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Article Info Abstract
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teacher relationships and externalizing and internalizing behavioral problems of 48—
Article History: 60-month-old children. In this regard, a correlational study was conducted with
Received 26 March 2017 teachers (n=59) and mothers (n=252) of 48-60-month-old pre-school children in a
Revised 29 May 2017 metropolitan city in Turkey. Data collected through Preschool and Kindergarten
Accepted 30 July 2017 Behavior Scale (PKBS), Student— Teacher Relationship Scale (STRS), and Child—Parent
Online 17 November 2017 Relationship Scale (CPRS). Study results showed that children’s internalizing and
externalizing behavioral problems have direct connection with their relationships with
Keywords: their mothers and teachers. When children’s conflicts with their teachers and mothers
Mother—child relationship, increase, their intimacy decrease with them. It was also found that as the children’s
Teacher—child relationship, conflicts with their mothers increase, conflicts with their teachers also increase.
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Externalizing behavioral problems. trainings for teachers and pre-service teachers about the importance of quality
Article Type: relation with children, methods, problem solving skills and especially right approaches
Research paper to problematic children. Also, as one of the pre-conditions of positive teacher-child
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Gocuklarin ige Yénelim ve Disa Yénelim Davranis Problemlerinin Anne-Cocuk
ve Ogretmen-Cocuk iliskilerine Gére incelenmesi

Makale Bilgisi 0z
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Introduction

Every human is a social being, and for this reason, lives in a complex relationship network from birth
to the end of life. The mother—child relationship creates the foundation of other social relations. The
relationship between a mother and baby, called “attachment” by Bowlby (1958), starts with the
mother’s pregnancy and creates an internal model for a person’s future relationships with others. In
fact, the quality of the mother—child relationship forms a relational prototype for all future periods in
life. The first members of a child’s relationship network are his or her mother and father; and later, as
the child starts preschool education, his or her teachers.

In order to develop a healthy attachment, children must have a positive relationship with their
parents from babyhood, and their relationships with teachers are as important as the relationships with
their parents. Thus, researchers have suggested that the relationship between teacher and child is the
child’s second bonding relationship (Raikes & Edwards,2009). Booth, Kelly, Spieker and Zuckerman
(2003) indicated the existence of a strong relationship between children’s secure bonds with their
mothers and secure bonds with their teachers. In other words, it is highly likely that children will have a
secure bond with their teachers if they have a secure bond with their mothers. On the other hand, a
secure bond between a teacher and a child provides a balance for an insecure mother—child relationship
(O’Connor & McCartney, 2007).

Children’s close relationships with their family members and teachers support them in many
developmental areas. Also, positive relationships between children and their mothers play an important
role in their emotional regulation skills, ability to cope with difficult situations, and development of a
sense of responsibility (Ainsworth, 1968). Children feel safe when they have a close relationship with
their teachers and mothers, making them more open to exploration and learning (Oktay, 2007; Raikes &
Edwards, 2009). Moreover, children with close relationships with their teachers are more successful in
academic and social fields (Gregory & Weinstein, 2004; Hamre & Pianta, 2001) and they have positive
relationships with their peers (Wentzel, 1998). The quality of the parent—child relationship also affects
the child’s cognitive and social development (Myers & Pianta, 2008). Relationships, affect
developmental areas in children, mainly related to social and emotional areas and there is a link
between children’s problem behaviours and mother—child and teacher—child relationships, and studies
in this area have pointed to this connection. According to O’Connor, Dearing and Collins (2011), a quality
teacher—child relationship is negatively correlated with externalized behavioural problems and
decreases internalized behavioural problems. Brook, Lee, Finch, Brown (2012) found that individuals in
negative relationships with their own mothers have negative relationships with their children as well.
They also suggested that children with behavioural problems have negative relationships with their
mothers. Pianta (1997) reported that 10.00 to 15.00 per cent of children’s behavioural problems are
connected with their relationships with adults.

Kargi and Erkan (2004) stated that, the problems of adults and children have diverged with the social
and economic changes around the world. The health of society has become seriously impacted by
psychological as well as physical problems. In particular, problems such as child aggression,
hyperactivity, oppositional defiant disorder, obstinacy, anxiety, and depression have increased and
become a social issue in this century. All these social changes have brought a considerable increase in
behavioural problems in children and changes in relationships (Yorikoglu, 1998). In Turkey, social
changes in recent years have caused unhealthy relationships between adults and children as
relationships between adults have weakened. According to Hortagsu (2003), Turkish culture is moving
away from society- oriented thinking toward individualism, and conflicts are seen less in society-
oriented cultures than in individualist cultures. Recently, in the literature there is a growing trend that,
children and their behaviours cannot be separated from their environment and children and their
relationships with their environment should be studied together based on Bronfenbrenner’s Ecological
Systems Theory (Bronfenbrenner, 1994). Therefore, in this research, children’s behavioural problems
were studied in terms of mother and teachers who have the closest relationships with them in their
environment. Also, current study is important because of limited research investigated these two
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variables together in the area. Based on this information the current study tried the answer the
following question “Is there a connection between children’s behavioural problems and their
relationships with their mothers and teachers?” Children’s relationships with their mothers and
teachers are also affected by many variables such as the sex, age, and personality characteristics of
children, and similarly, the age, experience, educational background, and personality characteristics of
mothers and teachers (O’Connor & McCartney, 2007; O’Connor, 2010). Therefore, in order to clarify the
research problem the following sub questions were answered in this research:

e |s there a relationship between teachers’ scores on the Student—-Teacher Relationship Scale (STRS)
and children’s scores on the Preschool and Kindergarten Behaviour Scale’s (PKBS) Internalizing and
Externalizing sub-dimensions?

e |s there a relationship between mothers’ scores on the Child—Parent Relationship Scale (CPRS) and
children’s scores on the PKBS Internalizing and Externalizing sub-dimensions?

¢ |s there a relationship between mothers’ CPRS scores and teachers’ STRS scores?
* Do teachers’ scores on the STRS vary significantly by length of professional service?
* Do mothers’ CPRS scores vary significantly by educational background?

* Do mothers’ CPRS scores vary significantly by occupational status?

Method
Research Design

This is a quantitative study using a correlational methodology. In correlational research, two or more
variables are studied without influencing any of them but just measuring and looking for relations
between them (Balnaves & Caputi, 2001). The correlational methodology was employed for this
research because the definition and examination of human behaviours in both individual and social
relations is a complex process. To make this process more understandable, identifying and
understanding these relations, a simpler level is needed (Buyukoztirk et al., 2012).

Sample

The research sample included mothers of 252 children enrolled in private and public preschools in a
metropolitan city and 59 teachers working in these preschools. The sample was selected from seven
districts of the city through convenient sampling methodology. 350 instruments were delivered and at
the end of the data collection process, mothers and teachers of 252 children could be reached. Of the
mothers, 16.26 % had finished primary school, 35.71 % had attended high school, 41.66 % had attended
university, and 6.34 % had obtained master’s degrees. Also of the 252 mothers, 61.90 % did not work
outside the home, and 38.10% did. Among the teachers, 18.64 % had 0 to 5 years’ Professional
experience, 37.29 % had 6 to 10 years, 25.42 % had 11 to 15 years, and 18.65 % had more than 15 years’
professional service. Of the teachers, 5.09 % had graduated from the Vocational School for Girls, 13.56%
had two-year associate degrees in Child Development, and 81.35 % had bachelor degree from
universities’ child development departments or early childhood departments.

Data Collection Tools

In this research, the Preschool and Kindergarten Behaviour Scale (PKBS) was used to evaluate the
children’s behavioural problems. The Student—Teacher Relationship Scale (STRS) was used to evaluate
the relationship between children and teachers. The Child—Parent Relationship Scale (CPRS) was used to
evaluate the relationship between children and mothers. A demographic information form, developed
by the researcher, was used to collect the demographic data of the teachers and mothers.
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Preschool and Kindergarten Behaviour Scale (PKBS): The scale developed by Kenneth W. Merrell in
1994 to evaluate social skills and behavioural problems in 3—6-year-old children and was adapted for
Turkish children by Ozbey (2009). The Turkish version of the scale (Anaokulu ve Anasinifi Davranis Olgegi
(AADQ)) is a five point Likert scale and comprises four sub-dimensions: externalizing, internalizing,
antisocial, and egocentric. AADO Cronbach Alfa value for externalizing sub-dimension .95, for
internalizing sub-dimension .87, for antisocial sub-dimension .81, for egocentric sub-dimension .72 and
total Cronbach Alfa for AADO is .96 (Ozbey, 2009). In this research internalizing and externalizing
behavioural problems sub-dimensions of the scale are used. While Cronbach’s alpha values of the scales
filled by the mothers for this research are .78 for the internalizing sub-dimension and .85 for the
externalizing sub-dimension, the reliability coefficient of the scale for the teachers are .89 for the
internalizing sub-dimension and .96 for the externalizing sub-dimension.

