T/F
True/ understanding | questions (Appendix 1) and T
False _ of the reading gives the answers at the end of the HO1 T-Ss 5 mins
Questions | passage. activity.
Activity 2 | Toteach new | T provides a list of adverbs of
vocabulary frequencies in daily routines taken
items. from the first reading passage and : :
Ss translates them into Turkish, If | "V ieboard T-Ss > mins
no one knows Turkish equivalent,
T gives the answer.
Activity 3 | Toteach T writes where to use adverbs of
grammar frequency in a sentence on the
rules of board and asks students to write Whiteboard
adverbs of their own sentences applying the and Ss’ T-Ss 20 mins
frequency and | same rule and write their own daily | notebooks
provide routines in a short paragraph using
writing activity | adverbs of frequency.
T asks Ss to translate adverbs of
Activity 4 | Homework frequency into Turkish and
memorize, also read the text and HO2 T-Ss

translate it into Turkish until the
next class. (Appendix 2)
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Materials

Activity 1 /HO1

Amanda’s

Amanda is a TESOL teacher at the City of London School in London. During the
weekdays, she often gets up at about 8 o’clock. She rarely has breakfast in the morning
because she doesn't usually feel hungry. She has lunch with her husband and son in the
afternoon. After lunch, she usually has a shower and gets dressed, and then she always takes
her daughter to an Art course. She always drives her to the course because her daughter rarely

uses underground. After driving her to the school, she goes to her office and works until 19:00.

She occasionally has dinner at the office. She often prepares herself a huge delicious
dinner with lots of veggies and fruits. She never goes for fast food such as fries or hamburgers.
She always finishes work at 19:00 and picks up her daughter from her music club. At night, she
rarely watches television, she prefers reading books instead because she thinks that it is more
calming. She sometimes listens to music before she goes to bed at about 12:30, but she never

listens to loud music.

Write TRUE or FALSE
1. Amanda rarely gets up at around eight o’clock.
2. She usually has a shower in the evening.

3. She always drives her daughter the course.
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4. She always picks up her daughter after work.
5. She enjoys listening to heavy metal music before she goes to sleep.

6. She always goes to bed at 11 o’clock.

Activity 2/ Whiteboard

Translate the words into Turkish

Always:

Usually:

Often:

Sometimes:

Occasionally:

Rarely:

Never:

Grammar rule/ Whiteboard

- Examples:

1. They always go out together.
2. The Lights are usually green.
3. You often see them best in November or December.
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4. It's rarely windy.

What do you know about the position of the adverbs?
They generally occur before or between the auxiliary and the main verb, but
they always follow the verb to be.

Perfect! Can we use them at the beginning or the end of the sentence?

To highlight, we can use adverbs of frequency at the beginning or at end of a sentence.

At the beginning: usually, often, sometimes and occasionally

At the end: sometimes,often

- Examples:

Occasionally | meet her for a coffee.
Sometimes I'm alone.

| don't cook meat very often.

Activity 3 / Whiteboard and notebooks
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Write about your daily routine and use adverbs of frequency in your sentences.

HO2

Homework

1. Find their translations, memorize their meanings and write them down five times for
each.

Frequently:

Seldom:

Normally:

Hardly ever:
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Read the text below and translate it into Turkish.

My Daily Routine

Some of my colleagues believe my daily routine is monotonous, but | enjoy it. After my alarm clock
wakes me up, | usually get up around at 6:00 or 6:30 a.m. | start by brushing my teeth, shaving, and washing
my face. Then | dress up and head downstairs for breakfast with my family. Coffee, cereal, and plenty of
fruit are essentials in my diet. That's me and my wife in the photo. Because | dislike driving, | often take the
bus to work and get at my office before 8:00 a.m. | never arrive late for work. My favorite time of day is
around 5 p.m., when | finish work and return home to see my wife and children. Thomas, who is six years
old, and Patrick, who is eight years old, are my two sons. We usually eat dinner together in our dining room
at 6:00 p.m., and then | return home to see my wife and kids. We like to watch our favorite TV shows
together. We enjoy watching travel shows. However, | do workout in the evenings occasionally to keep
myself fit and healthy. This is crucial, in my opinion! Finally, about 9:30 p.m., | go to my bed, read for a few
minutes, and then fall asleep. Some people think my daily routine is dull, but on weekends and holidays, |

enjoy flying planes... just for fun! It's my favorite pastime.

