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Introduction

Problems in the foreign language education in Turkey have been investigated vastly (British Council
& TEPAV, 2013; Can & Can, 2014; Celebi, 2006; Demirpolat, 2015; Erkan, 2012; Isik, 2008, 2011; Ozkan,
Karatas & Gulsen, 2016; Titiinis, 2012) and in those studies, wrong decisions for the methods followed
in language teaching were emphasized. According to the results of the above-mentioned studies,
although the language teaching methods mainly based on memorization and translation have been
abandoned theoretically, in practice, those old methods are still being employed. One of the greatest
contributions in the process of transition from previous rule-based approaches to meaning-based ones
belongs to Stephen Krashen and the most important element of the methods suggested by Krashen for
language teaching is exposure to the language. In Turkey, no study investigating the effect of exposure
to English on English proficiency has been encountered. For this reason, by taking this gap in the
literature into consideration, in this study, the factors affecting the language achievement are
investigated with a multiple indicators and multiple causes (MIMIC) model developed based on the
Krashen’s (1987) theory of second language acquisition.

Many methods, generated with the aid of Krashen’s hypothesis and theory, are practiced
successfully all over the world (Lightbown & Spada, 2006). Foreign language education given in the
Turkish Military Academy of the Turkish Land Forces was carried out in accordance with the language
acquisition principles of Krashen (Kara Harp Okulu, 2016). There are two indicators that show the
significance of the language acquisition theory of Krashen. The first one is its common usage. The
second one is research findings that show the effectiveness of the teaching approach. The study of
Gradman and Hanania (1991) could be a good example for supporting input hypothesis, in which, out of
a large number of background factors thought to contribute to success in language learning, the extent
of active exposure to the language through outside individual reading was found to be the most
important one. There are also studies related to the efficacy of comprehensible input based pedagogy
(Rodrigo, Krashen & Gribbons, 2004), the positive and significant effect of increasing comprehensible
input on the students’ reading ability (Yang, 2011) and the positive effect of input hypothesis based
approaches on young learners’ vocabulary learning and communication skills (Tehrani, Barati &
Youhanaee, 2013). For further evidence, it is suggested to refer to the related literature (Krashen 1994,
2004b, 2013a), where a number of studies supporting input hypothesis are addressed.

After looking at the studies related with the variables included in this study, what was found is the
following. There are significant correlations between the students’ English proficiency and their
attitudes towards English, foreign language anxiety, the amount of exposure to English, parents’
education level and English proficiency. When the attitudes of the students towards English increase
positively, their success in English increases, too (Delbesoglugil, 2013; Kazazoglu, 2013). The students
whose foreign language anxiety is low are more successful in language learning than those having higher
anxiety levels (Demirdas, 2012; Khodadady & Khajavy, 2012; Yamashiro & MclLaughlin, 2001). The
students whose parents have lower education levels and English proficiency are less successful in
learning English and have lower general academic performance (Bilsay, 2012; Cift¢i & Caglar, 2014;
Dogan & Demir, 2015; Lindgren & Muioz, 2013; Myrberg & Rosen, 2009). Moreover, the ones whose
parents have high education levels and high proficiency in English have less foreign language anxiety
(Pan, 2014; Uzun, 2014). The students who are exposed to English more through the ways like watching
movies, reading books either at their schools or at their homes acquire the language more successfully
(de Bot & Evers, 2007; Ekmekyermezoglu, 2010; Mufioz, 2014). The type of the school students attend
has significant effect on the general academic performance. Those who attend private schools are more
successful than the ones attending the state schools (Oluwatayo, 2012; Savas, Tas & Duru, 2010).

The Purpose and the Significance of the Study

There are many studies investigating the factors affecting both the general performance and the
success in specific courses in the exams of LGS (High School Entrance Exam), OKS (Secondary Schools
Entrance Exam), SBS (Level Determination Exam) and TEOG (Transition from Basic Education to
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Secondary Education) (Bilsay, 2012; Cift¢i & Caglar, 2014; Dogan & Demir, 2015; Lindgren & Mufioz,
2013; Myrberg & Rosen, 2009).However, when the literature was reviewed no study on the English
subtest of TEOG Exam was encountered, although there are studies on the variables predicting the SBS
English performance. Moreover, a lack of study in Turkey on the effects of exposure to English on
acquiring English as a foreign language has been determined. For these reasons, in this study, it was
aimed to fulfil these gaps by investigating the relations between TEOG English subtest achievement and
educational status of students’ parents (education level and English proficiency), their attitudes towards
English, foreign language anxiety, the type of the school the students attend and their exposure to
English through MIMIC modeling.

Problem Statement

How are the relations between exposure to English, attitude towards English, foreign language
anxiety, parental education status, school type and English proficiency according to the MIMIC model
formed using Krashen’s second language acquisition theory?

Sub-Problems:

1. What are the direct, indirect and the total effects of the variables of exposure to English, attitude
towards English, foreign language anxiety, parental education status, school type on TEOG English
success?

2. What are the effects of attitude towards English and parental education status on foreign language
anxiety?

3. What are the effects of the students’ attitude towards English, parental education status and the type
of the school they attend on the variable of exposure to English?

4. Is there any moderator effect of foreign language anxiety on the effect of exposure to English on
TEOG English score?

Theoretical Framework of the Study

In modeling studies, the researcher should specify his or her model according to a theoretical
framework and should take the related literature into consideration while determining the variables to
include in the model and the relations between those variables. Modeling studies that do not have
strong theoretical bases will most probably not produce good fit indices (Simsek, 2007). Therefore, in
this study, for determining both the variables to include and the relationships between them in the
MIMIC model formed to identify the variables predicting TEOG English success, the process was carried
out based on a theoretical framework and the studies done on English success were also taken into
consideration. As the theoretical framework, Stephen Krashen’s second language acquisition theory was
decided upon and the theory is explained in brief in the related part below.

Second Language Acquisition Theory: The theory of language acquisition whose foundations were
laid by Stephen Krashen at the early eighties has five hypotheses, which mainly suggest that second
language acquisition is almost alike with the acquisition of the mother tongue. These hypotheses are the
acquisition-learning hypothesis, the natural order hypothesis, the monitor hypothesis, the input
hypothesis, and the affective filter hypothesis.

Krashen (1987) firstly emphasized the difference between learning a language and acquiring one to
be understood for comprehending the hypotheses. Learning a language is a conscious process and
requires knowing about the grammar structure and rules of English and talking about them. Those
things are hard to encounter in the process of language acquisition, because the acquirer generally does
not know anything about the rules and grammar structure of the language although he speaks the
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language accurately. Thus, Krashen states that children do not learn their mother tongue, but acquire it
and this is also possible for adults who want to learn a language as a second or a foreign language.
Accordingly, Krashen rejects some researchers’ arguments stating that the ability of acquiring a
language is lost after childhood; hence, adults can only learn a new language. Moreover, he emphasizes
that, in second language acquisition process, a level close to native learners’ level can be achieved with
the help of the methods developed in line with the theories he suggests.

The argument in the Krashen’s second hypothesis is that there is an order ruling in the process of
acquiring the grammar structure and rules of English. Though the order is not exactly the same for every
single person acquiring a language, a specific order can been observed. The language of English is the
language on which most studies have been done and those studies on the grammar structure and rules
of English are generally on the morphology of it. In those morphological studies, it has been found that
children learning English as their mother tongue acquire certain suffixes and functional words earlier
than others (Krashen, 1987) and that the same situation has been seen in those who acquire English as a
second language and learners’ mother tongue doesn’t have any effect (Dulay & Burt, 1974, cited in
Krashen, 1987). For instance, while the progressive ‘-ing ‘is among the suffixes which are firstly acquired,
the third person singular ‘-s* has been observed to be acquired very late.

Although it is stated that adults can acquire English as a second or a foreign language like acquiring
their mother tongue (but not that perfect), learning a language is not totally ignored. While the process
of acquiring a language subconsciously (without knowing the structures and the rules) is observed
during children’s acquisition of their mother tongue, the process of learning a language which
represents the aspect of knowing the grammar structures and rules of English is also seen among adults
as well as with the acquisition process. That learned part of English is included in the third hypothesis
called ‘Monitor Hypothesis’. According to the hypothesis, while the acquired part of English is
responsible for the initial production of someone’s uttered words or sentences and the fluency during
that process, the learned part is responsible for monitoring those outputs. In other words, outputs like
words or sentences, which are initialized by the acquired knowledge, are shaped in a certain form and
organized by the learned knowledge before leaving our mouth. In fact, like immediately before
speaking, that process can also happen ahead of writing or after speaking or writing (self-correction)
(Krashen, 1987).

The fourth hypothesis, the Input hypothesis, is quite related with the ‘natural order’ that is
emphasized in the second hypothesis. Because in the second hypothesis, it is addressed that there is a
certain order followed while acquiring a language and its linguistic structures and rules. Therefore, here
we can talk about passing from a level to a higher one. What enables this transition is learners’ exposure
to comprehensible input, which is called as i+1 since it means one level above the acquirers’ current
level of language proficiency according to input hypothesis. Here, ‘i’ represents the current language
ability and acquisition level of the learner. In other words, ‘i+1’ represents the structures and rules that
the learner has not acquired yet. The comprehension and acquisition of comprehensible input
containing information over the level of the learner, namely learners’ transition from i to i+1, take place
with the help of their current level of acquisition, world knowledge and context (Krashen, 1987).
Language education’s general shape around the world is like that; firstly, grammar structures and the
rules of a specific language are taught, then practice is done by speaking through including those
structures and the rules. However, according to the input hypothesis, the significance should be firstly
given to the meaning, later the aforementioned structures are acquired in time.

The last hypothesis is the ‘Affective Filter Hypothesis’. According to the hypothesis, some affective
variables play important roles in the process of successful acquisition of comprehensible input. Reaching
of comprehensible input to the language acquisition device, which was put forward by Chomsky (1965),
can be hindered by a filter called ‘Affective filter’. Lessening the effect of affective filter is only possible
through developing positive attitudes towards English and through reducing anxiety. If a learner’s
attitude towards English is negative and his anxiety of English is high, it is not always possible for
comprehensible input to reach to the responsible part of the brain, though getting adequate amount of

534



Mustafa GOKCAN, Derya COBANOGLU AKTAN — Pegem Egitim ve Ogretim Dergisi, 8(3), 2018, 531-566

comprehensible input and comprehension may occur. For attitude, as one of the affective variables,
Krashen also states that students’ who have positive attitudes towards English seek for comprehensible
input more and thus get themselves more exposed to English (Krashen, 1987).

The theory of second language acquisition is closer to acquiring a language than learning it. The
acquisition of a language is possible under two conditions; firstly, providing students with
comprehensible input which is i+1 level above their current proficiency level; and secondly, the affective
filter should be low so that the comprehensible input can reach its intended target, i.e. getting acquired
by the language acquisition device (LAD) (Krashen, 1987). In the framework of the theory described in
general terms, what stands out as one of the most important factors in attaining language proficiency is
the amount of exposure to comprehensible input. The fact that positive attitude towards English
stimulates search for comprehensible input and that the possibility of acquiring that comprehensible
input decreases when the anxiety level of the students gets high are also addressed in the theory. The
above-mentioned relations whose empirical evidences are present in the theory were tested in this
study with a MIMIC model, which is one of the modeling methods within the framework of structural
equation modeling.

Structural Equation Modeling and Multiple Indicators and Multiple Causes Model: Rather than
being a single statistical technique, structural equation modeling (SEM) is a general term that
encompasses statistical analyses like confirmatory factor analysis, path analysis, multi group analyses
(Cokluk, Sekercioglu & Buyukoztirk, 2014). According to Joreskog and Sérbom (1993), structural
equation modeling is the general name given to the techniques enabling us to analyse latent constructs
with observed variables. As examples to these latent constructs, intelligence, motivation and attitude
could be given. The most significant characteristic of structural equation modeling is that it is totally
built on theoretical bases. A researcher that has a set of variables in hand should specify the possible
relations between these variables based on theoretical assumptions before starting to collect data. The
first aim of the analyses conducted by using SEM is testing whether the relations specified based on
theoretical bases are confirmed by the data collected for the study.

There are two main elements of SEM as measurement model and structural model. In the former
one, the number of the latent variables is determined, the relations of these latent constructs with their
indicators are calculated and the correlations or covariances between the errors of the indicators, if
necessary, are estimated. In the latter model, relations between these latent constructs are specified. In
SEM studies, before conducting analyses related with structural model, the relationships between the
latent variables and their indicators should be confirmed beforehand. Measurement model, in some
way, is the phase where multiple confirmatory factor analyses (CFA) belonging to different constructs
are conducted at the same time. Two different methods are employed while evaluating the results of a
CFA obtained from multiple groups. First one is multi-group CFA and the second one is multiple
indicators multiple causes model (MIMIC). Generally multi-group analyses are used for investigating the
invariance among multiple groups, but this invariance can also be tested by regressing latent constructs
or the indicators to covariants representing a membership to a group (e.g. Gender: 0 = Female, 1 =
Male; School Type: 0 = State, 1 = Private). In MIMIC models, the latent variables are represented with
multiple indicators and there are one or more than one predictor variables that affect those latent
constructs. Those predictor variables are single indicator covariates and assumed to be measured as free
from errors (Brown, 2015).

