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Abstract

The current study examined the relationship between academic motivation and attitudes toward foreign language learning. A total
of 102 prospective English teachers enrolled in an English as a foreign language (EFL) learning program from a state university
in Ankara/Turkey participated in the study. Data were collected using Attitudes toward Foreign Language Learning (A-FLL;
Vandewaetere & Desmet, 2009) and the Academic Motivation Scale (AMS; Vallerand et al., 1992). Results revealed reciprocal
correlations between attitudes toward foreign language learning and academic motivation. Specifically, behavioral and
affective/evaluative components of attitudes toward foreign language learning appeared as the strongest predictors of academic
motivations. In addition, while cognitive and affective/evaluative components were both positively related with the perceived
intrinsic and extrinsic motivation, behavioral component was negatively associated with amotivation. From these findings, it can
be concluded that attitudes and academic motivation are interrelated in learning a second or foreign language (L2). Results are
discussed with the intent of highlighting the importance of attitudes toward foreign language learning and academic motivation in
enhanced L2 learning experience.
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1. Introduction

Over the past few decades, there has been a general consensus over the fact that motivation is an indispensible
part of, though still controversial due to the robustness of its measurement (Gamboa et al., 2013), effective teaching
and learning (Do6rnyei, 2005; 2014; Doérnyei, Maclntyre, & Henry, 2016; Dérnyei & Ryan, 2015; Gardner, 1985,
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2001, 2010). Research into second or foreign language (L2) learning has acknowledged that attitudes and motivation
are central to effective second language acquisition or learning (SLA) and that “all the other factors involved in SLA
presuppose motivation to some extent” (Ddrnyei, 2005, p.65). Motivation is viewed as an internal driving force that
activates and directs behavior (Singh, 2013). It is also argued that students’ academic behavior is influenced by a
wide array of individual differences variables such as attitudes, motivation, strategy use, intelligence, and
personality. Prior research has mostly focused on the impact of attitudinal/motivational variables on students’ school
performance and achievement without providing clear evidence regarding the viable interrelationship between
different types of motivation including attitudes, motivation, and academic motivation. The current study addresses
these gaps by examining the relationship between attitudes toward foreign language learning and academic
motivation within self-determination theory (SDT) framework among pre-service English teachers in Turkey.

2. Literature review

Motivation is a multifaceted construct that serves as a driving force in the challenging process of learning an L2
(Dornyei, 2005). That is, motivation consists of a combination of factors that induces individuals to achieve their
goals. It is also defined as “the attribute that moves us to do or not to do something” (Broussard & Garrison, 2004, p.
106) and as “beliefs and attitudes that affect the use and development of cognitive and metacognitive skills”
(Schraw et al., 2006, p. 112). Over the past few decades, the mainstream research into attitudes and motivation in
the field of SLA has largely focused on Gardner’s (1985) socioeducational model of SLA which posits that
“students’ attitudes toward the specific language group are bound to influence how successful they will be in
incorporating aspects of that language” (Gardner, 1985, p. 6). According to this model, language achievement is
influenced by integrative motivation or integrativeness, attitudes toward learning situation, language aptitude, and
motivation or attitudes toward learning as well as a number of other factors (Oz, 2016; Oz, Demirezen, & Pourfeiz,
2015a). Indeed, the main component of the model is integrativeness which generally “subsumes integrative
orientation, interest in foreign languages, and attitudes toward the L2 community” (Dérnyei, 2005, p.68).

Over the last two decades, there has been a growing interest in looking for alternative approaches to replace the
prevailing socioeducational model of SLA which was severely criticized and questioned for its inapplicability in the
immediate learning situation, inadequacy of integrativeness construct in accounting for identity issues (Norton,
1995, 2000) in the globalized world where the ownership of English does not stay with the native speakers of the
language . Consequently, more process-oriented approaches emerged, which viewed motivation as a multifaceted
construct with a dynamic nature (D6rnyei & Chan, 2013; Dornyei & Ushioda, 2011; Dérnyei, Henry & Muir, 2016;
Dornyei & Ryan, 2015). Dornyei (2005, 2009) introduced a more process-oriented approach which “offers a
comprehensive perspective that builds on several previous constructs and is compatible with the emphasis on
motivational, cognitive, and emotional conglomerates” (Dornyei, 2014, p.520). The motivational self system
consists of three dimensions, that is, the ideal L2 self, the out-to L2 self, and L2 learning experience, and posits that
when a person envision himself or herself as an ideal L2 speaker or user with “a well-established and vivid ideal
self”, the person’s self-images and future self-guides would empower him/her toward motivated L2 learning. From
teacher education perspective, this become even more important since a person’s self-images and the ideal L2 self
aligned with his/her professional self would act as a potent motivational factor which will lead to the development of
quality and competent teacher.