Student-Teacher Relationship Scale (STRS): This scale was developed by Pianta in 1996 to evaluate
the relationships between 4—8- year-old children and their teachers based on the teachers’ perceptions
and reports. The Turkish version of the scale was adapted by Beyazkirk (2005). The adapted scale
“Ogretmen Cocuk iliski Olgegi (OCIO)” is a 5-point Likert scale comprising 28 articles and 3 sub-
dimensions (conflict, dependency, and closeness). OCIO Cronbach Alpha value for closeness is .82, for
conflict is .90 and for dependency is .55 (Beyazkuirk, 2005). Cronbach’s alpha values of the OCIO used for
the sample group in this research were .77 for the closeness sub-dimension, .90 for the conflict sub-
dimension and .63 for dependency sub-dimension.

Child-Parent Relationship Scale (CPRS): This scale was developed by Pianta in 1992 to evaluate the
relationships between 3-12-year-old children and their parents based on the parents’ perceptions and
reports. Adaptation of the scale’s Turkish sample was carried out by Akglin and Yesilyaprak (2008). The
Turkish version of this evaluation tool, “Cocuk- Ana Baba iliski Olgegi (CAIO)”, is a 5-point Likert scale
that consists of 24 articles and two sub-dimensions, closeness and conflict. CAIO Cronbach Alpha value
for conflict is.98 and for closeness is .96 (Akgiin & Yesilyaprak, 2008). In the sample, for this research,
Cronbach’s alpha values for the CPRS were .76 for the closeness sub-dimension and .82 for the conflict
sub-dimension.

Teacher Demographic Information Form: This form was prepared by the researcher to collect
demographic data from the teachers, including sex, age, and period of service.

Mother Demographic Information Form: This form was prepared by the researcher to collect
demographic data from the mothers, such as age, education background, and occupational status.

Data Analysis

Data was collected from mothers of the 252 children and their 59 teachers. PKBS (mother) and CPRS
were delivered to the mothers through preschool teachers. PKBS (teacher) and STRS were delivered to
teachers individually. Within two months of time period data collection was carried out, and the
instruments returned after this time were not included in the study.

In the research, descriptive and interpretive statistics were used for the data analysis, which was
performed using SPSS 21, LISREL 8.80. For the research questions looking for the relationships between
factors, a Pearson product-moment correlation coefficient was used. For the research questions looking
for the differences in factor collection scores by demographic characteristics, t-test was used if the
group had two members, and analysis of variance (ANOVA) was used if the group numbered more than
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two. If the ANOVA result was significant (p<.05), paired comparison (post hoc) was performed using the
LSD technique if the variance between groups was homogeneous (p>.05): if it was not homogeneous
(p<.05), the Tamhane technique was used.

Results

This section presents the findings of the research and their interpretation based on literature, in the
order of the research questions.

The Teacher—Child Relationship and Externalizing-Internalizing Behaviour Problem

Behavioural Problems of Children The first question of the research was “Is there a relationship
between teachers’ scores on the Student—Teacher Relationship Scale (STRS) and children’s scores on the
Preschool and Kindergarten Behaviour Scale’s (PKBS) Internalizing and Externalizing sub-dimensions?” In
order to answer this question, a Pearson product-moment correlation coefficient was calculated. Table
1 shows that a moderately negative directional relationship exists between the teachers scores
regarding closeness sub-dimension and children’s internalizing behavioural problems (p<.01).

Table 1.
Correlation Results of the STRS and PKBS Internalizing and Externalizing Sub-dimension Scores.

STRS Closeness STRS Conflict STRS Dependency
Internalizing Behavioral Pearson -.36* .24% .01
Problem N 252 252 252
Externalizing Behavioral Pearson -.24%* .68* .06
Problem N 252 252 252

*p<.01

A small positive directional relationship also exists between the teachers’ conflict sub-dimension
scores and children’s internalizing behavioural problems (p<.01). Thus, there is no significant
relationship between the dependency sub-dimension and internalizing behavioural problems (p>.01).
From the analysis, it can be concluded that a small negative directional relationship exists between the
teachers’ closeness dimension scores and externalizing behavioural problems (p<.01). A moderately
significant positive directional relationship was found between the conflict sub-dimension scores and
externalizing behavioural problems (p<.01). However, no significant relationship was found between the
dependency sub-dimension and externalizing behavioural problem scores (p>.01).

2. The Mother-Child Relationship and Internalizing—Externalizing Behaviour Problem

Behavioural Problems of Children the Pearson product-moment correlation coefficient for the data
was calculated to investigate if a relationship exists between the mothers’ scores on the CPRS and the
children’s scores on the PKBS Internalizing and Externalizing sub-dimensions.

Table 2.
Correlations Results of CPRS and PKBS Internalizing and Externalizing Sub-Dimension Scores.

CPRS Loseness CPRS Conflict
Externalizing Behavioral Pearson -.26%* .57%
Problem N 252 252
Internalizing Behavioral Pearson -.24%* .26%
Problem N 252 252

*p<.01
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Table 2 shows a weak significant negative directional relationship between the mothers’ scores on
the closeness sub-dimension and externalizing behavioural problems in children (p<.01). A weak
significant relationship was also found between the children’s scores on the internalizing behavioural
problems sub-dimension and the mothers’ scores on the closeness sub-dimension (p<.01). While a
moderately significant positive directional relation existed between the conflict sub-dimension scores
and externalizing behavioural problems sub-dimension scores (p<.01), a weak significant positive
directional relation was also found between the mothers’ scores for the conflict sub-dimension and the
children’s scores for internalizing behavioural problems (p<.01).

Relationship between Mothers’ CPRS Scores and Teachers’ STRS Scores

A Pearson product-moment correlation coefficient analysis was conducted to answer the question of
whether a relationship exists between the mothers’ CPRS scores and the teachers’ STRS scores.

Table 3.
Correlation Results of Mothers’ CPRS Scores and Teachers’ STRS Scores.
STRS Closeness STRS Conflict  STRS Dependency
CPRS Closeness Pearson 4% -12 -.06
N 252 252 252
CPRS Conflict Pearson - 14%* 21* -.02
N 252 252 252

*p<.01, **p<.05

Table 3 shows a weak significant positive directional relation between the mothers’ closeness sub-
dimension scores and the teachers’ closeness sub- dimension scores (p<.05). No significant relation was
found between the mothers’ scores on the closeness sub-dimension and the teachers’ conflict and
dependency sub-dimension scores (p>.05). While a weak significant negative directional relation was
found between the mothers’ conflict sub-dimension scores and the teachers’ closeness sub-dimension
scores (p<.05), a weak significant positive directional relation was also found between the mothers’ and
teachers’ conflict scores (p<.01).

STRS Scores by Teachers’ Professional Service

ANOVA analysis was conducted to address the question of whether teachers’ scores on the STRS
significantly varied by length of professional experience. The results showed that teachers’ scores on the
relationship scale showed differences by period of service in the dependency and conflict sub-
dimensions (p<.05), but no difference in the closeness sub-dimension (p>.05). Because the variance of
the groups is not homogeneous, analysis was carried out using Tamhane.

Table 4 shows that teachers with 0-5 years and 6-10 years’ service had significantly higher
dependency scores than those with 11-15 years’ service (p<.01). No significant difference was found
between the dependency scores of teachers with 11-15 years’ service and those with more than 15
years’ service (p> .05). For the STRS conflict sub-dimension scores, those of teachers with 0-5 years’
service were significantly higher than those of teachers with 11-15 years and more than 15 years’
service (p<.01; p<.05). The conflict scores of teachers with 6—10 years’ service were significantly higher
than those of teachers with 11-15 years’ service (p<.01). However, there was no significant difference
between the conflict scores of teachers with 6—10 years’ service and teachers with more than 15 years’
service (p>.05).

52



Semiha YUKSEK USTA, Arif YILMAZ — Pegem Egitim ve Ogretim Dergisi, 8(1), 2018, 47-68

Table 4.
Tamhane Analysis Results of Teachers’ STRS Scores by Years of Professional Experience

O.Period of Service(l) O. Period of Service(J) Mean Difference(l-J)

STRS Dependency 0-5 years 6-10 years .25
11-15 years 2.56*
15+ years 72
6-10 years 11-15 years 2.31%*
15+ years 47
11-15 years 15+ years -1.84
STRS Conflict 0-5 years 6-10 years .92
11-15 years 6.14%*
15+ years 5.39%*
6-10 years 11-15 years 5.22%
15+ years 4.47
11-15 years 15+ years -.75

*p<.01, **p<.05

CPRS Scores According to Mothers’ Educational Backgrounds

ANOVA analysis was carried out to address the question of whether the mothers’ CPRS scores varied
significantly by educational background. While according to ANOVA results, the conflict sub-dimension
scores correlated to the mothers’ educational background (p<.01), their closeness sub-dimension scores
did not (p>.05). Because these variances are homogeneous, differences in the conflict sub-dimension
between the groups were measured using LSD.