In this study, the focus is not to test the invariance according to any covariate. Since the variable of
‘School Type' in this study is included in the structural model as a predictor of English success and that
variable (school type) shows the characteristics of a covariate, the structural model gained the form of a
MIMIC model which, as already mentioned before, is one of the modeling methods within the
framework of structural equation modeling. For this reason, MIMIC models are shortly explained in this
section.
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When the covariance structure is analysed, MIMIC model is described as follows (Wang & Wang,
2012). For measuring endogenous latent variables, multiple endogenous indicators are used. Causal
effects are not specified between the endogenous latent variables, but only covariances and
correlations are calculated, because all of the latent variables are in a single CFA model. Latent variables
are affected by the observed predictors, which are assumed to be the perfect measures of exogenous
latent variables. Gender, ethnic identity, age and education level can be given as examples to the
exogenous latent variables which are also called as covariates. According to Brown (2015), MIMIC model
is actually a CFA model, which is obtained by regressing the latent variables with their indicators on the
covariates. No causal effect is specified between the latent constructs. Only the correlations and the
covariances are estimated. By specifying causal effects between latent variables, the MIMIC model is
integrated with SEM.

The main two phases of the MIMIC modeling are;

1- A testable measurement model is specified by using the entire sample

2- One or more than one covariates are added to the model to investigate the effects on factors and the
indicators.

Generally, a covariate is considered as free of measurement error, so when it is added to the model,
its error variance is fixed to zero. This assumption may be reliable when the covariate represents the
common groups (e.g. male, female). However, in other cases, the covariate’s unstandardized error value
can be fixed to a value different from zero according to sample variance estimation and a present
reliability coefficient.

Method

Research Design

In this study, the relations between the students’ English proficiency (ENGPRO) and parental
education status (PES), attitude towards English (ATTITUDE), foreign language anxiety (ANXIETY),
exposure to English (EXPOSURE) and school type (SCHT) were investigated by using MIMIC modeling,
which is a member of SEM family. For this reason, a predictive correlational design, which is a type of
correlational research under quantitative research methods, was used in this study. Multi factor
predictive correlational design as one of the predictive correlational designs enables analysing indirect
and mediation relations in addition to the direct relations (Blylikoztirk, Cakmak, Akgiin, Karadeniz &
Demirel, 2013).

Study Group

The study group of this research consists of randomly chosen 826 eighth graders who attend six
different schools (four state, two private) in Cankaya, Etimesgut, Go6lbasi, Kegioren, Sincan, and
Yenimahalle districts of Ankara, Turkey.

Data Collection Tools

The data analysed was collected with a data collection tool consisting of four parts during the spring
term in 2016. The first part of the tool is a personal information form, which includes information about
the students’ gender, the type of school they attend, their parents’ educational level, English proficiency
level, and lastly the score they obtained from the TEOG English subtest, which was held in December,
2015. In the second part, ‘Elementary English Course Attitude Scale’ developed by Bas (2012) was
applied for determining the attitudes of the students towards English. For measuring the foreign
language anxiety level of the students, ‘Foreign Language Classroom Anxiety Scale’ by Horwitz, Horwitz
and Cope (1986) and adapted to Turkish by Giirsu (2011) was included in the third part. The last part of
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the tool was allocated to the ‘Exposure to English Scale’ developed by Gékcan and Cobanoglu Aktan
(2016) for determining how often the students are exposed to English. The reliability coefficients
(Cronbach’s alpha) for the attitude, anxiety and exposure scales are reported in the related literature as
.92, .82, .90 respectively.

Data Analysis

The data collected from the students was analysed with IBM Amos, 23 and Mplus 6.0 softwares.
Because the structural equation modeling studies are under the framework of multivariate statistical
methods, the assumptions to be met by every multivariate analysis should also be checked during SEM
studies. The assumptions to be met are collected under six main titles as missing data, outliers, sample
size, univariate normality, multivariate normality and lastly linearity and multicollinearity (Alpar, 2011,
Bayram, 2010; Cokluk et al. 2014; Kline, 2016; Tabachnick & Fidell, 2007).

Of the data collection tools, 35 were found to have missing values. Since the missing values were
randomly distributed, observed in different variables and numerically very few when compared to the
total data set, screening the data for the assumptions was carried on with the data belonging to 791
students after the 35 cases that had missing values were excluded. When screening the data for outliers,
no problematic case was encountered. Moreover, the latent variables included in this study do not have
linearity and multicollinearity problems. However, for those variables, univariate and multivariate
normality couldn’t be met. For this reason, the estimation method of MLR (Maximum Likelihood
Estimation with Robust Standard Errors) which enables conducting analysis with the data sets for which
normality assumption cannot be met (Muthén & Muthén, 2010) was employed in the analyses.

Before determining the structural relations by drawing paths between latent variables, a
measurement model was formed for testing the relations of latent variables with their indicators and
the model was given at Figure 1. After adding a covariate (SCHT, i.e. school type) to this model, paths
from both this covariate and other exogenous latent variables (PES and ATTITUDE) to the endogenous
latent variables (ANXIETY, EXPOSURE and ENGPRO) were specified and the relationships between these
variables were analyzed with a MIMIC model.

The latent variable of PES was specified as a two dimensional factor (mother education status and
father education status). The indicators of mother education status (MES) were determined as ‘mother
education level’ (MEL) and ‘mother English proficiency’ (MEP) while ‘father education level’ (FEL) and
‘father English proficiency’ (FEP) were determined as father education status’ (FES) indicators.

As known, when the measurement errors in regression analyses were ignored, the parameter
estimations and the standardized errors could be biased. When there are multiple indicators for every
latent variable, SEM is a powerful tool for dealing with the problem of measurement error. However,
when a variable with a single indicator is to be included in the model, those single indicator variables are
assumed to be measured without error and added to the model like that. If there is a reliability
coefficient previously known for the variable, an error variance belonging to single indicator variable will
be calculated by using that coefficient for handling this problem in YEM studies (Wang & Wang, 2012).
For the reliability coefficient (a = .86) of TEOG English subtest is given (MEB, 2016), ENGPRO was
specified as a latent variable with a single indicator and included in the model by calculating its error
variance with the aid of the variance belonging to the students’ TEOG English subtest scores and the
reliability coefficient, despite the fact that the students’ TEOG English score could be included in the
model as an observed variable by assuming it as measured without error.

Since the dimensions of the attitude and anxiety scales were highly correlated among each other,
the dimensions were combined and item parcelling was employed to get a more parsimonious
measurement model. Although it is strongly suggested to avoid using parcelling with multi-dimensional
scales, it is considered as acceptable when used with unidimensional scales with too many items (Rogers
& Schmitt, 2004).
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Results

The Findings of the Measurement Model and the Structural Model

Before the structural relations were determined through specifying the structural model by drawing
paths between the latent constructs, a measurement model was formed for testing the relations
between the latent variables and their indicators, which is given in Figure 1.

In structural equation studies, as indicators of fit between the models specified and the data, some
statistics called model fit indices are estimated. In Table 1, the intervals related to good fit and
acceptable fit are given (Bollen, 1989; Byrne, 2010, 2012; Kline, 2016). Also the model fit indices
belonging to the measurement and the structural model are given in Table 1. According to the values
presented there, the measurement model tested produced acceptable model fit indices (x2/ df = 3.06,
RMSEA = .05, CFI = .92, SRMR = .05). While the ratio of chi-square to degrees of freedom (x2/ df), the
root mean square error of approximation (RMSEA) and the standardized root mean square residual
(SRMR) values were calculated as very close to good fit, the comparative fit index (CFl) was below the
value of .95 which is considered as an indicator of good fit. The statistics belonging to the latent
variables and their indicators are given in Figure 1.

After the measurement model produced acceptable fit statistics, which are very close to good fit, the
phase of forming the structural model through specifying the relations between latent constructs by
drawing one-way arrows was initiated. The relations between the variables were specified according to
both Krashen’s second language acquisition theory and the information obtained from the literature. All
of the relations, except one (School type - Exposure) were found to be statistically meaningful.

When we look at the model fit statistics given in Table 1, it is seen that the ratio of chi-square to
degrees of freedom, RMSEA and SRMR produced acceptable fit indices which are close to good fit as
3.26, .05 and .06 respectively. The CFl has a value (.91) above the .90 which indicates an acceptable fit,
although it is below .95, which is accepted as the cut point for good fit. Some important parameter
estimations of the structural model in Figure 2, that is, the latent variables’ direct, indirect and total
effects on each other are given in Table 2.

Table 1.
The Intervals for Model Fit Indices and Values Calculated for the Models.

Model Fit Indices (*/ df) RMSEA CFI SRMR
Good Fit 0<y’/df<2 0 < RMSEA £.05 95<CFI<1 0 <SRMR £.05
Acceptable Fit 2<x’/df<5 .05 <RMSEA £.10 .90 < CFl £.95 .05 <SRMR .10
Measurement Model 3.06 .05 .92 .05
Structural Model 3.26 .05 91 .06

Findings Related to the Factors Affecting the English Proficiency

In the first sub-problem, the direct, indirect and total effects of parental education status, school
type, attitude towards English, foreign language anxiety and exposure to English on English proficiency
were investigated. Upon consideration the data at the Figure 2, it is observed that parental education
status, school type, attitude towards English and exposure to English have meaningful and positive
effects on English proficiency and that foreign language anxiety affects English proficiency negatively
and this effect is statistically meaningful too.

In Table 2, the direct, indirect and total values calculated for these effects are given. The indirect
effects shown in the table are total indirect effects. For example, it is seen that there are two different
variables (Anxiety and Exposure) that are mediating the effect of the parental education status on
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English proficiency. The indirect effect of PES on ENGPRO, which was given as .12 in Table 2, is the sum
of the indirect effects of PES through the mediator variables of ANXIETY and EXPOSURE.
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Figure 1. The measurement model.
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The findings are as follows; the total effect of the parental education status on English proficiency is
.43 and .31 of the total effect is direct, while the .12 of it is indirect .03 of the indirect effect is through
ANXIETY and .09 of it is mediated by EXPOSURE. All of these effects are found to be statistically
meaningful (p< .05). According to these findings, it is seen that when the education level and English
proficiency of the parents of the students’ increase, the students’ English proficiency increases too. The
students whose parental education statuses are high are exposed to English more and this positively
affects their English proficiency. It is also seen that the variable of PES has an indirect effect on English
proficiency by lowering the foreign language anxiety level of the students.

The total effect of the attitude towards English on English proficiency was found as .30 (direct = .12,
indirect = .19). The indirect effect through the variable of ANXIETY is .07, while it is .12 through
EXPOSURE. According to the values calculated, the foreign language achievement of the students who
have positive attitudes towards English is higher than the achievement of the students who have
negative attitudes. Moreover, it is seen that attitude towards English has another indirect effect on
English proficiency by lowering the students’ foreign language anxiety.

Table 2.
The Direct, Indirect and Total Effects between the Variables in the Structural Model.

Anxiety Exposure English Proficiency
estimate p-value estimate  p-value estimate p-value
PES(Parental Direct Effect y=-.23 .00 y=.41 .00 y=.31 .00
Education Indirect Effect - - - - y=.12 .00
Status) Total Effect y=-23 .00 y=.41 .00 y=.43 .00
Attitude Direct Effect y=-.47 .00 y=.53 .00 y=.12 .00
Towards Indirect Effect - - - - y=.19 .00
English Total Effect y=-.47 .00 y=.53 .00 y=.30 .00
Foreign Direct Effect - - - - B=-.14 .00
Language Indirect Effect - - - - - -
Anxiety Total Effect - - - - B=-14 .00
Exposure to  Direct Effect - - - - B=.22 .00
English Indirect Effect - - - - - -
Total Effect - - - - B=.22 .00
School Type  Direct Effect - - y=.00 .99* y=.14 .00
Indirect Effect - - - - .00 .99*
Total Effect - - y=.00 .99* y=.14 .00

No mediator variable was specified between the foreign language anxiety and English proficiency.
Thus, the effect of the variable of ANXIETY on English proficiency is just a direct one and it gets the same
value with the total effect (-.14). Since the value is negative, it can be said that English proficiency
decreases if foreign language anxiety increases.

The total effect of exposure to English on English proficiency was estimated as .22. When the
exposure of the students to English increases their English proficiency increases too.

When the values related to the variable of school type are looked at, a statistically insignificant
indirect effect is found. This effect is related to the EXPOSURE’s mediation between the school type and
English proficiency. Estimated y value was calculated as .00 for this mediation effect. In other words, the
variable of SCHT does not have any indirect effect on ENGPRO through the variable of EXPOSURE.
However, according to the school type, English proficiency level of the students changes. Attending a
private school has a positive and significant effect on English proficiency (p<0.05, y = .14). The students
who are attending state schools have lower English proficiency levels than those who are attending
private ones. It is presented that the variable which has the biggest effect on English proficiency is the
parental education status (y = .43) and the one which has the smallest effect is school type (y = .14).
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For making interpretations about the level of the total effects of the variables which were included in
the model as predictors of English proficiency, effect sizes were calculated. In literature, there are many
methods employed for determining the effect size. For the analyses based on regression, Cohen (1988)
suggests using the standardized measure of effect size (fz), which is calculated through dividing the
multiple regression coefficient (RZ) by the difference between 1 and R, P =R*/ (1- Rz). In Table 3, the R’
and f* values calculated for every latent variable that were included in the structural model are given.
The R and f* values for English proficiency was calculated as .38 and .61 respectively. Therefore, it can
be said that the variables of parental education status, school type, attitude towards English, foreign
language anxiety and exposure to English have large effect on English proficiency together.

Table 3.

