Available online at www.sciencedirect.com

CQI( ScienceDirect Proced ia

Social and Behavioral Sciences

A

ELSEVIER Procedia - Social and Behavioral Sciences 191 (2015) 2634 — 2640

WCES 2014

The Use Of Portfolio In English Language Teaching And Its Effects
On Achievement And Attitude

Melek Demirel * *, Hatice Duman "

“ Factuly of Education, Department of Curriculum and Instruction, Hacettepe University, Ankara, 06800, Turkey
b Ministry of National Education, 06543, Turkey

Abstract

This study focuses on determining the effects of portfolio on learning products on eighth grade students in foreign language
learning. The pre test-post test experimental design with a control group has been used in the research. Two groups were
randomly formed as an experiment and control group in this experimental study which lasted twelve weeks. The teacher
handbook activities were used with the control group. But in the experiment group, portfolio activities were also used. At the
beginning and at the end of the study, both groups were given an achievement test and a scale to measure attitudes towards
English. Thus, the effects of portfolio on success and attitudes towards English were investigated. An achievement test which
consisted of 20 multiple choice questions concerning grammar and vocabulary, listening test with 15 questions, reading test with
15 questions, speaking test with 15 questions and writing test with 15 points were developed. The attitude scale towards English
consisted of 34 items. Also, students in the experiment group were given five open-ended questions to find out what they thought
about portfolio. At the end of the research, it revealed that portfolio had positive effects on students’ achievement, but it had no
effect on attitudes towards English. Additionally, it had positive effects on writing, listening and reading skills but no effect on
speaking skills. The analysis of the open-ended questions revealed that students liked the portfolio application and they had
positive attitudes towards learning English in general. On the other hand, the interview with the students made it clear that
students like portfolio activities.
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1. Introduction

Nowadays, the importance of teaching English increases with the speed of information exchange. The

understanding of traditional language teaching has been replaced to communicative approach. It is aimed the
students to use the language not only to learn the grammatical structures but also to communicate with foreign
people functionally. The innovations in language teaching have also affected evaluation process in the same way. It
is seen that process based evaluation has been important in language teaching. And we see that the importance is
given to process rather than the product in last approaches in language teaching. Considering the transition from
teacher-centered approaches to student and learning- centered approaches, it can be said that process-based
approaches should be adopted in curriculum drafts. The basic hypothesis in process-based approaches is that certain
skills and strategies used for understanding or producing the speech exist on the base of each language behavior.
Learning environment is important because the students become aware of their abilities and potentials in learning
environments. (MONE, 2006: 2). One of the process-based evaluation techniques is certainly portfolios.
Constructivist approach is presented on the basis of portfolio studies. Because the student needs a construction in
his/her mind for each study and activity to be placed in the portfolio. He/she reflects his/her learning to his/her
studies. From this perspective, it can be said that portfolio application contributes to constructivist learning theory
(Mihladiz, 2007: 22). Portfolio which can be used easily in all fields at elementary and secondary level may be
entitled as personal progress file, portfolio or student’s portfolio in Turkish literature (Bahar, 2006: 74). It will be
useful to mention about the definitions briefly in order to understand its contributions to language teaching.

Portfolio;

» is the organized form of students’ termly or yearly studies according to certain standards (Bahar, 2006: 74).

» is the files that is come together the documents that inform about students’ progress. This information is
formed by considering the students’ responses to the questions like “What did I learn in this part of teaching?”
“How much could I put into practice the information that I learned?”” (Berberoglu, 2006: 138).

» is the student’s collection which reflects student’s individual studies, effort, process

» is the student’s collection which reflects student’s studies in one or a few fields, effort, stages that passed
through and success. In defining the content of this collection, the student should also be active

» Kemp and Toperoff (1998) define the portfolio as “purposively collection of the student’s effort, progress and
success in one or more fields” (Kan, 2007:133).

