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Abstract

In this paper, teacher training systems in England, Turkey and Turkish Republic of Northern Cyprus (TRNC) were
analyzed. In order to understand the teacher training systems better, historical development of educational systems
in these countries were also examined. It was focused on the problems that are teacher candidates have while
entering the teacher training institutions and after graduation because of the system in TRNC. By analysing the
teacher training systems in England and Turkey, suggestions were offered to the problems in TRNC.
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1. Introduction

Education is a phenomenon that it is in the every phase of individuals’ lives from birth to death. Education consists
of political, social, cultural and individual phenomena, so it is very difficult to be defined. Every country has formed
their educational systems. As Ozoglu said, teachers who are one of the most important factors, determine the
quality of education, have the most important role in the development of the countries, and have the quality of
educating human resources and transferring to the next generation. In this respect, teachers who have important roles
in the education, teaching process and individuals’ development should have the qualifications in the level of
improving education and students’ quality. In other words, with unqualified teachers it is not possible to have both
skilled and qualified education. At this point, teacher training process is very important.
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As it is in the whole country, it cannot be said that the teacher training systems in TRNC do work properly.
It is seen that in the country, there are serious problems in the teacher training politics and parallel to this in their
implementation. It is believed that some innovations and changes are necessary in the teacher training systems in
TRNC. Especially, the examination of the cooperation between teacher training institutions, the student admission
criteria along with the educational institutions and National Ministry of Education will contribute to the quality
teacher training.

The aim of this article is to offer suggestions for the problems in the teacher training system of TRNC by
analysing the teacher training systems in England, Turkey and TRNC. Problems that suggestions would be offered
are the student admission criteria of the teacher training institutions and are the problems that arise during the
employment process after graduating from teacher training institutions.

2.Method
Findings for this research were obtained by scanning related articles, reports, internet, books and web pages
of formal educational institutions in England, Turkey and TRNC.

3.Findings

Findings gabout the study were collected under five headings. The findings that are collected are as follows:
1. Historical development of education in England

Historical development of education in Turkey

Historical development of education in TRNC

Teacher training systems in England

Teacher training systems in Turkey

Teacher training systems in TRNC

AN

1.1 Historical Development of Education in England (600-present)

There were Rhetoric Schools in England during Roman occupation. With the Romans both civilisation and
schools were left Britain (Gillard D, 2011). When St Augustine arrived in England in 597, the grammar schools and
song schools were established. The grammar schools were the oldest known schools, so we can say that first schools
were established in England in 6th century. Renaissance and Reformation (1500-1600) movements affected
education in England (Gillard D, 2011). To solve the needs of the period, different types of grammar schools such as
Sunday schools, industrial schools and technical schools were established between 1600 and 1800. With the
education act between 1860 and 1900, education was compulsory until the age of 13. With 1902 education act
teacher training schools were supported. With the Fisher Act in 1918, education was compulsory until the age of 14.
With the education act in 1944, government, local education authorities and schools were responsible from the
education. Also, compulsory education age was 15.The Certificate of Secondary Education (CSE) exams were taken
for the first time in 1951.

Between 1944 and 1951 new teacher training schools were established. In 1960s, instead of selective system in
education, comprehensive system was established. In 1973, compulsory education age went up to 16. In 1976,
grammar schools were changed to comprehensive schools.

Nowadays, education starts at the age of 3 with the non-compulsory kindergarten. Compulsory education starts
at the age of 5 and finishes at the age of 16. At the age of 11, students have to choose a secondary school that they
want to attend. Secondary education consists of both public education and vocational education. After the
compulsory education students who want to continue their education at university, should attend the colleges in
order to be get prepared to take A-level exams. To attend a decentralized higher education institutions, students
should be successful at least at 2 A-level exams.
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1.2 Historical Development of Education in Turkey (Sel¢uklu Empire-Present)