Academic motivation, on the other hand, is defined as the “enjoyment of school learning characterized by a
mastery orientation; curiosity; persistence; task-endogeny; and the learning of challenging, difficult, and novel
tasks” (Gottfried, 1990, p. 525). In this study, academic motivation was viewed within the self-determination theory
(Deci & Ryan, 1985, 2002; Ryan & Deci, 2000, 2002, 2013). SDT is conceived of as “a comprehensive theoretical
framework which encompasses different parameters of motivation” (Liu, 2016, p. 94) and views motivation as a
tripartite construct which consists of intrinsic, extrinsic, and amotivation as the three constituents of motivational
continuum. Intrinsic motivation refers to performing a learning task or a behavior for its own sake and for mere
pleasure and satisfaction, while extrinsic motivation is mainly concerned with performing a behavior in order to
receive some external reward (Dornyei, 2014). Indeed, the driving force to undertake a task or perform a behavior
seems to be a key factor in motivated learning within SDT framework. According to Komarraju, Karau, and
Schmeck (2009, p. 47), “Intrinsically motivated individuals tend to have an internal locus of control, are driven to
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accomplish, seek intellectual stimulation, and are enthusiastic about learning new things. Extrinsically motivated
individuals pursue education to achieve contingent goals, rather than for an intrinsic enjoyment of learning”.
Amotivation, on the other hand, reflects a “state of lacking an intention to act” (Ryan & Deci, 2000, p. 61), a
situation in which an individual is neither intrinsically nor extrinsically motivated.

A substantial body of research has now acknowledged the importance of attitudes, motivation and academic
motivation in effective learning in L2 learning context as well as other disciplines (Cetin, 2015; Ersanli, 2015;
Gamboa, 2013; Komarraju et al., 2009; Liu, 2016; Liu, Wang, & Ryan, 2016; Martinez, Perez, Navarrete, & de la
Paz, 2016; Pourfeiz, 2015; Oz, Demirezen, & Pourfeiz, 2015b; Sikhwari, 2014; van den Berg & Coetzee, 2014;
Yang 2013; Yashima, 2009). Martinez et al. (2016, p.136), argue that motivation and strategy use are interrelated
and that “motivation leads to strategy use, and strategy use to motivation”. Henning and Shulruf (2011), for
instance, found a strong association between the self-regulated learning strategies and motivational beliefs and an
intriguing interaction between engagement in self-regulated learning strategies and their direct impact on academic
achievement. Genc, Kulusakli, and Aydin (2016) found that motivation plays an important role in learning process
of Turkish undergraduate students majoring in English as a foreign language, and that the participants’ English self-
efficacy had a great impact on their beliefs and motivation. A recent study by Liu (2016) indicated that Chinese
students were equal levels of intrinsic and extrinsic motivation. Likewise, Onder, Besoluk , Iskender, Masal , and
Demirhan (2014) found that academic achievement is greatly influenced by academic motivation. Bedel (2016)
reported a significant relationship between academic motivation and self-efficacy beliefs of Turkish pre-service
early childhood education teachers. Oz, Demirezen, and Pourfeiz (2015b) also found a statistically positive
correlation between emotional intelligence and attitudes toward foreign language learning. Pourfeiz (2015)
examined the relationship between Big Five personality traits and attitudes toward foreign language learning. The
findings showed statistically significant relationships between cognitive, affective/evaluative, and behavioral
components of attitudes toward foreign language learning and the Big-Five personality traits.