» Portfolios are the purposive, organized and systematic accumulation of the products that tells the story of
students’ efforts, progresses and successes in certain areas” (Arter, J., Spandel, V. ve Culham, R., 1995; Tedick
ve Lee, 1998, Akt. Erdogan, 2006: 19).

» French (1992) defines the portfolio as “purposive and chronological accumulation of student’s studies that
reflect his/her progress in one or a few fields during certain process or student’s results indicated in one or a
few fields” (Mihladiz, 2007: 21).

» Portfolio is the collection of students’ studies that display their efforts, progress and successes within the
educational programs accordingly certain aims (Gilingor,2005: 17)

The common point in the definitions above is the purposive collection of students’ studies. It shows that
students’ studies should be collected in a systematic and organized way rather than randomly. It is understood
that every product cannot be placed in the portfolio. The studies that will be placed in the portfolio should
represent, within the objectives stated in the curriculum, the prominent studies that reflect student’s
performance best and the documents that prove the student’s progress and development towards these
objectives (Kan, 2007: 134)

The positive aspects of portfolio application;

» It provides students to see their strengths and weaknesses (Bahar, 2006: 80)

» It provides the students to evaluate their learning in more unique way (Calfee ve Perfumo, 1993; Valencia,
1990; Valencia ve Calfee, 1991, akt. Mihladiz, 2007:43)

» Portfolio not only shows the student’s finished studies but also shows his/her learning process. Student’s
studies collected in various periods constitute the student’s learning process and a document of the progresses
in this process. It shows the time spent within the learning process, student’s studies, performance, deficiencies
and corrections in a detailed way (Fenwick ve Parson,2000,akt. Giiven, 2007: 26)
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It provides flexibility in measuring the students’ success about the attainment of objectives

It gives opportunity to the students and teachers in defining the objectives together and evaluation

It helps the development of lifelong learning skills (Bahar,2006: 80)

It provides the continuous observation of student’s progress needed for determining teaching strategies

(Barotchi ve Ketzawardz, 2002: 281)

» As it provides more information about student’s progress, it increases the feeling of responsibility in the
student and strengthen the feeling in taking more role in learning-evaluation process (Bahar, 2006: 80)

» Portfolios can be used to measure students’ knowledge related to almost all observable abilities, process or

content. As long as pre-determined rating criteria exist, students’ products in a very large framework can be

included in portfolio evaluation.” (Kan,2007: 134)

Advantages of portfolio in terms of language learning are listed as below: (Chen, 1993; Fenwick ve Parsons,

YV VY

1999; Singer, 1993; Wolf, 1989, akt. Erdogan: 35):
It helps the students to find which language learning contents are best for them,
It defines the objectives for the students’ future learning,

YV VY

whether learners have reached their aims or not,

It gives opportunity to the students for taking responsibility of their own learning and provides evidence about

» It helps the teacher to determine effective language learning strategies or make reflections about current

curriculum,

» It provides information to the students’ language learning processes and enables teachers to impersonate the

teaching,
» It gives opportunity to the students for showing their good studies,
» It serves as a means for critical self-analysis,
» It shows foreign language proficiency.

1.1 Purpose of the Research

Multilingualism is being encouraged at present and the importance given to language learning is increasing so as
to provide contemporary nations to keep up with the rapidly growing knowledge. The new approaches in the field of
education direct both the teachers and the students to take active part in education. Therefore, traditional methods
had to be replaced by the new ones. The system which was totally teacher-centered and in which there was only a
restricted place for the students whose role was to take part as a passive receiver lost its validity. Language teaching
can only be fulfilled as a task that focuses majorly on the process rather than the product, aims at teaching
communication skills and provides lifelike environments to use the language. Certainly, all these put forward how
much a student learns in the evaluation process. As an alternative evaluation technique, portfolio, has emerged as a
result of these tendencies, however, the ideas about the functionality of its outcomes remained restricted. Although
there are several studies made abroad, the number of studies about this subject in our country is limited. Especially,
the researches on the efficacy of portfolio practice in English Language Teaching are not adequate in number. It is
thought that this study will contribute to the evaluation process in language teaching. The aim of this study is to
determine the effects of using portfolio in English Language Teaching in the 8th grade on students’ achievement and
attitudes.