Sources:

https://learnenglishteens.britishcouncil.org/

Larsen-Freeman, D. (2000). Techniques and principles in language teaching. Oxford

University.


https://learnenglishteens.britishcouncil.org/

XCI

To my lovely mother, my father and brother,

My love for you is endless
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Appendix-C

Turkish and English translation of the survey

Motivasyon ve Tutum Olgegi

Sevgili 6grenciler,

Bu calisma akran etkilesimin ortaokul dgrencilerinin ingilizce 6grenmeye karsi motivasyon
duzeylerinin belirlemek amaciyla hazirlanmistir. Latfen ankete adinizi yazmayiniz. Verdiginiz
yanitlar sadece bilimsel amagclar icin kullanilacaktir. Her soru icin (V) isareti ile cevabinizi
belirtiniz.

Katiliminiz igin tesekkir ederim.

Zeynep Ekin

BOLUM A: Kigisel Bilgiler

Latfen asagidaki sorulari cevaplayiniz.

Yas:

Ogrenim gérdagiiniiz sinif:

[11. ilkokul [1 2. Ortaokul [] 3. Lise

Sinif derecesi:

[] 5. Siif [] 6. Simif [] 7. Simif [] 8.sinif

BOLUM B: Motivasyon diizeyiniz: Bu béliimdeki sorulari cevaplarken mevcut diisiincelerinizi
dikkate aliniz. Her cimle igin Kesinlikle katiimiyorum, Katilmiyorum, Kismen katiliyorum,
Katillyorum, Tamamen katiliyorum seceneklerinden birini X ile isaretleyiniz. Lutfen her bir

soru icin tek cevap veriniz.
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1L BOLOM - MOTIVASYON ve TUTUM OLCEGI

Asafida verilen ifadeler! okuduktan sonra sizin igin EN UYGUN olan segencfi
igaretleyiniz, Segenckler su sekilde simlanmaktadir,

|- Kesinlikle katilmiyorum
2- Katilmiyorum

3+ Kismen kathyorum

4- Katthyorum

5+ Kesinlikle katihyorum

Madde
Kesnikle
Katilnuverum
Katibms yorum
Knmen
Katihyorum
Kesnikle
Katihyorum

Ingilizee dgrenmek Snemlidir ¢ilnkil

1. | Ingilizee bilirsem diger insanlar bana daha
fazla say g duyarlar.

Ingilizcey i mimkiin oldugunca daha iyi
Sfrenmeye galigiyorum,

3. | Ingilizceden nefret ediyorum,

4. | Bence Ingilizee 8 grenmek sikicidir,

Ingilizeeyi her yénilyle dgrenmek
Istiyorum,

6. | Keske Ingilizeeyi daha akicr konugabilsem,

Gordigim ve duydugum Ingilizee
ifadelenn timin G anlamaya gayret ederim,
Ingilizee b retmenimden ddevlerimi gen
aldiimda onlan kontrol etmek istemem.
Ingilizee dgrenmek dnemlidir giinki ileride
karlyerim igin gercklidir,

Ingilizee 8 renmek gergekten giizel bir
geydir,

Ingilizeey) milmkin olan en iyl sekilde
Ggrenmek isti yorum,

12. | Ingilizee b renmek zaman kaybidir,

Ingilizee dgrenmek igin énceden sahip
oldugum isteklerim yok oldu,
Ingilizee 8 retmenlerim bir seyi

14, | agkladiklannda anlamazsam dikkatim

dagnlir ve dinlememeye baglarim,
gilizee 8 renmek hayatimda nemli bir

hedef degildir,

s'

7.

9%

10,

13

".




1.

ingilizce fErenmek dnemlidir bu sayede
daha e itimli bir kigi o lurum,

17.

Bana kalsa bittim zamanm ingilizee
O renmey ¢ ayIrinm.

18,

Mliimkin oldufunca daha fazla ingilizce
Gf renm ey | 1St yorum.