In Selguklu period educational institutions were madrassas (Hizli, 2002). During Ottoman Empire period, the
institutions of secondary education and higher education were called madrassas (Baltaci, 1976). Endurun schools
were established in order to train qualified people to protect the power of the Ottoman Empire. In 1924, during II
Mahmut period, elementary education was compulsory. In 1847, compulsory education period was 6 years
(Akyiiz,1994). In 1863, for the first time university (Dartiilfiiniin) appeared in the education life. In 1933, Dariilfiiniin
was closed and Tstanbul University was established. In 1924, during Cumhuriyet Period, Tevhidi Tetrisat Law was
made. With this law all schools were gathered under a single roof and all the madrassas were closed. Also, during
this period, primary school duration was reduced to 5 years. From 1997-1998 academic year, compulsory and
continuous education was increased to 8 years. In 1981, Council of Higher Education was established
(www.mevzuat.adalet.gov.tr/html/565.html ). Council of Higher Education was responsible from all the universities.
During 2012-2013 academic year with 4+4+4 education system compulsory education was increased to 12 years
(www.resmigazete.gov.tr ).

Nowadays, in Turkey, education starts at the age of 3 with preschool that is not compulsory and education
covers the compulsory education that goes up to the age of 18. As of 30 September 2012, children 66 month old
start first class at elementary school. Compulsory education is implemented as 4+4+4 system. First 4 year covers
elementary school, second 4 year covers secondary school and third 4 year covers lycee. Students who want to
continue their education have to pass YGS (Higher Education Access Exam) and LYS (Undergraduate Placement
Exam) that are held by OSYM (Student Selection and Placement Centre). Students can start their university after
their placement is done by OSYM.

3.3 Historical Development of Education in Cyprus (Ottoman Period-Present)

From 1571 to 1878, it was Ottoman period in Cyprus and education was established on religious principles
(Mertan, 1995). During this period school starting age was accepted as 4 (Behget, 1996). For the first time, during
the II. Mahmut period (1808-1839), compulsory elementary education was accepted as a principal (Behget, 2008).
When Britain rented Cyprus in 1878 from Ottomans, school-starting age was increased from 4 to 6. While
elementary school duration between the years of 1878 and of 1905 was 2 years, elementary school duration was
increased to 5 years between the years of 1905 and of 1935. With the 1935 education act, duration of elementary
education was increased to 6 years and also boys and girls were combined together (Celebi, 2008). During the
British period, Turkish Education System and English Education System affected Cyprus Turkish Education
System. Also, during British period two different education councils were established; one for Turkish people and
one for Greek people (Celebi, 2008). Between 20 and 25 September 1975 “First Education Shura” was assembled in
order to determine the legal frame of the national education system after the establishment of Cyprus Turkish
Federal State. From 1979 to 1986 “High Technology Institution” trained qualified manpower. With the education
act in 1986 Eastern Mediterranean University replaced by “High Technology Institution” (Celebi, 2008). To meet
the need of teachers in elementary schools “Turkish Cyprus Teacher Training College” was removed to 4-year high
school level and then in 2000 its name was changed to “Atatiirk Teacher Academy” (Ministry of National Education
and Culture of TRNC, 1991). In this period, various higher education institutions started their educational activities.

Nowadays, education starts with preschool, which is not compulsory in Cyprus and continues with
compulsory primary education, which covers the ages from 6 to 11. After primary education, compulsory secondary
education, which covers 7 years of students’ education life, starts at the age of 12 and finishes at the age of 18.
Secondary education covers secondary schools that prepare students for general and vocational schools from 12
years old to 14 years old (Celebi, 2008) and high schools that prepare students for the university entrance exams
from 15 years old to 18 years old. Students who graduate from one of the high schools have the right to attend
universities on the condition of higher education board (Erdogan, 2002).
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3.4 Teacher Training System in England

The need for teachers commenced with the establishment of grammar schools that had an important
place in the education system of England. In 1846, for the first time teacher candidates were able to become teachers
only with pupil-teacher training (www.nationalarchives.gov.uk). With the 1870 Secondary Education Act, there had been
major changes in the understanding of teacher training. There was no systematic teacher training policy in the
United Kingdom until 1902 Education Act.

Teacher shortage was one of the most important problems the Ministry of Education encountered after the
IT World War. To solve this problem in 1945, 53 teacher-training colleges in total had been opened until 1950
(www.nationalarchives.gov.uk). In 1960, the duration of teacher training had been increased from 2 years to 3 years. After
1979, the central government had taken over the control of the teachers. The Council for Accreditation of The
Teacher Education (CATE) had been established in 1984. The foundations of the Teacher Training Institution had
been laid in 1994.

