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Abstract

One of the branches in English Language Teaching (ELT) has been English for Specific
Purposes (ESP) since its emergence in 1960s and this area consists of numerous sub-
branches such as Engineering, Nursing and Military. As differently from General English
(GE), material development is a requirement in Military English (ME) education and the
biggest responsibility belongs to English teachers. In the literature, it is stated that the
teachers have difficulty in preparing materials while having various opportunities that they
have. There is a paucity in the studies focusing on material development and ESP within
the frame of ME. Therefore, the present study investigates the challenges that English
instructors face and the opportunities that they have during their material development
process. The sample included 32 English instructors who have been working in a state
university. The study was conducted within the frame of mixed method research design and
two data collection tools were applied. First, likert scale was collected, and then semi-
structured interviews were conducted during face-to-face meetings. The quantitative part of
the study was analysed with the help of descriptive statistics and qualitative part was
analysed through content analysis. The results of the study demonstrated there are various
challenges such as limited time, proper feedback and resources whereas there are some
opportunities such as collaboration among colleagues and gaining experience. In the light
of the findings of the study, several implications and recommendations related to teacher

education and ESP material development process are presented through the study.

Keywords: english for specific purposes, english language instructors, material

development, tailored materials



Oz
ingilizce Dil Ogretimi (IDO) dallarindan biri de 1960'larda ortaya ¢ikigindan bu yana Ozel
Amagli ingilizce (OAI) olmustur ve bu alan mihendislik, hemsirelik ve askeriye gibi ¢ok
sayida alt dallari kapsamaktadir. Genel ingilizceden farkli olarak Askeri ingilizce egitiminde
materyal gelistirme bir gereksinimdir ve en blyuk sorumluluk ingilizce dgretmenlerine aittir.
Literatirde 6gretmenlerin sahip olduklari gesitli imkanlara ragmen materyal hazirlamada
gUglik cektikleri belirtiimektedir. Askeri Ingilizce gergevesinde materyal gelistirme ve OAl'ye
odaklanan calisma sayisinda kitlik bulunmaktadir. Bu nedenle, mevcut calisma ingilizce
ogretim gorevlilerinin materyal gelistirme strecinde karsilastiklari guclikleri ve sahip
olduklari imkanlar arastirmaktadir. Orneklem, bir devlet tiniversitesinde calisan 32 ingilizce
Ogretim gorevlisinden olusmaktadir. Calisma karma yontem arastirma tasarimi
cercevesinde yuritilmis ve iki farkli veri toplama araci uygulanmistir. ilk olarak likert dlgegi
toplanmis, ardindan yiz ylze yari yapilandirilmis gérismeler yapilmistir. Calismanin nicel
kismi betimsel istatistikler yardimiyla, nitel kismi ise i¢erik analizi yoluyla analiz edilmistir.
Calismanin sonuglari, sinirli zaman, sinirh dizgun geri bildirim ve sinirli kaynaklar gibi
cesitli gucliklerin oldugunu, ancak meslektaslarla igbirligi ve deneyim kazanma gibi bazi
imkanlarin oldugunu géstermistir. Calismanin bulgulari 1s1ginda, 6gretmen egitimi ve OAI
materyal gelistirme sureciyle ilgili cesitli ¢ikarimlar ve Ooneriler calisma araciligiyla

sunulmustur.

Anahtar sozcukler: 6zel amaglh ingilizce, ingilizce dili 6gretim gorevlileri, materyal

gelistirme, uyarlanmis materyaller
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Chapter 1

Introduction

As Hutchinson and Waters (1987) stated, a period of tremendous and unparalleled
growth in scientific, technological, and commercial activity on a global scale began with the
end of World War Il in 1945. After World War 11, the USA emerged as the leading developed
country, which helped make English the most widely used language in commerce, research
and technology. Since its inception in the 1960s, English for Specific Purposes (ESP) has
emerged as a crucial component of language instruction and study (Dudley-Evans, 2000;
Hyland & Jiang, 2021). The confluence of factors explains why English for Specific
Purposes, or ESP, has become more popular worldwide (Van der Yeught, 2016). Scientific
research in linguistics has focused on numerous issues pertaining to establishing lexical-
semantic properties related to occupational language in field-specific terminology, and
learning an occupational language has become a new degree in modernity (Musurmanova,
2023). ESP has emerged as one of the most well-known fields of English as a Foreign
Language (EFL) because it offers educational goals, resources, and techniques that are
created based on the requirements and potential interests of learners (Agustina, 2014).
ESP has existed as a distinct activity within the field of English Language Teaching (ELT)
since 1960s (Rahman, 2015). According to Dou et al. (2023), ESP is being taught instead
of college English due to the advancements in language education. ESP developed some
branches and sub-branches such as English for Academic Purposes (EAP), English for
Occupational Purposes (EOP) and so on (Belcher, 2009). In the past, English as a Foreign
Language (EFL) was taught as General English (GE), but then ESP became popular (Dou
et al., 2023). The most significant distinction between General English (GE) and English for
Specific Purposes (ESP) is seen in the terminology (Jendrych, 2013). ESP was needed to
teach specific purposes of the learners in line with their occupations (Rahman, 2015). As a
result, ESP is now widely known and journals that focus on ESP research are published

worldwide, not just in English-speaking nations (Van der Yeught, 2016). English for Specific



Purposes, like any language education, is largely concerned with the learning process while
also meeting the demands of certain learner populations like those who wish to acquire

professional abilities and execute job-related tasks (Falaus, 2017).

As Basturkmen (2017) delineated, teaching English for Academic Purposes (EAP)
and English for Specific Purposes is challenging. In ESP, teaching ways and learning
environments are different from teaching four skills of English. However, ESP is not taught
without reality, and it is integrated into the subject matter area (Rahman, 2015). EAP has
placed greater emphasis on teaching content than methods and a more balanced strategy
is required, one that gives equal weight to students’ language demands (what must be
taught) and learning needs (how kids learn) (Mol & Tin, 2008). This specific area of English
needs specific methods or materials so that teachers can relay information. Namely, ESP
courses can be designed within the frame of learner needs, purposes and activities and
they should focus on the context rather than other components or skills of the language
(Rahman, 2015). Influential new concepts in language learning started to appear at the
same time that there was an increasing need for English courses catered to particular
requirements (Hutchinson & Waters, 1987). According to Jendrych (2013), ESP refers to
“‘what appears in time, shifts over time” and the concept of a language for certain work-
related objectives emerged in 1960s and has continuously developed and evolved. The
field of ESP is well established and rapidly expanding (Raitskaya, 2018). Additionally, ESP
needs to be viewed as a method rather than a product and it is not a specific language or
approach, nor does it include a certain form of instructional resource (Hutchinson & Waters,

1987).

These days, ESP is applied for English language learners learning General English
as well as people who have achieved a basic degree of proficiency or who have particular
goals for learning the language (Agustina, 2014). The goals, interests, desires, and
demands of persons other than language instructors began to influence English and the

learners expressed requests for courses that were specifically designed to satisfy their



professional needs (Jendrych, 2013). The dynamic demands of several stakeholders
recognize the importance of ESP education in light of the unique requirements related to
different professional disciplines as they grow increasingly important (Dou et al., 2023).
Targeting particular student cohorts with particular academic and professional demands is
the goal of ESP (Supunya, 2023). One of the student cohorts is Military students and the
learners need to have different functions of the language since Military English differentiates

from other sub-branches of the language.

In the literature, the need and importance of preparing ESP materials are
emphasized. English teachers have traditionally helped their students by creating new
resources or modifying existing ones to meet their unique needs and when it comes to
teaching languages, materials are essential (Basal, 2013). Therefore, the present study
focuses on the material development process of instructors in a Military English context,

which is one of the sub-branches of ESP.

Since there has never been an approach to teaching ESP that has implied the
resulting requirement for a certain kind of teacher behaviour, ESP teacher education has
gotten relatively little attention (Master, 1997). At most of the institutions, there is no training
or education related to ESP for teacher candidates. In their professional life, it is possible
that they may come across ESP and they may have difficulty in teaching ESP.
Aforementioned above ESP is very different from General English, but like in General
English, teachers are responsible for designing the courses and developing the materials
and actually, they need many more materials compared to General English. According to
Masuhara and Tomlinson (2008), global course books contribute to the failure of the
learners not by meeting the needs of the learners and the expectations of the parents and
administration. Therefore, most teachers and administration initiate the material
development process in order to create the most appropriate materials for their learners.
According to Tomlinson and Masuhara (2018), material development encompasses all of

the various procedures involved in creating and utilizing resources for teaching and learning



languages: material research, exploitation, design, production, adaptation and assessment.
Tomlinson and Masuhara (2018) introduce principles of material development by
mentioning critical aspects. First, extensive skills of language such as speaking and writing
should be added and they should be meaningful for target learners in the material
development process. Secondly, authenticity is a key point for all language materials and it
can provide the learners with the typical language use during their learning process. Another
is that language should be contextualized in order to give the meaning to the learners.
Additionally, the language samples should be adequate to teach the language; in this way,

the learners can see the different situations with the help of adequate authentic samples.

ESP teaching resources are typically thought as distinct from General English
resources and this can be because of the content’'s prominence and the fact that many
teachers are unfamiliar with it (Aniroh, 2019). One-size-fits-all teaching materials may not
be effective in ESP and the design of ESP materials must take flexibility, accessibility,
linguistic inclusion and cultural sensitivity into account as especially higher education grows
more diverse (Zaman, 2024). ESP differs from ESL (English as a Second Language) or
EGP (English for General Purposes) in a few ways because of its focused approach and
language context which necessitates real-world learning scenarios that are similar to the
particular professional or working environments that ESP students may be familiar with or
interested in (Falaus, 2017). In the current global economy, students need to be able to
read, write, listen and speak English effectively, but they also need to be able to
communicate in a way that their future colleagues will understand and value in an
international workplace (Medrea & Rus, 2012). All these differences and necessities create
a challenge for the teachers while they are designing their courses. Theoretically, the
choices teachers must make when designing a course should not be that difficult because
the goals of ESP students are clearly defined from the start and rarely directly related to
their practical, job-related, or professionally oriented needs (Falaus, 2017). However, the

material development process, especially in ESP, is challenging for teachers. Course



design is a portion of the burden for ESP teachers although it plays a very little role in the
lives of General English teachers whose courses are typically defined by tradition, textbook
selection, and ministerial edict (Hutchinson & Waters, 1987). However, they have some
chances at the same time. For instance, there is a broad agreement among recent research
on the advantages of collaborative work in educational settings ($ahin, 2023). Another
opportunity may be getting feedback. Evaluation is an ongoing process that incorporates
feedback loops at various stages to assess the resources’ effectiveness and applicability
during the material development process (Minto, 2024). Getting feedback from all
stakeholders, especially colleagues, helps teachers identify their strengths and weaknesses
for improvement. Considering all of the abovementioned, the present study will try to find
out and discuss the challenges and opportunities of instructors while they are developing

their ESP materials in terms of teaching Military English to adult learners.

Statement of the Problem

Generally, teacher candidates do not take English for Specific Purposes courses in
teacher education and training programs in higher education or during their career. During
the undergraduate years, at least one material development course is available in the
curriculum, but ESP may not be covered within the frame of this course. At some
universities, ESP is available as an elective course during the undergraduate or graduate
years, but it does not cover Military English in the curriculum. It generally includes various
areas such as English for Economy, Engineering and Business English. Military English is

not covered in the curriculum of the most of the departments of the universities.

With the developing world and technology, students' needs change and they tend to
learn English that they will use in their professional lives. English teachers who are not
trained in this curriculum have difficulties in their professional lives and seek support.
Technology advancements, rising demand but not resources, and learning studies are all

transforming how, when and where people learn (Dudley-Evans & St John, 1998).



As a teacher, they need to change the course, syllabus, curriculum, materials and
assessment in line with the needs of the learners. One of the main concerns that new ESP
teachers have is asking about being sure about what they are doing in English classes is
relevant and appropriate for the students in their content area (Brennan & van Naerssen,
1989). From traditional classes to modern ones, utilizing online learning and technology can
meet different needs of the learners (Ibrahim, 2010) and technology can enhance the

interactive and collaborative learning (Tursunovich, 2024).

Since its emergence in 1960s, ESP has continuously evolved, defining its goals and
orientations, refining its methodology, expanding the number of course books created to
fulfil its functions, and improving its scope (Falaus, 2017). With the evolution, teachers and
learners need to have up-to-date books. Publishers now give better ESP course books than
they did decades ago when there were either no course books available for specific subjects
or just two or three available (Jendrych, 2013), but Military English course books, skills
books and teaching materials are rare. Therefore, teachers need to prepare, develop or
adapt their own teaching materials during their profession years. If time allows or support is
given to teachers, ESP teachers may consider teaching skills or prepare and cover the
materials (Jendrych, 2013). When developing courses and resources, ESP teachers
frequently have to work independently and are rarely able to rely on a published course
book and also they must create materials (Basturkmen, 2017). Teachers try to address the
demands of the students with regard to their ESP materials by looking for materials online
or by looking for ESP books in bookstores, but this is always unsuccessful (Aniroh, 2019).
Although ESP teachers know they need to prepare their own materials, they may think that
they do not have adequate knowledge while creating their courses and instructing the
subjects (Basturkmen, 2017). Therefore, the teachers face some challenges in line with the
points mentioned above while designing their teaching materials in ESP. However, at the

same time, they have chances or opportunities during the material development process.



Abovementioned, the present study investigates these challenges and opportunities to try

to address the problems on this issue.
Aim and Significance of the Study

The study aims to find out the challenges and opportunities of the English language
instructors while they prepare, develop, adapt or evaluate ESP materials. In the literature,
there is always a need for ESP studies which especially focus on teacher perspective and
their activities (Supunya, 2023). One of their activities is material development and material
development issues are always up-to-date. There is a dearth of literature on teachers,
teaching, ESP teacher development, and ESP literature because of few published empirical
studies; little is known about the course design (Basturkmen, 2017). However, still the
studies of the materials are a recent phenomenon (Tomlinson, 2001) and material
development has always been a pivotal point among a wide range of specific disciplines

(Master, 1997).

Since exploratory and course design papers are becoming fewer in number, English
for Specific Purposes (ESP) has become more empirical (Johns, 2013). Moreover, the
number of Military English studies is scarce under the title of the studies related to ESP
although it is a sub-branch of ESP. The present study may be significant to fill these gaps
in the literature. In addition, it focuses on Military English and it may be helpful for the
literature on Military English. Additionally, the study may be beneficial for the department
and all stakeholders in the ESP material development process. In other words, the research
is important in terms of finding the needs of the instructors, raising awareness in material
development and trying to help stakeholders in forming ESP courses. Namely, the study
may be important for the institution and it may get help from the institution for the instructors
about the challenges and inform it about the opportunities the instructors have to increase
in the material development process. Additionally, this study may be important and
necessary for the authorities in forming teacher education curriculum and syllabus in higher

education. Novice teachers may need to get help in designing their courses in the first years,



but the courses that are integrated into higher education may be useful in terms of
theoretical knowledge in teaching ESP. There is a paucity in the literature and the studies
have not covered the combination of these two issues. Additionally, studies on how to
develop ESP materials by the teachers are scarce (Marjanovikj-Apostolovski, 2019). Thus,

this study will try to fill this gap.
Research Questions
There are two main research questions in the present study:

1. What are the challenges faced by English instructors while preparing,

developing, adapting and evaluating ESP materials?

2. What are the opportunities that English instructors have while preparing,

developing, adapting and evaluating ESP materials?
Assumptions

Aforementioned above, higher education curriculum and teacher education program
do not include ESP courses in general. The findings of the study may contribute to them in
terms of integrating ESP into teacher education program and curriculum. Moreover,
because there are fewer resources and materials accessible for ESP than for General
English, it is thought to be challenging to design instructional materials for ESP (Aniroh,
2019). Thus, it is assumed that English instructors may have some challenges such as
limited resources and support while they are preparing, developing and adapting their ESP
materials. However, they may have various opportunities such as collaboration as written
in the literature, as well. Moreover, there is an assumption that the challenges outrun than

opportunities.