Table 5.
Unindirectional Variance Analysis Results of CPRS Scores by Mothers’ Educational Backgrounds.

Educational Background (1) Educational Background (J) Mean Difference(l-J)

CPRS Elementary School High school -2.74
Conflict University 4.12**
Post Graduate 7.15%*

High school University 4.40*

Post Graduate 7.43*

University Post Graduate 3.03

*p<.01, **p<.05

According to the results shown in Table 5, mothers with elementary school educations had
significantly higher conflict scores than mothers who were university graduates or who had
postgraduate degrees (p<.05). High school-educated mothers also had significantly higher conflict scores
than those who were university graduates or who had postgraduate degrees (p<.01). No significant
difference was found between the conflict sub-dimension scores of mothers who were university
graduates and those with postgraduate degrees (p>.05).

CPRS Scores and Mothers’ Occupational Status

A t-test was conducted to investigate the question of whether mothers’ CPRS scores varied
significantly by their occupational status. Table 6 shows no difference in the mothers’ CPRS scores by
occupational status (p>.05).
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Table 6.
T-Test Results of CPRS Scores by Mothers’ Occupational Status.

Occupational Status N X Sd t
CPRS Employed 96 43.95 3.89 -.62
Closeness Unemployed 156 44.34 5.26
CPRS Employed 96 31.33 8.70 -1.58
Conflict Unemployed 156 33.35 10.47

Discussion, Conclusion & Implementation

The findings related to the first research question revealed that as closeness between the teachers
and children increased, children’s internalizing and externalizing behavioural problems decreased; and
as conflicts increased between children and teachers, so did the children’s internalizing and
externalizing behavioural problems too also increase. Study findings consistent with the studies of Birch
and Ladd (1998), Henricsson and Rydell (2004) and O’Connor et al. (2012). They also found that children
with internalizing behavioural problems had lower scores in relation to teacher scores than those
without behavioural problems and those with externalizing behavioural problems. In addition, these
studies found that children with internalizing behavioural problems had more conflicts with their
teachers and were more dependent. Also, it can be said that as closeness grows between children and
teachers, internalizing behavioural problems in children decrease. A research by Tok (2011) suggested
that children’s behaviours improved through positive relationships with their teachers. Similar findings
emerged in the research conducted by Buyse et al. (2008). They found that as children’s internalizing
and externalizing behavioural problems increased, close relationships with teachers weakened and
conflicts increased. Birch and Ladd (1998), Ladd, Birch, and Buhs (1999) found that relational closeness
and conflicts in the child—teacher relationship were linked to children’s behaviour, and internalizing and
externalizing behavioural problems distorted the relationship. As children’s externalizing and
internalizing problems increased, conflicts with teachers also increased and close relationships
deteriorated. This could be because teachers were inclined to repudiate children with behavioural
problems and be less supportive of and more punitive toward them (Henricsson & Rydell, 2004).

The findings related to the second research question showed that when the closeness between
mother and children increased, children’s internalizing and externalizing behavioural problems
decreased. If children’s conflict relationship with their mothers increased, their internalizing and
externalizing behavioural problems increased as well. Campbell et al. (2000) suggested that a significant
relationship exists between parents’ controller, conflicting, and unfriendly attitudes, and children’s
behavioural problems in early childhood. According to Pianta and Ferguson (1997) some of the
behavioural problems in children are based on negative mother—child relationships. Campbell et al.
(2000) also linked negative mother-and-child relationships to family stress, ineffective disciplinary
strategies, and insufficient maternal warmth and attentiveness.

The findings related to the third research question indicated that relationship between children’s
relationships with their mothers and teachers showed similarity between the closeness and conflict
dimensions. This means that as mothers and children had close relationship so too did teachers and
children. Moreover, as conflict increased between mothers and children, conflict between teachers and
children also increased. Thus, as conflicts increased between mothers and children, closeness decreased
between teachers and children. Sahin and Anliak (2008), however, obtained different results. They
examined whether mothers and teachers had similar conceptions of their relationships with children
and found no match between teachers and mothers of the child in any relationship dimensions.
However, according to Booth et al. (2003), children’s relationships with their mothers similar to their
relationships with their teachers. According to Sabol and Pianta, (2012) although the reasons for this
correlation are not clear in the literature, it is thought that children who feel secure depend and
confidently trust their mothers, and are likewise able to confidently trust their teachers. It is also
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possible that sensitive mothers prefer sensitive teachers/caretakers, or this situation can be related to
the character and disposition of the children. Buyse et al. (2011) argued that children who are insecure
in their ability to use their mothers as a secure base but have sensitive teachers are under less risk of
negative relationships than children who are insecure in their ability to use their mothers as a secure
base but have insensitive teachers. This shows that the teacher—child relationship is affected by a child’s
dependency experience with his or her mother and is also connected with the teacher’s sensitivity.

The findings related to the fourth research question indicated that when the teachers have 10-15
years teaching experience, conflict and dependency in teachers’ relationships with children decreased.
However, it was also found that those with 15 or more years of teaching experience did not significantly
differ in their relationships with children and instead had more conflicting and dependent relationships
with them than teachers with 11 to 15 years of service. O’Connor and McCartney (2006) noted that
teachers had less positive relationships with children as their experience increased, which may be an
indicator of occupational exhaustion. The research findings are also consistent with the findings
Brekelmans, Wubbels and van Tartwijk (2006), Chung (2000), Kildan (2011). They found that as the
occupational tenure of teachers increased, their relationships with children became more positive.

The findings related to the fifth research question showed that mothers’ relationships with their
children differed with their educational backgrounds. It was found that mothers who had elementary
and high school diploma reported more conflicts in their relationships with their children than university
and graduate school graduates. There was no significant difference between mothers who were
university graduates and those with postgraduate degrees. Thus, more- educated mothers experienced
less conflict in their relationships with the children. Gutman and Feinstein (2010) stated that as mothers’
education levels increased, they developed more positive relationships with their children. Cakici (2006)
found that mothers’ educational backgrounds significantly affected their relationships with their
children. Eminoglu (2007) found that as mothers’ education levels increased, they become more
affectionate and loving toward their children. Similarly, Sanli (2007) found that overprotective and harsh
disciplinary attitudes increased in mothers with lower levels of education.

The findings related to the sixth research question revealed that mothers’ occupational status on
their relationships with their children caused no significant difference in mothers’ relationships with
their children. Consistent with the results of this study, Aydin and Tuncer (1991) found that mother—
child relationships were not affected by the mothers’ occupational status. Conversely Demiriz and
Ogretir (2007), Sanli (2007) suggested that unemployed mothers were more cautious and used harsher
disciplinary methods than employed mothers and thus had more negative relationships with their
children.

In light of these findings, common behavioural problems that affect children’s relationships with
their environment and development cannot be attributed to just one cause. However, children’s
problematic behaviours cause negative relationships with their environments and can also be triggered
by negative relationships with their surroundings. The research described here shows that children’s
behavioural problems can be reduced by close, warm, and responsible attitudes of teachers and
mothers, which further suggests that negative relationships between children and their mothers and
teachers can trigger the emergence of behavioural problems, while quality relationships reduce existing
behavioural problems. Myers and Pianta (2008) argued that children with behavioural problems can
establish positive relationships with sensitive teachers able to cultivate close relationships with them.
Moreover, Hamre and Pianta (2006) found that children with externalizing behavioural problems benefit
most from close, supportive relationships. These findings suggest that in order to promote good
relations between children, mothers, and teachers, studies should provide training for teachers and
mothers on effective methods for communicating with children, particularly for improving the quality of
relationships with children with behavioural problems. Furthermore, the quality of relationships with
preschool teachers can be considered a precursor of future relationships with elementary school
teachers. Previous studies have confirmed that positive relationships with teachers also enhance
academic success (Morrison et al., 2003; O’Connor & McCartney, 2007; Verschueren et al., 2012). In this
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context, study results also support that in-service and pre-service teachers should be provided trainings
on the importance of quality relationships with children, problem-solving skills, and the best approaches
for handling problematic children. Furthermore, because one of the preconditions for a positive
teacher—child relationship is a positive teacher-family relationship, the awareness of both parents and
teachers should be raised about family participation. Our research also found that teachers reported
closer relationships with children as their job experience increased. Thus, to prevent less-experienced
teachers from experiencing poor relationships with children, it is recommended that teacher training
institutions increase their hours of one-to-one applied education and there should be some support or
coaching that for interaction and communication with children when they first start teaching.