The ones who want to be teachers are required to successfully graduate from the education faculties of
universities or teacher training colleges. Teacher training programmes in England have been implemented by the
Council for Accreditation of The Teacher Education =CATE since 1984. The schools could directly employ
candidate teachers in England or the education institutions that they want to teach after they graduate from the
teacher training institutions and have teaching certificates.

3.5 Teacher Training System in Turkey

Teacher training in the history of Turkish education had been with no schools until the 19" century.
"Dariilmualimin-i Riigdi" was the first teacher training school that was built on the 16 March 1848 in Fatih in
Istanbul until the middle of the 19" century (Akyiiz, 2011). This school, with 3 year training education had
continued till 1868. In 1868, "Dariilmualimin-i Riisdi" had been established for only male students to train them as
primary teachers (Tiire, 1998). In 1870, however, Dariillmuallimat Female Teacher School had been established for
only females. The first Higher Education School “Dariilmuallimin-i” Aliye had been opened in 1891 (Tiire, 1998).
Dariilmuallimins first had been changed to be “Muallim School” in 1924 and then in 1935 had been changed again
to be “Muallim Mektebi” (Baskan, Aydin, Madden, 2006). On the 22" March 1926, with the 789 number Maarif
Law Teacher Schools and Village Teacher Schools had been opened but they had been closed after 4 years since
they had not reached their aim (Ataiinal, 1994). Gazi Pedagogy Institution that had been opened in Konya in 1926
and then had been moved to Ankara in 1930 had trained teachers for secondary schools. In later years, it had become
to be known as Gazi Secondary Teacher School and Education Institutions respectively. In 1937, with the Law of
Village Trainers, Village Training Dormitories that had composed the first step of Village Institutions had been
opened. According to the Law of Village Institutions that had been enacted in April in 1940, those schools were to
take students from their villages and train them without isolating them from their environments. However, at the
end, all the Village Institutions were closed in 1954 and redesigned under the name of elementary teacher training
school with 6-year duration (Baskan, 2001).

On the 14 June 1973, Educational Institutions with 2-year duration were opened to train primary school
teachers in higher education (Ustiiner, 2004). Higher Education Law with the 2547 number that was introduced in
1981, all the institutions training teachers were gathered under the roof of Higher Education on the 20 July 1982
(YOK, 2007; Azar, 2011).

In 1989, universities providing programmes with 2-year duration were changed to be universities with 4-
year duration (Ozoglu, 2010). In the 1998 and 1999 academic year, with the new regulations, Education Faculties
were decided to be institutions specialized in teacher training. Secondary school teachers are trained with two
different alternatives. One of them is four-year training duration at undergraduate level and the other one is Master’s
Degree without a thesis (3,5+1,5). The Faculty of Arts and Sciences could also benefit from the undergraduate
programmes without a thesis (Ozoglu, 2010). The graduates of the Faculty of Arts and Sciences could become
teachers at the end of 5.5 years by continuing postgraduate programme without a thesis for a 1.5 years (4+1.5 years)
(Kavak, 2009). With the new regulation in 2008, the duration of postgraduate programme without a thesis was
decreased to 1 year (4+1 year). In year 2010, the Higher Education Institution decided to close postgraduate
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programme without a thesis and instead opened Pedagogical Formation Certificate Programme. The Faculties of
Arts and Sciences are also allowed to use that programme. Therefore, the students of the faculties of Arts and
Sciences would be able to take that certificate programme while studying. Besides, the graduates would also be able
to benefit from the programme (Azar, 2011).