As a conclusion, it is expected that the study will shed light on the challenges and
opportunities of English instructors while they are preparing ESP materials. Moreover, the

study may help instructors raise awareness about material development issues.



Limitations

There are numerous limitations of the study related to various issues. The most
important limitation of the study is sampling. The study scrutinizes Military English within
the frame of ESP. Yet, it is limited to only one institution which teaches Military English
education as a sub-branch of ESP and there is a bunch of English instructors who teach
ESP and prepare materials during their teaching. Finding and meeting the instructors who
prepare, develop, adapt and evaluate ESP teaching materials was one of the limitations.
The instructors working in the institution comprise the participants in the study; however, it
is limited and if there were many more participants, the findings would be richer. Moreover,
in the literature, quantitative studies are rare (Supunya, 2023) whereas qualitative studies
are common. The study is designed as a mixed-method research and to study quantitatively
may be challenging in terms of sampling, as well. Furthermore, there is a limited number of
instructors preparing teaching materials as instructors generally use readily available
materials instead of preparing on their own. Moreover, approximately for five years, Military
English course books and supplementary materials have been prepared and developed by
the instructors in this institution and the researcher has witnessed this material development
process for four years. If the researcher had witnessed the process earlier, the data would
be more robust. The previous process would contribute to the data from different
perspectives. In other words, the researcher does not know the duration when the
instructors used and taught readily made teaching materials to the learners. Thus, the
researcher cannot compare those years in terms of differences between the teaching
materials and the participants’ comments. In other words, for the qualitative part of the

study, the researcher would be able to integrate their experiences into their comments.

As Campion (2016) stated, there is a dearth of current information about EAP and
ESP as it exists now; in fact, a substantial portion of the literature is still predicated on
definitions that emerged in the last twenty to thirty years ago. In terms of reviewing the

literature, the biggest limitation is about the limited ESP teacher development and most
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books, chapters, and journals on ESP are obsolete in terms of publishing date. Finding
adequate and suitable sources from the literature for the study was challenging for the
researcher. Specifically, there was limited source about the opportunities that teachers have
while preparing, developing, adapting and evaluating materials. Moreover, ESP is a broad
term and most resources are related to some popular areas such as engineering, business
and nursing. However, finding related studies to Military English was challenging because

of the limited studies on Military English (Siegel et al., 2024) besides material development.

Definitions

English for Academic Purposes (EAP): is the field of study skills, known as
English for Academic Purposes, and it is an underdeveloped term in terms of published
papers in English for Specific Purposes (Spencer & Jordan, 1999). Over the past 25 years,
the discipline of English for Academic Purposes has grown quickly to become an important

component in English language instruction and research (Hyland & Hamp-Lyons, 2002).

English for Specific Purposes (ESP): has been a well-known subfield within
language education and English language training since its emergence in the 1960s
(Supunya, 2023). It refers to teaching English to people who are studying the language for
specific purposes related to their occupations (Hyland & Hamp-Lyons, 2002). Since 1960s,
English for Specific Purposes (ESP) has developed quickly and is now a commonly used
method of teaching languages all over the world (Mannong et al., 2024). ESP is a method
of teaching languages that tries to accommodate the needs of certain students (Hutchinson
& Waters, 1987). Additionally, the majority of modern professions now rely heavily on

English as their primary language of worldwide communication (Vi€i¢, 2011).

General English (GE): General English is an area of English Language Teaching
focusing on general purposes in language learning and it refers to the improvement of your
daily English and the use of this language for social life (General English, n.d.a). By
emphasizing the development of the four fundamental skills -speaking, listening, reading

and writing besides grammar and pronunciation- General English raises students’ overall
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proficiency in the English language and a wide range of subjects such as social interactions,
everyday scenarios, and fundamental workplace communication are frequently covered in
General English (Torrens University, n.d). Improving the four language skills, particularly
speaking and listening to everyday English, is one of the primary requirements for these
General English learners (Masuhara & Tomlinson, 2008). All levels of General English are
available and are made to accommodate learners in a range of English contexts and it
emphasizes the development of communication skills (General English, n.d.b). In contrast
to specific or specialized contexts, General English refers to the study and application of

the English language in a broad meaning (General English, n.d.c).

Material Development: refers to two distinct but connected activities (Tomlinson,
2023) and also refers to making changes in materials and adapting them to make them
more useful and suitable for the purposes of a particular group of learners (Tomlinson,
2012). The continuous process of material development aims to produce useful teaching
tools that give students meaningful learning experiences. It entails developing, modifying,
and improving educational resources to meet the needs of various student populations and

classroom environments (Minto, 2024).

Military English (ME): English, the universal language of Military communication,
may aid in enabling the essential connections between people and organizations, between
the local and the global, and between the national and the international (Orna-Montesinos,
2013). A genre-specific variation of the English language is designed to satisfy the
communication requirements of military personnel (Siegel et al., 2024). It can be defined as
ESP since language training is the focus of the evaluation and it emphasizes the practical
use of Military English in a professional setting (Zhong et al., 2022). According to the
definition of Siegel et al. (2024), as a combination of General English (GE) and ESP, it

heavily depends on lots of acronyms, abbreviations and terminology.
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Chapter 2

Theoretical Basis of Research and Literature Review

This chapter covers the literature review on English for Specific Purposes (ESP),
learner centred and communicative approaches, Military English (ME), the roles of ESP
instructors, material development process of the instructors, challenges and opportunities
related to this process. The chapter is arranged into four main parts with the headings as
mentioned above. In the first part, ESP is defined and theoretical frameworks are explained
then. In the second part, Military English is presented. In the third part, roles of the
instructors are mentioned and material development process is discussed in the last part.
Additionally, in the last part, challenges and opportunities related to this material

development process are depicted in the last part of the chapter.
English for Specific Purposes (ESP)

Barrantes Montero (2009) introduces the principle of ESP by stating, “I'll tell you the
language you need if you tell me what you need”. ESP is a special and eclectic one due to

its unique principles in line with the unique language needs.

ESP has become one of the busiest concerns in modern ELT (Coffey, 1984). ESP
is a loosely defined approach to language instruction that fundamentally takes into account
the unigue demands of learners for language use in various areas, rather than developing
as a theory-based discipline. As a result, it has typically been described as a learner-centred
or learning-centred approach (van der Yeught, 2016). The idea that ESP is a method of
teaching languages in which the approach and content are selected based on the needs of
the learners is further supported by the meaning of the word "special" in ESP (Agustina,
2014). There are numerous ways to approach specialized conversation in ESP, including
register, lexis, words, discourse, style, needs, contexts, genres, corpora, etc. The list is
almost infinite. These methods are then used in specialized fields to create English for
Academic Purposes, English for Medical Purposes, English for Legal Purposes, and so on

(van Der Yeught, 2016). According to some academics, ESP is just the teaching of English
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for any purpose. Others, on the other hand, are more detailed, defining it as teaching
English to non-native speakers who are learning the language for specific purposes,
teaching English for professional or vocational purposes, or teaching English for academic
goals (Agustina, 2014). Despite being commonly listed as one of the compulsory languages,
in this case, English is both a topic to be learnt and a tool for students to learn in their fields
of study. The fact that ESP combines subject matter and English language instruction allows
students to immediately apply what they learn in their English classes to their studies,
whether those studies are in Economics, Education, Accounting, Business Management,
the Sciences, Islamic studies, or Tourism. Consequently, their proficiency in their

perspective fields greatly aids in learning English.

Over the past ten to fifteen years, the concept of needs analysis has evolved in with
the boom in interest in ESP (Chambers, 1984). Needs analysis, the most prevalent ESP
element, is usually seen as a criterion or an essential component of ESP that was previously
mostly concentrated on the objective or end-of-course requirement. Usually, it considers
the learners' initial needs, including their learning needs (Agustina, 2014). They are now the
subject of education rather than its goal. Their requirements will inform the content
specifications of the syllabus, which will consider language proficiency, structures,
functions, conceptions, topics, themes, situations, and interlocutors. Because the selection
process is based on the needs of the students, there might be some discrepancies between
learner groups. Different approaches will be taken to meet the needs of different learners.
Particularly, again, considering the requirements that serve as the foundation (Agustina,
2014). In order to help us to create goals of the targeted courses and choose the right
content, needs analysis assists us in gathering data about our students’ learning needs and
preferences (lbrahim, 2010). The General English that was taught to students pursuing
various professions was not always very useful in real-world scenarios involving several
fields of specialization like Engineering, Tourism and so forth (Vici¢, 2011). Contrary to this,

the students in Sudan must have ESP courses in the tertiary level and they get education
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in ESP; however, in the study by Ibrahim (2010), it is stated that the students get shocked
when they face the difficulties in their workplace after graduation since their instructors focus
on GE mostly and their ESP curriculum does not meet their needs in their real-life
professions. In other words, theoretical knowledge in their books does not cover the
activities in their real life (Dou, 2024). While teachers understand that they must go beyond
teaching grammar to help students develop new professional or workplace literacies,
students face a variety of English that is considerably different from which they are
accustomed to from school, home, or social media; ESP uses a range of research-based

language instructions to solve the problems (Hyland, 2022).

Since ESP's inception in the 1960s, the emphasis has consistently been on what
students need to achieve with English, and needs analysis remains crucial. Students may
have needs pertaining to their education or future employment (Dudley-Evans, 1998).
Usually, a needs analysis is conducted to prepare an ESP course before to or immediately
following the start. The first stage in doing a needs analysis is deciding what information
needs to be collected, when it should be collected, by whom, and how. By providing
students with a certain level of English proficiency, ESP courses aim to prepare them for a
situation in which the language will be utilized, or target needs are focused. When it comes
to designing language training programs in an ESP context, it is widely acknowledged that
the requirements of the students should lead the conversation. Therefore, the ESP
syllabus's material must be well supported in terms of its relevance and capacity to inspire

students (Agustina, 2014).

Assessing the needs was necessary in order to create skill-based courses that
addressed the students’ particular foreign language requirements at the end of the 1970s;
teaching mechanics was not adequate anymore and the need for strategies for daily tasks
was emphasized (Ramirez, 2015). "ESP" refers to the teaching and learning of English
language proficiency in settings that are specifically designed to satisfy the demands of

professionals in a range of occupations (Bobokeldieva, 2024). "ESP" refers to the teaching
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and learning of English language skills in specialized settings that address the unique needs
of professionals in a range of industries. ESP programs concentrate on improving language
and communication skills that are especially pertinent to a given field of work (Bobokeldieva,

2024).

Since English is the primary language used by professionals in their particular
industry to interact, communicate, and share knowledge, it is essential for ESP. English is
important in ESP in more ways than just speaking the language. Additionally, in order for
ESP specialists to stay up to date with technology breakthroughs, proficiency in English is
essential. Applying technological tools and online resources can help the learners with
maximum learning experience in their career and academic success (Dou, 2024). English
has recently emerged as the lingua franca of the legal profession due to its growing
internationalization. Globalization has led to an increase in the usage of English as a lingua
franca. In turn, advancements in technology and communications have fuelled
globalization. For example, the significance of email for cross-border written professional
communication has been emphasized by a number of recent needs surveys (Flowerdew,

2013)

A detailed definition of English for Specific Purposes (ESP) that highlights its unique
characteristics—specific language skill needs, genres and language related to them, and
methodology that reflects the discipline or professions to which the language needs relate—
is the first step in analysing the current state of ESP instruction, according to Dudley-Evans
(1998). Even though ESP is usually taught at the university level, it can also be offered in
the workplace or in adult education, and it can be adapted for secondary school. In English
for Specific Purposes, one of these activities is when practitioners are so preoccupied in
discussing new developments and keeping up with the work that they neglect to fully explain

what they are doing.

Dudley-Evans (1998) distinguished between two categories of ESP characteristics:

absolute and variable. As an illustration of absolute qualities, it is stressed that ESP is
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focused on language activities such grammar discourse, register, and so forth and is made
to cater to the uniqgue demands of the learner. For instance, ESP may be tailored for
particular disciplines in terms of changeable properties. It can be tailored for secondary
school pupils or adult learners and differs from general English. Additionally, ESP can be
made for pupils at an advanced or intermediate level. However, Dudley-Evans (2000)
asserted that no collection of language teaching techniques can exist apart from a viewpoint

on language and how learners acquire it.

To meet English for Academic Purposes (EAP) requirements, each of the
aforementioned accounts makes use of the four macro-skills perspective. However, it
should be remembered that because of the nature of academics, prerequisites and
curriculum design are never entirely neutral: communication abilities in English for
Occupational Purposes (EOP) domains like Nursing, Tourism, Commerce, and Law.
Research and learner-centred, focused language instruction are the cornerstones of
English for Specific Purposes. The goal of this study, according to Campion (2016), was to
find out how EAP teachers in the UK saw the challenges they had when converting from
"General English" to EAP, how they overcome those challenges, and what they considered
(Hyland & Jiang, 2021). Tursunovich (2024) listed various advantages of teaching foreign
languages in ESP such as enabling students to understand professional concepts and
terminology, promoting multicultural understanding and reinforcing general and specialized
communication abilities. Taking all points mentioned into consideration, there are two main
underlying theories of ESP and these approaches are called learner-centred and

communicative in the field of ELT.
Learner-centred Approach

Learner-centred approach is one of the underlying theories of English for Specific
Purposes. A fundamental shift in the role of the educator from that of a didactic teacher to
that of a learning facilitator is necessary for the pedagogical shift from the traditional

teacher-centred approach to learner-centred approach (Spencer & Jordan, 1999). By
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definition, a learner-centred approach is one that prioritizes the needs of children over those
of other stakeholders in the educational system (Al-Zu’be, 2013). With didactic teaching as
the primary method, learner centred approaches contradict the conventional wisdom that
the teacher decides what, when, and how students will learn (Spencer & Jordan, 1999).
Namely, in this approach, the curriculum is shaped based on the needs and demands of
the learners unlike the teacher-centred approach. When applied to teaching methods in
higher education, learning environment can be fostered by this approach (McLoughlin &
Luca, 2002). Through group work, students in the learner-centred method learn certain
critical communication and collaboration skills from their peers during the conversations (Al-
Zu’be, 2013). Therefore, it can be said that both ESP curriculum and learning environment
can be supported within the frame of learner-centred approach. As Ramirez (2015) stated,
primary goal of the learner-centred approach is to meet the needs for their employment or
their workplace and ESP, which aims to meet these emerging needs and goals was
established and gained popularity within the frame of this approach especially in two
decades. Instead of lecturing, teachers should focus on the interaction between the
students (student-centred) and we must provide the opportunity for students so that they
can develop communication in their learning environment (Ibrahim, 2010). To summarize,

ESP differentiates from GE in terms of the focus on teaching.
Communicative Approach

Another underlying theory of English for Specific Purposes is communicative
approach and it is essential for learning a foreign language indeed. Using the process of
learning a foreign language as a model for actual communication is known as the
communicative principle and constant interaction between the teacher and the student, as
well as between students in dialogue, action, and conversation, is required under the
interactivity principle (Kanova, 2022). Instruction should be conducted as four skills of the
language in a communicative way. ESP has been widely adopted in many countries to

better address the communicative needs of the learners as students increasingly find
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themselves having to read, and often write their subject papers in English (Hyland, 2022).
The goal of education should be to teach military members how to communicate in real
world contexts using a foreign language (Kanova, 2022). The current military higher
education framework prioritizes the development of English language and communication
skills (Dragomir et al., 2019). In today’s globalized world, second language and additionally,
strong communication skills are required and ESP fills this gap by providing students

language skills required for their profession (Tursunovich, 2024).
Military English

It goes without saying that English is important in the Military and English is a crucial
language for international military training, strategic debates, and operational coordination
since it is the primary language of NATO and many other international organizations
(Abdurazakova, 2024). Compared to other professions such as teaching, medicine and law
where the necessity of English is more obvious, there may be little interest of it in military
and cadets’ proficiency in a foreign language (Guzal & Zebiniso, 2024). In the past, English
teaching in military emphasized vocabulary, grammar and reading comprehension.
However, it changed by focusing on authentic communicative situations. The situations
stress interpersonal communication abilities, cultural competency, and functional language
use by including task-based learning and immersive simulations. The aim is to equip military
personnel with the skills necessary to actively participate in complex interactions that call
for cooperation, in addition to understanding and communicating information. Military
personnel must communicate effectively with the individuals from different backgrounds
during their duty (Siegel et al., 2024). In the study by Abdurazakova (2024), it is found that
the change reflects an understanding of the necessity for pedagogically sound and
contextually relevant language instruction that can equip military personnel for the
linguistics demands of contemporary operational contexts. Military language education
programs seek to improve the strategic capability and operational efficacy of Armed Forces

on the global scene by utilizing these advanced instructional approaches. An awareness of
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language as a tool for action and interaction, especially in the high-stakes setting of military
operations, is reflected in the move toward communicative methods in Military English
instruction. Modern Military English programs apply Task Based Learning (TBL) and
emphasize practical language use, teamwork, and cultural awareness. In the approximate
future, various developments such as artificial intelligence (Al), Virtual and Augmented
Reality (VR/AR) (Dou, 2024) and global and collaborative platforms will definitely influence

Military English (ME).