Overall, this study look at the connections between teacher-child and mother-child relationship from
teachers’ and mothers’ perspective and tried the answer if these connections are related to each other
or not. It is expected that the findings of the study will shed a light into future studies.
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Tiirkge Siiriim

Giris

Her insan toplumsal bir varlktir ve bu nedenle dogumundan yasaminin sonuna kadar karmasik
iliskiler agi icinde yasar. Toplumsal iliskilerin en temelinde anne ile gocuk iliskisi yatmaktadir. Bowlby’in
(1958) baglanma olarak adlandirdigi, anne ile yavrusu arasinda, annenin hamileligiyle birlikte gelismeye
baslayan bu iliski bireyin yasaminin ileri dénemlerinde diger insanlarla kuracagi iliskiler igin bir i¢sel
model olusturmaktadir. Anne ile kurulan iliskinin niteligi aslinda ileriki yasam dénemlerinde bir iliskisel
prototip olusturmaktadir. Cocugun iliski aginin ilk unsurlari ana ve babasi iken bu yapi gitgide
karmasiklasir ve nihayet, cocugun okul 6ncesi egitim kurumuna baglamasiyla birlikte 6gretmenler de bu
alanin icine dahil olur.

Cocugun saghkli bir baglanma gelistirmesi icin, sliphesiz anne babasi ile bebeklikten itibaren olumlu
iliski icinde olmasi gerekir ve ¢cocugun hayatinda ebeveyni ile iliskisi kadar 6gretmeniyle olan iliskileri de
o6nemlidir. Bu anlamda bazi arastirmacilar, 6gretmen ¢ocuk arasindaki iliskinin gocugun yasadigi ikinci bir
baglanma iliskisi oldugunu ileri strmdislerdir (Raikes & Edwards,2009). Booth, Kelly, Spieker ve
Zuckerman (2003) ¢ocugun anne ile glvenli baglanmasi ve 6gretmeni ile glivenli baglanmasi arasinda
yuksek bir iliski oldugunu 6ne siirmislerdir. Diger bir anlatimla, anne ile gocuk arasinda eger giivenli bir
baglanma olusmussa, ¢ocuk ile 6gretmeni arasinda da giivenli baglanma olusma ihtimali oldukga
ylksektir. Ayrica givenli bir ¢ocuk-6gretmen baglanmasinin, glivensiz ¢ocuk anne baglanmasi icin
dengeleyici bir gorev Ustlendigi de bilinmektedir (O’Connor & McCartney, 2007). Cocugun ailesi ve
o6gretmeni ile kurdugu yakin ve sicak iliskiler, cocugu bircok gelisimsel yonden desteklemektedir. Anne
ile cocuk arasindaki olumlu iliski, cocugun duygusal diizenleme becerileri, zor durumlarla bas edebilme
yetisi ve sorumluluk duygusunun gelisimi (zerinde onemli etkiye sahiptir (Ainsworth, 1968). Ayni
zamanda gocuk, 6gretmeni ve annesi ile yakin iliskiler kurdugu siirece kendisini glivende hissederek daha
mutlu olmakta ve boylece kesfetmeye, 6grenmeye daha fazla acik hale gelmektedir (Oktay, 2007; Raikes
& Edwards, 2009). Ayrica, 6gretmeni ile yakin iliski icerisinde olan ¢ocugun, akademik ve sosyal alanlarda
da basarili oldugu (Gregory &Weinstein, 2004; Hamre & Pianta, 2001) ve akranlari ile olumlu iliskiler
kurabildigi (Wentzel, 1998) ve ebeveyn ile cocuk arasindaki iliskinin niteliginin de ¢ocuklarin bilissel ve
sosyal yonden gelisimine etki ettigi bilinmektedir (Myers & Pianta, 2008).

Cocugun birgok gelisim alanina etki eden iliskiler, sliphesiz en ¢ok sosyal ve duyussal alanla yakindan
ilgilidir. Bu nedenle gocuklarda gorilen problem davranislar ile 6gretmen - ¢ocuk ve anne - ¢ocuk
iliskileri arasinda baglanti oldugu disiiniilmektedir. Nitekim bu baglamda yapilmis olan c¢alismalar bu
baglantiya isaret etmektedir. O’Connor, Dearing ve Collins (2011) ‘e gore, nitelikli 6gretmen cocuk iliskisi
disa yonelim problem davranislar ile negatif bir iliski icindedir, ayrica kaliteli 6gretmen c¢ocuk iliskisi
sonucunda ice yonelim davranis problemleri de azalma gdstermektedir. Brook, Lee, Finch ve Brown
(2012) ise kendi annesi ile negatif iliskileri olan bireylerin ¢ocuklariyla da negatif iliskilerinin oldugunu
belirtmislerdir. Ayrica davranis problemi gosteren c¢ocuklarin anneleri ile iliskilerinin de olumsuz
oldugunu o6ne siirmislerdir. Pianta (1997), cocuklarda gorilen davranis problemlerinin % 10.00 ile 15.00
oranlarinda ¢ocugun yetiskinlerle yasadigi iliskilerle baglantili oldugunu ifade etmistir. Ginimizde tim
diinyada yasanan sosyal ve ekonomik degisimlerle birlikte yetiskin ve c¢ocuklarin problemleri de
farklilagmistir.

Toplum saghig fiziksel rahatsizliklarin yani sira psikolojik problemlerden de fazlaca etkilenir hale
gelmistir. Ozellikle cocuklarda gériilen, saldirganlik, hiperaktivite, karsi gelme bozukluklari, inatgilik,
kaygi, depresyon gibi problemler artis géstermis ve ¢agimizin bir sorunu haline gelmistir (Kargi & Erkan,
2004). Tim bu toplumsal degisimler, c¢ocuklarda azimsanmayacak kadar c¢ok gorilen davranis
problemlerini ve kisiler arasi iliskilerdeki degisiklikleri beraberinde getirmistir (Yorikoglu, 1998). Son
yillarda toplumlarda yasanan degisimler yetiskinlerin birbirleri ile olan iliskilerini zayiflattigi gibi
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yetiskinlerle gocuklar arasinda da sagliksiz iliskilerin gelismesine neden olmustur. Hortagsu’ya (2003)
gore Turkiye kultirinde, toplumcu anlayistan bireysel anlayisa dogru bir kayma yasanmaktadir ve
bireyci kulturlere oranla toplumcu kulturlerde iliskiler daha az g¢atismali olmaktadir. Son zamanlarda
arastirmacilar tarafindan Bronfenbrenner’in  Ekolojik Sistemler Teorisine dayanarak ¢ocugun
davraniglarinin gocugun cevresinden ve iliskilerinden bagimsiz degerlendirilemeyecegi anlasilmistir
(Bronfenbrenner,1994). Bu nedenle bu arastirmada, problemli davranislarin ¢ocuklarin en yakin iliskileri
olan anne-gocuk ve 6gretmen-gocuk iliskileri i1siginda incelenmesinin gerekli oldugu disinilmektedir.
Ayrica, arastirmanin alan yazinda davranis problemlerinin bu iki degisken agisindan incelendigi
arastirmalarin sinirli olmasi nedeniyle énemli oldugu distinilmektedir.

Bu bilgiler 1siginda, arastirmada “ Cocuklarin davranis problemleri ile anneleri ve 6gretmenleri ile
olan iliskileri arasinda bir baglanti var midir?” sorusuna cevap aranmistir. Ayrica, cocuklarin anneleri ve
ogretmenleri ile olan iliskileri gocuklarin cinsiyeti, yasi, karakteristik 6zellikleri ve ayni sekilde anne ve
ogretmenlerin yasi, deneyimleri, egitimsel gecmisleri ve karakteristik Ozelliklerinden etkilenmektedir
(O’Connor & McCartney, 2007; O’Connor, 2010). Ayrica arastirmanin alt problemleri asagidaki gibi
belirlenmistir:

e Ogretmenlerin Ogretmen Cocuk liski Olgceginden (OCi0) aldiklari puanlar ile ¢ocuklarin Anasinifi ve
Anaokulu Davranis Olgegi (AADQ) ice yénelim ve Disa yénelim alt boyutlarindan aldiklari puanlar
arasinda bir iliski var midir?

 Annelerin Cocuk Anababa iliski Olgeginden (CAIO) aldiklari puanlar ile cocuklarin AADO ice yénelim
ve Diga yonelim alt boyutlarindan aldiklari puanlar arasinda bir iliski var midir?

 Annelerin CAiQ’den aldiklari puanlar ile 8gretmenlerin OCiO’den aldiklari puanlar arasinda bir iliski
var midir?

e Ogretmenlerin OCiO puanlari hizmet siirelerine gére anlamh farklilik gdéstermekte midir?
e Annelerin CAIO puanlari 6grenim durumlarina gére anlamli farklilik géstermekte midir?

* Annelerin CAIO puanlari calisma durumlarina gére farklilik gdstermekte midir?