To date, however, despite the importance of attitudes and motivation in L2 learning process, there has been no
empirical research regarding the relationship between attitudes toward foreign language learning and academic
motivation, especially in teacher education field. Given the importance of attitudes, motivation in transforming L2
learners into self-regulated, self-determined, and autonomous learners in learning an L2 , implications of
attitudinal/motivational studies for different aspects of learning an L2, and the lack of empirical research gap with
regard to the impact attitudes on academic motivation of pre-service English teachers in the under-researched
context of Turkey, the current study sought to examine the role of attitudes toward foreign language learning in
promoting the academic motivation of pre-service English teachers. The current study, therefore, aimed at
addressing this research gap and providing responses for the following research questions:

1. Is there any relationship between attitudes toward foreign language learning and academic motivation?
2. How well do metacognitive attitudes toward foreign language learning predict academic motivation pre-
service English teachers’ academic motivation?

3. Methodology
3.1. Research design

A quantitative research design was used in the study and survey methodology employed to collect data. The
study could also be considered as correlational and relational since correlations and interrelations of the variables
under survey were also obtained using correlation analysis and analysis of moment structures. As quantitative
research design with survey methodology was used since it is a useful measure and enables the researchers to get
information in a quick and economical way within a short period of time (Creswell, 2012).
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3.2. Setting and participants

A total of 102 pre-service English teachers enrolled in a pre-service English teacher education program at a major
state university in Turkey. All participants voluntarily participated in the study and gave consent for data collection.
The participants (N= female: 77, 76%; male: 25, 24%) were asked to complete an online survey. They ranged in age
from 19 to 25 years (M = 20.28, SD = 0.95).

3.3. Measures
3.3.1. Attitudes toward foreign language learning

The participants’ attitudes toward foreign language learning were measured using the attitudes toward foreign
language learning (A-FLL) Scale (Vandewaetere & Desmet, 2009). The A-FLL consists of 31 items which measures
the participants’ attitudes toward foreign language learning and the related components, that is, cognitive
component, affective/evaluative component with three sub-scales, and behavioral component with four subscales, on
a 7-point (ranging from “totally disagree” to “totally agree”) Likert scale. The internal consistency of overall A-FLL
in the present study was o= .94

3.3.2. Academic motivation

The academic motivation scale (AMS) developed by Vallerand et al. (1992) was employed to assess the
participants’ academic motivation. The MAS is a 28-item scale which measures the participants’ academic
motivation on three subscales of intrinsic motivation (twelve items), three subscales of extrinsic motivation (twelve
items), and amotivation (four items). Participants rated how well the items described them on a7-point scale ranging
from 1=does not correspond at all to 7=corresponds exactly. The internal consistency of the scale was 0=.93 in the
current study.

3.4. Procedures for data collection and analysis

The participants enrolled in the teacher education program were asked to complete an online survey and gave
consent to the study. The participants’ self-reported perceptions in both variables were computed to obtain their
perfect score for each component and related subcomponents. Later, the data were analyzed using IBM SPSS
Statistics 23. The structural equation modelling (SEM) and analysis of moment structures (IBM AMOS 22 statistical
package) were utilized to measure the relationship between variables under survey. Instead of using regular multiple
regression analysis, AMOS was used to ensure the accuracy of results obtained in a single model (Kline, 2011;
Tabachnick & Fidel, 2013).

4. Results and discussion

The findings revealed that there was a significant positive correlation between overall A-FLL and academic
motivation. Likewise, cognitive and affective components of A-FLL significantly correlated with intrinsic and
extrinsic motivation. However, no correlation was found among cognitive and affective components of A-FLL and
amotivation. Behavioral component was correlated positively with intrinsic motivation and negatively with
amotivation. There was no correlation between behavioral component and extrinsic motivation. As shown in Figure
1, the findings also revealed that A-FLL significantly predicted 17% of variance in the participants’ overall
academic motivation, suggesting that learners with positive attitudes toward learning an L2 are more likely to be
academically motivated. Surprisingly, the results revealed that academic motivation also predicted 17% of variance
in participants’ attitudes toward foreign language learning. This, indeed, underscores the existence of reciprocal
relationship between the two variables, suggesting that as the one increases, the other also tends to increase.
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Figure 1. The relationship between attitudes toward foreign language learning and academic motivation

Note: A_FLL= Attitudes toward Foreign Language Learning; Academic _ M= Academic Motivation