As is known, a key component of ESP is examining the precise skill sets, texts, and
language that a given group of leaners needs to master (Hyland, 2022). Regarding
curriculum of Military English education, it is suggested the integration of foreign language,
contemporary military operations, communicative methods and technology to acquire
excellent professional knowledge and become experts in their field (Abdurazakova, 2024;
Guzal & Zebiniso, 2024). With having knowledge about these issues, cadets are able to

have proper English language to conduct the international relations.
Roles of ESP Instructors

The roles of GE teachers and students are somewhat different from those of ESP
teachers and students, and also the resources utilized for teaching and/or learning are the
second significant area where GE and ESP diverge (Vi¢i¢, 2011). In the UK, new teachers
with a background of General English (GE) are actively recruited for English for Academic
Purposes (EAP) although they know the big difference between them (Campion, 2016). The
roles in General English and English for Specific Purposes differentiate from each other.
ESP teachers must meet the needs of the students in their occupations and they should
develop themselves in ESP teaching as they may receive inadequate education or training

during their BA or MA (Ibrahim, 2010).

According to Dudley-Evans (1998), there are five key roles of ESP teachers. First,
being teacher is simply to teach the language. However, teaching as an ESP teacher

requires many more skills such as enhancing the communication and focusing on the macro
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skills. Secondly, ESP teachers may have a role in designing the course and providing the
material. Choosing the appropriate materials, adapting the existing materials or writing the
materials if no appropriate material exists are one of the biggest responsibilities of ESP
practitioners. There is not much subject-specific content available, thus ESP practitioners
might have to create their own. An ESP teacher should search what is available, choose
the units from a wide range of course books, modify them if needed and create a number
of additional units. Another is that an ESP teacher should be willing to collaborate with other
disciplines and professions. As Dudley-Evans (1998) stated, there are three stages of
engagement: cooperation, collaboration and team teaching. Cooperation entails learning
about the courses and abilities they will require and it is very similar to the “needs analysis”.
In the collaboration stage, subject specialists and ESP teachers collaborate while creating
materials and resources. In addition, the last stage refers that a subject specialist and a
language teacher work together in the classroom in order to help the students during their
specific activities such as lecture comprehension. Another role of the ESP teacher is being
evaluator. As an evaluator, at the end of the course, an ESP teacher evaluates the potential
of the learner. The last role is being researcher and it is inclusive of all roles mentioned

above.

According to Agustina (2014), in order to offer beneficial guidance about instructional
objectives, materials, procedures, and evaluation, cooperation with content instructors is
required during this organizational stage. ESP teachers require time, necessary skills,
resources, and support, as noted by Gatehouse (2020), who also highlights the importance
of having other roles outside of teaching ESP. Additionally, ESP teachers must modify the
procedure to meet the demands of the students. Teachers actually bear a large part of this
responsibility because they are the ones who can identify the changing needs of the
students and ensure that each kid obtains a well-rounded language education. In actuality,
a lot of ESP developers and ESL teachers lack the time necessary for needs analysis,

material research, and material development. Although there are a number of published
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books and other resources that cater to the needs of students generally, there are still
various situations. These resources contain authentic, teacher-generated content for ESL

and ESP.

Communication between content lecturers and English for Specific Purposes (ESP)
academics is crucial in higher education contexts where English is the primary language of
instruction. It is the duty of content lecturers to introduce and train students in a specific field
of study or occupation. ESP lecturers must therefore listen to the content lecturers' worries
regarding the students' capacity to communicate in English both in their academic and
professional endeavours and be receptive to their recommendations. The ESP lecturer can
give the subject lecturers the help they need to educate students in certain fields by
concentrating on the specific requirements for communication skills rather than ESP in
general. Coordination with subject lecturers does not always have to be very official or time-
consuming; it can be done at different levels of formality and engagement (Brennan & van

Naerssen, 1989).

Barrantes Montero (2009) expressed that it is thought that the instructor’s job is
being a facilitator. Given that ESP students should ideally have a respectable GE score and
be able to communicate clearly and accurately in English, this is especially true. The subject
matter and the raw materials that serve as the foundation of the learning environment must
be provided by the instructors; but they are not required to be subject-matter experts in
order to teach an ESP course in any discipline. Instead of taking on the entire weight of a
course, English teachers should foster a learning environment where students and teachers
can collaborate to develop knowledge. This idea appeals especially to GE instructors who
are afraid of ESP since they can't imagine themselves teaching a class on something they

don't know anything about.

Material Development

Material development is an academic discipline as well as a real-world endeavour

and as a field, it investigates the ideas and methods involved in creating, utilizing, and
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assessing language-learning resources (Tomlinson, 2001). The availability of educational
resources is crucial for enhancing the teaching and learning process and raising students’
academic performance (Kusmartini et al., 2019). While scripts are useful for novice or
inexperienced teachers who are uncertain about how to utilize English in the classroom,
course books offer some ideas to experienced teachers for their lesson design by serving
as a focal point for their instruction at the same time (Tomlinson & Masuhara, 2008).
However, creating these helpful resources requires some steps. First, the foundation of the
ESP concept is the analysis of learners’ needs. Needs analyses have been the subject of
the literally hundreds of articles over the years, with ever-more-advanced approaches and
methods beings used to derive suitable instructional programs to address these needs (van
der Yeught, 2016). The process of creating “an integrated series of learning experiences”
to guide learners to a specific state of knowledge involves analysing the raw requirements
analysis data (Dudley-Evans, 1998). The goal of the course design is to outline a practical
and efficient path for guiding learners from their present performance level to a desired one.
Choosing what will be taught and in what order is a step in creating a syllabus. The process
of arranging the chosen material in a sensible and useful sequence for instructional
purposes is known as syllabus design (Agustina, 2014). Barrantes Montero (2009) states
planning should be flexible when creating a course before interacting with students.
Although needs analysis, goals, and objectives are useful tools for charting the course
design process, most of them may need to be significantly modified once direct student
interaction begins in the classroom. The instructor will have far more latitude and direction
to incorporate the needs, preferences and expectations of the students if the course is
created after they have been consulted. All of the aforementioned features aid course
planners in understanding the most important ones to consider. Teachers need to be
prepared for any unexpected things. Because of the variables, ESP teaching is the most
effective method for many teachers to reach their goals and advance their skills. The fact
that course design is a continuous process should also be taken into account. After

considering the design of the course, we need to begin investigating the best ways to teach
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the material. In order to answer that question, we must create a syllabus. A syllabus can
undoubtedly be set up in a variety of ways. As a result, in order to properly arrange the
syllabus for an ESP course, we require certain parameters. The following are some
examples of potential syllabi for ESP courses: in every situation, the instructor must be
diverse, not only for educational purposes but also to maintain students’ interest and
demonstrate to sponsors what they mentioned in the analysis, the teacher offers the
language instruction that students need to advance their proficiency, while the students and
sponsors supply the course material. Since creating fresh materials on a regular basis is
costly and time-consuming, ESP educators must devise ways to recycle their resources.
For their materials to be used in various courses, teachers must gather and preserve them.
This is called materials adaptation, which is the process of changing and adapting materials

for use in various contexts.
Material Development in ESP

In 1960s, English for Specific Purposes (ESP) became a specialized area of text
analysis. By the end of the decade, the study of language usage rather than language form
had grown stronger and material development had become more prominent (Ramirez,
2015). Any educational program should have materials, but ESP classes in particular need
them. Instructional materials are any objects designed to be used as learning tools by
students and their teachers that aid in the growth of cognitive processes or the acquisition
of information, abilities, or viewpoints. Examples of instructional materials that can be
printed or not include textbooks, technology-based resources, other educational materials,
and assessments. This also holds true for online and electronic textbooks. Particularly in
ESP instruction, the purpose of educational resources goes beyond only giving pupils the
information they require (Agustina, 2014). Because it is customized to the requirements and
interests of the students, it serves as a learning support system for motivation and
enthusiasm in addition to offering language and references. ESP materials may seek to

introduce students to the specific genres and registers in ESP in order to enhance learning
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by promoting cognitive processes and providing a framework and progression for students
to follow. Additionally, they might give resources for independent study outside of the
classroom and inspire students with engaging material and manageable tasks (Dudley-

Evans, 1998).

To ascertain the “what” and “how” of the course, needs analysis is the initial stage
in creating an ESP course. Next are curriculum design, selection of materials, methodology,
evaluation and assessment. However, these stages should not be seen as separate,
sequential activities (Flowerdew, 2013). Needs analysis refers to techniques for obtaining
and assessing information pertinent to course design in order to ascertain the how and what
of a course. It is a continuous process that invariably leads to evaluation, the process by
which the effectiveness of a course is ascertained, since we modify our instruction in
response to fresh data about our students. In actuality, the term “needs” refers to a broad
variety of elements, such as the students’ goals and backgrounds, language proficiency,
the reasons they are taking the course, their preferred methods of instruction and learning,
and the situations in which they will need to communicate. Students’ needs, which comprise
what they know, do not know and want to know, can be collected and analysed in a variety
of ways (Flowerdew, 2013). The selection of ESP courses is heavily influenced by the
academic objectives of the students and certain language skills are necessary for different
majors (Dou, 2024). Belcher (2013) stated that ESP has historically not been well-attuned

to the needs of language learners outside of their learning environments.

The development of materials will be based on an analysis of particular terms and
genres used in the subject. The primary objective is to provide students the language
awareness, rhetorical awareness, and study skills they need to comprehend the content
rather than teaching them the subject matter (Dudley-Evans, 1998). A certain amount of
curiosity for the subject matter is required of the ESP instructor (Dudley-Evans, 1998).

Although there are various ESP textbooks available, most of them are not suitable for the
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uniqgue demands of the learners; therefore, ESP teachers try to create their own study

guides to address the needs or demands of the learners (Klimova, 2015).

According to Barrantes Montero (2009), the ESP course's objective is to give
students the language skills they need to succeed in their schoolwork or in a career they
have not started yet. A parallel ESP course is one that pursues the same objectives while
learning or acquiring work experience. To select particular teaching materials in both cases,
educators should have access to real-world examples of situations that students may
experience or are now facing. The resources are more appropriate for a concurrent ESP
course. When students switch to ESP, a teacher who teaches GE might think that a very
different method is needed for these classes. The utilization of professionally focused
resources from original books and websites in foreign languages in the teaching process is
the second criterion of authenticity, which refers to both the real-world content and the
manner in which students engage with it in order to gain knowledge (Kanova, 2022).
Actually, it is not the case; the methods are similar. The learning-centred approach makes
a difference. While keeping the goals of the ESP course in mind, the instructor must have
the creativity to create class exercises that follow the methodology s/he is comfortable with
(Barrantes Montero, 2009). TESOL International Association recommends six principles of
teaching that are useful in classroom activities and they include knowing learners, creating
good conditions, designing high-quality language lessons, adapting lesson delivery,
monitoring and assessing students, and engaging and collaborating in practices; however,
it may be difficult to follow these principles in Military English or English for Specific
Purposes as it has a specific vocabulary learning in speech (Kanova, 2022). It is crucial to
keep in mind that these resources should address the requirements of the intended
audience as well as the broader language-learning context, which includes the

stakeholders’ philosophical, cultural, and psychological needs (Grewal et al., 2024).

Challenges. Both language learners and teachers face new obstacles in the 21

century due to the rapidly evolving corporate environment and the constantly increasing
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demands placed on professional communicators (Jendrych, 2013). All of this puts a lot of
strain on material writers and significant expectations on the materials. It should come as
no surprise that creating one hour of high-quality instructional content requires hours of
preparation (Dudley-Evans, 1998). The ESP instructor is mindful that the student may
someday need to speak English well enough to interact with other professionals and
understand the linguistic norms of that sector (Brennan & van Naerssen, 1989). ESP
lecturers are not as “experts” in their students’ subjects as content lecturers, despite the
fact that they may have expertise in a range of academic and professional fields and
typically have a strong grasp of language usage in many settings. Therefore, the instructors
may feel deskilled during material development process (Alexander, 2006). The ESP
lecturer must be cautious not to veer into areas of responsibility and expertise that belong
to the content lecturer when they define their duties. However, the most common situation
is when an ESP professor has a new class and is pressed for time and cannot perform a
needs analysis. This difficult situation can be handled if the ESP instructor knows how to
work with the students and colleagues. The teachers have to create lessons while adhering
to institutional evaluation standards and time constraints. However, there are many
examples of language teachers are taking on the responsibility of developing courses
and/or teaching disciplines in which they have a great deal of ignorance (Basturkmen,
2017). Additionally, an ESP lesson should be enjoyable and anxiety level should be

reduced; therefore, educators may find that as a restriction (Barrantes Montero, 2009).

People may encounter obstacles in their careers and they may have opportunities
in preparing and improving their courses at the same time (Basturkmen, 2017). For instance
even highly experienced teachers may have never come across an academic text since
they are not included in their ELT coursebooks (Alexander, 2006). The training and
assistance that English teachers should receive when they transition to EAP have not been
well documented (Basturkmen, 2017). A significant problem in Algerian universities is that

the teachers get General English education, but they teach ESP according to Ghezali
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(2021) and the findings of the study demonstrated ESP teachers struggle to write ESP
materials because of the lack of the necessary specialized knowledge. The lack of study on
this particular topic may be interpreted as an indication of a greater lack of studies on EAP
teachers and teacher education. Furthermore, few graduate programs offer real-life specific
field education and prepare the students for the difficulties in ESP (Belcher, 2006). One
effect of this circumstance is that it is nonetheless challenging outsiders to comprehend
how to enter the field (Campion, 2016). When the challenges detected in the study by
Bobokeldieva (2024), it was expressed that there are four main challenges faced by the
instructors such as understanding students’ needs, modifying the degree of difficulty, the
assessment, and handling with the class diversity and the author highlights the importance

of the challenges of class heterogeneity and detecting students’ needs.

Diverse background and intelligences may be another challenge for the instructors
and they should take into it consideration while preparing their materials. It is the duty of
educators to select or create resources that meet the goals of the course and speak to the
varied backgrounds of their students, including anything from the basic vocabulary to

complex ideas (Dou, 2024).

Opportunities. Besides the challenges faced by the instructors, there are numerous
opportunities of developing the materials for ESP courses. ESP is a significant field of
English language teaching nowadays since tailored courses and materials are essential for
successful, task-based learning in a wide range of occupations. As a result, ESP teachers’
roles are quite different from those of General English teachers and they may enjoy the
opportunity to select or develop their own content and related materials (Alexander, 2006;
Vici¢, 2011).