Yontem
Arastirmanin Deseni

Bu arastirma iliskisel tarama modelinin kullanildig nicel bir arastirmadir. iliskisel arastirmalar, iki ya
da daha fazla degisken arasindaki iliskinin, hi¢c bir sekilde bu degiskenlere miidahale edilmeden
incelendigi arastirmalardir (Balnaves & Caputi,2001). Bu arastirmada iliskisel modelin tercih edilmesinin
nedeni, hem bireysel hem de sosyal iliskiler igerisinde insan davraniglarinin tanimlanmasinin ve
incelenmesinin oldukg¢a karmasik bir siire¢ olmasi ve bu sireci biraz daha anlasilabilir hale getirmenin
yolunun ise daha basit diizeyde bu iliskileri belirleyerek anlamaya calismaktan ge¢mesidir. iliskisel
calismalar bu baglantilarin belirlenebilmesini hedeflemektedir (Blyukoztirk et al., 2012).

Calisma Grubu

Arastirmanin érneklemini, Ankara’da bulunan devlet ve 6zel okul 6ncesi egitim kurumlarina devam
eden 252 cocugun anneleri ve bu g¢ocuklarin 59 6gretmeni olusturmaktadir. Arastirmanin 6rneklemi,
gesitliligin saglanmasi amaciyla Ankara ilinin 7 ilcesinden ilce bazinda uygun &rnekleme yoluyla okullarin
secilmesi ile olusturulmustur. Veri toplama siirecinde 350 veri toplama araci dagitilmis ve 252 ¢ocugun
hem anne hem de Ogretmenine ayni anda ulasilabilmistir. Arastirmaya dahil edilen c¢ocuklarin
annelerinin demografik dzelliklerine bakildiginda, annelerin %16.26’sinin ilkdgretim, % 35.71’inin lise, %
41.66’sinin lniversite ve %6.34’Unun yiksek lisans mezunu olduklar gérilmektedir. Annelerin calisip
calismama durumlarina bakildiginda, 252 annenin %61.90°inin herhangi bir iste calismadigi ve
%38.10"unun ise galisiyor oldugu gorilmektedir.
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Ogretmenlerin demografik bilgilerine bakildiginda, % 18.64’niin 0-5 yillar arasi, % 37.29’ unun 6-10
yillar arasi, %25.42’sinin 11-15 yillar arasi ve % 18.65’ inin 15 yil ve lzeri mesleki hizmet suresinin oldugu
gorilmektedir. Ogretmenlerin % 5.09’ unun Kiz Meslek Lisesi Cocuk Gelisimi, % 13.56’sinin 2 yillik Cocuk
Gelisimi ve %81.35’inin 4 yillk Cocuk Gelisimi Bélimi veya Egitim Fakiiltelerinin Okul Oncesi
Ogretmenligi Bolimiinden mezun olduklari gériilmektedir.

Veri Toplama Araglari

Bu arastirmada, cocuklarda davranis problemlerini degerlendirmek amaci ile “Anaokulu ve Anasinifi
Davranis Olgegi”, égretmen ile cocuk iliskilerinin degerlendiriimesi amaciyla, “Ogretmen-Cocuk iligki
Olgegi”, anneler ile cocuklarinin iligkilerini degerlendirmek amaciyla ise, “Cocuk Ana Baba iliski Olcegi”
kullanilmistir. Ogretmenler ve annelerden demografik bilgilerin elde edilmesi amaciyla, arastirmaci
tarafindan gelistirilmis olan demografik bilgi formlari kullanilmistir.

Anaokulu ve Anasinifi Davranis Olgedi [AADO]: 3-6 yas cocuklarin sosyal becerilerini ve davranis
problemlerini degerlendirebilmek amaci ile 1994 yilinda Kenneth W.Merrell tarafindan gelistirilen bu
dlgegin, Tirk cocuklari icin uyarlamasi Ozbey (2009) tarafindan yapilmistir. 5°li Likert tipi 6lgegin Tiirkce
versiyonu sirasiyla disa yonelim, ice yonelim, antisosyal ve benmerkezci olmak lzere dort alt boyuttan
olusmaktadir.

Olgegin AADO Disa yonelim alt boyutu Cronbach Alpha degeri .95, ice yénelim alt boyutu .87,
Antisosyal davranis alt boyutu .81, Benmerkezci alt boyutu .72 ve AADO toplam Cronbach Alpha degeri
.96 olarak bulunmustur (Ozbey, 2009). Bu arastirmada, 6lgegin ice ydnelim davranis problemleri ve disa
yonelim davranis problemleri alt boyutlari kullanilmistir. . Bu arastirma icin anneler tarafindan
doldurulan 6lgeklerin Cronbach Alpha degerleri, ice ydnelim alt boyutu icin .78 ve disa yénelim alt
boyutu i¢in .85 olarak bulunurken 6gretmenler tarafindan doldurulan 6lgegin glivenirlik katsayilari ice
yonelim alt boyutu igin .89 ve disa yonelim alt boyutu igin .96 bulunmustur.

Ogretmen-Cocuk iliski Olgegi [OCIO]: 4-8 yaslar arasi cocuklar ile 6gretmenleri arasindaki iliskiyi,
o6gretmenlerin algisina ve rapor etmesine dayali olarak degerlendirmek amaciyla, Pianta (1996)
tarafindan gelistirilmistir. Olgegin Tiirk cocuklari igin uyarlamasi Beyazkiirk (2005) tarafindan yapilmistir.
Uyarlanan dlgek (Ogretmen-Cocuk iliski Olcegi ), 28 maddeden ve catisma, bagimlilik, yakinlik olmak
Uzere 3 alt boyuttan olusan 5’li likert tipi bir 6lgektir (Beyazkirk, 2005) . Bu arastirmanin 6rneklem
grubunda uygulanan Ogretmen Cocuk iliski Olgeginin Cronbach Alpha degerleri, yakinlik alt boyutu igin
.77, gatisma alt boyutu icin .90 ve bagimllik alt boyutu igin .63 olarak bulunmustur.

Cocuk-Ana Baba iliski Olgegi [CAGO]: Pianta (1992) tarafindan, 3-12 yaslar arasi cocuklar ve
ebeveynleri arasindaki iliskiyi, ebeveynin algisina ve rapor etmesine dayali olarak degerlendirme amaci
ile gelistirilmistir. Olcegin Tirk 6rnekleminde uyarlama calismasi Akgiin ve Yesilyaprak (2008) tarafindan
yapilmistir. 24 maddeden olusan ve 5’li likert tipi olan bu 6lgme aracinin Tirkge siriimi yakinlik ve
catisma olmak Uzere iki alt boyuttan olusmaktadir (Akgin & Yesilyaprak, 2008) . Bu arastirmanin
drnekleminde Cocuk -Ana baba iliski Olceginin Cronbach Alpha katsayilari, yakinlik alt boyutu igin .76 ve
¢atisma alt boyutu igin .82 bulunmustur.

Ogretmen Demografik Bilgi Formu: Ogretmenlerin cinsiyeti, yasi, meslekte hizmet siiresi gibi
bilgilerin edinilmesine yonelik arastirmaci tarafindan hazirlanmis olan form kullanilmistir.
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Anne Demografik Bilgi Formu: Annelerin yasi, 6grenim durumu, ¢alisma durumu gibi degiskenler
hakkinda bilgi edinebilmek icin arastirmaci tarafindan hazirlanmis olan bilgi formu kullaniimistir.

Verilerin Analizi

Veriler 252 cocugun annelerinden ve 59 6gretmenlerinden elde edilmistir. AADO (Anne) ve CAIO
annelere okul dncesi dgretmenleri aracihgi ile ulastirilmistir. AADO (Ogretmen) ve OCiO 6gretmenler
tarafindan doldurulmasi istenmistir. 2 Ay icerisinde veri toplama silreci tamamlanmistir bu sirenin
disinda ulastirilan veriler ¢calismaya dahil edilmemistir.

Arastirmada, SPSS 21, LISREL 8,80 ve Microsoft Office Excell programlari araciligiyla yapilan veri
analizlerinde tanimlayici istatistikler (ylizde, ortalama, ortanca, standart sapma) kullaniimistir.
Faktorlerin iligkisini inceleyen arastirma sorularinda parametrik bir iliski testi olan Pearson momentler
carpimi korelasyon katsayisi kullaniimistir. Demografik 6zelliklere gére faktor toplama puanlarinin farkini
inceleyen arastirma sorularinda ise grup sayisi 2 ise t testi, grup sayisi 2’den fazla ise varyans analizi
(ANOVA) kullanilmistir. ANOVA sonucu anlamli ise (p<.05) gruplar arasi varyans homojen ise (p>.05) LSD
teknigi, varyans homojen degilse (p<.05) Tamhane teknigi ile gruplar arasi ikili karsilastirmalar (post-hoc)
yapilmistir.

Bulgular

Bu boliimde arastirmanin bulgularina ve literatiire dayanarak yorumlanmasina arastirma sorularinin
sirasina gore yer verilmistir.