2. Method
In this study, experimental design pretest-posttest with a control group has been used. The independent variables

in this study are the activities for preparing a portfolio, and the dependent variables are the academic achievement
levels of students and their attitudes towards English courses.
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2.1. Participants

The study was conducted with 31 students studying in the 8th grade in a state school in Ankara city center. There
were 16 students in the experimental group and 15 students in the control group. In order to determine whether the
groups were equal, the students’ grades were compared and there could not be found a significant difference
between these two groups.

2.2. Instruments

To collect data, an achievement test was prepared by the researcher and it included questions from the levels of
knowledge, comprehension and application, and aimed at assessing listening, speaking, reading and writing skills.
The attitudes of the students towards English were determined by using the scale developed by Sahinel (2002). The
Cronbach alpha reliability co-efficent of the 34 item has been found 0.895. The multiple choice test is composed of
20 questions in the knowledge level and it aims assessing grammar and vocabulary. To assess reading skills, 15
questions were asked about a reading text. Eight of these questions were true-false questions and seven were
multiple choice questions. In relation to the writing skills, empty forms were delivered to the students and the
students were asked to write about an event they had experienced by using at least 15 sentences. For listening skills,
after listening to a track appropriate for their their level, students were wanted to choose the correct picture among
three they were shown. In terms of speaking skills, 15 questions - each having only one correct answer - were
prepared. For each question, picture cards were prepared and they were shown to the students while they were
answering the questions. The achievement pretest was given to the students and item-test correlations,
discrimination index of items, and item difficulty index were identified. The KR-20 reliability co-efficient was
found 0.951.

2.3. Experimental Process

The achievement test and the attitude scale were each practiced twice — at the beginning and end of the term.
During the study which took 12 weeks, both groups were given activities proper to the objectives in the curriculum.
The students in the experiment group prepared portfolios and activities developing their four language skills, and
presented their works in the class in addition to the activities stated above. It was aimed at developing their speaking
and listening skills. These presentations included activities like debates, pair work and dialogue practice. The
activities were designed to be completed outside the class and at the end of each activity students were given
feedback and their mistakes were corrected. The portfolio was formed with these activities: adapting a fairy tale or a
story to the modern day; being aware of their strengths and weaknesses and being able to express these in English;
making an interview with a member of the family, putting it into a dialogue and acting it out in the classroom with a
friend; making a list of ten things that he wanted to achieve most in life; writing about a person who influenced him
most stating several reasons; making an imaginary interview with a celebrity or a character that he acted by asking
questions about what he did or which places he visited; preparing a jigsaw puzzle by using the new vocabulary;
preparing an advert or a leaflet about a famous tourist destination or a holiday resort etc.

3. Findings
3.1. The Effect of Portfolio on Achievement

The difference between the means of the pretest points of the groups related to the grammar-vocabulary,
listening, speaking, reading and writing skills were analyzed with Mann-Whitney U test and there was not found a
significant difference between the means of group scores. In this part, tables related to the academic achievement
and means of the attitude scale posttest scores are presented. The Mann-Whitney U test results related to the
difference between the means of the achievement scores of the experiment and control groups are given in Table 1.
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Table 1. The Mann-Whitney U test results related to the difference between the means of grammar-vocabulary scores of experiment and

control groups

Group N Mean Rank Rank Sum U P
Experiment 16 10,62 295,0

34,0 0,01
Control 15 21,07 170,0

As seen in Table 1 there is a meaningful significance between means of the grammar-vocabulary scores of the
groups in favour of the experimental group (U=34.0, p<.05). The achievement scores of the students in the group in
which evaluation based on portfolio is used are higher.