3.6 Teacher Training System in Cyprus

Madrasas were the most prestigious teaching institutions after Cyprus was annexed by the Ottoman Empire
in1571. Teachers were the religious functionaries at those times. The first trained teachers started to come to Cyprus
with the establishment of teacher training institutions in Greece after 1830 (Persianis and Polyviou, 1992). “Teacher
Training Institution” was the first teacher training institution established in Cyprus in 1893 (Maratheftis, 1992).
Nicosia Male High School and Victoria Female High School had the mission of training teachers for primary
schools until the opining of “Morphou Teacher Training College” in Giizeyurt (Behget, 1969). Students had to pass
the entrance examination or had to be successful in the English examinations called “ordinary” and “distimotion” to
be able to admit to the “Morphou Teacher Training College” (www.aoa.edu.tr). The graduated from this institution
were assigned as primary school teachers. After the signing of the Treaty of Zurich-London in 1959, the College
was transferred to the communities of Turkish and Greek. With the establishment of the Republic of Cyprus in
1960s, secondary and high school teachers for the Turkish community started coming from Turkey (www.aoa.edu.tr).

“Morphou Teacher Training College” became “Turkish Teacher Training College of Republic of Northern
Cyprus” with the establishment of the Republic of Northern Cyprus in 1983. In the academic year of 1986-1987, the
duration of education was increased to 4 years (Turkish Republic of Northern Cyprus of Ministry of National
Education and Culture, 1991). In later years, the name of the Teacher Training College was changed to be Atatiirk
Teacher Training Academy. The Academy was the only institution training pre-school as well as primary school
teachers in TRNC until 18 February 2010. On 18 February 2010, Higher Education Planning, Evaluation,
Accreditation and Coordination Council approves the pre-school teacher programme of Near East University and
thus the number of institutions training pre-school teachers rose to two (www.turkajansikibris.net). On the other hand, the
ones who want to teach at secondary or high schools are required to graduate from education faculties of universities
in Turkey or in other countries. Additionally, four-year university graduates that have Pedagogy Certificates can
also teach at secondary or high schools (Teachers Law, 25/1985). Although they’re several problems, all the
universities in TRNC along with the Atatiirk Teacher Training Academy maintain the function of teacher training
successfully.

Problems and Suggestions
4.1. Admitting Students to Teacher Training Institutions

Teacher training institutions in Turkish Republic of Northern Cyprus (TRNC) are required to reconsider their
student admission criteria. Whether students’ physical and mental situations are appropriate or not for the teaching
profession receive no attention by the teacher training institutions while admitting students. Students who are physically
and mentally inappropriate for the teaching profession become graduates of teacher training institutions. This is a
considerably important problem for the teaching profession.

In England, students are admitted to the Faculties of Education through interviews. With the interview, it is
decided whether students are appropriate or not for the teaching profession. Teacher candidates are evaluated according to
the criteria prepared before. The criteria are as follows: 1) the willingness of the candidate towards academic education ii)
the personality of the candidate iii) whether they worked with children before or not iv) their interest towards other
cultures v) their interest towards the area that they want to teach (Demircioglu, 2002).

The candidates who are physically and mentally inappropriate for the teaching profession and do not comply
with the criteria are eliminated at this stage. At this stage again, candidates who are not eliminated are controlled whether
they have any criminal record or not.

In TRNC, however, it is sufficient for the students to pass the entry exam in order to be able to obtain a place at
one of the teacher training institutions. To be a teacher in TRNC, one should be successful in the exams of either Atatiirk
Teacher Training Academy or in the exams prepared by the universities or the Student Selection and Placement Centre.
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Besides, the candidates who obtain a place at one of the education faculties in Turkey and want to be a teacher at
secondary education in TRNC should pass the exam of Student Selection and Placement Centre. The ones, who are
successful in the exam of Student Selection and Placement Centre, could become teachers after getting trained at one of
the education faculties.

When the systems of student admission to the teacher training institutions in TRNC and England compared, one
could say that in TRNC people who are inappropriate for this profession can still graduate from those teacher training
institutions. Ultimate attention should be shown, in fact, in the selection of people who will teach in TRNC. Since, these
people are the ones who shape the society. If the system in England is applied in TRNC, it will remove almost all the
faults. By this way, those who are physically and mentally inappropriate for the teaching profession will be eliminated not
at the time of applying for a job but at the time of entering the faculties of education. Doing this, people as well as the
society will not have any material damage or moral damage.

To solve this problem, the system in England could be taken as a model. The students who are successful in the
exam should be interviewed to decide whether they are physically and mentally suitable to do the job or not as it is in
England. The board that will be composed of members from the Ministry of Education of TRNC and the Education
Faculties of universities should interview the candidates individually to see their abilities before entering the teacher
training institutions. Both quality and number should be equally important in the selection of teachers.