Ogretmen Cocuk iliskisi ile Cocuklarin i¢e Yonelim—Disa Yonelim Davranis Problemleri

Arastirmanin ilk sorusu “Ogretmenlerin Ogretmen Cocuk iliski Olgeginden (OCIO) aldiklari puanlar ile
gocuklarin Anasinifi ve Anaokulu Davranis Olgegi (AADO) ice yénelim ve Disa yénelim alt boyutlarindan
aldiklari puanlar arasinda bir iliski var midir?” seklinde belirlenmistir. Bu soruya cevap bulmak amaciyla
verilerin pearson momentler ¢arpimi korelasyon katsayisi hesaplanmistir.

Tablo 1.
OCiO Puanlari ile AADO ice Yénelim ve Disa Yénelim Alt Boyutu Puanlari Korelasyon Sonuclari.

0OciO Yakinhk 0CGiO Catisma 0OGiO Bagimhlik
ice Yénelim Davranis Pearson -.36* .24% .01
Problemi N 252 252 252
Disa Yonelim Davranis Pearson -.24%* .68* .06
Problemleri N 252 252 252

*p<.01

Tablo 1’de verilen analiz sonucu incelendiginde, 6gretmenlerin yakinhk alt boyutu puanlari ile
cocuklarin ice yonelim davranis problemleri alt boyutu puanlari arasinda negatif yonlii orta diizeyde bir
iliski oldugu gorilmektedir (p<.01). Ogretmenlerin catisma alt boyutu puanlari ile cocuklarin ice yénelim
davranis problemleri puanlari arasinda pozitif yonlu zayif dizeyde iliski oldugu gorilmektedir (p<.01).
Bagimlilik alt boyutu puanlari ile ice yonelim davranis problemleri puanlari arasinda anlamli bir iliski
gorilmemistir (p>.01). Ogretmenlerin yakinlik boyutu puanlari ile disa yénelim davranis problemleri
boyutu puanlari arasinda negatif yonll, zayif dizeyde anlamli iliski oldugu gorilmektedir (p<.01).
Catisma alt boyutu puanlari ile disa yonelim davranis problemleri puanlari arasinda pozitif yonlQ, orta
diizeyde anlamli iliski bulunmustur (p<.01). Ancak bagimhlik alt boyutu puanlariile disa yénelim davranis
problemleri puanlari arasinda bir iliski bulunamamistir (p>.01).
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Anne Cocuk iliskisi ve Cocuklarin ice Yonelim—Disa Yonelim Davranis Problemleri

Annelerin Cocuk Anne lliski Olgeginden aldiklari puanlar ile cocuklarin Anaokulu ve Anasinifi Davranig
Olgegi ice ybnelim ve disa yénelim alt boyutu puanlari arasinda bir iliski var midir? Sorusuna cevap
bulmak amaciyla verilerin Pearson Momentler Carpimi Korelasyon Katsayisi hesaplanmigtir.

Tablo 2.
CAIO Puanlari ile AADO ice Yénelim ve Disa Yonelim Alt Boyutu Puanlari Korelasyon Sonuclari.

CAiO Yakinlik CAiO Catisma
Diga Yonelim Davranisg Pearson -.26* .57*
Problemleri N 252 252
ice Yonelim Davranis Pearson -.24%* .26*
Problemleri N 252 252

*p<.01

Tablo 2 incelendiginde, annelerin yakinlik alt boyutu puanlar ile ¢cocuklarin disa yonelim davranis
problemi puanlari arasinda negatif yonli, zayif diizeyde anlamh iliski oldugu goriilmektedir (p<.01).
Cocuklarin ice yonelim davranis problemleri alt boyutundan aldiklari puanlar ile annelerin yakinlk alt
boyutundan aldiklari puanlar arasindaki iliskiye bakildiginda, puanlar arasinda zayif diizeyde anlamli iligki
oldugu gorilmektedir (p<.01). Catismali iliski alt boyutu puanlari ile disa yonelim davranis problemleri alt
boyutu puanlari arasinda pozitif yonlQ, orta diizeyde anlamli iliski bulunurken (p<.01). Annelerin gatisma
alt boyutundan aldiklari puanlar ile cocuklarin igce yonelim davranis problemleri puanlari arasinda pozitif
yonliu zayif diizeyde anlamliiliski bulunmustur (p<.01).

Annelerin CAiO Puanlari ve Ogretmenlerin 6CiO Puanlari Arasindaki iliski

Arastirmaya katilan annelerin CAiQ’den aldiklari puanlar ile 6gretmenlerin OCi0’ den aldiklari iliski
puanlari arasinda bir iliski var midir? sorusunu cevaplamak amaciyla verilerin Pearson Momentler
Carpimi Korelasyon analizi yapilmistir.

Tablo 3.
Annelerin CAIG ve Ogretmenlerin OCIO Puanlari Korelasyon Analizi Sonuglari.
OCiO Yakinhk 6OCi® catisma OCi® Bagimhhk
CAIO Yakinlk Pearson 14%* -12 -.06
N 252 252 252
CAIO Catisma Pearson - 14%% 21%* -.02
N 252 252 252

*p<.01, **p<.05

Tablo 3’e bakildiginda annelerin yakinlik alt boyutu puanlari ile 6gretmenlerin yakinlk alt boyutu
puanlari arasinda pozitif yonla, zayif diizeyde anlamh iliski oldugu gérilmektedir (p<.05). Annelerin
yakinlik alt boyutu puanlari ile 6gretmenlerin ¢atisma alt boyutu ve 6gretmenlerin bagimlilik alt boyutu
puanlari arasinda anlamli bir iliski bulunamamistir (p>.05). Annelerin ¢atisma alt boyutu puanlari ile
o6gretmenlerin yakinlik alt boyutu puanlari arasinda negatif yonli zayif dizeyde anlamli iliski oldugu
gorulirken (p<.05) annelerin ¢atisma puanlari ile 6gretmenlerin ¢atisma puanlari arasinda, pozitif yonld,
zayIf dlizeyde anlamliiliski oldugu goériilmektedir (p<.01).

Ogretmenlerin Mesleki Hizmet Siiresine Gére OGiO Puanlari

Ogretmenlerin OCI0’ den aldiklari puanlarda, dgretmenlerin mesleki hizmet siiresine gére anlamli bir
farklihk var midir? sorusuna cevap bulmak amaciyla, ANOVA analizi yapilmistir. Yapilan analiz sonucunda
o6gretmenlerin iliski olgceginden aldiklari puanlarin, hizmet sirelerine gére bagimhlik ve c¢atisma alt
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boyutlarinda farkliik gosterdigi (p<.05) ve yakinlik alt boyutunda ise mesleki hizmet siiresine gore
farkhhk gostermedigi bulunmustur (p>.05). Gruplarin varyanslari homojen olmadigi i¢in gruplar arasi
fark, Tamhane ile analiz edilmistir.

Tablo 4.
Ogretmenin Mesleki Hizmet Siiresine Gére OCIO Puanlarinin Tamhane Analizi Sonuclari.
M.Hiz.Siiresi(l) (J) M.Hiz.siiresi Ort. Farki (I-))
OCiO Bagimlilik 0-5 yil 6-10 yil .25
11-15 yil 2.56*
15+ yil 72
6-10 yil 11-15yil 2.31%*
15+ yil A7
11-15 yil 15+ yil -1.84
OCiO Catisma 0-5yil 6-10 yIl .92
11-15 yil 6.14*
15+ yil 5.39**
6-10 yil 11-15yil 5.22%
15+ yil 4.47
11-15 yil 15+ yil -.75

*p<.01, **p<.05

Tablo 4 incelendiginde, mesleki hizmet suresi, 0-5 yil ve 6-10 yillari arasinda olan 6gretmenlerin 11-
15 yil arasi hizmet siiresine sahip 6gretmenlere gére bagiml iliski puanlarinin anlamli diizeyde yiiksek
oldugu goriilmektedir (p<.01). 11-15 yillar arasi hizmet siiresi olan 6gretmenler ile 15 yil ve (izeri hizmet
sliresi olan dgretmenlerin bagimli iliski puanlari arasinda anlamli bir farkliik bulunmamistir (p>.05). OCiO
catisma alt boyutu puanlarina bakildiginda, 0-5 yillik mesleki hizmet siiresine sahip 6gretmenlerin, 11-15
yillar arasinda ve 15 yil Gzerinde mesleki hizmet siiresi olan 6gretmenlere gore catisma puanlarinin
anlamh dizeyde yiuksek oldugu goérilmektedir (p<.01;p<.05). 6-10 yil arasi hizmet siiresi olan
O0gretmenlerin ¢atisma puanlarinin, 11-15 yil arasi hizmet siiresine sahip olan 6gretmenlerin ¢atisma
puanlarindan anlamli dizeyde ytiksek oldugu gorilmektedir (p<.01). Ancak 6-10 yil arasi hizmet siresi
olan 6gretmenler ile 15 yil ve Uzeri hizmet siiresi olan 6gretmenler arasinda gatismali iliski puanlari
acisindan anlamli bir fark bulunamamustir (p>.05).