The Mann-Whitney U test results related to the difference between the means of reading skill scores of the
experimental and control groups are given in Table 2.

Table 2.The Mann-Whitney U test results related to the difference between the means of reading skill scores of experiment and control groups

Group N Mean Rank Rank Sum U P
Experiment 16 18,96 265,50

63,50 0,040
Control 15 12,47 199,50

As seen in Table 2 there is a meaningful significance between means of the reading skill scores of the groups in
favour of the experiment group (U=63,500; p<,05). The reading skill scores of the students in the group in which
evaluation based on portfolio is used are higher.

The Mann-Whitney U test results related to the difference between the means of writing skill scores of the
experiment and control groups are given in Table 3.

Table 3. The Mann-Whitney U test results related to the difference between the means of writing skill scores of experiment and control

groups
Group N Mean Rank Rank Sum U P
Experiment 16 18,93 265,00

64,000 ,045
Control 15 12,50 200,00

As seen in Table 3 there is a meaningful significance between means of the writing skill scores of the groups in
favour of the experiment group (U=64,000; p<,05). The writing skill scores of the students in the group in which
portfolio is used are higher. The Mann-Whitney U test results related to the difference between the means of
listening skill scores of the experiment and control groups are given in Table 4.

Table 4. The Mann-Whitney U test results related to the difference between the means of listening skill scores of experiment and control
groups
Group N Mean Rank Rank Sum U P

Experiment 16 21,57 302,00
27,000 ,000
Control 15 10,19 163,00
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As seen in Table 4 there is a meaningful significance between means of the listening skill scores of the groups in
favour of the experiment group (U=27,000; p<,05). The listening skill scores of the students in the group in which
portfolio is used are higher.

The Mann-Whitney U test results related to the difference between the means of speaking skill scores of the
experiment and control groups are given in Table 5.

Table 5.The Mann-Whitney U test results related to the difference between the means of speaking skill scores of experiment and control

groups
Group N Mean Rank Rank Sum U P
Experiment 16 14,75 206,50

101,500 ,661
Control 15 16,16 218,50

As seen in Table 5 there is not a meaningful significance between means of the speaking skill scores of the
experiment and control groups (U=27,000; p<,05).

3.2. The Effect of Protfolio on Attitude

The Mann-Whitney U test results related to the difference between the means of attitude scale scores of the
experiment and control groups are given in Table 6.

Table 6. The Mann-Whitney U test results related to the difference between the means of attitude scale scores of experiment and control

groups
Group N Mean Rank Rank Sum U P
Experiment 16 14.46 274.5
69.5 0.77
Control 15 18.16 290.5

As seen in Table 6 there is not a meaningful significance between means of the attitude scale scores of the
experiment and control groups (U = 69.5, p>.05).

2639

Finally, according to the answers given by the students to the open ended questions, it was seen that they were
affected positively from the practice and they believed they benefited from that practice. In addition, it was understood
the students spoke English more in the class and developed their vocabulary skills. Students also stated they gained
regular study habits and in this way increased their scores in English exams with the portfolio practice. On the other
hand, students explained that they had some problems related to time due to that practice as they were anxious about the

exam they would take at the end of that term so they could not focus enough on the process.
4. Conclusion and Discussion

When the means of scores related to the four basic skills were compared, it was seen that the portfolio practice
had positive effects on reading, writing and listening skills of students however it had no effects on the speaking
skills. These findings are similar to the ones obtained with several studies concerning the effects of portfolio on four
basic skills.(Fourie and Niekerk, 2001). Barootchi and Keshavarz (2002) also reached the conclusion the portfolio
technique had positive effect on student achievement. As Yueh (1997) stated portfolio practice affects student
performance in a positive way. In addition, Bowwman and Sue (1997) emphasized the potential efficacy of portfolio
in their study. The study related to writing skills conducted by Spencer (1999) supports the findings of this research.
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In this study, it is seen that the portfolio had positive effects students. Kdse (2006) found out portfolio had positive
effects on reading skills and it increased students’ level of awareness related to reading skills. As Belanoff and
Dickson (1991) stated the portfolio technique is a form of bringing skills together by the students purposefully.
Portfolio is much more about developing the writing skills of students. Portfolio has not made difference on
speaking skills. Ponte (2000), in his study related to portfolio, mentions the difficulties of giving homework about
speaking skills. According to him, very little speaking practice can be made in the classroom and it is very difficult
to develop such a skill being used a little or very little outside the class. Portfolio practice did not create a
meaningful significance between the groups in terms of attitudes towards English. This finding coincides with the
ones Starck (1999) and Erdogan (2006) also had.