The Effect Sizes Calculated for the Endogenous Latent Variables of the Structural Model.
ENDOGENOQUS LATENT VARIABLE R f Effect Size
1. ENGLISH PROFICIENCY .38 .61 Large

2. FOREIGN LANGUAGE ANXIETY .32 47 Large

3. EXPOSURE TO ENGLISH .54 1.17 Large

3.1 Friends .63 1.70 Large

3.2 School A1 12 Small

3.3 Text .72 2.57 Large

3.4 Media .67 2.03 Large

3.5 Software .36 .56 Large

4, MOTHER EDUCATION STATUS .76 3.17 Large

5. FATHER EDUCATION STATUS .85 5.67 Large

Findings Related to the Factors Affecting Foreign Language Anxiety

In the second sub-problem, the effects of attitude towards English and parental education status on
foreign language anxiety were investigated. When the values given in Table 2 are looked at, it is seen
that parental education status has a negative (y = -.23) and significant (p < .05) effect on foreign
language anxiety. That is to say, when the education and English proficiency level of the parents
increases, the foreign language anxiety level of the students decreases. It is also seen that attitude
towards English has a large, negative and significant effect on ANXIETY. When the attitude of the
students towards English changes in a positive way, their foreign language anxiety decreases.

As stated before, Krashen (1987), in his second language acquisition theory, emphasized that the
individuals who do not have positive attitude towards English will also have higher foreign language
anxiety levels and this situation will decrease the acquisition of the language although exposure to
comprehensible input is present. Thus, findings mentioned until now can be said to support the
arguments about the effect of the attitude on anxiety. Whether the argument of ‘Although exposure to
English is adequately frequent, the acquisition cannot take place efficiently if there exists high foreign
language anxiety’ is supported or not will be addressed in the findings related to the fourth sub-
problem. The R and f* values estimated for foreign language anxiety were found to be as .32 and .47
respectively. Regarding these values, it can be said that the effect that parental education status and
attitude towards English have on foreign language anxiety together is large.

Findings Related to the Factors Affecting the Exposure to English

The effects of the variables of parental education status, school type and attitude towards English on
exposure to English were investigated in the third sub-problem. According to the estimated values in
Table 2, parental education status has a significant (p < .05) and positive effect (y = .41) on exposure to
English. The students get exposed to English more when their parents’ education and English proficiency
levels get higher. When the effect of attitude towards English on exposure to English is examined, it is
seen that a value (y = .53) which is statistically significant and positive was calculated.
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Figure 2. The Structural Model.
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It was also found that the frequency of being exposed to English does not differ according the type of
the school the students attend. Namely the variable of school type does not have any significant effect
on exposure to English (p<.05, y = .00). In conclusion, the biggest factor in increasing the frequency of
students’ exposure to English was found as the students’ attitude towards English. The parental
education status’s value is slightly below the value calculated for attitude, but it is still significant. School
type, by the way, does not have any significant effect on exposure to English. The R? and f* values
calculated for the variable of exposure to English in Table 3 are considered to be able to make
interpretations about the size of the total effect of parental education status and attitude towards
English on exposure to English. Accordingly, the variables of PES and ATTITUDE have a large effect on
EXPOSURE (R* = .54, f* = 1.17).

Findings Related to the Moderation Effect of Foreign Language Anxiety

Krashen (1987), in his second language acquisition theory, asserts that if an individual who is learning
English as a second or foreign language has a high foreign language anxiety, he or she cannot acquire
the language at desired level because the comprehensible input cannot pass through the affective filter
and thus cannot reach the LAD, although s/he gets exposed to ample amount of input. Whether there is
a moderator effect of foreign language anxiety on the effect of exposure to English on English
proficiency was investigated to test this hypothesis.

MODERATION MEIMATION

ANXIETY ANXIETY
EXPOSURE R ENGPRO EXPOSURE Bl ENGPRO
e +

Figure 3. Moderation vs. mediation.

Figure 3 presents the difference between the effects of mediation and moderation. In mediation
effects, the mediator variable has significant relations with both the predictor variable and the
dependent variable. According to the example given in Figure 3, when exposure to English increases,
English proficiency increases too, and thus, the variable of EXPOSURE affects ENGPRO positively and
directly. Moreover, still according to the illustration in Figure 3, the foreign language anxiety level
decreases when exposure to English increases and accordingly English proficiency gets higher when the
anxiety level gets lower in values. Hence, EXPOSURE has an indirect effect on ENGPRO by lowering the
anxiety level. That is to say, the variable of ANXIETY mediates the effect of EXPOSURE on ENGPRO.
However, whether ANXIETY affects the impact of EXPOSURE on ENGPRO, which is actually investigated
in the fourth sub-problem, cannot be tested with mediation but with moderation.

Moderator variables do not have to show relations with both the predictor variable and the outcome
variable (i.e. the dependent variable). As it is seen in the Figure 3, the variable of EXPOSURE has a direct
and positive effect on ENGPRO and this effect increases or decreases according to the value of ANXIETY.
In other words, EXPOSURE’s effect on English proficiency depends on foreign language anxiety. If the
foreign language anxiety level is high, the effect of exposure to English on English proficiency decreases.
In SEM studies, to be able to test moderation effect, a new variable called ‘interaction variable’ is
specified. This variable indicates the interaction between two predictor variables that have significant
effects on the dependent variable. While testing the interaction between observed variables was easy,
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doing it with the latent variables was hard, but with the aid of Mplus, these interactions can now easily
be analyzed too (Wang & Wang, 2012).

With the aim of testing Krashen’s ‘Affective Filter’ hypothesis, a new variable that represents the
interaction between EXPOSURE and ANXIETY was specified to be able to investigate the moderation
effect of ANXIETY on EXPOSURE’s effect on ENGPRO and whether this interaction variable has a
significant effect on ENGPRO was looked at. For testing moderation effects with Mplus, some changes
should be made in syntaxes written for structural models. First of all, ‘TYPE = RANDOM’ statement is
written under the command of ‘ANALYSIS’ in order to specify the interaction variable. Then
‘ALGORITHM = INTEGRATION’ statement should also be specified under the command of ‘ANALYSIS,
because the interactions carried out with latent variables require numerical integration. Lastly, the
interaction variable is specified under the ‘MODEL’ command with aid of XWITH’ statement. Mplus
does not calculate the regular model fit indices when numerical integration is employed. So to
determine whether the moderation effect is significant or not, the p-value that is calculated for the
effect of the interaction variable on the dependent variable is looked at (Wang & Wang, 2012). By
following the steps described above, an interaction variable (MxK) representing the interaction between
the variables of EXPOSURE and ANXIETY was specified. But the p-value estimated for this interaction
variable was found to be statistically insignificant (p = .11). Therefore, the effect of exposure to English
on English proficiency does not depend on foreign language anxiety level of the students. In other
words, ANXIETY does not have a significant moderation effect on the effect of EXPOSURE on ENGPRO.
According to the findings related to this fourth sub-problem, Krashen’s Affective Filter hypothesis could
not be confirmed.

Discussion, Conclusion & Implementation

Discussion and Conclusion

In this study, to investigate the factors affecting the eighth grade students' TEOG English scores, a
structural model was constructed among attitudes toward English, foreign language anxiety, parental
education status, school type, exposure to English and English proficiency variables. In the structural
model based on Stephen Krashen's (1987) ‘Second Language Acquisition Theory’. The predictors of
English success were predetermined as attitude, anxiety, parental education status, school type, and
exposure to English. In the structural model also attitude and parental education variables had effects
on foreign language anxiety and school type and attitude had effects on foreign language exposure. In
the problem statement of the study, the degree of those specified relations was investigated, and as a
result of the analyses, the MIMIC model produced acceptable fit indices.

In the first sub-problem, the factors affecting the language achievement were examined and the
following results were obtained. While attitudes towards English, type of school, parental education and
English level, and exposure to English have a significant and positive impact on English language
achievement, foreign language anxiety has a statistically significant and negative impact. According to
this, students who have a positive attitude toward English, low foreign language anxiety, parents who
have high education level and high level of English language, who are attending in a private school and
who are exposed to English more frequently, are more successful in the TEOG English subtest.

These findings related to parental education are parallel to those reported by Bilsay (2012), Lindgren
and Mufnoz (2013), where the results related to parental education status’ positive effect on the
children’s English proficiency were found. Moreover, the findings support the studies of Ciftci and Caglar
(2014), Dogan and Demir (2015) and Myrberg and Rosen (2009), in which parental education status was
also found to be a significant predictor of student achievement. The studies of Yamashiro and
MclLaughlin (2001), Demirdas (2012), and Khodadady and Khajavy (2012), in which results showing
foreign language anxiety’s negative effect on English proficiency were reported, support the findings on
anxiety.
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The findings related to exposure are also supported both theoretically and empirically. According to
the Krashen’s (1987) second language acquisition theory, when an individual who learns English as a
second language is exposed to ample amount of comprehensible input, the acquisition increases
significantly. Moreover, the studies of de Bot and Evers (2007), Ekmekyermezoglu (2010) and Mufioz
(2014), where findings related to positive effect of exposure to English on language acquisition were
found, are empirical support for these findings.

When related literature reporting that private school students are more successful in mathematics
(Savas et al. 2010) and in quantitative aptitude test (Oluwatayo, 2012) is taken into consideration, this
study’s findings on school type which were obtained for English proficiency can be said to be parallel to
these findings in terms of student achievement.

The studies of Delbesoglugil (2013) and Kazazoglu (2013), where positive and significant relations
between attitude and English proficiency were found, support the findings on attitude towards English.
As stated in the section where the second language acquisition theory is explained, the students who
have positive attitudes towards English seek comprehensible input more and consequently they are
exposed to English more. The finding that important part of the effect of attitude towards English on
English proficiency is mediated by the variable of exposure to English is consistent with this argument of
Krashen.

While the parental education status variable explains most of the variation in English success, school
type variable explains the least of the variation. Attitude, anxiety, parental education, school type, and
exposure variables account for 38% of the variance in the English proficiency.

In the second sub-problem of the study, the factors affecting the foreign language anxiety were
inspected. The results show that the attitude towards English and the parental education status have
significant and negative effects on the foreign language anxiety of the students. The students with
positive attitude towards English and the students whose parents have high education and English
proficiency levels have lower levels of anxiety. Attitude and parental education variables account for
32% of the variance in anxiety. The studies (Pan, 2014; Uzun, 2014) in which it was found that the
students who have parents with high education and English proficiency levels have lower foreign
language anxiety levels support this finding.

In third sub-problem, the variables that are related to exposure to English were studied. According to
the results, while attitudes and variables related to family education level have significant positive
effects on the frequency of exposure to English, school type has no significant effect on the level of
exposure to English. Students with positive attitudes toward English, and whose parents with high level
of education and English are more exposed to English. However, the frequency of exposure to English
does not differentiate according to whether or not students attend to private schools. Fifty-four percent
of the variance in the exposure variable is explained by the attitude and parental education variables.

Parental education has an indirect and significant effect on students' English language achievement
by increasing exposure to English and lowering foreign language anxiety. The indirect effect of the
attitude variable on the students' English achievement is more than its direct effect. Positive attitude
towards English indirectly increases students' English scores by reducing foreign language anxiety and
increasing exposure to English. In the ‘Second Language Acquisition Theory’ Krashen points out that
individuals with positive attitudes towards English pursue more comprehensible input and therefore
more likely to be exposed to English. It is argued that foreign language acquisition will increase in
proportion to the amount of comprehensible input. Moreover, according to the theory, foreign
language anxiety decreases as positive attitude towards English increases. These hypotheses of Krashen
have been confirmed by the findings of this study. However, according to the results the foreign
language anxiety does not affect the effect of exposure to English scores as mentioned in the ‘Affective
Filter’ in the theory. That is to say, no evidence was found for the moderation effect of the foreign
language anxiety that is addressed in the last sub-problem of the study.
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Implications

In this study, attitudes toward English, foreign language anxiety, family education level, English
exposure and school type were determined as variables that predicted English language success. The
effects of variables such as time allocated for studying English, parental attitudes, proficiency of English
teachers, methods used in English lessons on English success can be investigated. Moreover, the
attitude towards English within the scope of the study was defined as an external latent variable. In
other words, no variables affecting the attitude are defined in the structural model. In further studies,
the model in which the factors influencing the attitudes toward English exist can be tested.

If the study will include similar constructs such as attitude and anxiety, it is suggested to use carefully
selected scales. When similar items are found on both scales, these items can load on the other latent
variable. Within this study, this kind of findings was reached and it was one of the most important
causes affecting model fit indices negatively.

Based on this study’s finding that exposure to English has a significant effect on English proficiency,
the suggestions are as follows; Grammar-based, memorization-based foreign language teaching
approaches are abandoned all over the world. In our country, in 2005, the language teaching method of
multiple-intelligence applications, which emphasize the functional use of teaching language grammar
rules, was introduced (Erbas, 2015). However, it still appears that the methods and materials used in the
textbooks as well as the English teachers cannot be relieved from the influence of the old system (lIsik,
2011). In many studies (British Council & TEPAV, 2013; Demirpolat, 2015; Erkan, 2012; Isik, 2008), it is
now necessary that these methods should be replaced with methods for communication with English
and that teachers and school administrators and even parents should be informed at this point. Because
of the examination system in our country, pressures can come from the parents to the teachers to
continue with memorization approach (Demirpolat, 2015). One of the points that should not be
forgotten when using the communication-based methods proposed in the field is that speaking English
is not something to learn, but a self-emanating ability (Krashen, 2009) after exposure to understandable
input in abundant quantities.

Moreover, it is suggested that methods and materials that provide students with ample amount of
comprehensible input should be used in schools. When the finding that the highest loaded factor of the
Exposure to English scale is the factor of ‘Text’ is taken into consideration, it is recommended that at
least one hour of the English lessons should be allocated for reading books in English. Besides Krashen,
in his recent studies (Krashen, 2003, 2004a, 2004b, 2013a, 2013b), works mainly on ‘Free Voluntary
Reading’ which he considers as the most significant source of comprehensible input and he refers to
research carried out in that field in his studies.