These tailored materials include subject-specific topics that were chosen after prior
collaboration with subject instructors and other ESP teachers (Vici¢, 2011). Students'
motivation to learn will be increased by using subject-specific materials that are tailored to

their needs and certain subject areas (Vici¢, 2011). That no specific training for developing
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ESP materials is taken by the instructors has been mentioned as a challenge. However,
according to Alexander (2006), the instructors have to develop themselves in material
development issues by attending trainings such as webinars, conferences, in-service
trainings, workshops and so on. One of the most important ways to improve teachers'
professional competencies is to actively participate in teaching research and publish
scholarly articles. These initiatives position educators as leaders in the ever-evolving field
of ESP education (Dou, 2024). The "efficiency" of teaching methods could be greatly
increased by expanding professional development opportunities that result in instruction
grounded in empirical data (Siegel et al., 2024). In other words, they can develop
professionally with their own effort and it can be perceived as an opportunity for them; the
instructor must take the initiative to look for development possibilities. More efficiency in
their instruction will result from the teachers finding the expert opinion they need for the
planning and execution of their courses (Ghezali, 2021). Sharing their own ideas with their
colleagues and getting feedback from them are main opportunities in the material
development process (Alexander, 2006). When teaching ESP, collaboration between
language instructors and discipline experts is crucial; in this way, collaboration can be seen
as an opportunity in this process and the instructors may benefit from that opportunity
(Ghezali, 2021). Likewise, getting feedback from students to advance their materials is
another opportunity. Additionally, if the instructors are supported by the institution about the
developing materials, it is one of the opportunities that they have (Alexander, 2006).
Furthermore, instructors may be flexible in modifying their methods in response to student
input and changing learning outcomes; developing their own materials may provide them
with flexibility and they may integrate what they want to cover into their materials (Dou,
2024). Moreover, teachers may see the professional growth as an opportunity (Dou, 2024);
efficiency and efficacy of teaching methods could be expanded by the professional

development (Siegel et al., 2024).
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As a conclusion, little is known about how teachers transition between these two
aspects of English Language Teaching (ELT), and it’s not always clear how they differ from
one another (Campion, 2016). For English teachers, who occasionally struggle to design,
produce, and modify suitable educational resources for learners, this process is a difficult
situation. Therefore, it would be highly beneficial to offer ESP courses that reflect actual
knowledge in their foreign language. The benefits of this method are evident in the amount
of conversation, meaningful contact, and favourable attitudes of the students (Vavelyuk,

2015).
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Chapter 3

Methodology

Detailed information in relation to the methodological procedure of the study is
provided in this chapter. Type of the research, sampling, data collection, instruments and
data analysis are mentioned and elucidated in this part. Besides, tables related to

demographic information of the participants are dwelled in detail.

Type of Research

The study was designed and conducted within the frame of mixed-methods research
approach as the aim of the study and data collection instruments necessitate this type of
research. Using both quantitative and qualitative approaches in one study is known as
mixed-methods research (Creswell & Creswell, 2018; Dornyei, 2007; Fraenkel et al., 2012).
According to Creswell and Creswell (2018), the strength of using both qualitative and
gquantitative research while reducing the downsides of each methodology is why mixed
methods are chosen. The researcher may find an opportunity by comparing different
perspectives from different sets of data. Both qualitative and quantitative research methods
can contribute to the development of theories. The question is not which form to choose,
but rather how these could complement each other to support theoretical progress (Dérnyei,
2007). Those who conduct this kind of study contend that combining the two approaches
yields a more thorough grasp of research issues than using just one (Fraenkel et al., 2012).
Furthermore, the researcher can explain the quantitative results with the follow-up

qualitative findings (Creswell & Creswell, 2018).

We can thoroughly examine the relationships between variables using mixed-
methods research of this case, determining the key elements of a topic of interest may be
accomplished by qualitative methods. An instrument (like a questionnaire that is
subsequently given to a large number of people may then quantify these characteristics
(Fraenkel et al., 2012). Despite numerous advantages of mixed-methods research, there

are some drawbacks of it. First, conducting mixed-methods research may be quite costly
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and time-consuming. Second, a lot of researchers only have experience with one kind of
research. Proficiency in both research methodologies is necessary to carry out a mixed-
methods study effectively. It takes a long time to achieve this kind of competence. In fact,
time, money, and effort needed to conduct a mixed-methods study might be too much for
one researcher to handle. If several researchers with different specialties collaborate, this
disadvantage can be eliminated. If a single researcher lacks the requisite time, money, and
experience, they would probably be better off conducting a well-executed, solely
gquantitative or qualitative study (Fraenkel et al., 2012). In the triangulation design, the
researcher examines the same phenomenon using both quantitative and qualitative
methodologies to see if they agree on a single interpretation of the research subject under
investigation. If not, the researcher needs to investigate why the two approaches yield
different images. All data are gathered concurrently, with equal weight given to quantitative
and qualitative approaches. The data can be analyzed jointly or separately. If the two types
of data are analyzed together, it may be necessary to convert the quantitative data into
qualitative data (for example, by assigning numerical codes, a process known as
quantitizing) or the qualitative data into quantitative data (for example, by providing
narratives, a process known as qualitizing). The fundamental justification for employing the
triangulation design is that the advantages of the two approaches will balance each other

out and counteract the disadvantages of each approach (Fraenkel et al., 2012).

Steps in conducting mixed-methods research

According to Fraenkel et al. (2012), there are six main steps in conducting mixed-
methods research. First, the researcher should grow a clear rationale to conduct a mixed-
methods study. In other words, the research should be able to answer the question why
both qualitative and quantitative methods are needed in the study. Then the research should
develop research questions appropriately and they should be investigated and answered
by applying two methods of research at one hand. Namely, the research questions

determine the research type and design. Next step is to decide which mixed-methods
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design is the most appropriate one for the research question/s. In essence, there are three
types in mixed-methods research: triangulation design, explanatory design and exploratory
design. When a researcher wants to determine whether quantitative and qualitative
approaches agree on a single interpretation of a phenomenon, the triangulation design is
suitable. Afterwards, the research can collect the data concurrently as it is in the present
study. Next, the researcher should write the findings in harmony with the research design.
As the last step, the researcher should evaluate the mixed-methods study and inasmuch
as the design comprises from two phases, evaluation is challenging for the researcher.

Whole research should answer the questions and explain the reasons.

To sum up, mixed-methods research has become common in educational research
setting since its value lies in the complementation of two research methods. The quantitative

data of the study are explained by the qualitative data of the study vice versa.
Research Setting

The study was conducted in a state university, which has both academic education
and military training in Turkiye. There are approximately 4000 students in total and 35
English language instructors at the Department of Foreign Languages. Language education
and education level vary among the grade levels. Medium instruction is Turkish language
at the university, but there are various foreign language courses such as English, Greek,
Arabic, Persian, German, French and Russian. When the students graduate, they are able
to hold two diplomas. One of them belongs to their military ID and the other one belongs to
their majors. The majors are mainly Engineering, International Relations, Defence Studies,

and History.

Preparatory school students, freshman, sophomores, juniors and seniors use
different course books, learning and supplementary materials in their language lessons. In
the first grade, General English, which includes 4 language skills and 2 language
components, is taught. In the second year, there is a focal point on teaching advanced

writing and the course book “Expansion” that is created by a group of instructors is used in
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the course. Juniors and seniors receive Military English education within the frame of
English course and they use course books called Battleground and Attention respectively.
The books that consist of military English such as military terms, i.e. military jargon, ranks,
NATO, operational language and so on. At the first grade, the students use readily available
course books prepared by publishing houses and material developers whereas the other
grades use the materials prepared by their instructors in line with their needs. Additionally,
the assessment criteria and the exams during the semesters are prepared by the

instructors, as well.

Freshman students use a General English course book focusing on four language
skills and two components of the language. The extra materials are often prepared or
adapted by the instructors. The course book that sophomores use focuses on advanced
writing skills and includes the other three language skills, as well. The course book has
been prepared within the frame of 5E model and the activities follow this. Juniors and
Seniors learn the military path with the use of two course books that are prepared by the
instructors, one of which is for basic knowledge that is used for Juniors and the other consist

of more advanced knowledge that is used for Seniors.
Sampling

In a mixed methods research, sampling is crucial and generally, purposive or
purposeful sampling is one of the most common technique used by the qualitative
researchers. With its deliberate selection based on particular traits, purposeful sampling
helped to guarantee that participants were included in the study who not only fit the specified
requirements but also contributed a wealth of experience and knowledge (Fraenkel et al.,
2012). A relatively small number of people can provide a significant quantity of specific, in-
depth information that large-size sample would not be able to, which is why samples are
often small (Fraenkel et al., 2012). The sample size consisted of 32 participants for the
guantitative part of the study; 15 participants for the second part of the study, which is

qualitative part of the study and the participants of the study comprise a small part of the
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research population around the world. The sample includes English language instructors
and all of the instructors have had a responsibility in preparing and developing teaching

materials such as course books, supplementary materials, worksheets and exams.

In the sample of the study, the participants were mostly female (N=25, 78.1%). As
can be seen in Table 1, the mean of the age of the participant instructors was 32.12 (min.
26, max. 45). Moreover, the participants mostly graduated from English Language Teaching
department (N=22, 68.8). The following is the list of the other departments from which the
rest of participants graduated, in a descending order: American Culture and Literature (N=4,
12.5), Translation and Interpretation (N=3, 9.3), English Language and Literature (N=2, 6.3)
and Linguistics (N=1, 3.1). Half of the participants hold MA degree (N=15, 46.9) and two
participants have PhD degree (N=2, 6.3%). 11 (34.4%) of the participants holding MA
degree graduated from ELT department, 2 (6.3%) of them from Curriculum and Instruction,
1 (3.1%) participant from International Relations, 1 (3.1%) participant from Public Relations.
The participants holding PhD degree graduated from Curriculum and Instruction (3.1%),

and English Language and Literature (3.1%).

When it comes to teaching experience, the mean of teaching experience was 9.03
(min. 2, max. 24). The mean of the participants who have English for Specific Purposes
(ESP) teaching experience was 3.78 (min.1, max. 8). Then the question whether the
participants have taken any material development course and ESP material development
course or not was asked and 29 (90.6%) of the participants have taken a material
development course whereas only 4 (12.5%) participants have taken an ESP material
development course (see Figure 1 and 2). Additionally, 10 (31.2%) participants have taken
a material development training while 3 (9.4%) of the participants have taken an ESP

material development training (see Figure 3 and 4).



Table 1

Demographic Information of the Participants

Gender
Male
Female

Age
Education Level
BA
MA
PhD

Undergraduation Department
ELT
Eng. Lit.
Translation
American Cul.
Linguistics

Graduation Department
MA in ELT
MA in Curriculum
MA in IR
MA in PR
PhD in Curriculum
PhD in E.Literature
Teaching Experience
ESP Teaching Experience
Material Development Course
Yes
No
ESP Material Development Course
Yes
No
Material Development Training
Yes
No
ESP Material Development Training
Yes
No

32.12

9.03
3.78

SD

5.31

5.22
1.75

Min.

26

Max.

45

35

%

21.9
78.1

46.9
46.9
6.3

68.8
6.3
9.3
12.5
3.1

34.4
6.3
3.1
3.1
3.1
3.1

90.6
9.4

125
87.5

31.2
68.8

9.4
90.6



Figure 1

The participants who have taken any material development course

material_dev_course

Hno
Hyes

Figure 2

The participants who have taken any ESP material development course

esp_material_dev_course

Eno
Wyes

36
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Figure 3

The participants who have taken any material development training

material_dev_training

Figure 4

The participants who have taken any ESP material development training

esp_material_dev_training

EHno
Wyes

Data Collection

Before collecting the data of the study, necessary permissions were taken from
Ethics Committee of Hacettepe University (see Appendix D). Then the researcher applied
for the permission of the university where the participants work (see Appendix E). After the
necessary permissions were obtained, data collection process began in June 2024. Written
consent forms for both quantitative and qualitative data collection part (see Appendix A)
were prepared and presented to the participants immediately before every stage. Informed
consent forms included the details of the study so that the participants got informed before

the data collection and decide whether they want to attend the study or not. During the data
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collection process, demographic information of the participants was asked, and then the
likert scale part was given to the participants. In this way, quantitative data were collected.
Afterwards, qualitative data were collected with the help of semi-structured interview tool by
meeting the participants. The whole data were collected during the face-to-face meetings
with the volunteer English language instructors. In line with the ethical requirements and
considerations, data were collected rigorously. Additionally, anonymity and confidentiality
of the participants were ensured and they were informed about their right to leave the study
whenever they want. Furthermore, no questions that may reveal the identities of the

participants were available in the data collection instruments.
Instruments

In a mixed methods study, qualitative data should be supported with quantitative
data or vice versa. Instruments are various for both types of research design. However, type
of data instruments may not determine the type of a research since instruments such as
observation and interview can be used in both qualitative and quantitative studies. What
differs are the manner, setting, and occasionally intent (Fraenkel et al., 2012). According to
Creswell and Creswell (2018), a mixed methods study entails gathering both qualitative
(open-ended) and quantitative (close-ended) data to answer the research questions and it
covers exacting techniques for gathering, analysing, and interpreting by merging both data
in the design of the study. With the aim of applying both data, there are two types of
instruments in the study. One of them is a 5-point likert scale and the other one is semi-
structured interview. Both of them were prepared by the researcher and her supervisor.
Expert opinion was taken from two different scholars in ELT department; after several
feedback sessions, necessary editing was made before data collection and the latest
version of the instruments were used through the data collection to answer the two research

questions (see Table 2).
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Table 2

Data Collection Instruments

Research Questions Data Collection Instrument
Question 1 Likert Scale + Interview
Question 2 Likert Scale + Interview

Likert Scale Questionnaire

Instrument 1 (see Appendix B) is a questionnaire consisting of 29 items and it is 5-
point-likert scale and it was conducted in order to collect the quantitative data of the study.
Literature including material development and English sub-branches such as General
English (GE) and English for Specific Purposes (ESP) was reviewed and then the
guestionnaire was prepared by the researcher and the supervisor. Priorly, two experts who
have had a PhD in English Language Department (ELT) were consulted so as to check the
intelligibility, reliability, and validity of the items in the questionnaire before commencing the
implementing questionnaire. To check the reliability, Cronbach’s Alpha Coefficient value
was measured and the result for three sections in the questionnaire was .736, .735 and
.654 respectively (see Table 3). According to Cohen et al. (2018), 0.70-0.79 can be said to
be reliable and 0.60-0.69 is found to be marginally/minimally reliable. In a similar vein,
DeVellis and Thorpe (2022) posit their comfort levels between .65 and .70 minimally
acceptable; between .60 and .65 as undesirable and below .60 as unacceptable.
Additionally, Nunnally and Berstein (1994) expressed the reliability between -.30 and .60 is
relatively poor reliability. Two of items (7 and 21) in the first and third section would lead to
a decrease if deleted. If these items were removed from the scale, the reliability would
increase respectively; therefore, these items were deleted from the scale to ensure the

reliability of the scale.
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Table 3

Reliability Analysis of the Questionnaire

Sections Items Cronbach’s Alpha (a)
Section 1 1-6 .736
Section 2 8-20 .735
Section 3 22-29 .654

The questionnaire includes three sections named personal background, preferences
and resources respectively. Before responding the questions in the sections of the
guestionnaire, the participants were asked several questions to obtain demographic
information of them. The questions were related to their basic background information such
as gender, age, teaching experience, the courses related to the material development that
they have received and so on. The teaching experience was asked as GE and ESP

experience separately.

In the Section 1 (items 1-6) in the questionnaire, six questions were asked to learn
their personal background related to material development process on the 5-point-likert
scale, ranging from 1 (strongly disagree) to 5 (strongly agree). In the Section 2 (items 8-20)
in the questionnaire, questions were asked to investigate their preferences related to
material development process. In the last section (items 22-29) in relation with the
resources in both General English (GE) and English for Specific Purposes areas, there were
guestions. If additional information is needed on certain survey questions, the researcher
can perform interviews where unclear issues can be clarified; open-ended and follow-up
guestions can be asked (Fraenkel et al., 2012). Namely, the quantitative data were further
explained by the qualitative data. All sections and questions were supported by the interview

part by amplifying the questions and all sections of the scale are displayed in Table 4.
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Table 4

Items Showing Challenges and Opportunities

Research Questions Sections in the ltems

Questionnaire

1. What are the challenges 1.Personal Background 2,4,8,9,10, 11, 19, 29
faced by instructors while 2. Preferences
preparing, developing, adapting 3. Resources

and evaluating ESP materials?

2. What are the 1.Personal Background 1,3,5,6,12, 13, 14, 15, 16, 17,
opportunities of instructors while 2. Preferences 18, 20, 22, 23, 24, 25, 26, 27,
preparing, developing, adapting 3. Resources 28

and evaluating ESP materials?