The selection of teachers is the most effective factor in performing the job thoroughly. It should not be forgotten
that the selection of qualified teachers will increase the quality of both the society and the teacher training institutions.
Selecting students who love the teaching profession, want to be teachers and have no disabilities or obstacles to perform
the job is the first step of training a teacher; because teaching besides having knowledge about the profession and subject
area, requires patience, continuous study and renewing yourself (Celenk, 1988).

4.2. Employment of Teacher Candidates

Employment of teacher candidates is another problem in TRNC. Although TRNC is rich in terms of teacher
training experience, there are still serious problems in quality and number of teacher employment.

Teacher candidates who graduate from educational institutions in TRNC are employed in either private or
government educational institutions that are affiliated with the Ministry of National Education. However, those teacher
candidates should be successful in the written and/or oral examinations prepared by the Public Service Commission to be
able to be employed by the educational institutions affiliated with the government. According to the Teachers Law
25/1985 that was changed at different times and then combined, the Public Service Commission is informed about the
vacant positions by the Ministry. Then the Public Service Commission announces this. Applications are sent to the
Ministry to be evaluated. The Public Service Commission is informed about the results with a report and evaluates them.
To determine the success of candidates, the Commission arranges an examination or examinations and appoints the
successful ones to the vacant positions (www.mebnet/sites/default/files/25-1985_ogretmenler_yasast. pdf).

Most of the teacher employments in Turkey, like TRNC, are done in public bodies that are affiliated with the
Ministry of Education of Turkish Republic. Private teaching institutions, also, select their teachers according to the
procedure and principles of the Ministry of Education (Ministry of Education of Turkish Republic, 2010). Since the most
of the educational institutions are public bodies in TRNC and Turkey, the public does the most of the teacher
employments. Nonetheless, there is a considerable imbalance in teacher supply and demand. The reason for this is the fact
that the cooperation between the institutions employing teachers and the institutions training teachers is not at the required
level. Teachers are far more trained in particular areas than it is required whereas in some areas there are still teacher
shortages. This is because of the inadequacy in planning.

The planning that will be done with the cooperation of teacher training institutions and the Ministry of Education
will determine the need for teachers in the future years in TRNC and thus teacher training institutions will establish their
departments accordingly. Doing this will enable the institutions to take students by taking the need for teachers of the
country into consideration.

Another important problem of teacher recruitment for public bodies is that teacher candidates’ political and
ideological views are also taken into consideration. This is more commonly done in oral examinations. This plays a great
role in the decrease of the standard of teaching profession.

The model of teacher recruitment in England could be applied to annihilate this situation in TRNC. In England
teacher candidates are employed not by the public bodies but by the private authorities. Thus teacher candidates are
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employed free from their understanding of political and ideological views. Instead, they are employed in a scientific,
contemporary and unbiased way. This understanding will also contribute to the increase of the teaching profession.

References

Akgiin, S. (1983). “Tevhid-i Tedrisat”, Cumhuriyet Déneminde Egitim. Istanbul

Akkutay, U. (1984). Enderun Mektebi. Ankara.

Akkutay, U. Osmanli Ansiklopedisi, Yeni Tiirkiye Yaymlari, C: 5.

Akyiiz, Y. (1994). ilkdgretimin Yenilesme Tarihinde Bir Adim: Nisan 1847 Talimati. Otam, S: 5, s. 1-47.

Akyiiz, Y. (2004). Tiirk Egitim Tarihi (M.O. 1000-M.S. 2004). Pegem Yayinlari, Ankara.

Akyliz, Y. (2005). Tiirk Egitim Tarihi. PegemA Yaymlari, Ankara.

Akyiiz, Y. (2011). Tiirk Egitim Tarihi (M.O. 1000-M.S. 2011). Pegem Yaynlari, Ankara.

Ataiinal, A. (1987). Yiiksek Ogretim Kurulunun Ilkokul Ogretmeni Yetistirmeye Iliskin Projeksiyonu. Ogretmen Yetistiren Yiiksek Ogretmen
Kurumlarinin Diinii-Bugiinii-Yarint Sempozyumu, Gazi Universitesi, s. 207-230.