In this study, it was also found that parental education status and attitude towards English have
significant effects on English proficiency and these effects’ important parts are mediated by exposure to
English. Therefore, it is suggested that efforts should be made to increase the students’ attitude towards
English and to make them love the English lesson. Furthermore, when it is considered that parental
education status is one of the important components of socioeconomic status, it can be said that it is
easier for the students of high socioeconomic status to access to comprehensible input and thus they
are exposed to English more frequently. The opportunities that make access to comprehensible input
possible should also be provided to the students of low socioeconomic status both in and out of the
school environment.
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Tiirkge Siiriim

Giris

Ulkemizdeki ingilizce egitiminde karsilasilan sorunlar lizerine bircok arastirma yapilmistir (British
Council & TEPAV, 2013; Can & Can, 2014; Celebi, 2006; Demirpolat, 2015; Erkan, 2012; Isik, 2008; Isik,
2011; Ozkan, Karatas & Giilsen, 2016; Tiitiinis, 2012) ve bu arastirmalarda dil egitiminde tercih edilen
yontemlere ait yanhslara vurgu yapilmistir. Arastirma sonuglarina gore, teoride klasik ezber ve
tercimeye dayali dil egitim yontemlerinden vazgegilse de pratikte hala bu eski yontemlerin kullaniimaya
devam edildigi gorilmektedir. Klasik ezbere dayali yontemlerden anlam odakli modern yéntemlere
geciste 6nemli pay sahibi olan Krashen’in énerdigi ingilizce egitim yéntemlerinin en &nemli dgesi
ingilizce’ye maruz kalmaktir. Tiirkiye’de ingilizce’ye maruz kalmanin égrencilerin ingilizce basarilarinin ne
kadarini yordadigini gésteren calismalara rastlanmamistir. Bu bakimdan alanyazindaki bu bosluk goéz
éniinde bulundurularak bu calismada, Krashen’in (1987) “ikinci Dil Edinimi Kurami” temel alinarak
gelistirilen Coklu Gostergeler Coklu Nedenler Modellemesi c¢alismasiyla ingilizce basarisini etkileyen
faktorler arastirilmistir.

Krashen’in 6ne surdiigi hipotez ve kuramlar dogrultusunda gelistirilen bircok yéntem tiim diinyada
basarili bir sekilde uygulanmaktadir (Lightbown & Spada, 2006). Ulkemizde de Kara Kuvvetleri
Komutanligina bagl Kara Harp Okulunda verilen yabanci dil egitimi tamamen Krashen’in yabanci dil
ogretimi ilkeleri dogrultusunda yirutilmektedir (Kara Harp Okulu, 2016). Krashen’in dil edinim
kuraminin neminin iki gostergesi vardir. Birincisi kuramin yaygin kullanimidir. ikincisi ise &gretim
yaklasiminin etkinligini gosteren arastirma bulgularidir. Gradman ve Hanania’nin (1991) ¢alismasi, girdi
hipotezini destekleyen glizel bir 6rnek olarak gosterilebilir; ¢linkii sayica olduk¢a fazla bir¢ok faktor
icinden okul disinda ingilizce kitap okuyarak dile maruz kalmanin, dil edinimindeki basariya katki
saglayan en 6nemli degisken oldugunu ifade etmektedir. Anlasilir girdi temelli pedagojinin etkinligi
(Rodrigo, Krashen & Gribbons, 2004), 6grencilerin okuma becerileri Gzerinde anlasilir girdiyi arttirmanin
pozitif ve manidar etkisi (Yang, 2011) ve ¢ocuklarin kelime 6grenimi ve iletisim becerileri Gzerinde girdi
temelli yaklasimlarin olumlu etkisi (Tehrani, Barati & Youhanaee, 2013) lzerine de ayrica g¢alismalar
mevcuttur. Ek kanitlar igin, girdi hipotezini destekleyen bircok ¢alismanin yer verildigi ilgili alanyazinin
(Krashen 1994, 2004b, 2013a) okunmasi tavsiye edilmektedir.

Calisma kapsaminda ele alinan degiskenlere ait yapilan ilgili arastirmalara genel olarak bakildiginda
su bulgulara ulagilmistir: Ogrencilerin ingilizce basarilari ile ingilizce’ye yénelik tutumlari, yabanci dil
kaygilari, ebeveyn egitim diizeyi ve ingilizce bilgisi ve ingilizce’ye maruz kalma oranlari arasinda anlamli
iliski vardir. Ogrencilerin, ingilizce’ye yénelik tutumlari olumlu yénde arttikca ingilizce basarisi da o
oranda artmaktadir (Delbesoglugil, 2013; Kazazoglu, 2013). Yabanci dil kaygisi diisiik olan 6grenciler ise
kaygisi yiiksek olan emsallerine kiyasla ingilizce dersinde daha basarili olmaktadirlar (Demirdas, 2012;
Khodadady & Khajavy, 2012; Yamashiro & McLaughlin, 2001). Anne ve babasinin egitim dizeyi disik ve
ingilizce bilgisi az olan dgrenciler daha disiik ingilizce basarisina sahiptirler (Bilsay, 2012; Ciftci & Caglar,
2014; Dogan & Demir, 2015; Lindgren & Mufioz, 2013; Myrberg & Rosen, 2009). Ayrica ebeveyn egitim
seviyesi yiiksek ve ebeveyn ingilizce bilgisi iyi olan 6grencilerin yabanci dil sinif kaygilari daha diisiiktiir
(Pan, 2014; Uzun, 2014). ingilizce’ye gerek okul vasitasiyla gerek de evde ingilizce film izlemek, kitap
okumak gibi vasitalarla daha ¢ok maruz kalan 6grenciler de ingilizceyi daha basarili bir sekilde
edinmektedirler (de Bot & Evers, 2007; Ekmekyermezoglu, 2010; Mufioz, 2014). Ogrencilerin 6grenim
gordiikleri okul tiriiniin ise 6grenci basarisi lzerinde anlamli bir etkisi vardir. Ozel okulda okuyan
ogrenciler, devlet okullarina devam edenlere nispeten daha basarilidirlar (Oluwatayo, 2012; Savas, Tas &
Duru, 2010).
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Arastirmanin Amaci ve Onemi

Alanyazinda TEOG (Temel Egitimden Ortadgretime Gegis) ve 6ncesinde uygulanan LGS (Liselere Giris
Sinavi), OKS (Ortadgretim Kurumlari Se¢me ve Yerlestirme Sinavi) ve SBS (Seviye Belirleme Sinavi)
sinavlarinda hem genel basariyi hem de belirli derslerdeki basariyr yordayan degiskenleri arastiran ¢ok
sayida ¢alisma bulunmaktadir (Bilsay, 2012; Cift¢i & Caglar, 2014; Dogan & Demir, 2015; Lindgren &
Mufioz, 2013; Myrberg & Rosen, 2009). Ancak, alanyazin incelendiginde SBS ingilizce basarisini yordayan
degiskenlerin incelendigi calisma mevcut olmasina ragmen &grencilerin TEOG ingilizce alt testi sonuglari
lizerine bir arastirmaya rastlanmamustir. Ayrica, ingilizce’ye maruz kalmanin ingilizceyi bir yabanci dil
olarak edinmedeki etkisini arastiran bir ¢alismanin Tirkiye’de eksikligi belirlenmistir. Bu sebeple, bu
¢alismada Coklu Gostergeler Coklu Nedenler (CGCN) modellemesiyle, ebeveyn egitim durumu (egitim
diizeyi ve ingilizce bilgisi), ingilizce’ye yénelik tutum, yabanci dil kaygisi, ingilizce’ye maruz kalma ve
TEOG ingilizce alt testi sonuglari arasindaki iliskiler incelenip alanyazindaki bu eksikligin giderilmesi
amaglanmistir.

Problem Ciimlesi

Krashen’in ikinci Dil Edinimi Kuramina gére olusturulan, ingilizce’'yve maruz kalma, ingilizce’ye yonelik
tutum, yabanci dil kaygisi ve TEOG Iingilizce basarisi degiskenleri ile aile egitim seviyesi, okul tiiri
arasindaki iliski Coklu Gostergeler Coklu Nedenler Modeline gére ne diizeydedir?

Alt problemler:

1. TEOG ingilizce basarisi lizerinde aile egitim seviyesi, okul tiirii, ingilizce’ye yénelik tutum, yabanci dil
kaygisi ve ingilizce’yve maruz kalma degiskenlerinin dogrudan, dolayli ve toplam etkileri ne
diizeydedir?

2. Yabanai dil kaygisi (izerinde ingilizce’ye yénelik tutum ve aile egitim seviyesinin ne diizeyde etkisi
vardir?

3. ingilizce’ye maruz kalma degiskeni lizerinde &grencilerin ingilizce’ye yénelik tutumlarinin, aile egitim
seviyelerinin ve 6grenim gordukleri okul tiirliniin etkileri ne diizeydedir?

4. Yabanci dil kaygisinin, ingilizce’ye maruz kalmanin TEOG ingilizce puani {zerindeki etkisi {izerinde
dlzenleyici (moderator) etkisi var midir?

Aragtirmanin Kuramsal Temeli

Modelleme ¢alismalarinda arastirmaci, modelini kurarken kuramsal bir temel olusturmali ve modele
ekledigi degiskenleri ve aralarindaki iliskileri belirlemede, yapilan ilgili arastirmalari dikkate almalidir.
Kuramsal olarak glicli temelleri olmayan modelleme c¢alismalarinin, analizler neticesinde iyi uyum
degerleri Uiretmesi pek olasi degildir (Simsek, 2007). Bu sebeple, calisma kapsaminda TEOG Iingilizce
basarisini yordayan degiskenlerin belirlenebilmesi igin kurulan CGCN modelinde, gerek modele katilan
degiskenleri gerek de degiskenler arasi iliskileri belirlemede hem kuramsal bir temel UGzerinden hareket
edilmis hem de ingilizce basarisi izerine yapilan arastirmalar dikkate alinmistir. Kuramsal temel olarak,
Stephen Krashen’in “ikinci Dil Edinimi Kurami” belirlenmis ve kuram genel hatlariyla asagidaki béliimde
kisaca acgiklanmistir.

ikinci Dil Edinimi Kurami: Stephen Krashen’in 80’li yillarin basinda temellerini attig1 ve esas olarak
ikinci dil ediniminin de ana dil edinimi gibi olabilecegini savunan dil edinim kuraminin, edinim — 6grenim
ayrimi, dogal sira hipotezi, denetleme (Monitor) hipotezi, girdi (Input) hipotezi ve duyussal filtre hipotezi
olmak lizere bes tane hipotezi vardir.

Krashen (1987) 6ne slirdiigu hipotezlerin anlasilabilmesi icin oncelikle dili 6grenme ve edinme
arasindaki farkin anlasiimasini istemistir. Dili 6grenmek bilincli bir siirectir ve ingilizcenin dil bilgisi
yapisini ve kurallarini bilmek ve onlar hakkinda konusabilmeyi gerektirir. Dil ediniminde ise bdyle bir
olgudan bahsedilemez, ¢iinkii edinim siirecinde kisi ingilizceyi dogru olarak konussa da dilin yapisi ve
kurallari hakkinda bir bilgisi yoktur. Dolayisiyla Krashen (1987), cocuklarin ana dillerini edindiklerini,
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ogrenmediklerini ve bunun ikinci bir dil edinmek isteyen yetiskinler icin de mimkin oldugunu
belirtmistir.

ikinci hipotezdeki gériis, ingilizcenin yapilarni ve kurallari edinilirken belli bir diizenin hakim
oldugudur. Dil edinen her bir kisi igin bu tam olarak ayni sirada olmasa da, genel olarak bir sira takip
edildigi gorilmektedir.

Yetiskinlerin ingilizceyi ana dili edinir gibi (ayni milkemmellikte olmasa da) edinebilecekleri séylense
de, dili 6grenme bisbitin bir kenara atilmamistir. Dili bilingsiz olarak (yapilari ve kurallari bilmeden)
“edinme” slreci ¢ocuklarin ana dili edinmelerinde gorulirken, vyetiskinlerde edinme ile birlikte
ingilizcenin gramer yapisini ve kurallarini bilme boyutunu temsil eden dili “6grenme” siireci de
gbzlenmektedir. ingilizcenin bu 6grenilen kismi, 3. Hipotez olarak gecen “Denetleme hipotezi”’nde
(Monitor Hypothesis) kendine yer bulmustur. Hipoteze gére, ingilizcenin edinilen kismi ingilizce
konusurken kisinin soyledigi kelime ya da cumlelerin baslangi¢c kismindan ve bu slrecteki akiciliktan
sorumlu iken, 6grenilen kismi bu kelime ya da climlelerin denetlenmesinden ve dizenlenmesinden
sorumludur.

Dordiinct hipotez olan “Girdi (Input) hipotezi” ikinci hipotezde lzerinde durulan “Dogal sira” ile
oldukga ilgilidir. Clinki ikinci hipotezde, dili edinirken belli bir diizenin hakim oldugu ve bazi gramer
kurali ve eklerin sirayla edinildigine deginilmisti. Dolayisiyla burada bir seviyeden daha st diger bir
seviye gegmekten bahsedilebilir. Bu gegisi saglayanda Girdi hipotezine gore, (i+1) diye adlandirilan, dili
edinen 06grencinin halihazirda bulundugu seviyenin bir derece Ustiinde “anlagilir girdi”ye maruz
kalmasidir. “i” 6grencinin su an sahip oldugu dil becerisini ve dili edinim seviyesini temsil ederken, “+1”
dgrencinin daha edinemedigi yapi ve kurallari temsil eder. Ogrencinin diizeyinden fazla bilgiler iceren
anlasilir girdilerin 6grenci tarafindan anlamlandirilip edinilmesi, yani 6grencinin i’den i+1’e ge¢mesi
mevcut dil edinim seviyesi, gercek diinya bilgisi (genel kiltiiri) ve baglam sayesinde gerceklesir
(Krashen, 1987).