Semi-structured Interview

Instrument 2 (see Appendix C) is an interview protocol and it includes 10 open-
ended and semi-structured interview questions. The interview was conducted to collect the
qualitative data part of the study. The questions were prepared by the researcher and the
supervisor and expert opinion was obtained by two scholars who hold a PhD in English
Language Teaching department and have an experience to check the validity of the items.
In the light of their feedback and comments, the researcher checked whether any confusing
or misleading items exist in the interview and the most valid version was obtained. For the
first two questions, material development courses and training were the focal point and the
questions related to them were directed to the participants. Questions 3, 4, 5 and 6 were
related to the challenges and opportunities part in terms of General English (GE) and
English for Specific Purposes (ESP). The interview continued with the questions with the
suggestions for a new colleague in their context, their general evaluation of their own whole

material development process and their additional comments to the interview.
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Data Analysis

Two data analysis procedures were conducted for quantitative and qualitative data
of the study. For the quantitative part, descriptive statistics was conducted, and content

analysis was applied for the qualitative part of the study.
Quantitative Data Analysis

The questionnaire was conducted to collect the quantitative data and it was analysed
by using descriptive statistics in IBM Statistical Package for the Social Sciences (SPSS)
25.0. Data were entered manually in SPSS and whether there is any missing value or not
was checked. Additionally, the items 2, 9 and 11 were reverse coded since they were
showing an opposite meaning. As the sample was smaller than 50 (N< 50), Shapiro-Wilk
value was checked for the normality (Blyukoztirk, 2019) and it was found to be .056.
Additionally, histograms and Q-Q plots were checked and they showed normal distribution
of the data. After that, the data were analysed and descriptive statistics with frequency,
mean, standard deviation, min-max values, and percentage were obtained to address both

the first and the second research questions.
Qualitative Data Analysis

Content analysis is a research technique used to make reliable and repeatable
inferences about the contexts in which texts are used and as a research technique, it
provides new insights, enhances an understanding of certain phenomena, or directs
beneficial tasks (Krippendorff, 2019). In order to uncover thematic patterns and comprehend
the complexities of the context, and meanings missed by quantitative analytic techniques,
the researcher uses qualitative methods to outline and synthesize the interview data
(Bobokeldieva, 2024). The researcher transcribed the data immediately after the interviews
and analysed them to support the quantitative data while merging two datasets. In order to
fairly and thoroughly explain the data or phenomenon, the researcher creates

interpretations of the data and extracts themes, concepts, hypotheses, explanations,
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understandings, summaries, models, etc. (Cohen et al., 2018). Coding is the process of
giving recognized units, categories or kinds and it classifies a given collection of unique,
enumerable and descriptively unknown phenomena into mutually exclusive groups

(Krippendorff, 2019).

Data collection process continued until the data reached the saturation, which refers
that new qualities or insights are no longer revealed by fresh data (Creswell & Creswell,
2018). Then the researcher conducted the analysis inductively and each finding was coded.
Relevant codes were piled up under the themes of the study in line with the research
questions. Moreover, inter-coder reliability analysis was applied in order to increase the
research credibility. An expert who is an ELT graduate and a candidate of PhD in ELT joined
the coding process with the researcher. A codebook was formed and 20% of the data
gathered from interviews were coded by both expert and the researcher. Then the codes
were compared and with the negotiation, the coding process were finalized. Lastly,

frequencies of the codes were written and the tables were generated by the researcher.
The Researcher Role

Interpretive in nature, qualitative research typically involves the researcher working
continuously with participants (Creswell & Creswell, 2018). A participant as observer is a
group member who discloses their role as an observer and s/he may have intimate
knowledge of the group and may acquire “insider knowledge” (Cohen et al., 2018). The
researcher in the present study had an insider role as she experienced the process that the
participants mentioned. The data collection process may be convenient and simple to
gather when researchers gather data at their own workplaces, but it may not be accurate
or healthy when they have a higher position than participants’; therefore, the researcher
must demonstrate the validity of the data and how the data is collected in a healthy manner
(Creswell & Creswell, 2018). To validate the data, the researcher applied some approaches
such as triangulation and inter-coder reliability. The researcher balanced the relationship

with the participants and answered their questions as a researcher of the study, not as a
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colleague. Moreover, the researcher did not unveil any identity of any participants through

the research process. Furthermore, the background information of the researcher is below:

The researcher had a BA in English Language Teaching Department and MA in
Educational Administration and Planning at Middle East Technical University. During the
undergraduate years, she took some courses related to material development. She had
one-year teaching experience with young learners. Moreover, she had five-year teaching
experience with adult learners. During her career, she took several responsibilities related
to material development process and assessment procedures. Her research interests
involve teacher leadership, material development, teacher education and English for

Specific Purposes.
Summary of Methodology

Through the chapter, research type and design, sampling, data collection
instruments, data collection process and data analysis were mentioned. Moreover, reliability
and validity of the study were explained by the researcher in the relevant parts. Lastly, in

Table 5, the chapter was summarized by including pivotal points of the study.

Table 5

Summary of Methodology

Research Questions Target N Type of Instruments Method of
Participants Data Analysis
1. What are the English 32 QUAN Likert Scale Descriptive
challenges faced by instructors Language Questionnaire + Analysis
while preparing, developing, Instructors Semi- +
adapting and evaluating ESP 15 +
. Structured
materials? . Content
QUAL Interview .
Analysis
2. What are the English 32 QUAN Likert Scale Descriptive
opportunities  of instructors Language Questionnaire + Analysis
while preparing, developing, Instructors Semi- +
adapting and evaluating ESP 15 +
terials? Structured Content
materials: QUAL Interview

Analysis
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Chapter 4

Findings, Comments and Discussion
Introduction

This section comprises two parts. Firstly, likert scale results answering the first and
second research questions of the study will be scrutinized. Then semi-structured interview
findings answering both research questions will be discussed. In other words, quantitative
results in the first part and qualitative findings in the second part will be presented. The
gquantitative data were analysed with the help of descriptive statistics, and the qualitative
data were analysed with the help of content analysis technique. The research questions

below will be answered in the following sections:

Research Question 1: What are the challenges faced by English instructors while

preparing, developing, adapting and evaluating ESP materials?

Research Question 2: What are the opportunities that English instructors have while

preparing, developing, adapting and evaluating ESP materials?
Findings
Quantitative data analysis results concerning Research Question 1

The quantitative results were obtained with the help of 5-point likert scale including
29 items to address two main research questions of the study. The questions were asked
in three different categories: personal background, preferences and resources. The results
will be represented with the help of descriptive statistics. Table 6 reveals the descriptive
statistics of the category of “challenges”. The highest mean belongs to Question 9
“Developing ESP materials is challenging for me” (M = 3.34, SD = 1.29) whereas the lowest
mean belongs to Question 10 “Developing ESP materials is time wasting” (M = 1.78, SD =

79).
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Table 6

Descriptive Statistics for Challenges

Items M SD
Q2 2.97 .86
Q4 3.22 1.18
Q8 2.62 .98
Q9 3.34 1.29
Q10 1.78 .79
Q11 3.03 .97
Q19 3.25 1.30
Q29 (R11) 2.69 1.12
N =32

Frequencies for each challenge are presented in a detailed way in Table 7. For
Question 2, almost half of the participants (f= 15) stated they were neutral about their level
of knowledge of ESP material development. In the same vein, approximately half of the
participants (f= 15) had hesitation about their preference on developing their own teaching
materials rather than using readily made materials. Likewise, 11 participants were neutral
about the availability of a variety of ESP resources. Additionally, 10 participants were neutral
about the challenging side of developing materials whereas the number dropped to 4

participants in Question 9, which is challenging side of developing ESP materials.

Table 7

Frequencies for Challenges

Q2 Q4 Q8 Q9 Q10 Q11 Q19 Q29
totally 1 3 4 2 13 2 3 5
disagree
disagree 8 7 11 9 14 6 9 9
neutral 15 5 10 4 4 15 2 11

agree 7 14 7 10 1 7 13 5
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totally 1 3 0 7 0 2 5 2
agree

N =232
Quantitative data analysis findings concerning Research Question 2

Table 8 reveals the descriptive statistics for the category of “opportunities”. The
highest mean belongs to Question 25 “Determining the needs may help me while
developing materials” (M = 4.62, SD = .49) whereas the lowest mean belongs to Question
27 “ESP material development process is an easy process for me” (M = 2.41, SD = .98).
Another highest mean belongs to Question 17 “Collaboration is an opportunity in the

material development process” (M = 4.59, SD = .56).

Table 8

Descriptive Statistics for Opportunities

Items M SD
Q1 3.66 .79
Q3 3.72 .96
Q5 4.34 .79
Q6 4.31 .78
Q12 4.28 77
Q13 4.41 .67
Q14 4.44 .62
Q15 4.25 51
Q16 4.31 .64
Q17 4.59 .56
Q18 4.50 .62
Q20 (R11) 3.13 1.04
Q22 4.09 .53
Q23 3.81 .86

Q24 3.94 72
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Q25 4.62 49
Q26 4.56 .56
Q27 (R9) 241 .98
Q28 4.22 .66
N =32

Frequencies for each opportunity are presented in a detailed way in Table 9. The
responses were piled up in three options: neutral, agree and totally agree for the
opportunities. For Question 27, almost half of the participants (f= 13) disagreed that ESP
material development is an easy process. For the same question, 12 participants were
neutral about this process. Furthermore, 23 participants agreed that they could develop
materials in line with the student needs. 20 participants totally agreed that collaboration is
an opportunity for them in the material development process. Likewise, 20 participants

totally agreed that determining the needs might help them while developing materials.

Table 9

Frequencies for Opportunities

Q1 Q3 Q5 Q6 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q20 Q22 Q23 Q24 Q25 Q26 Q27 Q28

totally 0 0 0 0 0 0 0 0 0 0 0 1 0 1 0 0 0 ] 0
disagree

disagres 2 5 1 1 1 0 0 0 0 0 0 8 0 0 1 0 0 13 0
neutral 11 5 3 3 3 3 2 1 3 1 2 13 3 9 6 0 1 12 4

agree 15 16 12 13 14 13 14 22 16 11 12 6 23 16 19 12 12 0 17

totally 4 6 16 15 14 16 16 9 13 20 18 4 6 6 6 20 19 2 11

agree

N=32

Qualitative data analysis findings concerning Research Question 1

The qualitative results were obtained with the help of semi-structured interviews

including 10 questions. The data were analysed by applying content analysis. The main
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goal was to enrich and dissect the quantitative data with all details. The instructors indicated
various challenges that they face while developing materials as can be seen in Table 10.

Table 10

Frequencies for Challenges

Codes Frequency (f) Codes Frequency (f)
Teacher education> 12 Students’ knowledge 5
undergrad/grad about military

education>deficiencies in
material development

courses
Needs Analysis>not 3 Adaptation to Turkish 8
knowing the learners’actual Army/context/culture
needs
Decision-making 3 Resources>not finding 1
process>decide which communicative
material to use materials
Different backgrounds or 14 Teacher education> 4
levels/expectations of undergrad
students in a classroom education>not using
theoretical knowledge in
practice
Resources>finding 9 Not setting the context 4
authentic and interesting in ESP
materials in ESP
>fi ifi i .
ESP>field specific material 8 Expectations / needs of 6

development>(limited

the institutiton
teaching) (not teaching GE)

Getting prepared for the 5 Resources>limited 6
material before the lessons printed or online ESP
resources
Motivation level of students 5 Limited time to develop 1
materials
Need for in-service training 8 Not teaching material 1

s/he developed to give
self-feedback

Not having enough 8 Not getting proper 10
knowledge about military feedback from
slangs, terms etc. experts/superiors

Lack of experience in ESP 4
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The highest frequency was seen in the challenge of different backgrounds, levels or
expectations of students in a classroom (f= 14). The instructors indicated that the biggest
challenge that they face is having students in different backgrounds or levels in a classroom.

Their expectations also vary and developing a material for these students is challenging.

“The student levels are very much different from one another in the classroom, so
while | am preparing the materials, | have to think about the classroom. So I'm
trying to design it accordingly, but in the classroom sometimes it doesn’t work.
Student level might be different. Student motivation might be very different. They
do not participate in the classroom. That’s why, | think the challenge that | face

most is the student level and then student motivation”. (P14)

Then the challenge related to material development course/s the instructors took in
BA or MA level follows the previous one. They think the courses are not adequate for a
teacher and they have difficulty in material development process because of the

deficiencies in their material development education.

“As far as | remember from the course, we tried to come up with our own material.
Uh, but we just learned the basics of developing the material. It was not a detailed,
specific course, so | think it was not helpful for us to umm, you know, grasping

concept of developing materials. So it was not helpful, it should be better”. (P4)

“l don't think so because | took those classes in only one term and | don't think it's

enough umm to develop a material a book actually”. (P5)

Another challenge was about not getting proper feedback from experts or superiors
(f= 10). The instructors expressed that they cannot get proper feedback after they develop

their materials; that’'s why, they cannot improve their materials for their use. Moreover, the
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fact that feedback is a very crucial part of material development process was stated by the

participants.

“There is no chance for us to get feedback while we are developing it, so | don't. |
develop something, | prepare a material, | create a material but | do not know. Uh,
again, because of the lack of feedback, | do not know whether it's working well or

it’s not working well”. (P15)

“We haven't really received proper feedback from a professional, so we're we’re just

we try maybe we fail, maybe we succeed. We don’t have the proper feedback.” (P12)

One of the most frequently indicated challenge was finding authentic and interesting
resources in ESP. The participants are aware that they need authentic and attractive

resources in ESP.

“Finding authentic and interesting sources is the hardest part, | think because the
students get bored easily. In military context, we have to find authentic and attractive

sources or we should integrate them by using our creativity.” (P1)

Another challenges stated were the limitations of field specific material development,
need for in-service training, adapting the materials to the Turkish context and culture, and
inadequate knowledge about military terms, slangs and so on. These challenges were
stated in the same frequencies. For the first one, the instructors mentioned the challenges
related to the field-specific material development process; they have difficulty in developing
materials for ESP and it is field-specific and it is more challenging compared to General
English. They need in-service training for ESP material development and they mentioned

this challenge during the interview.

“So the ESP requires the knowledge of content. However, | have no idea about that

and unfortunately, we have all the I've been teaching it for five years. We have not
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received any training, any instructions about it. So again | know the ESP has its own
theory or its own application. So whenever | am developing something I'm trying to
do it with my background knowledge in General English, sometimes it doesn’t work.
If | had taken an in-service training, | would feel more competent and be sure about

my work.” (P15)

“I mean, if you are a graduate of ELT, you can teach ESP. Of course, no. You need

extra training and I did not have any training for ESP.” (P9)

“You know it would be better if we get a real in-service training in this topic and that

would be very effective during the material development process.” (P5)

From another perspective, they face a challenge relating to the development or
adaptation part as they have foreign resources and they are not appropriate for their

context; they need to change the materials for their context.

“It's really hard to find proper resources to adapt. There are a good deal of resources
in foreign context regarding military context, but it's hard to adapt those materials
into our Turkish context and the levels of our students because when we say ESP
we uh, we accept that the learners are at the certain level. Hmm, but in fact they are
not, so it's hard to adapt the materials. This is a serious matter and it cannot work

by trying and fail.” (P12)

While developing materials, they are aware that deficiency of knowledge about
military creates a problem for them. They need to know the related context and terms about
the military so that it should not emerge as a challenge for them during the material

development and teaching.

“l did not have any knowledge specific knowledge about military Turkish, you know,

basic terminology, slangs, idioms I didn't even know how to salute.” (P3)

“I guess | don't want to seem like | don't know the situation. I'm only teaching English

and | don't know about the military context. I'm not OK with this. | need to be like a
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bit as much as | can do a bit knowledgeable or flexible and relax in the classroom
so that students can trust me. While teaching, if | hesitate about the military
information or anything, this vocabulary item means this | guess like | think students

would understand and they know the mistakes in the material, as well.” (P9)

“‘We need military background and military knowledge. We have to know the
information we have to have some knowledge about military terminology.
First of all, it's the biggest issue, difficulty for us. For example, I didn't know anything
about military jargon, terminology before | attended the university, so | need to have

information by searching on Google or other articles, etc.” (P12)

The least mentioned challenges were finding communicative materials, limited time
to develop materials and not teaching materials that s/he developed. Finding

communicative materials is a challenge for only one instructor.