Ataiinal, A. (1994). Tiirkive'de Ilkokul Ogretmeni Yetistirme Sorunu (1923-1994) ve ABD, Ingiltere, Fransa ve Almanya’daki Gagdas
Uygulamalar ve Egilimler. MEB, Ankara.

Azar, A. (2011). Tiirkiye’deki Ogretmen Egitimi Uzerine Bir Soylem: Nitelik Mi? Nicelik Mi?. Yiiksekogretim ve Bilim Dergisi, C: 5, S:7.

Baskan, A., G. (2001). Ogretmenlik Meslegi ve Ogretmen Yetistirmede Yeniden Yapilanma, Hacettepe Universitesi Egitim Fakiiltesi Dergisi,
20: 16-25.

Baskan, A., G., & Aydin, A. & Madden, T. (2006). Tiirkiye’deki Ogretmen Yetistirme Sistemine Karsilastirmali Bir Bakis. C.U.Sosyal Bilimler
Enstitiisii Dergisi, C:15, S: 1,s. 435-42.

Basaran, 1. E. (1988). Egitim Yénetimi. Giil Yaynevi, Ankara.

Basaran, 1. E. (1993). Tiirkiye Egitim Sistemi. Giil Yaymevi, Ankara.

Benn, C., & Chitty, C. (1996). Thirty years on: is comprehensive education alive and well or struggling to survive? London: David Fulton
Publishers.

Bilim, C., Y. (1998). Tiirkiye 'de Cagdas Egitim Tarihi (1734-1876). Anadolu Universitesi, Edebiyat Fakiiltesi Yayinlari, No: 2.

Cahit, N. (1988). Miicadele Tarihi. C: 1, Lefkosa: KTOS Yayinlari.

Celebi, B. (2008). Kibris Tiirk Egitim Sisteminde Egitim Planlamasi ve Finansman: Tarihsel Gelisim ve Uluslararasi Karsilastirma. Ajans
Yaynlari.

Celebi, B. (2011). Aileler ve Egitimciler i¢in Egitim Yazilari. KKTC Devlet Basimevi.

Celenk, S. (1988). Egitim Yiiksek Okulu Ogrencilerinin Ogretmenlik Meslegine iliskin Tutumlari, Yaymlanmamis Yiiksek Lisans Tezi. Sosyal
Bilimler Enstitiisii, Selguk Universitesi.

Demircioglu, (2002). Orta Ogretim Tarih Ogretmenlerinin Ingiltere’de Egitimine Genel Bir Bakis, Milli Egitim Dergisi, s. 153-154.

EC/Eurydice (2005). Quality Assurance in Teacher Education in Europe. England.

Erginel, A. (1990). Parlamenter Devlet Sistemi ve Egitim. Erginel Yaynlari.

Ergiin, M. (1996). Ders Programlari ve Ders Kitaplar1 Tarihi-I, 4.K.U. Anadolu Dil-Tarih ve Kiiltiir Arastirmalart Dergisi, Afyon.

Ergiin, M. (1996). II. Mesrutiyet Devrinde Egitim Hareketleri (1908-1914). Ankara.

Gillard, D. (2011). Education in England. a brief history. London.

Hadow (1931). The Primary School. Report of the Consultative Committee London: HMSO.

Hizli, M. (2002). Osmanli Klasik Déneminde Medrese. Tiirkler, X1, s. 426-435.

Irgad, Ulus. (1997). Kibris Tiirk Egitiminde Tarihsel Gelismeler. Ada-M Basin Yayin Ltd.

Kavak, Y. (2009). Ogretmen Yetistirme Modelleri ve Yeniden Yapilanma Calismalari. Tiirkiye nin Ogretmen Cikmazi Ulusal Sempozyumu,
Baskent Universitesi, Ankara.

KKTC Milli Egitim Bakanlig, II. Milli Egitim Surast Ek Dékumani 1, 1991.

Maratheftis, M., L. (1992). The Cypriot Educational System. Nicosia, Cyprus.

Mavis, B. (2009). Kibris Tiirk Ogretmenler Sendikas1.