Son hipotez ise “Duyussal filtre” (Affective filter) hipotezidir. Hipoteze gbére, bazi duyussal
degiskenler, anlasilir girdinin basarili bir sekilde edinilebilmesi siirecinde 6nemli rol oynamaktadir.
Anlasilir girdinin, Chomsky (1965) tarafindan o6ne sirilen “Dil edinim cihazi”na (Language acquisition
device) ulasmasi, duyussal filtre denen bir filtre ile engellenebilmektedir. Duyussal filtrenin etkisinin
azaltilmasi ise ingilizceye karsi olumlu bir tutumun gelistiriimesi ve kayginin azaltiimasi ile miimkindiir.
Yani bir 6grenci her ne kadar yeterli miktarda anlasilir girdiye maruz kalsa ve bu girdiyi anlasa da,
ingilizceye karsi tutumu olumsuz ve ingilizce ile alakali kaygisi yiiksek ise bu girdinin beyindeki sorumlu
boélgeye (dil edinim cihazina) ulasmasi miimkiin olmamaktadir. Duyussal degiskenlerden biri olan tutum
hakkinda, Krashen ayrica sunu da belirtmistir ki, ingilizceye karsi olumlu tutuma sahip égrenciler, daha
fazla anlasilir girdi pesinde olurlar, dolayisiyla dile daha ¢ok maruz kalirlar (Krashen, 1987).

ikinci Dil Edinimi Kurami kisaca soylece dzetlenebilir; dili edinmek dili grenmekten daha dnemlidir.
Dili edinmek de iki sartla miimkiindiir: Birincisi, 8renciye mevcut ingilizce seviyesinden bir seviye (st
(i+1) anlasihir girdi verilmesidir. ikincisi ise, bu anlasilir girdinin amacina ulasabilmesi icin, yani “Dil edinim
cihazi” tarafindan edinilebilmesi i¢in “duyussal filtre”nin disik olmasidir (Krashen, 1987).

Buraya kadar genel hatlariyla tarif edilen kuram cercevesinde ingilizce basarisinin en énemli
dgelerinden biri olarak anlasilir girdiye maruz kalma orani dikkati cekmektedir. ingilizce’ye karsi olumlu
tutumun daha fazla anlasilir girdi arayisina sebep oldugu ve anlasilir girdinin edinilmesinin 6grencinin
kaygisi oraninda azaldigl kuramda bahsedilmistir. Kuramda ampirik gozlemlerle de desteklenen bu
iliskiler, bu calisma kapsaminda Yapisal Esitlik Modellemesi c¢atisi altindaki modelleme tirlerinden biri
olan Coklu Gostergeler Coklu Nedenler modeli ile incelenmistir.

Yapisal Esitlik Modeli ve Coklu Gostergeler Coklu Nedenler Modeli: Yapisal esitlik modeli (YEM), tek
bir istatistiksel teknik olmaktan ziyade, dogrulayici faktor analizi, yol analizi, coklu-grup uygulamalar gibi
istatistik analizleri icine alan genel bir kavramdir (Cokluk, Sekercioglu & Buyukoztirk, 2014). Jéreskog ve

549



Mustafa GOKCAN, Derya COBANOGLU AKTAN — Pegem Egitim ve Ogretim Dergisi, 8(3), 2018, 531-566

Sérbom’a (1993) gore, yapisal esitlik modellemesi, gizil yapilari gozlenen degiskenler araciligiyla
incelemeye olanak taniyan tekniklere verilen genel addir. Bu gizil yapilara drnek olarak, zeka, motivasyon
ve tutum verilebilir. Yapisal esitlik modellemesinin en 6nemli 6zelligi tamamen kuramsal temeller
lizerine bina edilmesidir. Yani, elinde bir dizi degisken bulunan arastirmaci bu degiskenler arasi olasi
iliskileri veri toplamaya baslamadan 6nce kuramsal 6ngoriler dogrultusunda tanimlamak zorundadir.
Clnkl YEM kullanilarak yapilan analizlerin en temel amaci, bir kuram cergevesinde 6ngorilen bu
iliskilerin toplanan veri tarafindan dogrulanip dogrulanmadigini test etmektir (Simsek, 2007).

Yapisal esitlik modellemesinin 6lgme modeli ve yapisal model olmak Uzere iki temel 6gesi vardir.
Olgme modelinde gizil yapilarin sayilari belirlenir, bu gizil degiskenlerin géstergeleri ile olan iligkileri
hesaplanir ve gostergelere ait hatalar arasindaki iliskiler belirlenir. Yapisal modelde ise bu gizil yapilarin
aralarindaki iliskiler tanimlanir (Brown, 2015). YEM c¢alismalarinda yapisal modele ait islemler
yapilmadan 6nce, 6lgme modeline dahil edilen degiskenler ve gostergeleri arasindaki yapilarin
dogrulanmasi gerekir. Olgme modeli bir cihetten ayni anda bircok yapiya ait dogrulayici faktér analizinin
yapildigr asamadir.

Birden fazla gruptan elde edilen dogrulayici faktér analizi (DFA) sonuglarini degerlendirebilmek igin
iki yontem kullanilir. Bunlardan ilki ¢oklu-grup DFA’si iken, ikinci bir ydntem de Coklu Gostergeler Coklu
Nedenler (CGCN) “Multiple indicators Multiple Causes” (MIMIC) modellemesidir. Goklu gruplardaki
degismezligi incelemek igin genel olarak ¢oklu-grup uygulamalari kullanilirken, bir gruba ulyeligi temsil
eden kovaryantlara (6rn. Cinsiyet: 0 = Kiz, 1 = Erkek; Okul: 0 = Devlet, 1 = Ozel) gizil degiskenleri ya da
gostergeleri baglayarak (regress) da bu degismezlik test edilebilmektedir. CGCN modellerinde gizil
degiskenler ¢ok sayida gostergeyle temsil edilirken, bu gizil degiskenlere etki eden bir ya da daha cok
yordayici degisken bulunur. Bu yordayici degiskenler tek gostergeli kovaryantlardir ve hatasiz olarak
olguldukleri kabul edilir (Brown, 2015).

Bu calismada asil odak noktasi herhangi bir kovaryanta gore degismezligin test edilmesi degildir.
Calisma kapsaminda ele alinan degiskenlerden okul tiirii degiskeni, kurulan yapisal modele ingilizce
basarisinin bir yordayicisi olarak dahil edildigi ve bu degisken kovaryant 6zelligi tasidigi icin olusturulan
yapisal model YEM c¢atisi altindaki modelleme tiirlerinden biri olan CGCN modeli halini almistir. Bu
sebeple, CGCN modelleri bu bolimde kisaca tarif edilmistir.

Kovaryans yapisi incelendiginde, CGCN model sdyle tarif edilir (Wang & Wang, 2012); icsel gizil
degiskenleri dlgmek icin ¢ok sayida igsel gdsterge kullanilir. igsel gizil degiskenler arasinda nedensel
etkiler tanimlanmaz, ancak kovaryans ve korelasyonlar hesaplanir, ¢linki tiim gizil degiskenler bir tek
DFA modeli icindedir. Gizil degiskenler gbzlenen yordayicilar tarafindan etkilenirler ki bu yordayicilar
digsal gizil degiskenlerin miikemmel 6lglimleri olduklari kabul edilir. Cinsiyet, etnik unsur, yas ve egitim
diizeyi kovaryant olarak da adlandirilan bu dissal gizil degiskenlere 6rnek olarak verilebilir.

Brown’a (2015) gére de CGCN modeli, ashinda, gizil degiskenlerin gostergeleriyle beraber
kovaryantlar Gizerine yordanmasiyla elde edilen bir DFA modelidir. Gizil degiskenler arasinda herhangi bir
etki belirlenmez. Sadece kovaryans ve korelasyonlar gosterilir. Gizil degiskenler arasi tanimlanan
etkilerle MIMIC model yapisal esitlik modelleriyle entegre edilmis olur.

CGCN modellemesinin iki temel asamasi soyledir;
1) Orneklemin tamami kullanilarak, test edilebilir bir 8lgme modeli kurulur.

2) Faktorler ve secilen gostergeler Gizerindeki dogrudan etkilerini incelemek icin modele bir ya da daha
fazla kovaryant eklenir.

Genel olarak, kovaryant, 6lgme hatasindan arinik kabul edilir ve hata varyansi modele dahil edilirken
sifira sabitlenir. Kovaryantin bilinen gruplari (6rn. kiz, erkek) temsil ettigi durumlarda, bu kabul gtvenilir
olabilir. Fakat diger durumlarda o6rneklem, varyans tahminine ve hali hazirda bilinen bir glvenirlik
katsayisina gore kovaryantin standartlastirlmamis hata degeri sifir olmayan bir degere sabitlenebilir
(Brown, 2015).
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Yontem
Arastirmanin Deseni

Bu ¢alismada, yapisal esitlik modellemesi ailesinin bir pargasi olan Coklu Gostergeler Coklu Nedenler
(CGCN) modellemesiyle ebeveyn egitim durumu (AILE), ingilizce’ye karsi tutum (TUTUM), yabanci dil
kaygisi (KAYGI), ingilizce’ye maruz kalma (MARUZ) ve TEOG Ingilizce alt testi sonuglari (TEOGIB)
arasindaki iliskiler ve iliskilerin dilizeyi incelenmistir. Bu sebeple bu calismada nicel arastirma
yontemlerinden korelasyonel arastirma tiriinden yordayici korelasyonel desen kullanilmistir. Yordayici
korelasyonel desenlerden biri olan ¢ok faktorll yordayici korelasyonel desen dogrudan iliskilerin yaninda
dolayli ve aracili iliskilerin de toplu olarak incelenmesine olanak saglar (Buytlikoztiirk, Cakmak, Akgin,
Karadeniz & Demirel, 2013).

Calisma Grubu

Arastirmanin ¢alisma grubunu, Ankara’nin Cankaya, Etimesgut, Golbasi, Kegidren, Sincan ve
Yenimahalle ilgelerinde bulunan ve rastgele secilen doérdu devlet, ikisi 6zel olmak Ulzere alti okulda
6grenim goren toplam 826 6grenci olusturmaktadir.

Veri Toplama Araglar

Calisma kapsaminda veriler dort bélimden olusan bir veri toplama araci ile 2016 yilinda toplanmistir.
Aracin ilk bolimunu, kisisel bilgiler formu olusturmaktadir. Bu formda, 6grencilerin cinsiyet, 6grenim
gdrdigi okulun adi, 2015 Aralik ayinda yapilan TEOG sinavinda ingilizce alt testinden aldiklari puan,
anne - baba egitim diizeyi ve ingilizce bilgisine dair bilgiler istenilmistir. ikinci béliimde, 6grencilerin
ingilizce’ye ydnelik tutumlarini belirleyebilmek igin, Bas (2012) tarafindan gelistirilen “ilkégretim ingilizce
Dersine Yénelik Tutum Olgegi”ne yer verilmistir. Ogrencilere ait yabanci dil kaygisinin &lgiilebilmesi igin,
Uglinci bolimde, orijinali Horwitz, Horwitz ve Cope (1986) tarafindan gelistirilen ve Giirsu (2011)
tarafindan Tirkgeye uyarlanan Yabanci Dil Sinifi Kaygi Olgegi (FLCAS) yer almistir. Son béliimde ise
ogrencilerin yabanci dile maruz kalma dizeylerini belirlemek icin Gokcan ve Cobanoglu Aktan (2016)
tarafindan gelistirilen “ingilizce’ye Maruz Kalma Olcegi”’ne yer verilmistir. Tutum, kaygi ve maruz kalma
olgeklerinin, ilgili literatirde raporlanan glivenirlik katsayilari (Cronbach’s alpha) sirasiyla .92, .82 ve
.90’dr.

Verilerin Analizi

Katilimcilardan elde edilen veriler, Mplus 6.0 programi ile analiz edilmistir. Yapisal esitlik
modellemesi c¢alismalari, ¢cok degiskenli istatiksel yontemlerin catisi altinda yer aldi§i igin her cok
degiskenli analiz yonteminin karsilamasi gereken varsayimlar YEM igin de gegerlidir. Karsilanmasi
gereken bu varsayimlar alanyazinda, kayip degerler, u¢ degerler, 6rneklem hacmi, tek degiskenli
normallik, ¢cok degiskenli normallik ve dogrusallik ve ¢oklu dogrusal baglanti olmak lzere alti baslik
altinda toplanmistir (Alpar, 2011; Bayram, 2010; Cokluk et al. 2014; Kline, 2016; Tabachnick & Fidell,
2007).

Toplanan verilerden 35 tanesinde kayip degerlerin oldugu tespit edilmistir. Kayip veriler rastgele bir
dagihm gostermekle birlikte farkli degiskenlerde gozlendigi ve toplam veri setine kiyasla sayi olarak
onemli bir miktarda olmadigi icin kayip degerlerin oldugu 35 veri cikartilarak, 791 6grenciye ait veri
izerinden varsayimlarin testine devam edilmistir.