Annelerin Ogrenim Durumlari ve GAIQ Puanlari

Annelerin CAIQ’ den aldiklari puanlarda, annelerin 6grenim durumuna gére anlamli bir farkhlik var
midir? sorusuna cevap bulmak amaciyla, ANOVA analizi yapilmistir. ANOVA sonuglarina gore, ¢atisma alt
boyutu puanlarinin annenin 6grenim durumuna goére farklilastigi gorilirken (p<.01), yakinhk alt
boyutundan aldiklari puanlarin annenin 6grenim durumuna gore farklilasmadigi bulgusuna ulasilmistir
(p>.05). Catisma alt boyutu puanlari icin varyanslar homojen oldugundan gruplar arasi farka LSD ile
bakilmistir.

Tablo 5.

Annelerin Ogrenim Durumlarina Gére CAIO Puanlarinin Tek Yénlii Varyans Analizi Sonuclari.
Ogrenim Durumu (1) Ogrenim Durumu (J) Ort.Farki (1-))
CAIO ilkégretim Lise -2.74
Catisma Universite 4.12%*
Yiiksek Lisans 7.15%*
Lise Universite 4.40%
Yiiksek Lisans 7.43*
Universite Yiiksek Lisans 3.03

*p<.01, **p<.05
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Tablo 5’de verilen analiz sonuglarina goére, ilkogretim mezunu annelerin Universite ve yiksek lisans
mezunu annelere gore g¢atismali iliski puanlarinin anlamli diizeyde yiiksek oldugu bulunmustur (p<.05).
Lise mezunu annelerin ise lniversite ve yuksek lisans mezunu annelerden anlamli diizeyde yiiksek
catismali iliski puanlarina sahip olduklari gérilmistir (p< .01). Universite mezunu anneler ile yiiksek
lisans mezunu annelerin gatisma alt boyutu puanlari arasinda anlamh farkhhk bulunamamistir (p>.05).

Annelerin Calisma Durumlari ve CAiO Puanlari

Annelerin CAiQ’den aldiklari puanlarda, annelerin ¢alisip galismama durumuna gére anlamli bir
farklihk var midir? sorusuna cevap bulmak amaciyla t testi yapilmistir. Tablo 6’da annelerin CAIO
puanlarinin galisip ¢alismama durumlarina gore farkhlasip farkhlasmadigini belirlemek amaciyla yapilan t
testi analizi sonuglarina yer verilmistir. Yapilan analiz sonuglarina gére, annelerin CAIO puanlarinin
calisma veya ¢alismama durumlarina goére farkhlasmadigi gérilmastir (p>.05).

Tablo 6.

Annelerin Calisip Calismama Durumuna Gére CAIO Puanlari t Testi Sonuglari.
Calisma Durumu N X Ss t

CAIO Yakinlik  Calistyor 96 43.95 3.89 -.62
Calismiyor 156 44.34 5.26

CAIO Catisma  Calisiyor 96 31.33 8.70 -1.58
Calismiyor 156 33.35 10.47

Tartisma, Sonug ve Oneriler

Arastirmanin bulgularina dayanarak, 6gretmen c¢ocuk iliskisinde yakinlik arttikga ¢ocuklarda ige
yonelim ve disa yonelim davranis problemlerinin azalma gosterdigi ve 6gretmenle ¢ocuk arasindaki
iliskide gatisma arttikca cocukta ice yonelim ve disa yonelim davranis problemlerinin de artis gosterdigi
soylenebilir. Bu sonuglar, Birch ve Ladd (1998), Henricsson ve Rydell (2004), O’Connor vd.(2012)
tarafindan yapilmis olan arastirmalarin bulgulari ile uyumludur. Yapilan bu calismalarin sonuglari, ice
yonelim davranis problemi gosteren cocuklarin, 6gretmenleri ile yakin iliski puanlari agisindan, hicbir
problem davranis gostermeyen ve disa yonelim davranis problemleri gosteren ¢ocuklara gére en dusiik
puana sahip olduklarini ortaya koymustur. Bu sonuglara ek olarak ice yonelim davranis problemi olan
¢ocuklarin 6gretmenleri ile ¢ok fazla gcatismali ve bagimh iliski icinde olduklari belirtilmistir. Ayrica
ogretmen ile ¢ocuk arasinda yakin iliski arttikga, ¢gocugun ice yonelim davranis problemleri gésterme
durumunda azalma oldugu soylenebilir. Tok (2011) tarafindan vyapilan arastirmada g¢ocugun
davraniglarinin 6gretmen ile kurdugu olumlu iliskilerle daha iyi yone dogru degistigi belirtilmistir. Bu
sonuglara paralel bulgular, Buyse vd. (2008) tarafindan yapilmis bir calismada ifade edilmistir. Bu
arastirmaya gore, cocuklarda ice yonelim ve disa yonelim davranis problemleri arttikca 6g8retmen ile
yakin iliski azalmakta ve catismali iliski artmaktadir. Birch ve Ladd (1998), Ladd, Birch, ve Buhs, (1999),
ogretmen ile kurulan iliskisel yakinligin ve iliskide yasanan gatismanin, ¢ocuklarin davranislarina bagl
olarak ortaya ciktigini ve ice ve disa yonelim davranis problemlerinin 6gretmen c¢ocuk iliskisini
bozdugunu ortaya koymuslardir. Cocuklarda disa yénelim ve ice yonelim davranis problemleri arttikga
o6gretmenle catismali iliskiler artmakta ve yakin iliskiler azalmaktadir. Bunun sebebi ise, 6gretmenlerin
problem davranisl ¢cocuklara karsi daha reddedici bir tutum iginde olmalari ve bu ¢ocuklara karsi daha az
destekleyici ve daha ¢ok cezalandirici tavir icinde olmalarina baglanabilir (Henricsson & Rydell, 2004).

ikinci arastirma sorusu ile ilgili bulgular, anne ile cocuk arasinda yakin iliski arttikca, cocukta ice
yonelim ve disa yonelim davranis problemlerinin azaldigini gostermektedir. Anne ile iliskide ¢atisma
arttikca, cocukta ice yonelim ve disa yonelim davranis problemleri goésterme durumu da artis
gostermektedir. Campbell vd. (2000), ebeveynlerin kontrolci ve ¢atismali, diismanca tavirlari ile erken
cocukluk déneminde goérilen davranis problemleri arasinda anlaml bir iliski oldugunu 6ne stirmustar.
Pianta ve Ferguson’a (1991) gore, cocuklarda gorilen bazi davranis problemlerinin nedenleri olumsuz
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anne cocuk iliskisine dayanmaktadir. Campbell vd. (2000), anne gocuk iliskisinin olumsuz olmasini ise,
ailenin yasadigi birtakim stres, etkisiz disiplin stratejileri, annenin yeteri kadar sicaklik ve katihm
gostermemesi durumlarina baglamistir.

Uglincli arastirma sorusu ile ilgili bulgular, cocuklarin anneleriyle ve égretmenleriyle olan iliskilerinin
yakin iliski ve catismali iliski boyutunda benzer olduklarini géstermektedir. Yani cocuk ile anne arasindaki
iliskide yakinlik arttikca 6gretmen ile cocuk arasindaki iliskide de yakinhk artmaktadir. Ayni sekilde,
anneyle ¢ocuk arasindaki iliskide ¢atisma arttikga, cocukla 6gretmen arasindaki iliskide de ¢atismanin
arttigr goéralmistir. Ayrica, anne ile ¢ocuk arasindaki iliskide catismanin artmasi, 6gretmen ile ¢ocuk
arasindaki iliskide yakinlig da azaltmaktadir denilebilir. Sahin ve Anhak (2008) yapmis olduklari
¢alismalarinda farkh sonuglar elde etmislerdir. Bu ¢alismada gocuklarin anneleri ile 6gretmenlerinin,
¢ocuklarla kurduklari iliskileri algilama bigimlerinin benzer olup olmadigini arastirmislardir ve sonug
olarak anneler ile 6gretmenlerin ayni ¢ocuk icin hicbir iliski boyutunda eslesme gdstermediklerini
bulmuslardir. Ancak, Booth vd. (2003)’'a gére ¢ocugun annesi ile iliskileri, 6gretmeni ile iliskileriyle
paralellik gostermektedir. Bu korelasyonun nedeni tam olarak agiklanamasa da annesi ile givenli
baglanan ve onu glivenli bir Us olarak kullanabilme yetisine sahip olan ¢ocugun 6gretmenini de givenli
bir Us olarak kullanabildigi dustunulmektedir. Ayrica duyarl annelerin, duyarli 6gretmen/bakim veren
kisileri tercih ettigi diistinilebilir veya bu durum gocugun karakteri ve mizaciyla da iliskilendirilebilir
(Sabol & Pianta, 2012). Buyse vd. (2011), yaptiklari arastirmalarin sonucunda annesi ile givensiz
baglanan ancak 6gretmeni duyarli olan gocuklarin, annesi ile glivensiz baglanan ve 6gretmeni de
duyarsiz olan ¢ocuklara oranla daha az olumsuz iliski riski altinda olduklarini ortaya koyarak 6gretmen ve
cocuk arasindaki iliskinin ¢ocugun annesiyle yasadigi baglanma deneyiminden etkilendigini ve ayrica
o6gretmenin duyarhhgina da bagh oldugunu ileri sirmuslerdir.