1,

Hemen hemen her giin ngilizee calisamk
bu konuda gimeel kalinm,

ingilizce disinda difer derslere/komulars
daha fazla zaman ayimnay tereih ederim.

1.

ingilizce galisirken dikkat daftan seyler

pihrmmezden gelirim ve igime odaklamrom.
[Dviiriist olmak gerekirse Ingilizce
dfrenmey e karsi gergekien bir istefim yok.

ingilizce dersimde hir sevi anlamadif imda
her zaman Gfretmenimden vardim isterim,

ingilizee fdev lerimi miimkiin ol du funca
crielenm,

Bazen hanrbk simfim Wrakmayr hayal

15. oderim,

26 ingilizee fFrenmek dnemlidir clinki iyi bir
" | is bulmak igin gereklidir.

17, | ingilizce fErenmeyi gergekien seviyomm,

ingilizce fFrenmek igin gerpekten gok qaha
harery onam,

ingilizce dersinde hana verilen
geribildirimlere pek dikkat etmemm.

ingilizce, GErenim hayatmmm énermli bir
T L i ol ugiurur,

ingilizcenin doha karmasik yénlerin
anlamaya ¢aligmam.

ingilizce fFrenmek hosuma gidiyor.

ingilizcenin temellerinden doha fazlasim
dfrenmek 1gin gok istek duymyorum,

Hzirlik st bitirdigim zaman imgilizce
gahgmay bimkacafim gimki Ingilizeeye
kargl bir 1lg1 duyrmyorum.
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English translation of the survey

Strongly
Disagree

Disagree

Slightly Agree

Agree

Strongly Agree

Studying English is important because other people will respect me
more if | know English.

[ plan to learn as much English as possible.

| hate Enghsh.

I think that learning English is dull.

I have a strong desire to know all aspects of Enghsh.

[ wish I were fluent n English.

I make a pomt of trying to understand all the English I see and hear.

I don’t bother checking my assignments when I get them back from
my English teacher.

Studying English is important because 1 will need it for my career.

Leaming English is really great.

[ want to learn English so well that it will become natural to me.

Leaming English is a waste of time.

I"m losing any desire [ ever hod to know Englizh.

[ tend to give up and not pay attention when I don’t understand my
English teacher’s explanation of something.

Knowing English isn’t really an important goal in my life,

Studying English is important because it will make me more
educated.

If it were up to me, [ would spend all of my time learnmg English.

[ would like to learn as much English as possible.

I keep up to date with English by working on it almost every day.

I would rather spend my time on subjects other than English.

When I am studying English. I ignore distractions and pay attention
to my task.

To be honest, Ireally have no desire to leamn English.

When I have a problem understanding something in my English
class, Lalways my teacher for help.

I put off v English homework as much as possible.

I sometimes daydream about dropping English.

Studying English is important because it will be useful in getting a
good job.

I really enjoy learmning Cnglish.

I really work hard to learmn English.

I don’t pay much attention to the feedback I receive in my English
class.

English is a very important part of the school programme.

I can’t be bothered trying to understand the more complex aspects of
English.

[ love learmning English.

| haven’t any great wish to leam more than the basics of English.

When I leave school, I will give up the study of English because [
am not interested in it.

XCV
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Appendix-D
Interview Schedule
7 Mar 2022 Student 1 Teacher 1
12:50-13:10 13:10-13:20
8 Mar 2022 Student 2 Teacher 2
13:10-13:20
12:50-13:10
9 Mar 2022 Student 3 Teacher 3
12:50-13:10 13:10-13:20
10 Mar 2022 Student 4 Teacher 4
12:50-13:10 13:10-13:20




Appendix-E

The students’ interview questions

Sevgili 6grenciler,

Bu ¢aligma akran etkilesimin ortackul ddrencilerinin Ingilizce Gdrenmeye kars: motivasyon
diizeyine olan etkisini belilemek amacida hazidanmigtir. Bu kisaim ses kaydi yapilacak
bilimden olusmakiadir. Bu milakatta verdifin yanittar sadece bilimsel amaclar igin

kullanilacaktir. Sorular dodru ya da yanlis bir cevabi yoktur.