Calisma verisinde ug¢ degerler, dogrusallik ve c¢oklu dogrusal baglanti noktalarindan problemli
herhangi bir veriye rastlanmamistir. Fakat, tek ve ¢ok degiskenli normalligin saglanamadigi gortlmustir.
Bu sebeple, normal dagilim sartinin karsilanmadigi veri setleri ile analiz yapilmasina imkan taniyan MLR
(Maximum Likelihood Estimation with Robust Standard Errors) tahmin metodu (Muthén & Muthén,
2010) analizlerde kullaniimistir.

551



Mustafa GOKCAN, Derya COBANOGLU AKTAN — Pegem Egitim ve Ogretim Dergisi, 8(3), 2018, 531-566

Yapisal iliski, gizil degiskenler arasi cizilen yollarla bir yapisal modelle belirlenmeden 6nce gizil
degiskenlerin gostergeleri ile olan iligkilerini test etmek igin bir 6lgme modeli kurulmus ve kurulan model
Sekil 1’de gosterilmistir. Olcme modeline bir kovaryantin (OKULT, Okul tiirii) eklenmesi ile hem bu
kovaryanttan hem de diger digsal gizil degiskenlerden (Aile ve Tutum) igsel gizil degiskenlere (Kaygi,
Maruz ve TEOGIB) dogru yollar cizilmis ve YEM modellemelerinden biri olan CGCN (Coklu-gdsterge
Coklu-neden modeli) ile degiskenler arasi iliskilerin ne diizeyde olduguna bakilmistir.

Aile egitim seviyesi (AILE) gizil degiskeni “Anne egitim seviyesi (AES) ve Baba egitim seviyesi (BES)”
olmak Uzere iki boyutlu olarak tanimlanmis ve anne egitim seviyesinin (AES) gostergeleri olarak “anne
egitim diizeyi” (AED) ve “anne ingilizce bilgisi” (AIB), baba egitim seviyesinin (BES) géstergeleri olarak
“baba egitim diizeyi” (BED) ve “baba Ingilizce bilgisi” (BiB) belirlenmistir.

Bilindigi lzere regresyon analizlerinde 6lgme hatalari ihmal edildiginde, parametre kestirimleri ve
standart hatalar yanli olabilir. Her bir gizil degisken icin birden fazla gosterge mevcut oldugunda 6lgme
hatasi probleminin (stesinden gelmede YEM gicli bir yaklasimdir. Ancak, tek gostergeli bir degisken
modele dahil edildiginde modelleme calismalarinda genellikle bu degiskenlerin hatasiz olarak
olgildikleri kabul edilir ve 6ylece modele dahil edilir. YEM calismalarinda, bu problemin istesinden
gelmek igin degiskene ait dnceden bilinen bir glivenirlik katsayisi varsa, bu katsayi kullanilarak degiskene
ait hata varyansi hesaplanir (Wang & Wang, 2012).

Ogrencilere ait TEOG Ingilizce puani hatasiz olarak &l¢lildiigii kabul edilip gdzlenen degisken olarak
modele dahil edilebilecegi halde, MEB tarafindan yayimlanan “2015-2016 Egitim Ogretim Yili I. Dénem
Ortak Sinavi Test Ve Madde istatistikleri’nde (MEB, 2016), TEOG ingilizce alt testine ait giivenirlik
katsayisi (a = .86) verildigi icin “TEOGIB” tek gostergeli bir gizil degisken olarak belirlenmis ve calisma
kapsaminda toplanan verilerden elde edilen &grencilerin TEOG ingilizce puanlarina ait varyansin
yardimiyla hata varyansi da hesaplanarak modele dahil edilmistir.

Tutum ve kaygi olgeklerindeki boyutlar, birbirleriyle yiiksek korelasyon gosterdigi icin bu boyutlar
birlestirilmis ve tutumlu bir model elde etmek i¢cin madde parselleme yoluna gidilmistir. Madde
parsellemeyi ¢ok boyutlu dlgeklerde kullanmaktan kaginmak gerektigi vurgulanirken, tek boyutlu ve ¢ok
maddeli 6lgeklerde kullanilabilecegi belirtilmistir (Rogers & Schmitt, 2004).

Bulgular

Olgme Modeline ve Yapisal Modele Ait Bulgular

Arastirmanin alt problemlerine ait bulgulara deginilmeden 6nce, ¢alisma kapsaminda kurulan yapisal
modele ve modele dahil edilen gizil degiskenler ve gostergeleriyle olusturulan 6lgme modeline ait
bulgulara bu boliimde yer verilmistir. Yapisal iliski, degiskenler arasi gizilen yollarla bir yapisal modelle
belirlenmeden 6nce gizil degiskenlerin gostergeleri ile olan iliskilerini test etmek igin bir 6lgme modeli
kurulmus ve kurulan model Sekil 1'de gosterilmistir.

Yapisal esitlik calismalarinda, kurulan modelle eldeki verinin uyumunun gostergeleri olarak model
uyum indeksleri diye adlandirilan bazi istatistikler hesaplanmaktadir. Tablo 1’de, iyi uyum ve kabul
edilebilir uyuma ait araliklar verilmistir (Bollen, 1989; Byrne, 2010, 2012; Kline, 2016). Ayrica 6lgme ve
yapisal modele ait uyum degerlerine de Tablo 1’de yer verilmistir. Buradaki hesaplanan degerlere gore,
test edilen 6lgme modeli uyum indeksleri bakimindan kabul edilebilir diizeyde degerler Gretmistir. (x2/
sd = 3.06, RMSEA = .05, CFl = .92, SRMR = .05). Ki-karenin serbestlik derecesine orani, RMSEA ve SRMR
degerleri iyi uyuma cok yakin degerler alirken CFI degeri iyi uyum gostergesi olarak kabul edilen .95’in
altinda kalmistir. Modele dahil edilen gizil degiskenler ve gostergelerine ait istatistikler Sekil 1’de
verilmistir.

Olgme modelinin iyi uyuma yakin ve kabul edilebilir uyum istatistikleri (retmesinden sonra
degiskenler arasi tek yonli oklarla iliskilerin tanimlanmasi ile yapisal model kurulmasi asamasina
gecilmistir. Degiskenler arasi iliskiler Krashen’in ikinci Dil Edinimi Kurami ve alanyazindan elde edilen
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bilgiler dogrultusunda tanimlanmis ve Sekil 2’de gorildigu gibi tanimlanan iliskilerin bir tanesi harig
(Okul turi = Maruz) hepsi istatistiksel olarak anlamli bulunmustur.

Tablo 1’deki yapisal modele ait uyum iyiligi istatistiklerine bakildiginda ki-kare degerinin serbestlik
derecesine orani 3.26, RMSEA degeri .05, SRMR degeri .06 olmak lizere iyi uyuma yakin, kabul edilebilir
degerler Urettigi gorilmektedir. CFl degeri ise iyi uyum igin bir kesme noktasi olarak kabul edilen .95’in
altinda kalsa da kabul edilebilir bir modele isaret eden .90’in lizerinde bir deger almistir (CFI = .91). Sekil
2’deki yapisal modele dahil edilen gizil degiskenlerin, birbirleri Gizerindeki dogrudan, dolayli ve toplam
etkileri Tablo 2’de 6zetlenmistir.

Tablo 1.
Uyum lyiligi indekslerine ait Araliklar ve Olgme Modeli ve Yapisal Model icin Hesaplanan Degerler.

Uyum lyiligi indeksleri (x*/sd) RMSEA CFlI SRMR

iyi Uyum 00<x/sd<2.00 .00<RMSEA<.05 .95<CFI<1.00 .00<SRMR<.05
Kabul Edilebilir Uyum  2.00<x’/sd <5.00 .05<RMSEA<.10 .90<CFI<.95 .05<SRMR<.10

Olgme Modeli 3.06 .05 .92 .05
Yapisal Model 3.26 .05 91 .06
Tablo 2.
Yapisal Modeldeki Degiskenler Arasi Dogrudan, Dolayli ve Toplam Etkiler.
Kaygi Maruz TEOG
tahmin p-degeri tahmin p-degeri tahmin p-degeri
AILE EGITIM  Dogrudan Etki y=-.23 .00 y=.41 .00 y=.31 .00
SEVIYESI Dolayl Etki - - - - y=.12 .00
Toplam Etki y=-.23 .00 y=.41 .00 y=.43 .00
iNGILIZCEYE  Dogrudan Etki y=-47 .00 y=.53 .00 y=.12 .00
YONELIK Dolayl Etki - - - - y=.19 .00
TUTUM Toplam Etki y=-.47 .00 y=.53 .00 y=.30 .00
YABANCI DIL  Dogrudan Etki - - - - B=-14 .00
KAYGISI Dolayli Etki - - - - - -
Toplam Etki - - - - B=-14 .00
iNGILIZCEYE  Dogrudan Etki - - - - B=.22 .00
MARUZ Dolayl Etki - - - - - -
KALMA Toplam Etki - - - - B=.22 .00
OKULTURU  Dogrudan Etki - - y=.00 .99%* y=.14 .00
Dolayl Etki - - - - .00 .99*
Toplam Etki - - y=.00 .99* y=.14 .00

ingilizce Basarisini Etkileyen Faktérlere Ait Bulgular

Birinci alt problemde, TEOG ingilizce basarisi tizerindeki aile egitim seviyesi, okul tiirii, ingilizce’ye
yonelik tutum, yabanci dil kaygisi ve ingilizce’ye maruz kalma degiskenlerinin dogrudan, dolayli ve
toplam etkileri arastiriimistir.

Sekil 2’ye bakildiginda, aile egitim seviyesinin, ingilizce’ye yénelik tutumun, ingilizce’ve maruz
kalmanin ve &grenim goriilen okul tiriiniin TEOG ingilizce basarisi {izerinde anlamli ve pozitif etkisi
oldugu, yabanci dil kaygisinin ise TEOG ingilizce basarisini anlamli ve negatif olarak etkiledigi
gorulmektedir. Tablo 2'de, bu etkilere ait hesaplanan dogrudan, dolayl ve toplam degerler verilmistir.
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Tabloda gosterilen dolayh etkiler toplam dolayh etkilerdir. Mesela, aile egitim seviyesi degiskenin
TEOG Iingilizce basarisi tizerindeki etkisine aracilik eden iki tane degisken (Kaygi ve Maruz) oldugu
gorilmektedir. Tablo 2’de .12 olarak hesaplanan AiLE degiskeninin TEOGIB degiskeni izerindeki dolayli
etkisi, AILE degiskenin hem KAYGI hem de MARUZ degiskeni (izerinden sahip oldugu dolayli etkilerin

toplamidir.

555



Mustafa GOKCAN, Derya COBANOGLU AKTAN — Pegem Egitim ve Ogretim Dergisi, 8(3), 2018, 531-566

Aile egitim seviyesinin, ingilizce basarisi lizerindeki etkisi toplamda .43’tiir ve bu etkinin .31’i
dogrudan, .12’si ise dolaylidir. Dolayli etkinin KAYGI uzerinden olan kismi .03 olarak, MARUZ Uzerinden
olan kismi ise .09 olarak bulunmustur. Bahsi gecen etkilerin hepsi istatistiksel olarak anlamli
bulunmustur (p<.05). Sonug olarak &grencinin anne ve babasinin egitim diizeyi ve Ingilizce bilgisi
arttiginda ingilizce basarisinin da arttigi goriilmektedir. Aile egitim seviyesi yiiksek olan 6grenciler daha
cok ingilizceye maruz kalmakta ve bu da ingilizce basarilarina olumlu yansimaktadir. AILE degiskeninin
yabanci dil kaygisini azaltarak ingilizce basarisi {zerinde ayrica bir dogrudan etkisi oldugu da
gorilmektedir.

ingilizce’ye yonelik tutumun .12’si dogrudan, .19’u dolayli olmak iizere ingilizce basarisi izerindeki
toplam etkisi .30 olarak bulunmustur. Dolayh etkilerin .07’lik kismi KAYGI degiskeni, .12’lik kismi MARUZ
degiskeni lzerindendir. Elde edilen degerler dogrultusunda, ingilizce’ye yénelik olumlu tutuma sahip
dgrencilerin ingilizce basarilarinin, olumsuz tutuma sahip 6grencilere kiyasla daha fazla oldugu
sdylenebilir. Ayrica ingilizce’ye yénelik tutumun yabanci dil kaygisini azaltarak ingilizce basarisi tizerinde
baska bir dolayli etkiye sahip oldugu da goriilmektedir.

Yabanci dil kaygisi ile TEOG ingilizce basarisi arasinda herhangi bir araci degisken tanimlanmamustir.
Bu sebeple KAYGI degiskeninin TEOGIB degiskeni lizerindeki etkisi sadece dogrudan bir etki olup, toplam
etki ile ayni degeri almistir (-.14). Degerin negatif oldugu dikkate alindiginda yabanci dil kaygisi arttikga
ingilizce basarisinin diistiigii séylenebilir.

ingilizceye maruz kalmanin ingilizce basarisi iizerinde toplam etkisi .22 olarak bulunmustur.
Ogrencilerin ingilizce’ye maruz kalmasi arttig oranda ingilizce basarisi da yiikselmektedir.

Okul tirG degiskenine ait veriler incelendiginde anlamli olmayan bir dolayh etki goriilmektedir. Bu
etki ingilizce’ye maruz kalmanin, okul tiiriiniin ingilizce basarisi tizerindeki etkisene yaptig araciliga dair
bir etkidir. Tahmin edilen y degeri, bu aracilik etkisi i¢in .00 olarak bulunmustur. Yani okul tirinidn
MARUZ degiskeni lizerinden TEOGIB degiskeni lizerinde herhangi bir dolayl etkisi s6z konusu degildir.
Fakat &grencilerin dgrenim goérdikleri okul tiiriine gére ingilizce basarilari degismektedir. Ozel okulda
okumanin ingilizce basarisi tizerinde anlamli ve pozitif bir etkisi vardir (p< .05, y = .14).