Dordiincu arastirma sorusuna iliskin bulgular, 6gretmenlerin 10-15 yil 6gretmenlik yaptiklarinda,
O0gretmenlerin ¢ocuklarla olan iliskilerinde gatisma ve bagimhligin azaldigini géstermektedir. Bununla
birlikte, 15 yil veya daha fazla 6gretim tecriibesine sahip olanlarin ¢ocuklarla olan iligkilerinde anlaml
farklilik bulunmadigi ve bunun yerine 11 ila 15 yil hizmet veren 6gretmenlerden daha fazla ¢atismali ve
bagimli iliskileri oldugu gorialmektedir. O’Connor ve McCartney (2006) yaptiklari bir arastirmada
o6gretmenlerin deneyimleri arttik¢a ¢ocuklarla daha az olumlu iliski kurduklarini ve bunun mesleki olarak
tikenmisligin bir gostergesi olabilecegini ifade etmislerdir. Brekelmans, Wubbels, van Tartwijk (2006),
Chung (2000) ve Kildan (2011) yaptiklari calismalarinda 6gretmenlerin meslekteki deneyim sireleri
arttik¢a gocuklarla iliskilerinin daha olumlu oldugunu ortaya koymustur.

Besinci arastirma sorusuna iliskin bulgular, annelerin 6grenim duzeylerinin ¢ocuklariyla olan
iliskilerinde anlamli farkhlik olusturdugunu gdstermektedir. ilkégretim ve lise mezunu annelerin
Universite ve yiiksek lisans mezunu annelerden daha fazla catismali iliski bildirdikleri gérilmektedir.
Universite mezunu anneler ile yiiksek lisans mezunu anneler arasinda anlamli farkliliga rastlanmamustir.
Bu sonuglar, yliksekdgrenim gérmiis annelerin ¢ocuklariyla daha az ¢atismali iliski gelistirdiklerini ortaya
koymaktadir. Gutman ve Feinstein (2010) annelerin 6grenim dizeyi arttikca ¢ocuklariyla daha olumlu
iliskiler gelistirdiklerini ifade etmistir. Cakici (2006), annenin 6grenim durumunun g¢ocuklariyla olan
iliskilerini anlamh dizeyde etkiledigini bulmustur. Eminoglu (2007) yapmis oldugu tez calismasinda
annelerin 6grenim durumlari arttikga cocuklarina daha sefkatli ve sevecen olduklarini ortaya koymustur.
Sanli (2007) ise 6grenim diizeyi diisiik olan annelerin asiri koruyucu ve siki disiplin tutumlarinin arttigini
ifade etmistir.

Altinci arastirma sorusuna iliskin bulgular, annelerin ¢alisma veya c¢alismama durumlarinin
cocuklariyla olan iliskilerinde anlamli bir farkhlik olusturmadigini géstermektedir. Aydin ve Tuncer (1991)
yaptiklari bir galismada, bu arastirmanin sonuglarina paralel sekilde, anne gocuk iliskisinin annenin galisip
¢alismama durumundan etkilenmedigini ifade etmislerdir. Demiriz ve Ogretir (2007), Sanli (2007), ise bu
arastirma sonuglarinin aksine g¢alismayan annelerin, calisan ve emekli olan annelere gére daha fazla
koruyucu tutum icinde olduklarini, daha sert disiplin yontemleri kullandiklarini ve bu nedenle ¢alismayan
annelerin ¢ocuklariyla daha olumsuz iliski icinde olduklarini 6ne stirmislerdir.
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Tim bu bilgiler 1s18inda, ¢ocuklarda goérilme sikhgl azimsanmayacak kadar ¢ok olan davranis
problemlerinin ortaya gikisinin yalnizca tek bir sebebe bagl olarak agiklanamayacagi dusinulmektedir.
Ancak, ¢ocuklarin problemli davraniglarinin, gevresi ile olumsuz iliskilere neden oldugu ve gevredeki
yakin iligkilerinin olumsuzluguna bagh olarak da tetiklendigi soylenebilir. Daha ©nce bahsedilen
arastirmalara goére, 6gretmen ve annenin ¢ocuga karsi sicak, yakin ve cevaplayici tutum iginde olmalari,
onlarin problem davranis gosterme durumlarinda azalma meydana getirmektedir. Cocuklarin davranis
problemleri gbsterme konusunda anne ve 6gretmeni ile olan iliskilerinin olumsuzlugunun bir tetikleyici
oldugu ve kaliteli iliskilerin de var olan davranis problemlerini azaltici bir etkiye sahip oldugu sdylenebilir.

Myers ve Pianta (2008), problem davranislari olan ¢ocuklarin, 6gretmenlerin sicak, cevaplayici ve
duyarli davraniglarina baglh olarak 6gretmenleri ile olumlu iligkiler kurabildiklerini ifade etmistir. Ayrica,
Hamre ve Pianta (2006) disa yonelim davranis problemleri olan ¢ocuklarin, sicak ve destekleyici
iliskilerden en ¢ok faydalanan c¢ocuklar oldugunu da bildirmislerdir. Bu bilgilere dayanarak
arastirmacilara, anneler ve o6gretmenlerin cocuklarla daha olumlu iliskiler kurmalarina katkida
bulunacak; cocuklarla etkili iletisim yollari, 6zellikle problem davranislari olan cocuklarla kaliteli ve
olumlu iliski gelistirmenin yollari konularini kapsayan egitimler dizenlemeleri 6nerilebilir. Ayrica, okul
oncesi 6gretmeni ile kurulan iligkinin niteligi ilkokul 6gretmenleri ile de kurulacak iligkilerin bir yordayicisi
kabul edilmektedir. Ogretmen ile olumlu iliskilerin akademik basariyi da artirdig yapilmis galismalarca
ortaya konmustur (Morrison et al.,2003; O’Connor & McCartney,2007; Verschueren et al.,2012). Bu
baglamda, 6gretmenlere ve 6gretmen adaylarina, 6gretmenlerin gocuklarla kaliteli iligkilerinin dneminin,
yontemlerinin, problem ¢6zme becerilerinin ve 6zellikle sorun davranish ¢ocuklara dogru yaklasimlarin,
kazanimlari arasinda bulundugu hizmet oncesi ve hizmet ici egitimler verilmesi Onerilebilir. Ayrica
o6gretmen ile gocugun olumlu iliskiler gelistirmesinin 6n kosullarindan birisi de 6ncelikle aile ile 6gretmen
arasinda pozitif iligkiler gelistirilmesine dayanmaktadir. Bu nedenle, hem ailelerin hem de 6gretmenlerin
aile katihmi konusunda bilinglendirilmesi gerekmektedir. Ayrica arastirmanin sonuglarina goére
o6gretmenin meslekte tecriibesi arttikga cocuklarla daha yakin iliskiler belirttikleri gdrilmustiir. Bu sonug
gdz 6nunde bulunduruldugunda, 6gretmenlerin tecriibe kazanana kadar gocuklarla olumsuz iliskiler
deneyimlemesinin 6nine gecilmesi adina, 6gretmen yetistiren kurumlarda ¢ocuklarla birebir uygulamal
egitimin saatlerinin daha fazla artirilmasi ve 6gretmenlige basladiklarinda ¢cocuklarla etkilesim ve iletisim
konularinda destek alabilecegi birimlerin olmasi, ayrica daha deneyimli 6gretmenlerin rehberligi
sistemlerinin gelistirilmesi dnerilebilir.

Son olarak bu ¢alismada 6gretmen ve annelerin bakis agisiyla ¢ocuklardaki davranis problemleri ile
o6gretmen-gocuk ve anne-cocuk iliskisi arasindaki baglantilar incelenmeye ve bu unsurlarin birbiriyle
iliskili olup olmadiklari cevaplanmaya c¢alisilmistir. Calismanin bulgularinin gelecekteki ¢alismalara 15k
tutmasi beklenmektedir.

Bilgilendirme

Bu calisma, Yiuksek Usta’nin tez calismasinin bir kismindan olusmaktadir ve IV. Uluslararasi Okul
Oncesi Egitim Kongresinde dzet bildiri olarak sunulmustur.
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