“We should encourage our students to speak more and more and you should be
less mechanic, more authentic, more communicative, etc. But finding

communicative material or creating it is hard.” (P1)

Another instructor mentioned the time limitation in material development and added

that s/he develops a material, but s/he may not teach it during teaching.

“Umm, but the other materials that we prepared, they also help in terms of
improving ourselves and some of them, yeah, work that there are some of them
which are very prepared very hastily and thus they don't speak to our students very
much. They don't speak to the lessons we want to the kind of lessons that we want
to teach because, you know, these materials are prepared in the space of three
months and this there's three months. Everyone is interrupted. Some people are
going on a holiday, others | am interrupted by other responsibilities. So they're not
the best materials that we could come up with if we are given free time, free

resources”. (P2)
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“We have this problem in our school where you don't always end up teaching the

same classroom that you prepare the material for. So that's an issue that | keep

bringing up, but unfortunately we haven't been able to solve it.” (P2)

The participants mentioned other issues and these least frequent codes are

presented above (see Table 10).

Qualitative data analysis results concerning Research Question 2

Besides challenges, opportunities were asked to the participants and the statements

with their frequencies are presented below (see Table 11).

Table 11

Frequencies for Opportunities

Codes Frequency (f) Codes Frequency (f)
Collaboration/Cooperation 16 Feeling free/flexible 6
among colleagues in ESP
Needs Analysis> detecting 9 Technology 5
learners’actual needs integration into

ESP
Having experience in the field 5 Personal 5
satisfaction and joy
Tailoring the materials in line 7 Teaching reality in 5
with whatever they need ESP>task based
activities>real life
taks
Reflecting on your own 2 Professional 3
development development
Feeling much more 2 Learning from the 3
free/flexible in GE students
Develop your cognitive/critical 1 Feeling as a 1
thinking skills material developer
Gaining familiarity to a new 3 Access to 7

area

resources> a wide
range of resources
in GE
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First, the biggest opportunity while developing the materials was collaboration

among colleagues (f= 16) and it was stated by almost every participant.

“I guess in this process, collaborating with colleagues and discuss what materials
can work properly and can't work properly in the classroom and it's a really a requisite,

let’s say in this process.” (P11)

“I think the collaboration is the most important thing. It's an opportunity to have your
teammates and when they help you and you follow the instructions, requirements. Uh,
it will be easy because | don't feel lost. | know what to do and | find it that puts it in the
correct way. There will be no problem. For ESP, if the other groups, members say you
can find this material from this website or from this, yeah, you can have benefit from

this book. There is no problem”. (P10)

The second most frequently mentioned opportunity that the instructors have was
detecting learners’ actual needs (f= 9). Instructors stated that there is no formal needs
analysis in their institution, but they still have adequate knowledge about the needs of their

students in an informal way.

“In ESP, we are aware of our learners’ needs. Uh, in terms of their prospective
career. Hmm, not in the classroom only. It is difficult to know what they have to learn

in the long term, but we know our students when the years pass.” (P8)

“Umm, collecting materials and forming a large database so that we can have a
chance to see what others do and how the system works itself and then picking the
relevant materials and in line with the needs of our learners. But before that, first of

all, we have to, you know, understand what our students need.” (P11)

They stated they feel free and flexible in ESP material development process (f= 6)

as they can add many tasks that are more authentic. Furthermore, they can integrate more
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communicative activities into their materials as they do not teach only grammar. However,

two instructors mentioned that s/he feel much more free and flexible in GE, not in ESP.

“l feel free in General English as | can integrate everything. When you search on
the net, when you scroll down the pages you cannot imagine how countless
worksheets PPTs or games. However, in Military English, how can | say so unique

experience for us in the world. You cannot create everything. It is limited.” (P3)

“l think developing or creating material for ESP is much farther than for General
English. In General English, | feel freer compared to ESP because there is a wide
range of materials, resources and | can integrate everything into my own material.”

(P15)

Another opportunity was about tailoring the materials in line with whatever the
instructors need (f= 7). Aforementioned above they expressed they are free and their ESP
materials can be more flexible compared to General English. According to their needs, the

instructors can tailor their teaching, courses, and materials.

“But previous material it was not in line with our purpose and also needs of the
students. So we somehow we try to tailor, revise our own material for years. Umm |
am trying to develop the material, so we're trying to reflect on the process and revise,
you know, living out the aspects that needs to be omitted and also adding or needs

to be added.” (P4)

The same frequency belongs to another opportunity, which is variety of resources in
General English (f= 7). Contrary to English for Specific Purposes, they have a wide range
of General English resources and they often benefit from them while developing materials.

However, they still need resources in ESP material development process.

“I do not know how to find materials for the content too, so | want to like go to online

sources but | don’t know which online sources | should go. Because | again, as |
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said, | do not know the content. Again in ESP, especially with ESP that we are
teaching is not very content wise, rich and there is not very unfortunately. There are
not much available sources out there. So, uh it that’'s so whenever | am preparing
something | have to depend on my knowledge in General English, then ESP. Finding

resources in General English is very easy, but ESP not.” (P15)

Having experience in the field, personal satisfaction and joy, task based real life
activities and technology integration into ESP were mentioned in the same frequency by the
participants (f= 5). If mentioned respectively, the instructors expressed that they see the
experience as an opportunity. When they gain more experience in the field of ESP, they

feel more competent.

“It's a real experience in the field. You learn by experience. Even if you get the
necessary course necessary training whatever there will be some bumps down in
the road that you will face. So | think it's just you learn something by experience by
preparing, by doing the thing over and over by facing the difficulties and overcoming.
You know as you learn as the time progresses, as you keep doing it, you get used
to it and you will get more comfortable preparing stuff. So that's been my experience

really and | think it applies to teaching as well.” (P2)

As mentioned before, ESP is a distinct field and differs from General English; the
instructors may have personal satisfaction and joy while developing materials. Rather than

doing a work, they enjoy and become satisfied with the material development process.

“I remember that | prepared ESP materials for international relations students and
while | was preparing the materials | learned about history and etc. and it gave me
a personal satisfaction and joy. So | felt a sense and satisfaction and that made me
feel good as a teacher, actually. It was actually motivating. | think for me than the

general one.” (P1)
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“It's just been, really, let's just say valuable for me, it's a valuable experience. It's

indescribable, really. I've really enjoyed my time with my military students.” (P2)

“Umm ESP materials, as | told you, this is a new area and | really enjoy learning new
things and that's why, | enjoy searching about military terms, sometimes military

history and learning new things is fun. For me, this is the biggest opportunity for me.

(P5)

The instructors are able to integrate task-based real life tasks into their materials
while developing and they need to teach the reality to their students because of their
students’ occupations. In the future, they will come across real life scenarios in their
profession and they will probably use the language in the most realistic way. It is seen as

an opportunity while developing materials compared to teaching unrealistic scenarios.

“It's also important, so needs of the learners purpose also what kind of materials that
we're going to need throughout the term because it can simulate the real life for their
career. So we may need authentic materials, but also we can, but we may not find
real life authentic materials while developing the material because it is difficult, it is
challenging and it may not be suitable for our learners’ needs. So we need to
somehow find a balance between real life authentic materials and also materials that

are developed specifically for our learners.” (P4)

Technology can be integrated into each and every material in foreign language
learning and for ESP; the instructors have a consensus on the importance and efficiency of

technology in ESP.

“Playing lots of video games because most of the things that | learned and | teach
and what | use while trying to motivate my students, | use references from the video
games, especially the war games. Umm, because this is a military school. | learned
lots of things. And | use those terms, those | don't know, historical events, lots of

them from the games. And when | use the word game, actually when | ask a
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guestion, did you play this game? Do you remember this episode? You know, we

were trying to catch this guy. Everyone gets motivated.” (P5)

“Especially working with the generation Z especially you know they are the digital
natives besieged by Internet technological materials and also fun factor they they

are also helping me a lot which is my another suggestion for my colleagues.” (P3)

The least frequent opportunities mentioned by only one participant were
development of their cognitive and critical thinking skills and feeling as a material developer
while developing materials. The same instructor mentioned these two opportunities and

s/he can benefit from these advantages for the sake of herself or himself.

“Let's just say critical so that you're activating your cognitive, critical senses. You're
critical in that sense. So | think it's an opportunity to develop, to develop your
judgmental skills. Your constantly testing yourself. You're constantly asking yourself
the question whether it fits the student, whether it fits the environment of the
classroom, and whether the students will have it difficult will have difficulty in
studying this material, right? So it's constant iterative process of asking yourself
guestions whether this is right or not. So in the end it helps the teacher helps the

material developer in the end, so it's a great opportunity in and out itself.” (P2)
Discussion

The findings of the study were presented in the previous section and the findings will
be merged and discussed whether the separate data support each other in this section.
Then the findings of the present study will be reviewed within the frame of the literature. The
findings will be interpreted under the title of the research questions and further comments

related to the qualitative data of the study will be attached.
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What are the challenges faced by English instructors while preparing, developing,

adapting and evaluating ESP materials?

According to both qualitative and quantitative data of the study, the instructors in
their material development process, especially English for Specific Purposes material
development process, reported various challenges. Whereas General English material
development process is easier compared to English for Specific Purposes for them; they
find this process challenging, but not time wasting. In terms of dedicating time to the material
development process is not the same, but still they did not report this process time wasting
(Gatehouse, 2020). However, they expressed that they have generally limited or insufficient
time for the material development (Alexander, 2006). During the summer break, they
prepare, develop, adapt and evaluate their materials, but time limitation is a big challenge
for them (Barrantes Montero, 2009). In addition to this, they have no chance to get feedback
from any experts or their superiors. Therefore, they are not sure whether their materials
work well in the classroom or not because of these two main reasons. They emphasized
the importance of getting feedback in the material development process and this is salient
in quantitative data, as well. Likewise, Alexander (2006) and Ghezali (2021) highlighted the

importance of getting feedback in the execution of the planning of the materials.

There are other challenges on the challenging side of ESP material development
process. First, they are not sure about their level of knowledge of ESP and they supported
their choice during the interview. They mentioned inadequate knowledge of military terms,
slangs and so on while answering the questions during the interview (Brennan & van
Naerssen, 1989). That’'s why, it may be the reason that they were hesitant to use of their
own teaching materials rather than using readily made materials. Additionally, they stated
they need in-service training on this issue (Alexander, 2006) as they think they could not
take adequate courses in their academic life (Basturkmen, 2017; Campion, 2016). Except
for their own knowledge and professional development, there are numerous challenges on

other issues. For instance, there is a lack of ESP readily made materials; that's why, ESP
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material development process is different from General English material development
process as the instructors may not benefit from GE resources while developing their own
materials. (Campion, 2016; Hyland & Jiang, 2021). In other words, the availability of variety
of ESP resources or access to these resources may make the material development
process challenging for them. During their interview, they also mentioned they have difficulty
in finding authentic and interesting materials for their students (Dudley-Evans, 1998). From
a limited resources, they endeavour to find the most authentic and interesting material and
integrate into their teaching (Guzal & Zebiniso, 2024). Despite that, the least mentioned
challenge was finding communicative materials. Namely, they have the chance to integrate
the communicative teaching into their materials. Even if they are able to find ESP resources
for their material development process, adaptation part is challenging for them. In other
words, they find a resource from a foreign website and it describes the US Army; they have
to adapt it into Turkish Army (Jendrych, 2013; Tomlinson, 2023). However, the challenges
mentioned above such as their lack of knowledge and lack of feedback may affect this
process negatively. The last frequently mentioned challenge was that they have the
students who have different backgrounds, language levels and expectations in one
classroom (Flowerdew, 2013). Thus, the instructors have to teach one material to different

types of learners at the same time (Barrantes Montero, 2009).

All'in all, there is a wide range of challenges that the instructors face and they find
the ESP material development process is challenging in general. The challenges affect one

another; they are interrelated.

What are the opportunities that English instructors have while preparing, developing,

adapting and evaluating ESP materials?

Besides challenges, the participants indicated numerous opportunities that they
have had during the material development process (Basturkmen, 2017). One of the most
striking issue was needs analysis. They claimed that they do not have a formal needs

analysis process for their material development. However, they try to detect their students’
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needs in an informal way. When they succeed it, they see themselves fortunate. When the
instructors know the needs of their students well, they develop their materials better.
Although the institution does not conduct a needs analysis in a formal way, the instructors
determine the needs and can tailor their materials in line with their needs. The importance
of needs analysis is emphasized by Agustina (2014) and Dudley-Evans (1998) in the
literature, as well. Accordingly, the instructors feel free and flexible in their material
development process and they think they are able to add or omit whatever they want within
the frame of the curriculum (Dudley-Evans, 1998; Vi€i¢, 2011). When they compare this
situation to General English, ESP is more flexible in terms of teaching and materials (Dou,
2024). Moreover, they stated that ESP material development process provides them with
personal satisfaction and joy (Alexander, 2006; Vici¢, 2011). Inasmuch as the material
development is field-specific (Bobokeldieva, 2024), they express that they enjoy with the
process because they learn more in the duration. Additionally, they feel as a material
developer except for only having a role as an instructor (Agustina, 2014; Dudley- Evans,
1998; Hyland, 2022). They prepare and develop the materials that they will teach in the
classroom in the coming semester. In terms of real life learning and teaching, the instructors
integrate task-based materials into their teaching (Abdurazakova, 2024). It complies with
the literature and the instructors see teaching real life tasks that the students will come
across in their future career as an opportunity that they have (Falaus, 2017; Kanova, 2022).
The biggest opportunity is collaboration and cooperation among colleagues according to
the statements of the most instructors (Brennan & van Naerssen, 1989; Dudley-Evans,
1998; Vici¢, 2011). The instructors develop their materials collaboratively and cooperatively;
when they could not get feedback from any experts, professionals or superiors, they give
peer feedback to one another. Most instructors are aware of the importance of collaboration

in every step of material development (Alexander, 2006).

Additionally, material development, itself, is an opportunity for the instructors for their

professional development and Siegel et al. (2024) noted this as an opportunity, as well.
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Besides that, technology integration is very important and an opportunity for the participants
and the literature supports this finding of the study (Abdurazakova, 2024; Bobokeldieva,

2024; Guzal & Zebiniso, 2024).
Further Comments

In addition to the challenges and opportunities of the material development, some
guestions related to the recommendations for a colleague who wants to teach English for
Specific Purposes, their general comments on their own material development process and
their extra comments to the interview were asked during the interview. The participants
usually stated that the instructor should get prepared before the ESP lesson as differently
from a General or Academic English as the content is not only teaching vocabulary,
grammar or functional language. They added that the instructor should have contingency
plans for his/her course as the content and timing is flexible during the courses in general.
Additionally, the instructor should be prepared for the spontaneous questions from the
students in the classroom. The instructor can answer the questions in an easy way in
General English whereas the questions related to ESP may not be answered by the
instructor immediately or without research. The instructors may also face the unexpected
things during the classroom because of the materials (Barrantes Montero, 2009). Therefore,
they need to get prepared before. The participants also evaluated their material
development process from the beginning of their career to the present. They made some

similes while responding this question.

“It's like an ocean where you are trying to swim because there are many things and
every institution may choose or every level may choose to focus on different parts
of the language teaching or learning; that’s why, whenever you start giving a course,

you try to understand why you are teaching it as well.” (P6)

However, they feel competent enough to develop teaching materials especially in
General English. They added some comments at the end of the interview and they thanked

the researcher as the study made them think about their material development. In this way,
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they expressed that they self-reflected their own material development process.
Furthermore, they emphasized the importance of the study for their practice and the
institution so that all stakeholders can evaluate themselves. Additionally, they stressed this

importance and it is supported by the literature (Campion, 2016).