Katihminiz.igin tegekkir ederim.

Zeynep Ekin

BOLUM A: Kigisel Bilgiler

Litfen agafidaki sorulan cevaplayiniz.

Yas:

Ogrenim giérdiginiz simf:

H. lkokul 12.Orackultd. Lise

Simif derecesi:

i 5. Surfi6. Sarif 7. Saruf  B.sif

BOLUM B: Yan- yapilandinlmis miilakat serulan

1.
2.
3
4.

Hangi konugma etkinligini dijerlerinden daha ilgi ¢ekici buldun?
Konusma etkinliklerindeki hangi 6zedlik Ingilizcen gelistirmens yardimer olur?
Grup arkadagindan yeni bir sey ddrendin mi? (Yeni kelime, telaffuz, dil bilgisi kural)

Akfiviteler daha ivi konusmana yardimes oldu mu?

Tranliations of tha semi-siructured intarview. auestions

2.

Which spaaking activity, did you find. mars interasting than the ofmars?
Wheat specific thing. of each. speaking. activity help you. improve vour English?

- Wheen wou. ars working with. your. partner did you learm anything. fram, your partner?
=

(new, vocah, pronunciation,

Rid activities. Dalp you. to. speak. betier?

XCVII
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1. The teachers’ interview questions

Dederli ogretmenler,

Bu kizim ses kaydimin alinacad) ve daha sonra vaziya gecirilecadi bir bdlomden olugmaktadir.
Asadidaki maddeler, secilen iletisimsel dil &dretim etkinliklerinin (rol vapma, tartisma, masa
ayunlarn) &drencilerin &frenci motivasyonu dzerindeki etkisine ve bu etkinliklerin uygulanmasi
siraginda ne tor zoduklarla kargdastidqimza iliskin ofretmen  gorlglerini  almay
amaclamakiadir. Bu mulakatta verecediniz cevaplar sadece bilimsel amaclarla kullanilacaktir.
Sorulann dodru veya yanlis cevabn voktur,

Katildiginiz igin tesekklrder.

BOLUM A: Kigisel Bilgiler

Litfen asadidaki sorular cevaplayiniz.

Denevim: o 1-5wl | o 5-10 il ] o 10-15 wl. | o 15+ wl
Calshi,yer: o llkokul o Ortackul o Lise

BOSLUM B: Yan-yapilandinlmis miilakat sorulan
1. Size gbre hangi konusma etkinlifini tasarlamak ve uygulamak daha zordur?
2. Size gbre hangi konugma etkinliji §renci igin daha ilgi gekici?

3. Odgrenciler etkinlikler esnasinda Ingilizeenin Szellikle hangi bifesenlerini Ggreniyor?
(dil bilgisi, yeni kelime, telaffuz?)

4. Size etkilegimsel aktivitelerin hazidanmasi ve uygulanmasi dil-bilgisi geviri yénteming

dayall etkinliklerin hazirlanmasindan daha mi zor?



Dear colleagues,

This part consists of a section that will be voice recorded and then transcribed. The following
items aim to find out teachers' opinions on the impact of selected communicative language
teaching activities (role-plays, discussions, board games) on students' learer motivation and
what kind of difficulties they face during the implementation of these activities. Your answers
in this interview will be used for scientific purposes only. Questions do not have a right or
Wrong answer.

Thank you for your participation.

Zeynep Ekin

PART: A Personal Background
Experience in teaching: o 1-5 years | o 5-10 years | o 10-15 years | o 15+ years
Working at o Primary o Middle o Secondary

PART B: Semi-structred interview questions

1. Which speaking activity type is more difficult to implement and prepare?

2. Which speaking activity. do you think is mere.engaging for students?

3. What specific compenents of English do students leam from each other? (grammar,
vacah. or. pranungiation?)

4. Do you.think the preparation and implementation.of CLT activities.is more difficult than
activities. based on the, Grammar- Transiation Method?