TEOG ingilizce basarisi izerinde en biiyiik etkiye (y = .43) sahip degiskenin aile egitim seviyesi oldugu,
en disuk etkiye (y = .14) sahip degiskenin ise 6grencilerin 6grenim gordikleri okulun tiri oldugu
goriilmektedir.

ingilizce basarisinin birer yordayicisi olarak modele dahil edilen degiskenlerin ingilizce basarisi
bagiml degiskeni lizerindeki etkilerin toplaminin dizeyi hakkinda yorum yapabilmek icin etki biyuklug
hesaplanmistir. Alanyazinda etki biyukligini belirleyebilmek igin birgok yontem kullaniimaktadir.
Cohen (1998), regresyon temelli analizlerde standartlastinilmis etki buyuklugu degerinin ( 2 )
hesaplanmasini tavsiye etmistir. Tablo 3’te yapisal modele dahil edilen her bir gizil degiskene ait R ve f°
degerleri verilmistir. TEOG ingilizce basarisina ait R® ve f degerleri sirasiyla .38 ve .61 olarak
hesaplanmistir. Buna gére, ingilizce basarisi lizerinde, aile egitim seviyesinin, 6grenim gériilen okul
tirinin, ingilizce’ye yonelik tutumun, yabanci dil kaygisinin ve ingilizce’yve maruz kalmanin beraber
biylk dizeyde etkisi oldugu séylenebilir.

Yabanci Dil Kaygisini Etkileyen Faktorlere Ait Bulgular

ikinci alt problemde yabanci dil kaygisi Uzerinde, ingilizce’ye ydnelik tutumun ve aile egitim
seviyesinin etkisinin ne diizeyde oldugu arastirilmaktadir. Tablo 2’deki degerlere baktigimizda aile egitim
seviyesinin yabanci dil kaygisi lzerinde negatif (y = -.23) ve anlamh (p < .05) bir etkisi oldugu
gorilmektedir. Ogrencinin anne ve babasinin egitim seviyesi arttikca yabanci dil kaygisinin azaldig
gorilmektedir.
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Tablo 3.

Yapisal Modeldeki Gizil Degiskenler Uzerindeki Etkilerin Diizeyleri.

iCSEL GiziL DEGISKEN R’ f  Etki Duzeyi
1. TEOG INGILIZCE BASARISI .38 .61 Biiyik
2. YABANCI DiL KAYGISI 32 A7 Blyik
3. INGILIZCE’YE MARUZ KALMA .54 1.17 Biyik
3.1 Arkadas .63 1.70 Buyuk
3.2 Okul A1 12 Kiglk
3.3 Metin 72 2.57 Buyuk
3.4 Medya .67 2.03 Buyik
3.5 Yazilim .36 .56 Buyilk
4. ANNE EGITiM DUZEYi .76 3.17 Biyik
5. BABA EGITiM DUZEYi .85 5.67 Buyik

ingilizce’ye yénelik tutumun ise kaygi tizerinde oldukga yiiksek, negatif (y = -.47) ve anlaml (p < .05)
bir etkiye sahip oldugu goriilmektedir. Ogrencilerin, ingilizce’ye ydnelik tutumlar pozitif ydnde arttikca
yabanci dil kaygisinin azaldigi gériilmektedir. Krashen (1987), ingilizce’ye yénelik olumlu tutuma sahip
olan bireylerin daha ¢ok anlasilir girdi pesinde olacaklarini ve dolayisiyla daha ¢ok ingilizce’ye maruz
kalacaklarini, bunun da nihayetinde ingilizcenin edinimini arttiracagini belirttigi gibi, ingilizce’ye yénelik
olumlu tutuma sahip olmayan bireylerin yabanci dil kaygilarinin da yiliksek olacagini ve bu durumun
anlasilir girdiye maruz kalinsa bile ingilizce edinimini azaltacagini “ikinci Dil Edinimi Kurami”nda
vurgulamistir. Bu sebeple, bu calismada elde edilen bulgularin, kuramda bahsedilen tutumun kaygi
tzerindeki etkisine dair goriisleri destekledigi sdylenebilir. “ingilizce’ye sikca maruz kalinsa bile, eger
yabanci dil kaygisi varsa edinim tam gerceklesemez” gorisiiniin desteklenip desteklenmedigine ise
dordiinci alt probleme ait bulgularda deginilmistir. Yabanci dil kaygisina ait R’ ve f’ degerleri sirasiyla .32
ve .47 olarak bulunmustur. Bu degerlere bakildiginda, aile egitim seviyesinin ve ingilizce’ye yénelik
tutumun yabanci dil kaygisi izerinde etkilerinin biylk dizeyde oldugu gorilmektedir.

ingilizce’ye Maruz Kalmayi Etkileyen Faktorlere Ait Bulgular

ingilizce’ye maruz kalma degiskeni (izerinde aile egitim seviyesinin, 8grenim gériilen okul tiriiniin ve
ingilizce’ye yénelik tutumun etkilerinin ne diizeyde oldugu liclincii alt problemde arastiriimaktadir.

Tablo 2’de verilen degerlere gére, aile egitim seviyesinin ingilizce’ye maruz kalma degiskeni iizerinde
anlamli (p < .05) ve pozitif (y = .41) bir etkisi vardir. Ogrencilerin anne ve babalarinin egitim diizeyleri ve
ingilizce bilgileri arttig1 nispette dgrenciler ingilizceye daha cok maruz kalmaktadir.

ingilizce’ye yonelik tutumun ingilizceye maruz kalma degiskeni (izerindeki etkisine bakildiginda,
anlamli (p < .05) ve pozitif (y = .53) bir degerin hesaplandigi gérilmektedir.

Ogrencilerin dgrenim goérdikleri okul tiiriine gére ingilizce’ye maruz kalma oranlarinda herhangi bir
farklihk olmadigi bulunmustur. Yani okul tiiriiniin ingilizceye maruz kalma degiskeni {izerinde anlamli bir
etkisi yoktur (p< .05, y = .00).

Sonug olarak, égrencilerin ingilizce’ye maruz kalma sikligini arttiran en biyiik etkenin ingilizceye
yonelik tutumlari oldugu, aile egitim seviyesinin de tutumdan az da olsa maruz kalma (izerinde 6nemli
pozitif bir etkiye sahip oldugu bulunmustur. Okul tiiriiniin ise ingilizce’ye maruz kalma {izerinde herhangi
bir etkisi yoktur.

Aile egitim seviyesi ve ingilizce’ye ydnelik tutumun ingilizce’ye maruz kalma Uzerindeki toplam
etkilerinin biyiikligii hakkinda yorum yapabilmek igin Tablo 3’teki ingilizce’ye Maruz Kalma degiskenine
ait R® ve f° degerlerine bakilmistir. Buna gore “AiLE” ve ““TUTUM” degiskenlerinin “MARUZ” degiskeni
iizerinde biiyiik etkiye sahiptir (R = .54, f* = 1.17).
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Yabanci Dil Kaygisinin Diizenleme Etkisine Ait Bulgular

Krashen (1987), “ikinci Dil Edinimi Kurami”nda, yabanci bir dili 6grenen bireyin eger yabanc dil
kaygisi yuksekse, anlagilir girdiye siklikla maruz kalsa bile, gelen anlasilir girdi duyussal filtreden gegip dil
edinim cihazina ulagamayacag icin istenen dizeyde dil ediniminin gerceklesemeyecegini belirtmistir. Bu
hipotezin test edilebilmesi icin dérdiincii alt problemde yabanci dil kaygisinin, ingilizceye maruz
kalmanin TEOG Iingilizce puani {zerindeki etkisi (izerinde diizenleyici (moderator) etkisinin olup
olmadigina bakilmistir.

Sekil 3’'te aracilik ve diizenleme etkilerinin farkina dair bir sekil verilmistir. Aracilik etkilerinde araci
degisken (mediator variable) hem yordayan hem de yordanan degiskenle anlamli iliskilere sahiptir. Sekil
3’te verilen drnege gore ingilizce’yve maruz kalma arttikga TEOG basarisi artmakta ve béylece TEOG
ingilizce basarisina MARUZ degiskeni pozitif olarak dogrudan etkilemektedir. Ayrica, yine sekildeki &rnek
gdsterime gore, ingilizce’ye maruz kaldikca yabanci dil kaygisi diismekte, yabanci dil kaygisinin diisiik
degerler almasi nispetinde de ingilizce basarisi yiikselmektedir.

DUZENLEME - T
MODERATION) ARACIL
I o I (MEDIATION)

+

Sekil 3. Diizenleme ve aracilik etkileri.

Dolayisiyla, MARUZ degiskeninin kaygiy! diisirmesinden kaynakli TEOG ingilizce basarisi tizerinde
dolayll bir etkisi vardir. Yani, KAYGI degiskeni MARUZ degiskeninin TEOG degiskeni Uzerindeki etkisine
aracilik etmektedir. Fakat, 5. alt problemde cevap aranan MARUZ degiskenin TEOG degiskeni lizerindeki
etkisine KAYGI degiskenin etkisinin olup olmadigi aracilik ile degil diizenleme ile test edilebilmektedir.

Duzenleyici degiskenlerin (moderator variables) hem yordayan hem de yordanan degiskenle iliskili
olma sarti yoktur. Sekilde géraldiigu gibi MARUZ degiskeni TEOG lzerinde dogrudan pozitif bir etkiye
sahiptir ve bu etki KAYGI degiskenin aldigi degere gore azalip artabilmektedir. Yani ingilizce’ye maruz
kalmanin ingilizce basarisi izerindeki etkisi yabanci dil kaygisina baghdir. Eger &grencilerin yabanci dil
kaygisi yiiksekse ingilizce’ye maruz kalmanin ingilizce basarisi lizerindeki etkisi azalmaktadir.

YEM calismalarinda diizenleme etkisini test edebilmek icin bagimh degisken lizerinde etkisi olan iki
degisken arasindaki etkilesimi (interaction) gosteren yeni bir degisken (etkilesim degiskeni) olusturulur.
Gozlenen degiskenler arasi etkilesimi test edebilmek kolay iken gizil degiskenler arasi etkilesimi test
etmek oldukga zordur, fakat Mplus programi ile bu etkilesimler kolayca test edilebilmektedir (Wang &
Wang, 2012).

Krashen’in Duyussal Filtre hipotezini test edebilmek amaciyla, KAYGI degiskeninin, MARUZ
degiskeninin TEOG degiskeni lzerindeki etkisine yaptigl diizenleme etkisini test edebilmek icin, MARUZ
ile KAYGI arasindaki etkilesimi gosteren yeni bir degisken olusturulmus ve bu yeni degiskenin TEOG
izerinde anlamli etkisinin olup olmadigina bakilmistir.

Mplus ile diizenleme etkisini test edebilmek icin yapisal model igin yazilan sentaksta birkag degisiklik
yapilmasi gerekir. Oncelikle, etkilesim degiskenini tanimlayabilmek icin “ANALYSIS” komutu altina “TYPE
= RANDOM” ifadesi yazilir. Ayrica gizil degiskenlerle yapilan etkilesimler sayisal entegrasyon (numerical
integration) gerektirdigi icin, yine “ANALYSIS” komutu altina “ALGORITHM = INTEGRATION” ifadesi
eklenir. Son olarak da etkilesim degiskeni “XWITH” ifadesinin yardimiyla “MODEL” komutu altinda
tanimlanir.
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Hesaplamalarda sayisal entegrasyonun kullanildigi durumlarda Mplus bildigimiz model uyum
degerlerini Uretmez. Bu sebeple diizenleme etkisinin anlamli olup olmadigini belirleyebilmek igin
etkilesim degiskeninin bagimli degisken Uzerindeki etkisine dair hesaplanan p degerine bakilir (Wang &
Wang, 2012). Etkilesim degiskeni i¢in Mplus’ta olusturulan sentaks calistirilmis ve elde edilen sonugta
MARUZ ile KAYGI degiskenlerinin etkilesimi ile olusturulan MxK degiskenine ait p degeri anlaml
gtkmamistir (p =.11). Buna gore, ingilizce’ye maruz kalmanin TEOG ingilizce basarisina etkisi 6grencilerin
yabanci dil kaygisina bagli degildir. Bir baska deyisle, KAYGI degiskeninin, MARUZ degiskeninin TEOG
degiskeni Gzerindeki etkisi Gzerinde anlaml bir diizenleme etkisi yoktur. Elde edilen bu sonuglara gore
Krashen’in “Duyussal Filtre” (Affective Filter) hipotezi dogrulanamamistir.

Tartisma, Sonug ve Oneriler
Tartisma ve Sonug

ilkdgretim sekizinci sinif 6grencilerinin TEOG Ingilizce basarisini etkileyen faktérlerin arastirildigi bu
calismada, ingilizceye yénelik tutum, yabanci dil kaygisi, ebeveyn egitim seviyesi ve ingilizce bilgisi,
dgrenim goérilen okul tiiri, ingilizce’'ye maruz kalma ve TEOG Ingilizce basarisi degiskenleri arasinda
tanimlanan iliskilerle bir yapisal model kurulmustur.