“It's a valuable study for the field, thank you for making me think about the things in
ESP. Again, in general, ESP is a topic that is not studied in Tiirkiye so much and |
think it should be investigated more and hopefully; that's why, | believe that your

research will definitely contribute to our material development process.” (P15)
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Chapter 5

Conclusion and Suggestions

An overview of the study will be presented below. Then implications for both English
language teacher education and practice will be mentioned in this chapter. Lastly,

recommendations for further research will be made.
Overview of the Study

The aim of the present study was to elucidate in the literature on both English for
Specific Purposes (ESP) and material development issues. In the literature, the importance
of these two research areas is emphasized and the study tries to contribute to the literature
in terms of some perspectives. It is known that English for Specific Purposes (ESP)
differentiates from General English in many ways and one of them is material development.
Material development is a crucial part of English for Specific Purposes as stated in the
literature. The current study aims to investigate the challenges that English instructors face
and opportunities that they have in their material development process. The context
includes Military English (ME) within the scope of English for Specific Purposes (ESP). The
study adopted mixed-methods research design. The quantitative data of the study were
obtained through 5-point likert scale and the qualitative data were collected with the help of
semi-structured interview. Both data were acquired by face-to-face meetings. The sample
consists of 32 English instructors who have had active role in both General English (GE)
and English for Specific Purposes (ESP) material development process. As a result of the
study, it can be said that there are numerous challenges that the instructors face whereas
they have many opportunities in the process. ESP material development process itself was
the biggest challenge for the instructors compared to GE material development process.
Because of many reasons mentioned above, they have difficulty in preparing, developing,
adapting and evaluating their ESP materials. However, they claimed that collaboration

among the colleagues was the biggest opportunity that they have in the institution.
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Furthermore, various implications for both English language teacher education and practice

emerged according to the results of the study.
Implications for English Language Teacher Education

It is clear that specific training is needed for material development with specific
purposes. Material development courses that are given to prospective teachers during the
undergraduate or graduate years are not adequate to prepare, develop, adapt or evaluate
any type of English teaching material. In terms of English Language Teaching curriculum,
the courses may be enhanced and English for Specific courses as must or elective can be
integrated into it. One of the participants asserted that material development course topics
are covered within a limited time such as one semester and some specific topics and
assignments are given to the prospective teachers; this is not adequate. For instance,
Military English (ME) is rarely or may never be discussed in the courses, as it is a small-
scale area. Prospective teachers may have role in different areas of language teaching and
they may also become a material developer. Therefore, they need to receive additional
training (Alexander, 2006). Another issue is that practical knowledge related to material
development besides theory should be put forward from various perspectives. In other
words, there are many components in material development and these components should
be covered in a detailed way. For instance, needs analysis was mentioned by the
participants several times and this issue should be highlighted in the curriculum.
Furthermore, other issues such as searching resources, integrating technology and getting
or giving feedback should be integrated into the curriculum intricately. The last implication
may be for the curriculum in pedagogical formation program. These topics are generally
covered in a shorter time compared to four-year the language teaching education and the
stakeholders, curriculum developers and teacher trainers may take these issues into

consideration.
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Implications for Practice

The results of the study elicited some implications for practice in the material
development process. It is incontrovertible that needs analysis is an essential part of the
material development. In literature, many scholars suggest some regular steps of this
analysis (Agustina, 2014). Needs analysis is not conducted formally by the department or
the institution according to the statements of the participants. They conduct it in an informal
way with the help of their observations during the classes. However, it may not be proper.
Therefore, all stakeholders may collaborate in this issue and they may conduct an analysis
before starting the material development process so that they can develop felicitous
materials for the learners. To conclude, the study may raise the awareness about this issue.
Another crucial component of material development is feedback. Feedback has an
important role in developing reliable, valid and rigorous materials. Since the instructors do
not receive proper feedback from anyone, they are not sure about the accuracy or the
convenience for the learners. If they may be able to get feedback from an expert or superior,
they may benefit from the feedback and may be able to develop better and appropriate

materials in harmony with their teaching.
Recommendations for Further Research

As Johns (2013) expressed, it appears that a great deal of genre research remains
to be done and it might maintain the interest of scholars and ESP practitioners for many
years to come since it offers chances for conversations about the text, context, writer,
audience, language and other increasingly complicated subjects. The aim, results and
implications of the study may make numerous recommendations for further research.
According to Siegel et al. (2024), research on Military Education is still rare; namely, little
attention is given to the learning, teaching and motivation in ME. The researchers may focus
on the Military English (ME) within the scope of English for Specific Purposes from a broader
perspective. Namely, one group of the Military was studied, but all groups can be

scrutinized. In addition to this, different geographical regions or different countries can be
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added into the scope to have a holistic research. Additionally, other branches of English
such as English for Academic Purposes, General English or English for General Purposes
can be studied with the combination of material development. Moreover, the sample size
can be increased and generalizability can be enhanced. The data collection instruments
can be varied and the study can be converted into a longitudinal study; in this way, and the
data can be enriched. Moreover, other research types can be studied, as well. For instance,
a comparative study, which focuses on the differences between English for Specific
Purposes and General English within the scope of material development process. This
present study focuses on the viewpoints of the instructors, but future studies may also focus
on the other stakeholders’ and even students’ comments on the material development
issues. Students may give feedback to the materials and the design of the materials may

be revised in line with the feedbacks of them.



69

References

Abdurazakova, S. (2024). New communicative methods in military English teaching.

OZbekiston Milliy Universiteti Xabarlari, 8(1), 50-51.

Agustina, T. (2014). English for specific purposes (ESP): An approach of English teaching

for non-English department students. Beta, 7(1), 37-63.

Alexander, O. (2006). Groping in the Dark or Turning on the Light: Routes into teaching
English for academic purposes [Presentation]. Teacher Education in Teaching EAP,

Edinburgh, United Kingdom. https://10.13140/RG.2.2.24903.70560.

Al-Zu'be, A. F. M. (2013). The difference between the learner-centred approach and the
teacher-centred approach in teaching English as a foreign language. Educational

Research International, 2(2), 24-31.

Aniroh, K. (2019). The challenges of teacher-students in developing ESP teaching

materials. The Asian ESP Journal, 15(2), 42-56.
Barrantes Montero, L. G. (2009). A brief view of the ESP approach. Letras, 46, 125-143.

Basal, A. (2013). ELT teachers as online material developers. The Online Journal of

Distance Education and e-Learning, 1(2), 8-12.

Basturkmen, H. (2017). ESP teacher education needs. Language Teaching, 52(3), 318-

330. https://10.1017/S0261444817000398

Belcher, D. (2009). What ESP is and can be: An introduction. In Belcher, D. (Ed.), English
for specific purposes in theory and practice (pp. 1-20). University of Michigan Press

ELT.

Belcher, D. (2013). The future of ESP research: Resources for access and choice. In
Paltridge, B. & Starfield, S. (Eds.), The handbook of English for specific purposes

(pp. 535-551). Wiley-Blackwell.


https://10.0.51.84/RG.2.2.24903.70560
https://10.0.3.249/S0261444817000398

70

Belcher, D. D. (2006). English for specific purposes: Teaching to perceived needs and
imagined futures in worlds of work, study, and everyday life. TESOL Quarterly,

40(1),133-156.

Bobokeldieva, M. A. Q. (2024). The role of English in ESP. American Journal of Advanced

Scientific Research, 1(2), 1-5.

Brennan, M., & van Naerssen, M. (1989). Language and content in ESP. ELT Journal, 43(3),

196-205.

Bulylkéztirk, S. (2019). Sosyal bilimler icin veri analizi el kitabi: Istatistik, arastirma deseni

SPSS uygulamalari ve yorum. Pegem Akademi.

Campion, G. C. (2016). ‘The learning never ends’: Exploring teachers’ views on the
transition from general English to EAP. Journal of English for Academic Purposes,

23, 59-70. http://dx.doi.org/10.1016/j.jeap.2016.06.003

Chambers, F. (1984). A re-evaluation of needs analysis in ESP. The ESP Journal, 1(1), 25-

33.

Coffey, B. (1984). ESP — English for specific purposes. Language Teaching, 17(1), 2-16.

https://doi.org/10.1017/s0261444800010405

Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education. Routledge.

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and

mixed methods approaches. Sage.
DeVellis, R. F., & Thorpe, C. T. (2022). Scale development: Theory and applications. Sage.
Dornyei, Z. (2007). Research methods in applied linguistics. Oxford University Press.

Dou, A. (2024). Needs analysis of ESP courses from the perspective of students and
teachers. Frontiers in Educational Research, 7(6), 132-138.

https://doi.orq/10.25236/FER.2024.070620



http://dx.doi.org/10.1016/j.jeap.2016.06.003
https://doi.org/10.1017/s0261444800010405
https://doi.org/10.25236/FER.2024.070620

71

Dou, A. Q., Chan, S. H., & Win, M. T. (2023). Changing visions in ESP development and
teaching: Past, present, and future vistas. Frontiers in Psychology, 14, 01-10.

https://doi.orq/10.3389/fpsyg.2023.1140659

Dragomir, 1.-A., Niculescu, B.-O., & Obilisteanu, G. (2019). Problem-based strategies for
teaching military English. International Conference KNOWLEDGE-BASED

ORGANIZATION, 25(2), 240—244. https://doi.org/10.2478/kbo-2019-0088

Dudley-Evans, T. (1998, Nov. 8). An overview of ESP in the 1990s [Conference Session].
The Japan Conference on English for Specific Purposes Proceedings,

Aizuwakamatsu City, Fukushima, Japan.

Dudley-Evans, T. (2000). Genre analysis: A key to a theory of ESP?. Ibérica, 2, 3-11.

Dudley-Evans, T., & St John, M. (1998). Developments in ESP: A multi-disciplinary

approach. Cambridge University Press.

Falaus, A. (2017). The current challenges of teaching ESP. IOP Conference Series:

Materials Science and Engineering, 200, 012059. https://doi.org/10.1088/1757-

899x/200/1/012059

Flowerdew, L. (2013). Needs analysis and curriculum development in ESP. In Paltridge, B.
& Starfield, S. (Eds.), The handbook of English for specific purposes (pp. 325-346).

Wiley-Blackwell.

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research

in education. McGraw-Hill.

Gatehouse, K. (2020, Mar. 29-31). Key issues in English for specific purposes: (ESP)
curriculum development [Conference Session]. The Asian Conference on

Education, Tokyo, Japan.

General English. English online. (n.d.c). https://petrayvonneenglish.com/general-english/



https://doi.org/10.3389/fpsyg.2023.1140659
https://doi.org/10.2478/kbo-2019-0088
https://doi.org/10.1088/1757-899x/200/1/012059
https://doi.org/10.1088/1757-899x/200/1/012059
https://petrayvonneenglish.com/general-english/

72

General English. LearnEnglish. (n.d.a). hitps://learnenglish.britishcouncil.org/general-

english

General English: European School Education Platform. General English | European School
Education Platform. (n.d.b). https://school-

education.ec.europa.eu/en/learn/courses/general-english-0

Ghezali, A. (2021). Collaboration between ESP and content teachers: Challenges and
advantages. International Journal of English Language & Translation Studies, 9(1),

16-24.

Grewal, S., Manuel, M., & Veettil, R. P. (2024). Principles and procedures of material
development in the evolving ELT scenario. Salud, Ciencia y Tecnologia - Serie de

Conferencias, 3(656), 1-8. https://doi.org/10.56294/sctconf2024656

Guzal, N., & Zebisino, Q. (2024). Importance of teaching English for military students.

Galaxy International Interdisciplinary Research Journal, 12(3), 467-469.

Hutchinson, T., & Waters, A. (1987). English for specific purposes: A learning-centred

approach. Cambridge University Press.

Hyland, K. (2022). English for specific purposes: What is it and where is it taking us?.
Journal of English for Specific Purposes at Tertiary Level, 10(2), 202-220.

https://doi.orq/10.18485/esptoday.2022.10.2.1

Hyland, K., & Hamp-Lyons, L. (2002). EAP: Issues and directions. Journal of English for

Academic Purposes, 1(1), 1-12. hitps://doi.org/10.1016/s1475-1585(02)00002-4

Hyland, K., & Jiang, F. K. (2021). Delivering relevance: The emergence of ESP as a
discipline. English for Specific Purposes, 64, 13-25.

https://doi.org/10.1016/j.esp.2021.06.002

Ibrahim, A. I. (2010). ESP at the tertiary level: Current situation, application and expectation.

English Language Teaching, 3(1), 200-204.


https://learnenglish.britishcouncil.org/general-english
https://learnenglish.britishcouncil.org/general-english
https://school-education.ec.europa.eu/en/learn/courses/general-english-0
https://school-education.ec.europa.eu/en/learn/courses/general-english-0
https://doi.org/10.56294/sctconf2024656
https://doi.org/10.18485/esptoday.2022.10.2.1
https://doi.org/10.1016/s1475-1585(02)00002-4
https://doi.org/10.1016/j.esp.2021.06.002

73

Jendrych, E. (2013). Developments in ESP teaching. Studies in Logic, Grammar and

Rhetoric, 34(1), 43-58. https://doi.org/10.2478/slgr-2013-0022

Johns, A. M. (2013). The history of English for specific purposes research. In Paltridge, B.
& Starfield, S. (Eds.), The handbook of English for specific purposes (pp. 5-30).

Wiley-Blackwell.

Kanova, L. P. (2022). Effective principles in military English teaching. Scientific Innovations

and Advanced Technologies, 5(7), 19-28. https://doi.org/10.52058/2786-5274-

2022-5(7)-19-28

Klimova, B. F. (2015, Mar. 18-20). Developing ESP study materials for engineering students

[Conference Session]. Tallinn University of Technology, Tallinn, Estonia.
Krippendorff, K. (2019). Content analysis: An introduction to its methodology. Sage.

Kusmartini, S. E., Risnawati, Risa, & Darmaliana (2019). The importance of ESP material

development for polytechnic students. Holistics Journal, 11(1), 23-30.

Mannong, A. B. M., Setiawan, S., & Munir, A. (2024). Teachers’ Voices: Challenges in
Designing ESP Assessment. Teachers’ Voices: Challenges in Designing ESP

Assessment, 11(1), 310-317. http://dx.doi.org/10.18415/iimmu.v11i1.5304

Marjanovikj-Apostolovski, M. (2019). Developing teaching materials for ESP courses: The
last option many ESP teachers resort to. SEEU Review, 14(1), 160-177.

https://doi.orq/10.2478/seeur-2019-0009

Master, P. (1997). ESP teacher education in the USA. In Howard, R., & Brown, G.
(Eds.), Teacher education for languages for specific purposes (pp. 22-40).

Clevedon.

Masuhara, H., & Tomlinson, B. (2008). Materials for general English. In Tomlinson, B. (Ed.),

English Language Learning Materials (pp. 17-37). Continuum.


https://doi.org/10.2478/slgr-2013-0022
https://doi.org/10.52058/2786-5274-2022-5(7)-19-28
https://doi.org/10.52058/2786-5274-2022-5(7)-19-28
http://dx.doi.org/10.18415/ijmmu.v11i1.5304
https://doi.org/10.2478/seeur-2019-0009

74

McLoughlin, C., & Luca, J. (2002). A learner-centred approach to developing team skills
through web-based learning and assessment. British Journal of Educational

Technology, 33(5), 571-582.

Medrea, N., & Rus, D. (2012). Challenges in teaching ESP: Teaching resources and

students’ needs. Procedia Economics and Finance, 3, 1165-1169.

Minto, T. L. (2024). Material development in ELT: Principles and procedures. Research

Journal of English Language and Literature, 12(1), 316-323.

Mol, H., & Tin, T. B. (2008). EAP materials in Australia and New Zealand. In Tomlinson, B.

(Ed.), English language learning materials: A critical review (pp. 74-99). Continuum.

Musurmanova, S. (2023). Problems of translation in military terms [Conference Session].
Proceedings of the 15t Pamir Transboundary Conference for Sustainable Societies,

Pamir. https://doi.org/10.5220/0012487900003792

Nunnally, J. C., & Bernstein, I. H. (1994). Psychometric theory. McGraw-Hill.

Orna-Montesinos, C. (2013). English as an international language in the military: A study of

attitudes. LSP Journal, 4(1), 87-105.