XCIX



Appendix-F

Survey use permission

Zeynep Ekin 13:33 (57 dakika bnce) ¥y
Saygideger Ozcan hocam, |smim Zeynep Ekin. Hacettepe Universitesi ELT blimiinde tezli yiiksek lisans égrencisiyim. " Akran etkilesimin ortaokul d3renci motivasy

Ozcan DOGAN 13:50 (40 dakika 6nce) Yy

Alici: ben v

Merhabalar,

Tezi yok tez merkezinden indirebilirsiniz. Ama sorun yasarsaniz tekrar haberleselim. Olgegi kullanmanizda bir sakinca yokiur.
Galismalaninizda bagarilar dilerim.

Ismim Zeynep Ekin. Hacettepe Universitesi ELT boliminde tezli yiiksek lisans ogrencisiyim. * Akran etkilesimin ortaokul 63renci motivasyonuna etkisi * adli tez galismamda, Motivasyon ve Tutum Olgeginin
(AMTB) dlgeginin tarafinizdan 34 alt boyutta 5 i Likert tipi olarak adapt edilmis versiyonunu izninizle kullanmak isterim. Ayni zamanda dlcegin Ingilizce orjinalini bulmak konusunda zorlaniyorum, ve
yayinlanmamis tezinizi okumak istiyorum ancak bulamiyorum. Yardimci olabilirseniz gok sevinirim.

Saygilanimla,

Zeynep EKIN

OZCAN DOGAN

Eskisehir Osmangazi Universitesi Eskigehir Osmangazi University
Yabanci Diller Yiksekokulu School of Foreign Languages
ESKLSEHIR ESKISEHIR/TURKEY



Appendix-G: Ethics Committee Approval

Tarih: 03/01/2022
Say1: E-35853172-300-

TC. 00001950398
nacerrere ontversitest RextorcoGo [ IIIIINITIININTA
Rektirliik 0001950398
Sayi  : E-35853172-300-00001950398 3.01.2022

Konu : Zeynep EKIN (Etik Komisyon izni)

EGITIM BIiLIMLERI ENSTITUSTU MUDURLUGUNE

flgi: 11.12.2021 tarihli ve E-51944218-300-00001913947 sayilh yaziniz.

Enstitiinliz Yabanci Diller Egitimi Anabilim Dal Ingiliz Dili Egitimi yilksek lisans programm
ogrencilerinden Zeynep EKIiN'in Prof. Dr. ismail Hakki MIRICI damsmanhginda yiiriittigi “Akran
Etkilesiminin Ortaokul Ofrencilerinin Ofrenme Motivasyonu iizerine Etkisi" baglkli tez c¢aligmast
Universitemiz Senatosu Etik Komisyonunun 28 Arahk 2021 tarihinde yapmus oldugu toplantida incelenmis olup,
etik agidan uygun bulunmugtur.

Bilgilerinizi ve geregini rica ederim.

Prof. Dr. Vural GOKMEN

Rektor Yardimeis:
Bu belge giivenli elektronik imza ile imzalanmigtir.
Belge Dogrulama Kodu: 01C2F1A9-25594CEB-B7C0-544F2EASRES | Belge Dogrulama Adresi: https2/www.turkiyve gov.tr/hu-chys
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A www hacettepe.edutr cmur
Telefon: 0 (312) 305 3001-3002 Faks:0(312) 311 9992 Telefon: 03123051008

Kep: hacettepeuniversitesifiths01 kep.tr
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Appendix -H: Declaration of Ethical Conduct

| hereby declare that...

| have prepared this thesis in accordance with the thesis writing guidelines of the

Graduate School of Educational Sciences of Hacettepe University;

all information and documents in the thesis/dissertation have been obtained in

accordance with academic regulations;

all audio visual and written information and results have been presented in compliance

with scientific and ethical standards;

in case of using other people’s work, related studies have been cited in accordance

with scientific and ethical standards;

all cited studies have been fully and decently referenced and included in the list of

References;

| did not do any distortion and/or manipulation on the data set,

and NO part of this work was presented as a part of any other thesis study at this or

any other university.