The findings , Figure 2, also revealed that A-FLL significantly predicted 25% of variance in the participants’
overall intrinsic motivation, 13% in extrinsic motivation, and 8% in amotivation, being the strontest predictor of
intrinsic motivation, (f = .50, p < .001) and the second strongest predictor of extrinsic motivation (f = -.36, p <
.001). As seen, A-FLL is negatively correlated with amotivation dimension of the academic motivation construct,
indicating that amotivation negatively influences the participants’ attitudes toward foreign language. Thus, it can be
concluded that amotivated students are less likely to be successful language learners.
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Figure 2. The relationship between attitudes toward foreign language learning and components of academic motivation
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The findings revealed that that cognitive, affective/evaluative, and behavioral components of A-FLL predicted
29% of variance in overall academic motivation. As illlustrated in Figure 3, cognitive component emerged as the
strongest predictor (f = .38, p<.001) follwed by affective/evaluative component as the second (f = .32, p<.001).
This implies that cognitive and affective variables can work in tandem in promoting academic motivation among L2
learners. It seems plausible, thus, to conclude that attitudes toward foreign language learning have potential to
predict prospective English teacher’s academic motivation. From pedagogical perspective, this is compelling to
argue that the interplay of positive attitudes and academic motivation can be viewed as a powerful and sound avenue
toward enhanced performance in academic activities and, consequently, self-determined academically motivated
teachers. As Yang (2013) puts it, highly motivated learners with positive attitudes aligned with a set of individual
difference variables including verbal aptitude and intelligence will develop to proficient and competent L2 learners.

Cognitive
.38
©
29
54 affective_evaluative = Academic_M
.35 -18
behavioral

Figure 3. The relationship between components of attitudes toward foreign language learning and academic motivation

Results of analysis of moment structures, Figure 4, also indicated that cognitive, affective/evaluative, and
behavioral components of A-FLL predicted 29% of variance in intrinsic motivation, 25% in extrinsic motivation,
and 14% of variance in amotivation, with behavioral component as the significant predictor of amotivation (f = -.39,
p < .001), cognitive component as the strong predictor of intrinsic motivation (B = .35, p<.001) , and
affective/evaluative component as the strongest predictor of extrinsic motivation (B = .35, p<.001). These findings
indicate that attitudinal/motivational behaviors are closely linked with academic motivation and behavior. What is
more, there is a strong correlation between affective/evaluative, behavioral and cognitive components of A-FLL,
indicating that both affective and cognitive factors highly and positively influence academic motivation of pre-
service English teachers. This highlights the contention that cognitive and metacognitive abilities and affective
variables such as attitudes, motivation, and emotion are central to effective L2 learning (Ddrnyei, 2009; Waninge,
2014).
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Figure 4. The relationship between components of attitudes toward foreign language learning and components of academic motivation
5. Conclusion

The findings revealed a significant relationship between attitudes toward foreign language learning and academic
motivation, extending our knowledge and understanding of the interrelations of individual differences in academic
contexts and the role of attitudes in promoting academic motivation of pre-service English teachers. Findings also
provided further support for the prior research on the impact of attitudes and motivation on L2 learning behavior,
which would lead to academically motivated learners. Practical implications are that students’ positive attitudes
toward learning an L2 are central to motivated L2 learning, academic motivation, and language achievement. This
supports the contention that earlier conceptualizations of the motivation are still at work and should be catered for
along with newly developed conceptualizations of the construct since they are all supplementary not mutually
exclusive. There is, thus, a compelling reason that we should keep both of them and shouldn’t throw out the baby
with bath water (MacIntyre et al., 2009). From pedagogical perspective, teachers and educators are recommended to
cater for their students’ attitudes since they may affect, be it negatively or positively, academic motivation and
achievement. Indeed, more positive attitudes toward learning a foreign language and enhanced academic motivation
will end up with more effective academic achievement. Therefore, it is recommended that teacher education
programs need to cater for the cultivation of attitudes and academic motivation and, according to Martinez et al.,
2016, p.477), teachers should “encourage high motivation in their students, as well as being informed about the
importance of students’ academic self-concept as a factor”.
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The present study extended our understanding of attitudes toward learning an L2 and their academic motivation.
A word of warning, however, seems necessary here. The current study was carried out with pre-service English
teachers who, due to their professional well-being, are normally assumed to hold higher positive attitudes and have
higher levels of academic motivation. Therefore, it is recommended that the findings of this study need to be
generalized with caution so as to avoid biased and inaccurate outcomes in other fields and disciplines.
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