Rahman, M. (2015). English for specific purposes (ESP): A holistic review. Universal
Journal of Educational Research, 3(2), 24-31.

https://doi.org/10.13189/ujer.2015.030104

Raitskaya, L. (2018). Key issues in English for specific purposes in higher education.
Yasemin Kirkgbz & Kenan Dikilitas (eds.), vol. 11. Switzerland: Springer
International Publishing, 2018. 353 pp. ISBN 978-3-319-70213-1. Journal of

Language and Education, 4(2), 105-107. https://doi.org/10.17323/2411-7390-2018-

4-2-105-107

Ramirez, C. G. (2015). English for specific purposes: Brief history and definitions. Revista

de Lenguas Modernas, 23, 379-386.


https://doi.org/10.5220/0012487900003792
https://doi.org/10.13189/ujer.2015.030104
https://doi.org/10.17323/2411-7390-2018-4-2-105-107
https://doi.org/10.17323/2411-7390-2018-4-2-105-107

75

Sahin, i. (2023). Teacher collaboration in English language teaching (ELT) research: A

systematic review. Melius: Journal of Narrative and Language Studies, 1(1), 58-90.

Siegel, A., Vance, M., & Nilsson, D. (2024). Military English language education: A scoping
review of 30 years of research. Innovation in Language Learning and Teaching, 1-

19. https://doi.org/10.1080/17501229.2024.2370986

Spencer, J. A., & Jordan, R. K. (1999). Learner centred approaches in medical education.

BMJ, 318, 1280-1283. https://doi.org/10.1136/bmj.318.7193.1280

Supunya, N. (2023). A systematic review on ESP teachers: Current focus, collaboration,

and sustainability. rEFLections, 30(2), 287-317.

Tomlinson, B. (2001). Materials development. In Carter, R.,& Nunan, D. (Eds.), The
Cambridge guide to teaching English to speakers of other languages (pp. 66-71).

Cambridge University Press.

Tomlinson, B. (2012). Materials development for language learning and teaching. Language

Teaching, 45(2), 143-179. https://doi.org/10.1017/s0261444811000528

Tomlinson, B. (2023). Materials evaluation. In Tomlinson, B. (Ed.), Developing materials for

language teaching (pp. 25-57). Bloomsbury.

Tomlinson, B., & Masuhara, H. (2018). Materials development for language learning. Wiley-

Blackwell.

Torrens University. (n.d.). The difference between EAP and general English

https://www.torrens.edu.au/stories/blog/international/the-difference-between-eap-

and-general-english

Tursunovich, Z. A. (2024). Efficiently equipping learners: teaching foreign languages in ESP

classes. Miasto PrzysztoSci, 48, 286-289.

van Der Yeught, M. (2016, Aug. 23). Developing English for specific purposes (ESP) in

Europe: Mainstream approaches and complementary advances [Conference


https://doi.org/10.1080/17501229.2024.2370986
https://doi.org/10.1136/bmj.318.7193.1280
https://doi.org/10.1017/s0261444811000528
https://www.torrens.edu.au/stories/blog/international/the-difference-between-eap-and-general-english
https://www.torrens.edu.au/stories/blog/international/the-difference-between-eap-and-general-english

76

Session]. 13th ESSE Conference, University of Galway, Galway, Ireland.

https://hal.science/hal-01395758v1

Vavelyuk, O. (2015). To integrate successfully: Language and subject studies in ESP
teaching. Procedia - Social and Behavioral Sciences, 199, 44-49.

https://doi.orq/10.1016/j.sbspro.2015.07.485

Vici¢, P. (2011). Preparing materials for ESP teaching. Inter Alia, 2, 107-120.

Zaman, M. A. U. (2024). Challenges in English for specific purposes (ESP) teaching
materials: A systematic review for modern learning environments. International

Journal of Arts and Social Science, 1(01), 8-18.

Zhong, W., Zhang, Y., & Jin, Y. (2022). Military English teaching in Chinese military
academies: A review. Journal of Language Teaching and Research, 13(5), 1105-

1114. https://doi.org/10.17507/jltr.1305.25



https://hal.science/hal-01395758v1
https://doi.org/10.1016/j.sbspro.2015.07.485
https://doi.org/10.17507/jltr.1305.25

77

APPENDIX-A: Consent Form

English for Specific Purposes Material Development Process of English Instructors:
Challenges and Opportunities

Esteemed Participant,

This study is conducted by izel ANDIC SEYHAN, a graduate student in the Department of
English Language Teaching of the Department of Foreign Languages Education at Hacettepe
University, under the guidance of Assist. Prof. Dr. ismail Firat ALTAY. The purpose of this
study is to gain insight into the challenges and opportunities faced by English Instructors in
developing teaching materials for English for Specific Purposes. The necessary permission was
obtained from the Ethics Commission of Hacettepe University in order for this study to be
conducted.

As a result of this study, the challenges faced and opportunities had in the development of
teaching materials for English for Specific Purposes and this study will be a useful guide for
schools providing Military English education. Therefore, it is important that you express your
opinions sincerely.

This study consists of two parts: There is a 5-point likert scale in the first part and there are
interview questions in the second. The first part takes 15 minutes while the second takes about
40 minutes. If you give consent, your voice will be recorded in the second part. Participation in
this study is voluntary. There is no information in any of the research questions which may
cause discomfort for you. Nonetheless, if you feel discomfort during your participation, you
may stop participating without giving any reasons. In this case, none of your answers will be
used for the study and the fact that you stopped will not bear any consequences for you.
Moreover, your participation and all the information you provided will certainly be kept
confidential.

There is no risk in your participation in this study. Your information will be kept confidential.
Furthermore, you can contact the researcher at any time if you have any questions or comments.
If you wish to participate in the second part of the study, please check the box. |:|

Thank you very much for your participation and contribution.

Supervisor Researcher
Assist. Prof. Dr. Ismail Firat ALTAY, Izel ANDIC SEYHAN
HU Graduate School of Educational Sciences, Hacettepe University
Department of English Language Teaching MA student, English LanguageTeaching

Participant: Researcher:

Name and surname: Name and surname:

Address: Address:

Phone: Phone:

Signature: e-mail:

Signature:




APPENDIX-B: Likert Scale Questionnaire

ESP MATERIAL DEVELOPMENT PROCESS OF ENGLISH INSTRUCTORS:

CHALLENGES AND OPPORTUNITIES

PART A-DEMOGRAPHIC INFORMATION
Gender:[ ] Male [ ] Female
Age:

Education Level (Please specify your department): BA [ ]

MA []
PhD [ ]
Which department did you graduate from?:
Teaching Experience:
ESP Teaching Experience:
Did you take any courses related to material development: Yes [ ] No [ ]

If yes, which courses? (Please write the name of the course.):

Did you take any courses related to teaching ESP: Yes [ ] No [ ]
If yes, which courses? (Please write the name of the course.):

Have you ever received any training related to material development?:

Have you ever received any training related to material development for ESP purposes?:

78



PART B-LIKERT SCALE

79

Personal Background D) (2) 3) (4) (5)
Totally Disagree | Neutral | Agree | Totally
disagree agree

1. | have considerable experience in
material development.

2. | believe | have an adequate level
of knowledge of ESP material
development.

3. Material development courses that
| took in undergraduate / graduate
years help me while developing
teaching materials.

4. Material development courses that
| took in undergraduate / graduate
years help me while developing ESP
teaching materials.

5. I find receiving training to be useful
for material development skills.

6. | find receiving training to be useful
for ESP material development skills.

7. In my opinion, my knowledge in the
area of material development for ESP
is not adequate.

Preferences

8. Developing materials is

challenging for me.

9. Developing ESP materials is
challenging for me.

10. Developing ESP materials is time
wasting.

11. Rather than using readily made
materials, | prefer developing my own
teaching materials.

12. Developing materials means
gaining experience for me.

13. | prefer getting feedback while
developing materials.

feedback is an
the

14. Getting
opportunity for me in
development process.

15. The teaching material that |
develop may be a helpful tool in the
teaching process.

16. While developing ESP material, |
collaborate with my colleagues.

17. Collaboration is an opportunity in
the material development process.
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18. Developing material contributes
to my professional development.

19. Integrating military jargon / issues
into teaching materials is difficult for
me.

20. | benefit from existing course
materials instead of developing new
ones.

Resources

21. While developing ESP material, |
have difficulty in finding resources.

22. | can develop materials in line
with the needs of my students.

23. | can develop materials in line
with the expectations of my students.

24. | can develop materials in line
with the expectations of my
institution.

25. Determining the needs may help
me while developing materials.

26. Integrating real-life issues into
ESP materials contributes to the
material development process.

27. ESP material development
process is an easy process for me.

28. Foreign resources are helpful for
me while developing materials.

29. There is a variety of ESP
resources to which | can access.
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APPENDIX-C: Interview Protocol

INTERVIEW PROTOCOL FOR ENGLISH INSTRUCTORS

Interview Protocol Project: ESP Material Development Process Of English Instructors:

Challenges And Opportunities

Time of Interview: Date: Place:

Interviewer:

Interviewee:

Position of Interviewee:

Interview Questions

1.

9.

Do you think material development courses that you took in undergraduate / graduate
years contributed to your material development process? If yes, how? If no, why?

Do you think the training you received in your undergraduate / graduate levels
regarding material development meets your needs?

What are the challenges that you face while you are developing materials?

What are the challenges that you face while you are developing ESP materials?

What are the opportunities that you have while developing materials?

What are the opportunities that you have while developing ESP materials?

Do you think the in-service training you received in your work context regarding material
development meets your needs? (This question will be asked only to the participants
who received training.)

What would you suggest to a new colleague who wants to teach ESP courses in your
context?

What is your opinion of your own material development process in general?

10. Is there anything else that you would like to add?
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APPENDIX-D: Ethics Committee Approval

Tarih: 07/06/2024 14:50
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APPENDIX-F: Declaration of Ethical Conduct

| hereby declare that...

| have prepared this thesis in accordance with the thesis writing guidelines of the

Graduate School of Educational Sciences of Hacettepe University;

all information and documents in the thesis/dissertation have been obtained in

accordance with academic regulations;

all audio visual and written information and results have been presented in compliance

with scientific and ethical standards;

in case of using other people’s work, related studies have been cited in accordance

with scientific and ethical standards;

all cited studies have been fully and decently referenced and included in the list of

References;
| did not do any distortion and/or manipulation on the data set,

and NO part of this work was presented as a part of any other thesis study at this or

any other university.

11/06/2025

izel ANDIG SEYHAN
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APPENDIX-G: Thesis/Dissertation Originality Report

11/06/2025
HACETTEPE UNIVERSITY
Graduate School of Educational Sciences
To The Department of English Language Teaching

Thesis Title: ESP Material Development Process of English Instructors: Challenges and Opportunities

The whole thesis that includes the title page, introduction, main chapters, conclusions and bibliography section is
checked by using Turnitin plagiarism detection software take into the consideration requested filtering options.
According to the originality report obtained data are as below.

Time Submitted Page Character Date of Thesis Similarity
Count Count Defense Index

10/06/2025 68 110656 26/05/2025 9% 2644316358

Submission ID

Filtering options applied:

1. Bibliography excluded

2. Quotes included

3. Match size up to 5 words excluded
| declare that | have carefully read Hacettepe University Graduate School of Educational Sciences Guidelines for
Obtaining and Using Thesis Originality Reports; that according to the maximum similarity index values specified
in the Guidelines, my thesis does not include any form of plagiarism; that in any future detection of possible
infringement of the regulations | accept all legal responsibility; and that all the information | have provided is correct
to the best of my knowledge.

| respectfully submit this for approval.

Name Lastname: izel ANDIC SEYHAN

Student No.: N22135060 Signature

Department: Foreign Language Education

Program: English Language Teaching

Status: [X] Masters 1 Ph.D. ] Integrated Ph.D.

ADVISOR APPROVAL

APPROVED
(Assoc. Prof. Dr. ismail Firat ALTAY)
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APPENDIX-H: Yayimlama ve Fikri Miilkiyet Haklari Beyani

Enstitl tarafindan onaylanan lisansisti tezimin/raporumun tamamini veya herhangi bir kismini, basili (kagit) ve
elektronik formatta arsivieme ve asagida verilen kosullarla kullanima agma iznini Hacettepe Universitesine verdigimi bildiririm.
Bu izinle Universiteye verilen kullanim haklari disindaki tiim fikri miilkiyet haklarim bende kalacak, tezimin tamaminin
ya da bir béluminin gelecekteki galismalarda (makale, kitap, lisans ve patentvb.) kullanim haklan bana ait olacaktir.

Tezin kendi orijinal ¢calismam oldugunu, baskalarinin haklarini ihlal etmedigimi ve tezimin tek yetkili sahibi oldugumu
beyan ve taahhut ederim. Tezimde yer alan telif hakki bulunan ve sahiplerinden yazili izin alinarak kullanilmasi zorunlu metinlerin
yazili izin alinarak kullandigimi ve istenildiginde suretlerini Universiteye teslim etmeyi taahhit ederim.

Y uksekogretim Kurulu tarafindan yayinlanan "Lisansustii Tezlerin Elektronik Ortamda Toplanmasi, Diizenlenmesi
ve Erigsime Agilmasina iligkin Yénerge" kapsaminda tezim asagida belirtilen kosullar haricince YOK Ulusal Tez Merkezi / H.U.
Katuphaneleri Agik Erisim Sisteminde erisime agilir.

0  Enstitd/ Fakulte yonetim kurulu karart ile tezimin erisime agilmasi mezuniyet tarihinden itibaren 2 yil
ertelenmistir. ()

O Enstitu/Fakulte yonetim kurulunun gerekgeli karari ile tezimin erisime acgilmasi mezuniyet
tarihimden itibaren ... ay ertelenmistir. @

0 Tezimle ilgiligizlilik karari verilmistir. ©

11/06/2025

izel ANDIC SEYHAN

"Lisansisti Tezlerin Elektronik Ortamda Toplanmasi, Diizenlenmesi ve Erigime Agilmasina lliskin Yénerge"

(1) Madde 6. 1. Lisanstistii tezle ilgili patent basvurusu yapilmasi veya patent alma siirecinin devam etmesi durumunda, tez danigmaninin énerisi
ve enstitli anabilim dalinin uygun gériisii Uzerine enstitii veya fakiilte yénetim kurulu iki yil siireile tezin erisime agilmasinin ertelenmesine karar
verebilir.

(2) Madde 6.2. Yeni teknik, materyal ve metotlarin kullanildigi, heniiz makaleye déniismemis veya patent gibi yéntemlerle korunmamis veinternetten
paylasiimasi durumunda 3.sahislara veyakurumlara haksiz kazang; imkéni olusturabilecek bilgi ve bulgulari iceren tezler hakkinda tez danigsmanin
énerisi ve enstitii anabilim dalinin uygun gériisti (izerine enstitii veya fakiilte yonetim kurulunun gerekgeli karari ile alti ayr asmamak (izere
tezin erisime agilmasi engellenebilir.

(3) Madde 7. 1. Ulusal ¢ikarlari veya giivenligi ilgilendiren, emniyet, istihbarat, savunma ve giivenlik, saglik vb. konulara iliskin lisanststii tezlerle ilgili
gizlilik karari, tezin yapildigi kurum tarafindan verilir*. Kurum ve kuruluslarla yapilan isbirligi protokolii ¢ercevesinde hazirlanan lisansiistii tezlere
iligkin gizlilik karar ise, ilgili kurum ve kurulugun énerisi ile enstitii veya fakdltenin uygun gériisii Uzerine (niversite yénetim kurulu tarafindan
verilir. Gizlilik karari verilen tezler Yiiksekégretim Kuruluna bildirilir.

Madde 7.2. Gizlilik karari verilen tezler gizlilik siresince enstitii veya fakiilte tarafindan gizlilik kurallari gercevesinde muhafaza edilir, gizlilik
kararinin kaldirilmasi halinde Tez Otomasyon Sistemine yliklenir

*Tez danismaninin Gnerisi ve enstitii anabilim dalinin uygun gériisti (zerine enstitli veya fakiilte yénetim kurulu tarafindan karar verilir.