(12) /(08)/(2022)

Zeynep Ekin
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Appendix -J: Yayimlama ve Fikri Milkiyet Haklar Beyani

Enstitll tarafindan onaylanan lisansustu tezimin/raporumun tamamini veya herhangi bir kismini, basili (kagit) ve
elektronik formatta arsivieme ve asa@ida verilen kosullarla kullanima agmaiznini Hacettepe Universitesine verdigimi bildiririm.
Bu izinle Universiteye verilen kullanim haklar disindaki tiim fikri mulkiyet haklarim bende kalacak, tezimin tamaminin ya
da bir bolimunin gelecekteki calismalarda (makale, kitap, lisans ve patent vb.) kullanim haklan bana ait olacaktir.

Tezin kendi orijinal galismam oldugunu, baskalarinin haklarini ihlal etmedigimi ve tezimin tek yetkili sahibi oldugumu
beyan ve taahhit ederim. Tezimde yer alan telif hakki bulunan ve sahiplerinden yazili izin alinarak kullaniimasi zorunlu metinlerin
yaziliizin alinarak kullandigimi ve istenildiginde suretlerini Universiteye teslim etmeyi taahhiit ederim.

Yiksekogretim Kurulu tarafindan yayinlanan “Lisansusti Tezlerin Elektronik Ortamda Toplanmasi, Dizenlenmesi ve
Erisime Aclmasina iliskin Yénerge" kapsaminda tezim agagida belirtilen kogullar haricince YOK Ulusal Tez Merkezi / H.U.

Kuttiphaneleri Agik Erigsim Sisteminde erisime agilir.

0  Enstitt/ Fakulte yonetim kurulu karari ile tezimin erisime agilmasi mezuniyet tarihinden itibaren 2 yil

ertelenmigtir. @

0  Enstiti/Fakilte yonetim kurulunun gerekgeli karari ile tezimin erisime agilmasi mezuniyet

tarihimden itibaren ... ay ertelenmistir.®

0 Tezimle ilgili gizlilik karari verilmistir.©

12/08/2022

Zeynep EKIN

"Lisansiistil Tezlerin Elektronik Ortamda Toplanmasi, Diizenlenmesi ve Erigsime Agilmasina lliskin Yénerge"

(1) Madde 6. 1. Lisansistii tezle ilgili patent bagvurusu yapiimasi veya patent alma siirecinin devam etmesi durumunda, tez danismaninin 6nerisi ve
enstitli anabilim dalinin uygun gériisii Uzerine enstitii veya fakiilte yonetim kurulu iki yil siire ile tezin erisime agilmasinin ertelenmesine karar
verebilir.

(2) Madde 6.2.Yeniteknik, materyal ve metotlarin kullanidigi, hentiz makaleye déniismemis veya patent gibi yéntemlerle korunmamis veinternetten
paylasiimasi durumunda 3.sahislara veyakurumlara haksizkazang; imkaniolusturabilecek bilgi ve bulgulari iceren tezler hakkinda tez danismanin
onerisi ve enstiti anabilim dalinin uygun gérisii lizerine enstiti veya fakilte yonetim kurulunun gerekgeli karariile alti ayi asmamak (lizere tezin
erisime aciimasi engellenebilir .

(3) Madde 7. 1. Ulusal ¢ikarlari veya givenligi ilgilendiren, emniyet, istihbarat, savunma ve guvenlik, saglik vb. konulara iliskin lisansustu tezlerle ilgili
gizlilik karari, tezin yapildigi kurum tarafindan verilir*. Kurum ve kuruluslaria yapilan isbirligi protokolii cergevesinde hazirlanan lisansiistii tezlere
iligkin gizlilik karari ise, ilgili kurum ve kurulugun 6nerisi ile enstitii veya fakiltenin uygun gériisii Uzerine Universite yénetim kurulu tarafindan
verilir. Gizlilik karari verilen tezler Yiiksekdgretim Kuruluna bildirilir.

Madde 7.2. Gizlilik karari verilen tezler gizlilik siiresince enstitu veya fakdlte tarafindan gizlilik kurallari cergevesinde muhafaza edilir, gizlilik
kararinin kaldirimasi halinde Tez Otomasyon Sistemine yuklenir

*Tez danismaninin 6nerisi ve enstitll anabilim dalinin uygun gériisii tzerine enstitll veya fakulte yonetim kurulu tarafindan karar verilir.
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	BÖLÜM A: Kişisel Bilgiler
	Yaş:
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