References

Bahar, M. , Nartgiin Z. , Durmus S. & Bigak B. (2006). Geleneksel-alternatif dlgme ve degerlendirme teknikleri: Ogretmenler icin el kitabi.
Ankara : Pegema Yaymcilik.

Barootchi, N., & Keshavarz, M.H. (2002). Assessment of achievement through portfolios and teacher made tests. Educational Research. 44(3).

Belanoff, P. & Dickson, M. (Eds) (1991). Portfolios: process and product. Portsmouth, NH: Boynton/Cook Heinemann.

Bowman B. & Sue C. (1999). Portfolio assessment in a bilingual/bicultural middle school: Building upon the PACE model. Columbia University
Teachers College, Columbia, 260.

Erdogan, T. (2006). Yabanc: dil 6gretiminde portfolyoya dayali degerlendirmenin ogrenci basarist ve derse yonelik tutumlarina etkisi. Yiksek
lisans Tezi, Dokuz Eyliil Universitesi, izmir.

Fourie, I. & Niekerk, D. (2001). Follow-up on the use of portfolio assessment fora module in research information skills: An analysis of its
value. Education for Information, 19, 107-126.

Glingor, S. (2005). Ortadgretim geometri dersi iiggenler konusunda olusturmaci (constructivism) yaklasima dayali elle yapilan materyaller ve
portfolyo (portfolio) hazirlamanin 6grenciler iizerindeki etkilerinin incelenmesi. Yiiksek Lisans Tezi, Zonguldak Karaelmas Universitesi,
Zonguldak.

Giiven, E. (2007). Portfolyonun ilkogretim 6. Smif fen ve teknoloji dersi viicudumuzda sistemler tinitesinde 6grenci .asarisina etkisi. Yiiksek
Lisans Tezi, Gazi Universitesi, Ankara.

Kan, A. (2007). Portfolyo degerlendirme. Hacettepe University Journal of Education, 32, 133-144.

Kemp, J. & Toperoff, D. (1998). Guidelines for portfolio assessment in teaching English. Retrieved from www.anglit.net

Kose, N. (2006). Dosyalama teknigi uygulamasi ve degerlendirmesinin ingiliz dili egitimi 6grencilerinin ozerkligi ve elestirel okumasi iizerine
etkileri. Doktora Tezi, Cukurova Universitesi. Adana.

Mihladiz, G. (2007). flkégretim fen bilgisi 6gretiminde portfolyo uygulamasimn égrencilerin akademik basarilarina ve derse yonelik tutumlarina
etkisi. Yiiksek Lisans Tezi, Mugla Universitesi, Mugla.

MONE (2006). llkégretim Ingilizce Dersi (4,5,6,7,8. suiflar) 6gretim programi. Ankara: Milli Egitim Midiirligii.

Ponte, E. (2000). Negotiating portfolio assessment in a foreign language classroom. Doctoral Dissertation, University of California, Berkeley.

Spencer, D. M. (1999). An exploration of portfolio assessment and its influence on children’s writing. Master’s Thesis, Regina University,
Kanada.

Yueh, H. (1997). The relationship between the quality of portfolios and students' use of self-regulated learning strategies. Doctoral Dissertation,
The Pennsylvania State University, Pennsylvania.