Stephen Krashen’in (1987) “ikinci Dil Edinim Kurami” temelli olarak kurulan yapisal modelde ingilizce
basarisinin yordayicilari tutum, kaygi, ebeveyn egitim diizeyi, okul tiirii ve ingilizce’ye maruz kalma
degiskenleri olarak belirlenirken, yabanci dil kaygisi Uzerinde tutum ve ebeveyn egitim duzeyi
degiskenlerinin etkisine ve yabanci dile maruz kalma orani (zerinde de tutum ve okul tiri
degiskenlerinin etkisine dair yollar tanimlanmistir. Calismanin problem cimlesinde, tanimlanan bu
iliskilerin dlizeyi arastirilmis ve analizler neticesinde, olusturulan CGCN modeli kabul edilebilir uyum
degerleri Gretmistir.

Birinci alt problemde ingilizce basarisini etkileyen faktérler arastiriimis ve su sonuglar elde edilmistir.
ingilizce’ye yénelik tutum, &grenim goriilen okul tiirli, ebeveyn egitim ve ingilizce seviyesi ve ingilizce’ye
maruz kalma sikhigi ingilizce basarisini anlamli ve pozitif olarak etkilerken, yabanci dil kaygisinin ingilizce
basarisi izerinde anlamli ve negatif bir etkisi vardir. Buna gére, ingilizceye yénelik olumlu tutuma sahip,
yabanci dil kaygisi diisiik, anne ve babasinin egitim seviyesi yiiksek ve ingilizce bilgisi iyi, 6zel okulda
okuyan ve Ingilizceye daha sik maruz kalan &grenciler TEOG ingilizce alt testinde daha basarili
olmaktadirlar.

Bu bulgular, aile egitim seviyesi arttikca ingilizce basarisinin da arttigina dair sonuclarin elde edildigi
Bilsay (2012) ve Lindgren ve Mufioz’'un (2013) calismalariyla paralellik gosterdigi gibi, aile egitim
seviyesinin 0grenci basarisinin 6nemli bir yordayicisi olarak bulundugu Ciftci ve Caglar (2014), Dogan ve
Demir (2015) ve Myrberg ve Rosen’in (2009) ¢alismalari tarafindan da desteklenmektedir.

Tutumun, ingilizce basarisi ile pozitif ve anlamli bir iliskisi oldugunu bulan Delbesoglugil (2013) ve
Kazazoglu’nun (2013) calismalari tutuma ait bu calismada elde edilen sonuclari desteklemektedir. ikinci
dil edinim kuraminin anlatildigi bélimde de bahsedildigi gibi, Krashen’e (1987) gore ingilizce’ye karsi
olumlu tutuma sahip 6grenciler, daha fazla anlasilir girdi pesinde olurlar, dolayisiyla dile daha ¢ok maruz
kalirlar. ingilizce’ye y&nelik tutumun ingilizce basarisi izerindeki etkisinin dnemli bir kisminin ingilizce’ye
maruz kalma degiskeni tarafindan aracilik edildiginin bu ¢alisma kapsaminda bulunmasi Krashen’in bu
goruslinl destekler niteliktedir.

Yabanci dil kaygisinin ingilizce basarisini olumsuz etkiledigine dair sonuclarin bulundugu Yamashiro
ve Mclaughlin (2001), Demirdas (2012) ve Khodadady ve Khajavy (2012)’in ¢alismalari da kaygiya ait
bulgulari desteklemektedir.

ingilizce’ye maruz kalmaya ait sonuglar da hem kuramsal hem de ampirik olarak desteklenmektedir.
Krashen’in (1987) ikinci Dil Edinimi Kuramina gére herhangi bir dili ikinci dil olarak 6grenen kisi, anlasilir
girdiye maruz kaldik¢a, dil edinimi o nispette artmaktadir. Ayrica de Bot ve Evers (2007),
Ekmekyermezoglu (2010) ve Mufioz (2014)'un yirittiigi calismalarda ingilizce’ye maruz kalmanin
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ingilizce basarisi ve yabanci dil edinimi lzerindeki pozitif ve anlamli etkisine dair bulgulari bu ¢alisma
kapsaminda elde edilen bulguya paralellik gostermektedir.

Okul tird ile ilgili arastirmalarda, 6zel okuldaki 6grencilerin devlet okulundaki emsallerine nispeten
Matematik dersinde (Savas et al. 2010) ve sayisal yetenek testinde (Oluwatayo’nun, 2012) daha basaril
sonuglar elde ettikleri dikkate alindiginda, ingilizce basarisi kapsaminda elde edilen bu bulgularin 6grenci
basarisi noktasindan bir paralellik gésterdigi sdylenebilir.

ingilizce basarisini en ¢ok aciklayan degisken ebeveyn egitim diizeyi degiskeni iken, okul tiiri
degiskeni ingilizce basarisi (izerinde en az etkiye sahiptir. Tutum, kaygi, ebeveyn egitim diizeyi, okul tiirii
ve maruz kalma degiskenleri ingilizce basarisi degiskenindeki varyansin % 38’ini agiklamaktadir.

Calismanin ikinci alt probleminde, yabanci dil kaygisi Uzerinde etkisi olan faktorlere bakilmistir.
Bulgulara gore, 6grencilerin yabanci dil kaygisi Gizerinde ingilizce’ye yénelik tutumun ve aile egitim
seviyesinin anlamli ve negatif etkileri vardir. ingilizce’ye yénelik olumlu tutuma sahip ve ebeveyn egitim
ve Ingilizce seviyesi yiiksek dgrenciler, daha diisiik kaygi diizeylerine sahiptir. Tutum ve aile degiskenleri
kayg’daki varyansin % 32’sini aciklamaktadir. Ebeveyn egitim seviyesi yiiksek ve ebeveyn ingilizce bilgisi
iyi olan Ogrencilerin yabanci dil sinif kaygilarinin daha disik oldugunun bulundugu calismalar (Pan,
2014; Uzun, 2014), bu bulguyu desteklemektedir.

Uglincii alt problemde, ingilizce’ye maruz kalma ile iliskili degiskenler incelenmistir. Elde edilen
sonuglara gore, ingilizce’ye ydnelik tutum ve aile egitim seviyesi degiskenleri ingilizce’ye maruz kalma
sikhg tizerinde anlamli ve pozitif birer etkiye sahipken, okul tiiriiniin ingilizce’ye maruz kalma sikligi
tizerinde herhangi anlamh bir etkisi yoktur. ingilizce’ye yénelik olumlu tutuma ve egitim ve ingilizce
seviyesi yiiksek ebeveynlere sahip égrenciler ingilizceye daha sik maruz kalmaktadir. Fakat ingilizce’ye
maruz kalma sikligi 6grencilerin 6zel okulda okuyup okumamalarina gére herhangi bir farklilik
gdstermemektedir. MARUZ degiskenindeki varyansin % 54’ TUTUM ve AILE degiskenleri tarafindan
actklanmaktadir.

AILE degiskeni, Ingilizce’'ye maruz kalmay! arttirarak ve yabanci dil kaygisini disiirerek ingilizce
basarisi lizerinde ayrica dolayh ve anlamli etkilere sahiptir. ingilizce’ye yénelik tutum degiskeninin
ingilizce basarisi lzerindeki toplam etkisinde dolayl etkilerin payr dogrudan etkiden daha fazladir.
ingilizce’ye yonelik olumlu tutum, yabanci dil kaygisini diisiirerek ve ingilizce’ye maruz kalma sikligini
arttirarak dolayli yoldan ingilizce basarisini arttirmaktadir.

Krashen “ikinci Dil Edinimi Kurami”nda ingilizce’ye yonelik olumlu tutum sahibi bireylerin daha ¢ok
anlagilir girdi pesinde olduklarini ve bu sebeple daha sik ingilizce’'ye maruz kaldiklarini belirtmistir.
Anlasilir girdi alma nispetinde de yabanci dil ediniminin artacagini 6ne stirmustir. Ayrica kurama goére
ingilizce’ye yonelik olumlu tutum arttigi oranda yabanci dil kaygisi dismektedir. Krashen’in bu
hipotezleri bu calismada elde edilen bulgularla dogrulanmistir. Fakat kuramdaki “Duyussal Filtre”
hipotezinde bahsedilen, yabanci dil kaygisinin, ingilizce’ye maruz kalmanin ingilizce basarisi {izerindeki
etkisine yaptigl etki, elde edilen bulgularla dogrulanamamistir. Yani calismanin son alt probleminde
deginilen yabanci dil kaygisinin diizenleyici etkisine dair bir kanit bulunamamustir.

Oneriler

Bu calismada, ingilizce basarisini yordayan degiskenler olarak ingilizce’ye yonelik tutum, yabanci dil
kaygisi, aile egitim seviyesi, ingilizce’ye maruz kalma ve &grenim gorillen okul tiirii belirlenmistir.
ingilizce dersine calismaya ayrilan zaman, ebeveyn tutumlari, ingilizce 6gretmenin yeterliligi, ingilizce
dersinde kullanilan ydntemler gibi degiskenlerin ingilizce basarisi tizerindeki etkileri arastirilabilir. Ayrica
yine calisma kapsaminda ingilizce’ye yonelik tutum dissal bir gizil degisken olarak tanimlanmustir. Yani
kurulan yapisal modelde tutuma etki eden herhangi bir degisken tanimlanmamistir. ingilizce’ye yénelik
tutuma etki eden faktoérlerin de dahil edildigi bir modelle ¢alisma yapilabilir.
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Tutum ve kaygi gibi birbirine benzer yapilarla galisilacaksa eger kullanilan 6lgeklerin 6zenle secilmesi
onerilmektedir. Clinkl, birbirine benzer maddeler her iki olgekte de yer aldigindan model uyum
indekslerinde bir o6lgekteki maddenin diger O6lgek altinda yiliklenmesini ©6neren ifadeler ¢okga
bulunmaktadir. Bu ¢alisma kapsaminda da bu tirden bulgulara ulasiimig ve bunun model uyumunu
olumsuz yénde etkileyen en 6nemli sebeplerden biri oldugu gérilmistiir.

Bu calisma kapsaminda, ingilizce’ye maruz kalmanin ingilizce basarisi izerinde anlamli etkisi oldugu
bulunduguna binaen sunlar énerilmektedir.

Gramer tabanli ezbere dayali yabanci dil 6gretim yaklasimlari tim dinyada terk edilmektedir.
Ulkemizde de 2005 yilinda resmi olarak terk edilmis ve dilin gramer kurallarini égretmekten ziyade
islevsel kullanimini 6n plana c¢ikaran g¢oklu zeka uygulamalarinin yer aldigi dil 6gretim ydntemine
gecilmistir (Erbas, 2013). Fakat, hala gerek ders kitaplarinda gerek de ingilizce &gretmenlerinin
kullandiklari yéntem ve materyallerde eski sistemin etkisinden kurtulunamadigi goérilmektedir (Isik,
2011). Yapilan birgok arastirmada (British Council & TEPAV, 2013; Demirpolat, 2015; Erkan, 2012; Isik,
2008) artik bu ezbere dayali yontemlerin terk edilip ingilizce ile iletisime yénelik yontemlerin yerine
gecmesi gerektigi ve bu noktada oOgretmenlerin ve okul yoneticilerinin hatta velilerin dahi
bilgilendirilmesi gerekmektedir. Cunki, Ulkemizdeki sinav sisteminden dolayr veliler tarafindan
Ogretmenlere ezberci yaklasimlara devam etmesi noktasindan baskilar yapilabilmektedir (Demirpolat,
2015).

Alanyazinda 6nerilen ingilizce ile iletisim temelli yéntemleri kullanirken unutulmamasi gereken
noktalardan biri sudur ki, ingilizce konusmak dgrenilen bir sey degil, bol miktarda anlasilir girdiye maruz
kaldiktan sonra kendi kendine ortaya cikan bir yetidir (Krashen, 2009). Bu sebeple ingilizce egitiminin
basindaki 6grencilerden dili Gretmelerini beklememeli, stk ve bol miktarda anlasilir girdi vererek
konugma yetisinin olugmasini beklemelidir.

Ayrica, okullarda o6grencilerin bol miktarda anlasilir girdiye ulasmasini saglayan yodntem ve
materyallerin kullaniimasi énerilmektedir. ingilizce’ye maruz kalma &lgeginin en yiiksek faktér yiikiyle
yiiklenen boyutunun “Metin” oldugu dikkate alinirsa, okullardaki ingilizce dersinin en azindan bir
saatinin ingilizce kitap okumaya ayrilmasi énerilmektedir. Krashen de yaptig son ¢alismalarda (Krashen,
2003, 2004a, 2004b, 2013a, 2013b; Krashen & Mason, 2015) anlasilir girdinin en énemli kaynagi olarak
gonilld okuma (Free Voluntary Reading) Uzerinde durmakta ve bu alanda yapilan arastirmalara
calismalarinda yer vermektedir.

Calisma kapsaminda aile egitim seviyesinin ve ingilizce’ye yénelik tutumun ingilizce basarisi izerinde
dnemli etkileri oldugu ve bu etkilerin kayda deger bir kisminin ingilizce’ye maruz kalma degiskeni
tizerinden oldugu bulunmustur. Dolayisiyla, dgrencilerin ingilizce’ye yénelik tutumlarini arttiracak ve
dgrencilerin ingilizce dersini sevmesini saglayacak calismalarin yapiimasi dnerilmektedir. Ayrica, aile
egitim seviyesinin sosyoekonomik diizeyin 6nemli bilesenlerinden biri oldugu duslnildiginde,
sosyoekonomik diizeyi ylksek ailelerin ¢cocuklarinin anlasilir girdiye erisiminin daha kolay oldugu, bu
sebeple daha sik ingilizce’ye maruz kaldiklari sdylenebilir. Anlasilir girdiye erisimi miimkin kilan
olanaklarin sosyoekonomik diizeyi dislik 6grenciler icin de gerek okul iginde gerek okul haricinde
saglanmasina galisiilmasi gerekmektedir.
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