Ortayls, 1. (1996). Maarifin Son 150 Yildaki Serencamu, Yeni Tiirkive, 2 (7), 464.

Ozalp, R. & Ataiinal, A. (1977). Tiirk Milli Egitim Sisteminde Diizenleme Teskilat:. Milli Egitim Basimevi, Istanbul.

Ozoglu, M. (2010). Tiirkiye’de Ogretmen Yetistirme SistemininSorunlari, SETA Analiz, S: 17.

Persianis, P. & Polyviou, G. (1992). History of Education in Cyprus. Nicosia, Cyprus: The Pedagogical Institute.

Saglam, M. (2012). Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi. C: 45, S: 2, 5.275-296.

Sarikaya, Yasar. (1997). Medreseler ve Modernlesme. 1z Yaymlari, Istanbul.

Semenoglu, N. (1992). Tiirkiye’de ve Ingiltere’de Ogretmen Yetistirme ve Tiirkiye’deki Sistemin Gelistirilmesi Igin Oneriler. H.U.Egitim
Fakiiltesi Dergisi: Tiirkiye'de [lkogretim Sempozyumu Dergisi S: 8,'s. 143-156.

TC Milli Egitim Bakanlig1 (2010). 2009 Faaliyet Raporu: Milli Egitim Bakanlig, I¢ Denetim Baskanlig1, Ankara.

Tiirer, A. (1998). Ulusal ve Evrensellesme Siirecinde Modernlesme Donemi Egitim Diisiincesinin Rolii, Yaymlanmamis Yiiksek Lisans Tezi,
Balikesir.

Uzungarsil, H. (1965). Osmanli Devleti’nin IImiye Teskilati. Ankara.

Ustiiner, M. (2004). Gegmisten Giiniimiize Tiirk Egitim Sisteminde Ogretmen Yetistirme ve Giiniimiiz Sorunlari, /nénii Universitesi Egitim
Fakiiltesi Dergisi, C:15, S: 7.

Williams, R. (1961). The Long Revolution. London: Chatto and Windus.

YOK (1998). Egitim Fakiilteleri Ogretmen Yetistirme Programlarinin Yeniden Diizenlenmesi. Ankara.

YOK (2007). Ogretmen Yetistirme ve Egitim Fakiilteleri (1982-2007). Ankara: Yiiksekogretim Kurulu.



Seda Cakmak et al. / Procedia - Social and Behavioral Sciences 89 (2013) 798 — 805 805

YOK (2012). Basin Halkla iliskiler Miisavirligi, 05.04.2012 Tarihli Agiklama.

http://www.aoa.edu.tr Retrieved: 22.01.2013

http://www.belgeler.com/blg/2qzf/ingiltere Retrieved: 20.11.2012
http://www.dergiler.ankara.edu.tr/dergiler/40/514/6394.pdf Retrieved: 30.01.2013
http://www.eacea.ec.europa.au/education/eurydice/documents/eurybase/eurybasefullreports/unen.pdf Retrieved: 17.01.2013
http://www.gazi-universitesi.gaziedu.tr Retrieved: 21.01.2013

http://www.ilahiyat.istanbul.edu.tr Retrieved: 21.01.2013
http://www.ioe.ac.uk/services/documents/SG12_TeacherTraining.pdf Retrieved: 29.11.2012
http://www.mevzuat.adalet.gov.tr/html/565.htm Retrieved: 30.11.2012
http://www.msxlabs.org/forum/egitim-bilimleri/19439-turk-egitim-sistemleri-tarihi.html Retrieved: 18.01.2013
http://www.nationalarchives.gov.uk Retrieved: 20.12.2012

http://www.resmigazete.gov.tr Retrieved: 02.01.2013
http://www.tarihbilimci.com/forum/5-tinite-turklerde-egitim-ders-notu-353/osmanlida-egitim-13-18-yuzy1l-34994 Erisim: 02.01.2013
http://www.tbmm.gov.tr/anayasa/anayasa61.htm Erisim: 21.01.2013

http://www.turkajansikibris.net Erisim: 30.01.2013

http://www.vgm.gov.tr/igerikdetay.aspx?1d=62 Erisim: 02.01.2013

http://www.xtimeline.com/evt/view Erisim: 15.12.2013



